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Get the most from this book

Everyone has to decide his or her own revision strategy, but it is essential to review your work, learn it and test your understanding. These Revision Notes will help you to do that in a planned way, topic by topic. Use this book as the cornerstone of your revision and don’t hesitate to write in it – personalise your notes and check your progress by ticking off each section as you revise.

Track your progress

Use the revision planner on pages iv and v to plan your revision, topic by topic. Make a note when you have:


•  revised and understood a topic

•  tested yourself and gone online to check your answers

•  practised the exam questions
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You can also keep track of your revision by nothing each topic heading in the book. You may find it helpful to add your own notes as you work through each topic.

Features to help you succeed
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Exam tips

Expert tips are given throughout the book to help you polish your exam technique in order to maximise your chances in the exam.
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Typical mistakes

The authors identify the typical mistakes candidates make and explain how you can avoid them.
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Now test yourself

These short, knowledge-based questions provide the first step in testing your learning. Answers are online at www.hoddereducation.co.uk/myrevisionnotesdownloads
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Definitions and key words

Clear, concise definitions of essential key terms are provided where they first appear.

Key words from the specification are highlighted in bold throughout the book.
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Revision activities

These activities will help you to understand each topic in an interactive way.
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Exam practice

Practice exam questions are provided for each topic. Use them to consolidate your revision and practise your exam skills.
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Online

Go online to check your answers to the now test yourself questions at www.hoddereducation.co.uk/myrevisionnotesdownloads
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My revision planner

1 The sociological approach

What is sociology?

Social structures, processes and issues

Durkheim, Marx and Weber

Functionalism

Marxism

Interactionism

Feminism

New Right

Debates in sociology

2 Sociological research methods

Research design and practical problems

Ethical issues and experiments

Pilot studies and the scientific method

Primary and secondary sources of data

Surveys and sampling

Statistics

Questionnaires

Interviews

Observation

Longitudinal studies

Case studies and ethnography

3 The sociology of families

What is a family?

Family diversity – Rapoport and Rapoport research

Reasons for family diversity

Is the nuclear family still important in modern Britain?

Functions of the family: functionalists

Functions of the family: Marxists

Functions of the family: feminists

Changes in the family over time

Marriage

Divorce and its consequences

Perspectives on divorce

Roles and relationships

The symmetrical family

Changing roles and relationships

Roles and relationships within families

4 The sociology of education

Roles and functions of education

School diversity

Alternative education

State or private education?

How is educational success measured?

Educational achievements

Education as a political issue

Comparison of sociological perspectives on education

5 Social stratification

What is social stratification?

Different perspectives on social stratification

Socio-economic class

Life chances

Social mobility and the affluent worker

Poverty

Underclass

Welfare state

Power

Power relationships

6 The sociology of crime and deviance

What is crime and deviance?

How is crime measured?

Data on crime

Factors affecting criminal behaviour

Perspectives on crime

Who commits crime?

Social control

Debates on crime

Application of research methods to sociology

Glossary


Countdown to my exams
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6–8 weeks to go


•  Start by looking at the specification — make sure you know exactly what material you need to revise and the style of the examination. Use the revision planner on pages iv and v to familiarise yourself with the topics.

•  Organise your notes, making sure you have covered everything on the specification. The revision planner will help you to group your notes into topics.

•  Work out a realistic revision plan that will allow you time for relaxation. Set aside days and times for all the subjects that you need to study, and stick to your timetable.

•  Set yourself sensible targets. Break your revision down into focused sessions of around 40 minutes, divided by breaks. These Revision Notes organise the basic facts into short, memorable sections to make revising easier.
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2–6 weeks to go


•  Read through the relevant sections of this book and refer to the exam tips, typical mistakes and key terms. Tick off the topics as you feel confident about them. Highlight those topics you find difficult and look at them again in detail.

•  Test your understanding of each topic by working through the ‘Now test yourself’ questions in the book.

•  Make a note of any problem areas as you revise, and ask your teacher to go over these in class.

