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The Folger Shakespeare Library makes Shakespeare’s stories and the world in which he lived accessible. Anchored by the world’s largest Shakespeare collection, the Folger is a place where curiosity and creativity are embraced and conversation is always encouraged. Visitors to the Folger can choose how they want to experience the arts and humanities, from interactive exhibitions to captivating performances, and from pathbreaking research to transformative educational programming.

The Folger seeks to be a catalyst for:

Discovery. The Folger’s collection is meant to be used, and it is made accessible in the Folger’s Reading Room to anyone who is researching Shakespeare or the early modern world. The Folger collection has flourished since founders Henry and Emily Folger made their first rare book purchase in 1889, and today contains more than 300,000 objects. The Folger Institute facilitates scholarly and artistic collections-based research, providing research opportunities, lectures, conversations, and other programs to an international community of scholars.

Curiosity. The Folger designs learning opportunities for inquisitive minds at every stage of life, from tours to virtual and in-person workshops. Teachers working with the Folger are trained in the Folger Method, a way of teaching complex texts like Shakespeare that enables students to own and enjoy the process of close-reading, interrogating texts, discovering language with peers, and contributing to the ongoing human conversation about words and ideas.

Participation. The Folger evolves with each member and visitor interaction. Our exhibition halls, learning lab, gardens, theater, and historic spaces are open to be explored and to provide entry points for connecting with Shakespeare and the Folger’s collection, as well as forming new pathways to experiencing and understanding the arts.

Creativity. The Folger invites everyone to tell their story and experience the stories of and inspired by Shakespeare. Folger Theatre, Music, and Poetry are programmed in conversation with Folger audiences, exploring our collective past, present, and future. Shakespeare’s imagination resonates across centuries, and his works are a wellspring for the creativity that imbues the Folger’s stage and all its programmatic offerings.

The Folger welcomes everyone—from communities throughout Washington, DC, to communities across the globe—to connect in their own way. Learn more at folger.edu.





All Shakespeare used in this book is taken from the Folger Shakespeare editions of the text. Available in paperback and for free at folger.edu/folgershakespeare.
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If you are a teacher, you are doing the world’s most important work. This book is for you.
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Michael Witmore

You have more in common with the person seated next to you on a bus, at a sporting event, or a concert than you will ever have with William Shakespeare. The England he grew up in nearly 400 years ago had some of the features of our world today, but modern developments such as industry, mass communication, global networks, and democracy did not exist. His country was ruled by a monarch, and his days were divided into hours by church bells rather than a watch or a phone. The religion practiced around him was chosen by the state, as were the colors he could wear when he went out in public.

When Shakespeare thought of our planet, there were no satellites to show him a green and blue ball. The Northern European island where he grew up was, by our standards, racially homogeneous, although we do know that there were Africans, Asians, Native Americans, Muslims, Jews, and others living in London in the early 1600s—and that Shakespeare likely saw or knew about them. The very idea that people of different backgrounds could live in a democracy would probably have struck him as absurd. What could an English playwright living centuries ago possibly say about our changed and changing world? Would he understand the conflicts that dominate our politics, the “isms” that shape reception of his work? What would he make of debates about freedom, the fairness of our economies, or the fragility of our planet?

The conversation about Shakespeare over the last 250 years has created other obstacles and distance. Starting around that time, artists and promoters put Shakespeare on a pedestal so high that he became almost divine. One such promoter was an English actor named David Garrick, who erected a classical temple to Shakespeare in 1756 and filled it with “relics” from Shakespeare’s life. Garrick praised Shakespeare as “the God of our idolatry,” and in his temple included a throne-like chair made of wood from a tree that Shakespeare may have planted. Today, that chair sits in a nook at the Folger Shakespeare Library. The chair’s existence reminds us that the impulse to put Shakespeare in a temple has been at times overwhelming. But temples can exclude as well as elevate, which is why the Folger Shakespeare Library—itself a monument to Shakespeare built in 1932—needs to celebrate a writer whose audience is contemporary, diverse, and growing.

