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Erziehungswissenschaftliche Forschung und pädagogisches Handeln 
sind konstitutiv eingebunden in migrationsgesellschaftliche Macht- 
und Ungleichheitsverhältnisse. Postkoloniale Theorieperspektiven und 
rassismustheoretische Analysen bilden in diesem Zusammenhang 
wichtige Zugänge der Reflexion dieser Verwobenheit und ihrer Effekte. 
In der deutschsprachigen Erziehungswissenschaft stellt der Platz für 
systematische postkoloniale und rassismustheoretische Auseinander
setzungen allerdings immer noch eine bedeutsame Leerstelle dar. Diese 
wird besonders deutlich, wenn es um Perspektiven an der Schnittstelle 
zwischen Erziehungswissenschaft und Bildungswissenschaften geht 
sowie in den Ansätzen zur Professionalisierung von Pädagog:innen/ 
Lehrer:innen. Hier anknüpfend leistet die Reihe einen Beitrag zur Stärkung 
erziehungswissenschaftlicher Rassismusforschung sowie zur kritischen 
Theorieentwicklung im Hinblick auf Postkolonialität und Rassismus. 
Zudem geht es darum, den verschiedenen pädagogischen Diskussionen 
und Überlegungen zu Postkolonialität und Rassismus einen Raum zu 
eröffnen. 
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Introduction 

This book explores ways in which discourses of (de)coloniality shape Teacher Ed
ucation in three different national contexts: South Africa, India, and Germany. 
The persistent dominance of the Eurocentric knowledge paradigm of the Global 
North in the South continues to create tension in education. Educators in partic
ular have an essential role to play in cultivating student awareness and criticality 
around how social and cognitive injustice can be disrupted, more specifically de
veloping students’ need to critically scrutinise how knowledge is produced, whose 
lives, voices and knowledges are valued, and how current biases can be addressed. 

Drawing on interviews with student teachers, we investigate how these dis
courses are perceived, internalised, challenged, or reinterpreted by future educa
tors situated within varying historical legacies and institutional frameworks. Our 
aim is not only to compare how (de)colonial narratives shape teacher students’ un
derstandings of their profession but also to explore the possibilities and limits of 
shared understandings across structural, geopolitical, and epistemic difference. 
Where is understanding smooth and mutually enriching? Where does it become 
challenging, fractured, or resistant? And which tensions and entanglements hold 
the potential for collective learning and a reimagining of Teacher Education to 
achieve social justice? 

This short monograph first critically examines the structures, relations, and 
conditions of knowledge production, its dissemination, and educational practices 
in three countries: South Africa, India and Germany. We draw specifically on those 
postcolonial theories that advance knowledge through pragmatic application of 
Indigenous Knowledge Systems and decolonising pedagogical approaches to de
velop critical global citizens. We aim not only to add diverse perspectives but also 
to re-examine existing curricula and priorities and if and how these cultivate so
cially conscious and responsible students. 

Second, the authors present results of an interview study conducted with stu
dent teachers in South Africa, India and Germany, the aim of which was to dis
cover what decolonisation means to them and their pedagogical professionalism. 
The study aims to identify overlaps and differences in their conceptions and to 
provide insights into opportunities for further research, teaching and interna
tional exchange. One focus is the discussion of the development of a professional 
identity that encompasses critical analysis of social interaction in an educational 
context. 

In terms of our methodological approach, we see that mechanisms of colonisa
tion and decolonisation have far-reaching effects on educational systems and pro
cesses. For (prospective) teachers, their awareness and handling of social (in)jus
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