•  Look at past papers. They are one of the best ways to revise and practise your exam skills. Write or prepare planned answers to the exam practice questions provided in this book.

•  Use the revision activities to try out different revision methods. For example, you can make notes using mind maps, spider diagrams or flash cards.

•  Track your progress using the revision planner and give yourself a reward when you have achieved your target.
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One week to go


•  Try to fit in at least one more timed practice of an entire past paper and seek feedback from your teacher, comparing your work closely with the mark scheme.

•  Check the revision planner to make sure you haven’t missed out any topics. Brush up on any areas of difficulty by talking them over with a friend or getting help from your teacher.

•  Attend any revision classes put on by your teacher. Remember, he or she is an expert at preparing people for examinations.
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The day before the examination


•  Flick through these Revision Notes for useful reminders, for example the exam tips, exam summaries, typical mistakes and key terms.

•  Check the time and place of your examination.

•  Make sure you have everything you need — extra pens and pencils, tissues and bottled water.

•  Allow some time to relax and have an early night to ensure you are fresh and alert for the examinations.
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My exams

GCSE Sociology Paper 1

Date:…………………

Time:…………………

Location:…………………

GCSE Sociology Paper 2

Date:…………………

Time:…………………

Location:…………………
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1 The sociological approach

What is sociology?

Sociology is the study of people’s behaviour in groups.


•  The founders of sociology saw it as a science that would reveal ‘laws’ governing human behaviour.

•  Present-day sociologists have moved away from this idea but they still emphasise the need to base their conclusions on an objective assessment of the available evidence.

•  Although sociology is an evidence-based discipline (an objective, systematic study of human behaviour based on research evidence), sociologists approach the study of society from a number of different perspectives (points of view), e.g. feminists and Marxists. These labels are not exclusive – there are feminist sociologists who would also describe themselves as Marxists.

•  When sociologists talk about society they are referring to a group of people with a common culture (the term is generally used to describe nation states, e.g. British society).



AQA GCSE Sociology requires you to be introduced to the important sociological perspectives shown in Figure 1.1.
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You will also need to understand the New Right perspective, particularly when you tackle questions about social stratification.

Some sociological perspectives have tended to see society as composed of groups of people with very different interests. For example:


•  Marxism and feminism have been described as conflict perspectives: they emphasise the conflicting interests of different groups in society, such as between capitalists and workers, or between men and women.

•  Functionalists see society as a system that can be compared to a machine or the human body: everything in society is interrelated and human behaviour is governed by rules. Functionalism has been described as a consensus perspective.

•  Interactionists concentrate on the small-scale interactions that take place in people’s daily lives. From their perspective, society is a product of human agency – people create their society one day at a time through their ongoing independent interactions with other people.
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Revision activity

Complete the following table (the first row has been done for you). Quickly jot down what you can remember about the key features of each perspective, then add to these notes as you work through the next few topics.



	Sociological perspective
	Key features of this perspective
	Example of sociologist associated with this perspective



	Feminism
	The idea that women should be the equal of men.
Feminism has been very influential in developing areas of sociological theory, study and research methodology.

For example, the theory of patriarchy, feminist criminology and qualitative research.

	Ann Oakley



	Functionalism
	 
	 



	Interactionism
	 
	 



	Marxism
	 
	 



	New Right
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Exam tip

You need to be familiar with the glossary of key terms included in the specification.
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Typical mistake

Only include relevant information in your answer. For example, don’t name a famous sociologist if their ideas are not related to the question you have been asked.
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Now test yourself


1  Why has Marxism been described as a conflict perspective?

2  Why has functionalism been described as a consensus perspective?

3  Why did the founders of sociology believe it to be a science?

4  What do sociologists mean when they talk about society?

5  What do sociologists mean when they say that sociology is evidence-based?

6  What do sociologists mean when they talk about human agency?
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Social structures, processes and issues

Social structures

Sociologists use the term ‘social structures’ to describe the various ways in which society contains and limits the behaviour of its members.