While Shakespeare was and is truly an amazing writer, the “worship” of his talent becomes problematic as soon as it is expected. If Shakespeare’s stories and poetry continue to be enjoyed and passed along, it should be because we see their value, not because we have been told that they are great. Today, if someone tells you that Shakespeare’s appeal is “universal,” you might take away the idea that his works represent the experience of everyone, or that someone can only be fully human if they appreciate and enjoy his work. Can that possibly be true? How can one appreciate or enjoy the things in his work that are offensive and degrading—for example, the racism and sexism that come so easily to several of his characters? What about such plays as The Merchant of Venice, Othello, or The Taming of the Shrew, where the outcomes suggest that certain kinds of characters—a Jew, an African, a woman—deserve to suffer?

When we talk about Shakespeare, we have to confront these facts and appreciate the blind spots in his plays, blind spots that are still real and reach beyond his specific culture. In acknowledging such facts, we are actually in a better position to appreciate Shakespeare’s incredible talent as a writer and creator of stories. Yes, he wrote from a dated perspective of a Northern European man who was a frequent flatterer of kings and queens. Within those limits, he is nevertheless able to dazzle with his poetry and offer insights into human motivations. We are not required to appreciate the language or dramatic arcs of his characters, but we can appreciate both with the help of talented teachers or moving performances. Memorable phrases such as Hamlet’s “To be or not to be” are worth understanding because they capture a situation perfectly—the moment when someone asks, “Why go on?” By pausing on this question, we learn something at a distance, without having to suffer through everything that prompts Hamlet to say these famous words.

Had Shakespeare’s plays not been published and reanimated in performance over the last few centuries, these stories would no longer be remembered. Yet the tales of Lady Macbeth or Richard III still populate the stories we tell today. They survive in the phrases that such characters use and the archetypal situations in which these characters appear—“out, out damned spot” or “my kingdom for a horse!” Marvel characters and professional politicians regularly channel Shakespeare. When a supervillain turns to the camera to brag about their evil deeds, we are hearing echoes of King Richard III. When the media criticizes a leader for being power-hungry, some version of Lady Macbeth is often implied, especially if that leader is a woman.

While they are from another time, Shakespeare’s characters and situations remain exciting because they view life from a perspective that is both familiar and distant. The better able we are to recognize the experiences described in Shakespeare’s plays in our lives, the broader our vocabulary becomes for understanding ourselves. We see and hear more when the plays dramatize important questions, such as:


	What does a child owe a parent and what does a parent owe their child? Why must children sometimes teach their parents to grow up? King Lear, Hamlet, and Henry IV, Part 1 all ask some version of these questions.

	Are we born ready to love or is the capacity to love another something that is learned? Shakespeare’s comedies—Twelfth Night, As You Like It, Much Ado About Nothing—are filled with characters whose entire stories are about learning to accept and give love.

	How does one deal with an awful memory or the knowledge of a brutal crime? Hamlet is burdened with both, just as many are today who are haunted by trauma.



These questions get at situations that anyone might experience at some point in their life. If you are a teenager whose mad crush is turning into love, you will have to go out on that balcony, just like Juliet. Will you be confident or afraid? If a “friend” who knows you well is feeding you lies, you will be challenged to resist them—as Othello is when faced with Iago. Will you be able to think for yourself? These questions come up in any life, and the answers are not predetermined. A goal in any humanities classroom is to improve the questions we ask ourselves by engaging our specific experiences, something very different from looking for “timeless truths” in the past.

Do not believe that you must master Shakespeare in order to appreciate literature, language, or the human condition. Do, however, be confident that the time you and your students spend with these plays will result in insight, new skills, and pleasure. Shakespeare was a deeply creative person in a deeply polarized world, one where religious and economic conflicts regularly led to violence. He used that creativity to illustrate the many ways human beings need to be saved from themselves, even if they sometimes resist what they need most. He also understood that stories can change minds even when the facts cannot. If there was ever a time to appreciate these insights, it is now.

The Folger Teaching Guides are the product of decades of experience and conversation with talented educators and students. The Folger continues to offer teachers the best and most effective techniques for cultivating students’ abilities in the classroom, starting with Shakespeare but opening out on the great range of writers and experiences your students can explore. We invite you to visit the Folger in person in Washington, DC, where our exhibitions, performances, and programs put into practice the methods and insights you will find here. And we extend our gratitude to you for doing the most important work in the world, which deserves the dedicated support we are providing in these guides.




Good Books, Great Books, Monumental Texts—Shakespeare, Relevance, and New Audiences: GenZ and Beyond [image: ]

Jocelyn A. Chadwick


“People can find small parts of themselves in each character and learn what it may be like to let the hidden parts of themselves out. Regardless of personal background, everyone can relate to the humanity and vulnerability that is revealed in Shakespeare’s works.” (Student 2023)

“ ‘To me, there is no such thing as black or yellow Shakespeare,’ Mr. Earle Hyman, a celebrated African-American actor said. ‘There is good Shakespeare or bad Shakespeare. It’s simply a matter of good training and opportunity.’ ” (“Papp Starts a Shakespeare Repertory Troupe Made Up Entirely of Black and Hispanic Actors,” New York Times, January 21, 1979)

“The question for us now is to be or not to be. Oh no, this Shakespearean question. For 13 days this question could have been asked but now I can give you a definitive answer. It’s definitely yes, to be.” (President Volodymyr Zelensky’s speech to the UK Parliament, March 8, 2022)

“I, at least, do not intend to live without Aeschylus or William Shakespeare, or James, or Twain, or Hawthorne, or Melville, etc., etc., etc.” (Toni Morrison, “Unspeakable Things Unspoken: The Afro-American Presence in Literature,” The Source of Self-Regard, 2019)



How have William Shakespeare’s brilliant and probing plays about the human condition come to an either/or to some contemporary audiences? The preceding quotes reveal appreciation, understanding, and metaphorical applications along with definitions of the playwright’s depth and breadth. And yet, a misunderstanding and sometimes conscious cancellation of the man, his work, and his impact have undergone substantial misunderstanding and misinterpretation.

For as long as any of us can or will remember, William Shakespeare has continued to be with us and our students. True, this is a bold and assertive declarative statement; however, in the 21st century, is it and will it continue to be accurate and still valid?

Playwright Robert Greene, a contemporary of William Shakespeare, did not think much of Shakespeare’s work or his talent:


There is an upstart Crow, beautified with our feathers that with his Tygers hart wrapt in a Players hyde, supposes he is as well able to bombast out a blank verse as the best of you: and being an absolute Johannes factotum is in his owne conceit the onely Shake-scene in a country. (Robert Greene, Greene’s Groats-Worth of Wit, 1592)



Clearly, Greene was jealous of Shakespeare’s popularity and talent.

Interestingly, what Greene objects to parallels some 21st-century perspectives that at this writing recommend removal of Shakespeare’s plays and poetry from curricula throughout the country—just because. For Greene, the objection was Shakespeare’s talent, his appeal to his contemporary audience, his rising popularity, and cross-cultural exposure—not only angering Greene, but also resulting in his undeniable jealousy.

Today, however, the primary argument is that Shakespeare’s texts are old and dated; he is white, and male—all of which from this perspective identify him, his time, and his work as disconnected from the realities of 21st-century students: antiquated, anachronistic, even racially tinged. These arguments persist, even though without doubt, Shakespeare’s London was metropolitan, multicultural, and influenced by the city’s international trade—imports as well as exports.

And further, to be clear, as Toni Morrison and so many other scholars, writers, and readers have asserted, the durability of a text lies with its present and future audiences. I should add here that Morrison was engaging with, and “talking back to,” Shakespeare’s play Othello when she wrote her play Desdemona in 2011.

At this writing, there are a number of contemporary catalysts pointing out the necessity of rethinking, reflection, and consubstantiation of such texts that have long been a part of the canon. We are experiencing not only that resurgence but also a book-banning tsunami in schools and public libraries. The result of such movements and actions indeed causes us to rethink; they have also compelled educators at all levels, parents, librarians, writers, and GenZ students to speak up and out.

To illustrate concretely students’ responses, this essay necessarily includes the perspectives and voices from some high school students (grades 9–12), who attend Commonwealth Governors School (CGS) in Virginia. I asked a number of them what they thought about Shakespeare, and they told me. Their statements are in their own words; I did no editing. In addition, the students within the CGS system represent the panoply of inclusion and diversity.


It’s the big ideas that make Shakespeare relevant to myself and other students. Everyone loves, and everyone feels pain, so while we each might experience these feelings at different points in our lives, in different degrees, and for different reasons than others, I think Shakespeare’s work is enough out of our times so that all students can connect to his themes and imagine themselves in the positions of his characters. (Student, May 2023)



And…


I feel his general influence; I feel like he created a lot of literary words, and musicians like Taylor Swift draw from the works of earlier people, and Shakespeare continues to be relevant. (Student, 2023)



Interestingly, students tapestry what they read and experience in Shakespeare’s works into their contemporary world, concomitantly, reflecting Umberto Eco’s assertion about the import, impact, and protean qualities of a text’s life: students create their own meaning and connections—building onto and extending Shakespeare’s words, expression, characters, and challenges, ultimately scaffolding into their present realities, experiences, and challenges.