•  Different systems of social stratification are examples of such structures, including socio-economic class, the feudal system (social differences based on the ownership of land) and caste (social differences in India based on Hindu religious beliefs).

•  Slavery, ethnicity, gender, families and education are also examples of social structures.

•  Remember that when sociologists use the term ‘ethnicity’, they are referring to cultural differences, e.g. language, history and customs. Ethnicity should not be confused with the idea of race (the outdated classification of individuals based on physical differences such as skin colour).

•  Similarly, when sociologists refer to gender, they are speaking about social and cultural differences, and not simply biological sex.



Social processes

Sociologists use the term ‘social processes’ to describe the various ways in which people are affected by their interactions with others. Important examples include primary and secondary socialisation, and social control.


•  Primary socialisation is the process of social learning that takes place within the family during a child’s early years. The process equips the child with the basics of language and an understanding of how to behave in society.

•  Secondary socialisation is the process of social learning that takes place outside the family, e.g. school, employment and mass media.

•  Social control is the process by which the members of society are persuaded to conform, both informally (e.g. the disapproval of others) and formally (e.g. the actions of the police to enforce the law).



Social issues

Sociologists use the term ‘social issues’ to describe concerns that affect many people and are widely debated in society. Important examples include poverty, social inequality and crime.


•  Social issues have always engaged sociologists, who propose explanations and suggest possible solutions.

•  Sociologists ask fundamental questions that seek to define a social issue, to measure its extent and identify possible causes. For example, how far is our perception of crime based on widespread media coverage of particular crimes, and what is the real risk of becoming the victim of a crime of violence?



Figure 1.2 on page 4 illustrates the key concepts for sociological structures, processes and issues.
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Revision activity

Make your own copy of Figure 1.2 and add brief notes to explain each key term.
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Key study

Townsend, Poverty in the United Kingdom (1979)

Sociologist Peter Townsend identified three possible ways of measuring poverty:


1  The official standard based on statistical information about an individual’s entitlement to claim welfare benefits.

2  Relative income standards, based on a calculation of average incomes for similar households.

3  Relative deprivation based on people’s ability to obtain the type of diet, participate in certain activities or secure living conditions that are widely available to other members of British society. Using the returns to questionnaires given to some 2,000 households, Townsend estimated that 22% of the population were living in relative poverty in 1968–69.
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Exam tip

Remember that multiple choice questions have only one correct answer.
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Now test yourself


1  Which of the following would not be described as a social structure by sociologists?




    •  Families

    •  Gender

    •  Poverty

    •  Education




2  What do sociologists mean when they talk about a social structure?

3  What do sociologists mean when they talk about a social process?

4  What do sociologists mean when they talk about a social issue?

5  What is the difference between race and ethnicity?
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Typical mistake

Be careful not to oversimplify gender issues. Remember that sociologists see gender as a social construct and not just a simple biological fact.
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Durkheim, Marx and Weber

These men were influential in developing sociology as a distinct discipline. Their ideas were often wide ranging and concerned history, economics, politics, philosophy and religion.

Emile Durkheim (1858–1917)


•  Durkheim was born in France.

•  He believed that sociology needed to be more scientific. His ideas laid the foundations of functionalism as a sociological perspective.

•  For example, he used suicide statistics from different European countries to identify patterns, and developed sociological rather than individual explanations for this type of extreme behaviour.



Karl Marx (1818–83)


•  Marx was born in Germany.

•  He believed that the most important cause of social change was conflict between the social classes.

•  He saw that capitalism as an economic system had the capacity to produce enormous amounts of goods and to generate vast amounts of wealth, but that wealth and power were concentrated in the hands of the capitalist class, who exploited the labour of the working class.

•  In his view, revolutionary political change was inevitable, and only through revolution would it be possible to achieve a more just and equal communist society.

•  Marx’s ideas have been influential in a number of areas, including sociology, politics and economics.