With all of these developments and conversations in mind, this Folger series of teaching guides provides that crossroad and intersection of analysis and rethinking. The central question that joins both those who see at present limited or no redeemable value in Shakespeare and those who view these texts as windows of the past, present, and, yes, the future is “Do William Shakespeare’s plays resonate, connect, and speak to 21st-century readers of all ages, and especially to our new generations of students?”

Let us consider Eco’s assertion: each time playwrights, directors, and artists reinterpret, every text undergoes a disruption, thereby reflecting new audiences. To re-see a character or setting when producing Shakespeare’s plays is with each iteration a kind of disruption—a disruption designed to bring Shakespeare’s 16th-century texts to audiences from multiple perspectives and epochs. The term disruption here takes on a more modern definition, a more protean and productive definition: Every time a reader enters a text—one of Shakespeare’s plays, to be specific—that reader can meld, align, interweave experiences, memories, thoughts, aspirations, and fears, and yes, as the first student quote alludes, empower the reader to identify with characters, and moments and consequences. This reading and/or viewing is indeed a positive kind of disruption—not to harm or destroy; on the contrary, a positive disruption that expands and interrelates both reader and viewer with Shakespeare and each play. Past and present intersect for each generation of readers. In this positive disruption texts remain relevant, alive, and speak verisimilitude.

Similarly, we ask 21st-century students studying Shakespeare to bring their whole selves to the work, and to come up with their own interpretations. Allowing and privileging 21st-century students to compare and contrast and then examine, inquire, and express their own perspectives and voices remains the primary goal of English Language Arts: independent thinking, a developed voice, and the ability to think and discern critically for oneself. Both the primary text and adaptations are reflections and extended lenses:


The man i’ th’ moon’s too slow—till new-born chins

Be rough and razorable; she that from whom

We all were sea-swallowed, though some cast again,

And by that destiny to perform an act

Whereof what’s past is prologue, what to come

In your and my discharge (The Tempest 2.1, 285–89).



Just as the past continuously informs and reminds the present, the present—each new generation—brings new eyes, new thoughts, new perspectives. Of course, each generation sees itself as unique and completely different; however, the echoes of the past are and will always be ever-present.

In so many unexpected ways, the 21st-century Shakespeare audience in school—students, teachers, and others—share far more with William Shakespeare and his time than we may initially recognize and acknowledge. From his infancy to his death, Shakespeare and his world closely paralleled and reflects ours: upheavals and substantial shifts culturally, sociopolitically, scientifically, and religiously, as well as the always-evolving human condition. Each of the plays represented in this series—Hamlet, Macbeth, Othello, Romeo and Juliet, and A Midsummer Night’s Dream—illustrates just how much William Shakespeare not only observed and lived with and among tragedy, comedy, cultural diversity, challenges, and new explorations, but also, from childhood, honed his perspective of both past and present and—as Toni Morrison expresses—rememoried it in his plays and poems. Tragedy and Comedy is rooted in the antiquities of Greek, Roman, and Greco-Roman literature and history. William Shakespeare uniquely crafts these genres to reflect and inform his own time; more importantly, the plays he left us foreshadow past and future connections for audiences to come—audiences who would encounter cross-cultures, ethnicities, genders, geography, even time itself.

More than at any other time in our collective history experienced through literature, the past’s ability to inform, advise, and even “cushion” challenges our students’ experiences today. It will continue to do so into the foreseeable future and will continue to support and inform, and yes, even protect them. Protecting, meaning that what we and our students can read and experience from the safe distance literature provides, allows, even encourages, readers to process, reflect, and think about how we respond, engage, inquire, and learn.


The play… Macbeth… is about pride; there are lots of common human themes. He’s the basis for a lot of literature like Hamlet is just the Lion King; it is just Hamlet, but it’s lions. (Student, May 2023)



One fascinating trait of GenZ readers I find so important is the how of their processing and relating canonical texts to other contemporary texts and other genres around them: TV, movies, songs, even advertisements. What I so admire and respect about students’ processing is their critical thinking and their ability to create new and different comprehension pathways that relate to their own here and now. In this new instructional paradigm, we all are exploring, discovering, and learning together, with William Shakespeare as our reading nucleus.