Max Weber (1864–1920)


•  Weber was also born in Germany.

•  He thought that Marx was wrong to believe that class conflict was the most significant cause of social change or that revolutionary political change was inevitable.

•  For example, he believed that the development of capitalism was linked to religious beliefs.

•  He argued that the Protestant faith associated hard work with moral and spiritual value. He called this the ‘Protestant work ethic’, which could explain how and why capitalism developed in Western Europe and America.

•  Weber was also interested in the nature of power and authority. He believed that modern society should be based on scientific knowledge, technology and bureaucratic (legal, rational and democratic) systems of government.

•  In 1907 he co-founded the German Sociological Association.
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Revision activity

Use your textbook and any other available sources to complete the following table.



	Sociologist
	Life and times
	Key ideas (choose terms from the list below)



	Durkheim
	Graduated with a degree in philosophy and completed his studies in …
During his lifetime France was going through a period of change – for example, …

	Functionalism



	Marx
	Studied economics and philosophy at university and then worked as a …
Forced to leave Germany (Prussia) because …

	Capitalism



	Weber
	Worked as a lawyer but also had an interest in economics, philosophy and history. Eventually he became a Professor of Economics but gave up his post after …
Served in the First World War and was a member of the German delegation to the …

	Protestant work ethic





•  Anomie

•  Authority

•  Bourgeoisie

•  Capitalism

•  Class struggle

•  Division of labour

•  Proletariat

•  Rationalisation
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Revision activity

Durkheim, Marx and Weber lived and worked in nineteenth-century and early twentieth-century Europe. Do you know what changes were happening in Britain, France and Germany at that time? Complete the following table by ticking those changes that apply in each case (the first example has been done for you).
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Relevant study

Karl Marx, The Communist Manifesto (1848)


•  Marx uses the term bourgeoisie to refer to the middle classes in nineteenth-century society (above them would be the old aristocratic land-owning elite and below them the ordinary workers).

•  The higher bourgeoisie were the capitalist owners of industry (the new rich, also referred to as the capitalist class, who were increasingly powerful).

•  The petty bourgeoisie (or lower middle class) included the owners of small businesses such as ‘landlords, shopkeepers and pawnbrokers’ and tradesmen (skilled workers) of various kinds.

•  Marx believed that ordinary workers were exploited by their capitalist employers but also by members of the petty bourgeoisie e.g. landlords who charged exorbitant rents or shopkeepers who inflated prices to increase their profits.

•  Marx believed that the members of the petty bourgeoisie would eventually ‘sink into the proletariat’ – in other words, they would become members of an expanding working class. This idea is referred to as the polarisation of social classes.

•  Marx believed this would happen for two reasons:




    1  The members of the petty bourgeoisie had too little capital to compete with modern large-scale industries.

    2  Their specialist skills would be ‘rendered worthless by new methods of production’, e.g. mechanisation (the use of machinery to replace skilled workers).
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Exam tip

GCSE Sociology is not a history course, but having some understanding of how the discipline developed should help you to explain how sociological knowledge and ideas change over time, and how these ideas help us to understand the social world.
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Typical mistake

Don’t confuse different sociologists or misrepresent their ideas – know your facts.
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Now test yourself


1  Based on what you have read above, did Marx believe that ordinary workers were (also) exploited by members of the petty bourgeoisie?

2  What did Marx believe to be the problem with capitalism’s ability to generate enormous wealth?

3  Which of these men (Durkheim, Marx or Weber) co-founded the German Sociological Association?

4  Did Weber believe that class conflict was the most important cause of social change?

5  Why is Durkheim’s study of suicide important to the development of sociology?
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Functionalism

Functionalism is a ‘grand theory’: it is a set of ideas that tries to explain everything about how society works and why people in groups behave as they do.


•  Writing in the nineteenth and early twentieth centuries, Emile Durkheim believed that society could be understood scientifically, and that society was governed by a set of ‘laws’ that preserved society and ensured that it worked (or ‘functioned’) as it should.