Although many writers and playwrights preceded William Shakespeare, his scope and depth far exceeded that of his predecessors and even his peers. His constant depiction and examinations of the human condition writ large and illustrated from a myriad of perspectives, times, cultures, and worlds set Shakespeare decidedly apart. The result of his depth and scope not only previewed the immediate future following his death, but more profoundly, his thematic threads, characters, settings, and cross-cultural inclusions continue to illustrate us to us.

The pivotal and critical point here is GenZ’s continued reading and experiencing of William Shakespeare’s plays. As they experience this playwright, they take bits and pieces of what they have read and experienced directly into other texts they read and experience in classes and daily living. In fact, in the “tidbits” they experience initially through Shakespeare, students will connect and interpret and make their own meaning and connections, even outside of textual reading. Malcolm X, in fact, provides us with an example of how that works:


I read once, passingly, about a man named Shakespeare. I only read about him passingly, but I remember one thing he wrote that kind of moved me. He put it in the mouth of Hamlet, I think, it was, who said, “To be or not to be.” He was in doubt about something—whether it was nobler in the mind of man to suffer the slings and arrows of outrageous fortune—moderation—or to take up arms against a sea of troubles and by opposing end them. And I go for that. If you take up arms, you’ll end it, but if you sit around and wait for the one who’s in power to make up his mind that he should end it, you’ll be waiting a long time. And in my opinion the young generation of whites, blacks, browns, whatever else there is, you’re living at a time of extremism, a time of revolution, and now there has to be a change and a better world has to be built, and the only way it’s going to be built—is with extreme methods. And I, for one, will join with anyone—I don’t care what color you are—as long as you want to change this miserable condition that exists on this earth. (Oxford Union Queen and Country Debate, Oxford University, December 3, 1964)



Like Malcolm X, GenZ students turn toward the wind, staring directly and earnestly into their present and future, determined to exert their voices and perspectives. Their exposure to past and present literature, sciences, histories, and humanities allows, even empowers, this unique generation to say, “I choose my destiny.” And the myriad texts to which we expose them informs, challenges, and compels them to always push back and move toward a truth and empowerment they seek. Some of us who are older may very well find such empowerment disconcerting—not of the “old ways.” But then, just what is a comprehensive education for lifelong literacy supposed to do, if not expose, awaken, engage, even challenge and open new, prescient doors of inquiry, exploration, and discovery? This is the broad scope of not just education for education’s sake but of reading and experiencing for oneself devoid of outside agendas—whatever they may be or from wherever they may emanate.

A student put this succinctly:


Elements of his writing are still relevant in today’s films and books, like his strong emotional themes, tropes, and character archetypes. Shakespeare’s works are quoted often by common people [everyday people] and even by more influential individuals, including civil rights leader Martin Luther King, Jr., who was known to quote Shakespeare often. I believe the beautiful and unique work by William Shakespeare is still greatly relevant and appreciated now and will go on to remain relevant for centuries more. (Student, May 2023)



The plays comprising this series represent curricula inclusion around the country and also represent the angst some parents, activists, and politicians, even some fearful teachers, have about our continuing to include Shakespeare’s works. That said, there are many, many teachers who continue to teach William Shakespeare’s plays, not only allowing students from all walks of life to experience the man, his time, and the sheer scope of his thematic and powerful reach, but also privileging the voices and perspectives GenZ brings to the texts:


We can see in Shakespeare our contemporary and sometimes frightening range of humanity today—I am specifically thinking of our current political turmoil—is not unique, and that just like the evil monarchs such as Richard III appear in Shakespeare’s plays, they are always counterbalanced by bright rays of hope: in Romeo and Juliet, the union between the Montagues and Capulets at play’s end restoring peace and civility… It is impossible for me to watch any performance or read any Shakespeare play—especially the tragedies—without leaving the theatre buoyed up by hope and respect for humankind, a deeper appreciation of the uses of the English language, and a feeling that I have been on a cathartic journey that leaves my students and me enriched, strengthened, and hopeful. (Winona Siegmund, Teacher, CGS)