•  A more modern version of these ideas was developed in America in the 1950s by the sociologist Talcott Parsons (1902–79). Parsons was particularly interested in the idea of social action:




    •  how people give meaning to their experiences (essentially by interacting with other members of society)

    •  how norms and values develop and are passed on to future generations through the process of socialisation.




•  Functionalism has been described as a consensus theory because of its emphasis on shared values.



Key ideas of functionalism

The functionalist perspective on society is based on three principles (see Figure 1.3):


1  All societies have basic needs (e.g. food and shelter) that must be satisfied. These are called functional prerequisites.

2  All the different parts of society must work together if the whole society is to survive and prosper. Functionalists see society as similar to a machine – if the ‘machine of society’ works properly, it is because a value consensus (general agreement) exists about important values that the members of society hold in common.

3  Societies need stability, or what functionalists describe as social order. This depends upon socialisation (teaching each generation the norms and values of society) and effective social control.
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Criticisms of functionalism

During the 1980s, sociologists raised a number of important criticisms of functionalism. For example, functionalism:


•  emphasises shared values and social order, and therefore cannot adequately explain why conflict or social instability happens

•  cannot adequately explain why societies change

•  does not take into account the very different meanings that individuals can attach to social actions.



Functionalists have developed ideas to counter these criticisms – for example, they have argued that while not all social actions need to have a positive outcome, conflict can ultimately have a positive effect on society.
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Typical mistake

Examiners will quickly see the flaws in answers where you do not understand a particular sociological perspective and simply assert that something is true. For example, ‘Functionalists would say that conflict between social classes is the main cause of change in society’ – clearly this is actually a Marxist perspective. Make sure that you understand the different perspectives!
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Relevant study

Parsons and Bales, Family, Socialization and Interaction Process (1955)


•  Parsons believed that the American family had undergone a profound process of change.

•  He believed that the family had lost many of its traditional functions, e.g. the education of children had been transferred to ‘outside agencies’ (schools).

•  Parsons used the example of how the family provides clothes for its members – in the past many families had made their own clothes but in the modern world they purchased ready-made clothes from shops.

•  Parsons believed that the ‘transfer of functions’ made the modern nuclear family a more ‘specialised agency’ – it now concentrated on a more limited number of important functions, e.g. the primary socialisation of children.

•  He did not believe that family was in decline.
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Revision activity


1  Make your own copy of Figure 1.3 and add brief notes to explain each of the key terms.

2  Use your textbook and other available resources to answer the following questions:




    •  What sort of changes in society might be seen as evidence of the declining importance of the family?

    •  Why did Durkheim believe that religious practices helped society to remain stable and its citizens to be well integrated? Can you think of any situation where religion might not help society to be stable and well integrated?
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Exam tip

In the exam, ‘mini-essay’ questions will all begin in the same way: ‘Discuss how far sociologists would agree …’ When you are thinking about your answer, ask yourself: how would a functionalist sociologist see the particular issue raised by the question?
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Now test yourself


1  Why has functionalism been described as a ‘grand theory’?

2  What do sociologists mean when they talk about functional prerequisites?

3  What do sociologists mean when they talk about social order?

4  List three criticisms of functionalism.

5  What did Parsons mean when he wrote about the family becoming a more ‘specialised agency’?

6  Did Parsons believe that the family was in decline because it had lost many of its traditional functions?



[image: ]



Marxism

The original ideas of Karl Marx have been interpreted and argued over by generations of political theorists, economists and sociologists.


•  For some people, these ideas have provided an inspirational model for a better society, while others see them as a dangerous threat to democracy.

•  Marx believed that the whole of human civilisation was based on a series of historical developments in the forces of production (the technology, materials and knowledge required to enable humanity to survive).

•  He saw all previous and existing societies as fundamentally unstable, unfair and unequal. In his view, only a communist revolution would produce a stable, fairer and more equal society.