I’m going to be honest, I’m not very knowledgeable on the subject of Shakespeare… I never really went out of my way to understand and retain it. All I know is that I can’t escape him. No matter how hard I try, and trust me, I try, he will always be somewhere, running through the media with his “art thous” and biting of thumbs. Perhaps people see themselves in the plays of Shakespeare. Maybe Shakespeare is a dramatization of the hardships we experience every day… Shakespeare has stained my life. One of those annoying stains that you can’t get out. A bright, colorful stain that’s easy to notice. But who cares? It was an ugly shirt anyway; might as well add some color. (Student, May 2023)

Taylor Swift’s “Love Story.” I LOVE the STORY of Romeo and Juliet. See what I did there? But in all honesty, there are so many Shakespeare-inspired works (Rotten Tomatoes, West Side Story, Twelfth Grade Night, etc.) that I liked and remained relevant to me, and prove that Shakespeare will always be relevant. The first Shakespeare play I read was Macbeth when I was twelve and going to school in Azerbaijan. And even as a preteen studying in a foreign country, I loved the story and found it morbid, funny, and wise all at the same time. My Azerbaijani classmates liked it, too. Due to this unique experience, I think that anyone can enjoy and identify with Shakespeare’s works, no matter their age or country of origin. (Student, May 2023)



The five plays in this Folger series represent the universal and social depth and breadth of all Shakespeare’s poetry and plays—verisimilitude, relevance, our human condition—all writ large in the 21st century and beyond. Through characters, locations, time periods, challenges, and difference, William Shakespeare takes us all into real-life moments and decisions and actions—even into our not yet known or experienced—to illustrate the human thread joining and holding us all as one.


Despite being several hundred years old, Shakespeare’s works have yet to become antiquated. There are several reasons for this long-lasting relevance—namely the enduring themes. Shakespeare’s themes on humanity, morality, loss, and love remain relatable for people across all walks of life. (Student, May 2023)



In sum, a colleague asked me quite recently, “Jocelyn, why do you think students just don’t want to read?” To add to this query, at this writing, I have tracked an increasing, and to be honest, disturbing sentiment expressed on social media: some teachers positing, essentially, the same perspective. My response to both is the same: our students—elementary through graduate school—do read and write every day. They will also read what we assign in our classes. However, this generation of students first thinks or asks outright—Why? What do I get if I invest the time and effort? Most assuredly direct inquiries with which many veteran teachers and professors are unfamiliar—perhaps even resentful. But let’s be honest. Our students of a now-patinated past most likely felt the same way. Remember the plethora of CliffsNotes and Monarch Notes? I know I threw my share of students’ copies in the trash—wanting them to read for themselves.

Just like adults, our students, especially today, have a right to ask us Why? What do they get if they invest their time in reading assigned texts? Umberto Eco brilliantly answers why our students must continue reading and experiencing texts—for this series, William Shakespeare’s plays—and learning through performance:


Now a text, once it is written, no longer has anyone behind it; it has, on the contrary, when it survives, and for as long as it survives, thousands of interpreters ahead of it. Their reading of it generates other texts, which can be paraphrase, commentary, carefree exploitation, translation into other signs, words, images, even into music. (“Waiting for the Millennium,” FMR No. 2, July 1981, 66)



To illustrate Eco’s assertion, I will leave it to one student and two people with whom all teachers and many students are familiar:


Shakespeare’s work is relevant because his legacy allows people from all walks of life to understand that they can make a difference. Although people from all walks of life may not always relate to his works, the impact that he made on modern literature and theater is undeniable. The lasting dreams that his works have provided for young people lay the groundwork for our future. Shakespeare’s living works are proof that one small man with one small pen can change the future of everything around him. (Student, May 2023)

I met and fell in love with Shakespeare… It was a state with which I felt myself most familiar. I pacified myself about his whiteness by saying after all he had been dead so long it couldn’t matter to anyone anymore. (Maya Angelou on her childhood introduction to and love of Shakespeare in I Know Why the Caged Bird Sings, 1969)



and, as Malcolm X proclaimed:


I go for that. (Oxford Union Queen and Country Debate, Oxford University, December 3, 1964)




e9781668017623/fonts/Ubuntu-Bold.ttf


e9781668017623/fonts/EBGaramond-BoldItalic.ttf


e9781668017623/fonts/EBGaramond-Regular.ttf


e9781668017623/fonts/Ubuntu-Italic.ttf


e9781668017623/fonts/EBGaramond-Bold.ttf


e9781668017623/xhtml/nav.xhtml


Contents



		Cover


		Title Page


		Dedication


		Part One: Shakespeare for a Changing World

		Why Shakespeare?


		Good Books, Great Books, Monumental Texts—Shakespeare, Relevance, and New Audiences: GenZ and Beyond


		Why This Book?







		Part Two: Getting Up to Speed, or Reviving Your Spirit, with ‘Othello’

		Ten Amazing Things You May Not Know About Shakespeare


		Ten Amazing Things You May Not Know About ‘Othello’


		What Happens in This Play Anyway?: A Plot Summary of ‘Othello’


		What Happens in This Play Anyway?: A Play Map of ‘Othello’


		Liberating Othello from Shakespeare’s Bondage: Race and Identity







		Part Three: ‘Othello‘ in ‘Your’ Classroom with ‘Your’ Students

		The Folger Method: You Will Never Teach Literature the Same Way Again


		‘Othello’ Day-by-Day: The Five-Week Unit Plan


		Teaching Shakespeare—and ‘Othello’—with English Learners


		Teaching Shakespeare—including ‘Othello’—to Students with Learning Differences


		Pairing Texts: ‘Othello’ Off the Pedestal and in Conversation with Other Voices







		Part Four: Five More Resources for You


		Acknowledgments


		About the Authors


		Copyright







Guide



		Cover


		Simon & Schuster Front Sign-up Page


		Start of Content


		Title Page


		Dedication


		Acknowledgments


		About the Authors


		Simon & Schuster Back Sign-up Page


		Copyright








		IV


		V


		VII


		VIII


		IX


		X


		XI


		XII


		XIII


		XIV


		XV


		XVI


		XVII


		XVIII


		1


		2


		3


		4


		5


		6


		7


		8


		9


		10


		11


		12


		13


		14


		15


		16


		17


		18


		19


		20


		21


		22


		23


		24


		25


		26


		27


		28


		29


		30


		31


		32


		33


		34


		35


		36


		37


		38


		39


		40


		41


		42


		43


		44


		45


		46


		47


		48


		49


		50


		51


		52


		53


		54


		55


		56


		57


		58


		59


		60


		61


		62


		63


		64


		65


		66


		67


		68


		69


		70


		71


		72


		73


		74


		75


		76


		77


		78


		79


		80


		81


		82


		83


		84


		85


		86


		87


		88


		89


		90


		91


		92


		93


		94


		95


		96


		97


		98


		99


		100


		101


		102


		103


		104


		105


		106


		107


		108


		109


		110


		111


		112


		113


		114


		115


		116


		117


		118


		119


		120


		121


		122


		123


		124


		125


		126


		127


		128


		129


		130


		131


		132


		133


		134


		135


		136


		137


		138


		139


		140


		141


		142


		143


		144


		145


		146


		147


		148


		149


		150


		151


		152


		153


		154


		155


		156


		157


		158


		159


		160


		161


		162


		163


		164


		165


		166


		167


		168


		169


		170


		171


		172


		173


		174


		175


		176


		177


		178


		179


		180


		181


		182


		183


		184


		185


		186


		187


		188


		189


		190


		191


		192


		193


		194


		195


		196


		197


		198


		199


		200


		201


		202


		203


		204


		205


		206


		207


		208


		209


		210


		211


		212


		213


		214


		215


		216


		217


		218


		219


		220


		221


		222


		223


		224


		225


		226


		227


		228


		229


		230


		231


		232


		233


		234


		235


		236


		237


		238








e9781668017623/fonts/Ubuntu-Regular.ttf


e9781668017623/images/common01.jpg
<9

%>






e9781668017623/images/9781668017623.jpg
é}x & QLQ

by )&35”‘
WILLIAMSHAKESPEARE P‘

FOLGER *
SHAKESPEARE
LIBRARY

7T O AT Y N A7





e9781668017623/images/title.jpg
The Folger Guide to
Teaching Othello

L

> O ~t

The Folger Guides to Teaching Shakespeare Series

— Volume 5 —

Peggy O’Brien, Ph.D., General Editor

Folger Shakespeare Library
WASHINGTON, DC

Simon & Schuster Paperbacks
NEW YORK AMSTERDAM/ANTWERP LONDON
TORONTO SYDNEY NEW DELHI





e9781668017623/fonts/Ubuntu-BoldItalic.ttf


e9781668017623/fonts/EBGaramond-Italic.ttf