Key concepts and ideas

You need to have a basic understanding of Marxism as a sociological perspective. To achieve this you will need to remember a number of important ideas – see Figure 1.4.
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Revision activity


1  Make your own copy of Figure 1.4 and include brief notes to explain each of the key terms.

2  Use your textbook and other available resources to find examples of what a Marxist would describe as ‘ruling class ideology’ in Britain today.
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•  Marxism has been described as a ‘conflict theory’ because of the emphasis that it places on the friction between different groups in society which have very different interests, e.g. employers who want to maximise profits and employees who want to improve their pay and conditions.

•  Marx believed that all societies were unstable and would eventually fail because they depended upon the wealthy and powerful exploiting the labour of the poor and powerless.

•  If you understand these ideas, you will be able to see how they have influenced the development of Marxist sociology, which focuses on understanding the fundamentally unequal relationships that exist between different groups in society.
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Key study

Willis, Learning to Labour (1977)


•  Paul Willis explored the experience of a group of working-class students who had clearly failed to benefit from the education system and who seemed destined to choose a life of relatively low-paid work in the factories or mines.

•  He wrote from a Marxist perspective and was interested not only in the wider issue of social inequality but also in the points of view of this group of working-class students.

•  His aim was to find out not only how the system failed them, but also why they appeared to embrace academic failure and consciously reject the values of the school and the apparent opportunity to become socially mobile.

•  Willis believed that this group of working-class boys had developed a distinctive subculture, with its own values rooted in the experiences of the wider working-class community from which they came.

•  Willis believed that the school regarded time, like money, as valuable and not to be wasted. The school timetable was displayed as a complex chart, so it was possible to check where every individual was at every moment of the day.

•  However, for the ‘lads’ (members of the ‘anti-school subculture’), this never seemed to work – they often truanted from lessons in order to spend more time with each other, which they saw as the main purpose of being in school.

•  Willis believed that the ‘lads’ claimed time for themselves because it was part of their identity (their sense of who they were). From the point of view of the teaching staff, the lads were ‘wasting valuable time’.

•  Not all of the students that Willis observed rejected the values of the school; many students listened to their teachers and wanted to gain qualifications (the ‘lads’ called these students the ‘ear-oles’).
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Exam tip

Take a few minutes to think about what you need to include in your answer – don’t just throw in everything you know about Marxism. Use relevant ideas and focus on the question you have been asked.
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Typical mistake

Don’t be confused by terms such as infrastructure and superstructure – you need to become familiar with the language of sociology and the use of specialist terms.
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Now test yourself


1  What was Marx referring to when he used the term ‘forces of production’?

2  Why did Marx believe that societies were basically unstable and that they would eventually fail?

3  What did Marx believe to be necessary in order to create a stable, fairer and more equal society?

4  What was the aim of Willis’s research?

5  What did the ‘lads’ see as the main purpose of their time in school?
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Interactionism

Interactionism as a sociological perspective was first developed at the University of Chicago before and after the Second World War (1939–45).


•  The sociologists working at the university were interested in investigating the effects of Chicago’s expansion with its rapidly growing and diverse population.

•  The ideas of the so-called ‘Chicago School’ became very influential.



Key ideas of interactionism

Interactionism focuses on small-scale human actions. To an interactionist, all social actions have meaning for the individuals involved.


•  However, different individuals experiencing the same situation may attach different meanings to their common experience.

•  Furthermore, meanings are not fixed and the individual can attach different meanings to the same situation at different points in time, e.g. the unhappy and insecure new student who becomes a confident senior as they progress through school or college – the situation (school or college) is the same but the meaning of that situation for the individual involved has changed.

•  Sociologists with an interactionist perspective have tended to use qualitative research methods such as observation and unstructured interviews to understand individuals’ experiences and the meanings they attach to those experiences.
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Revision activity

Make your own copy of Figure 1.5 and include brief notes to explain each of the key terms.

[image: ]



Criticism of labelling theory

Labelling theory as an explanation for deviant behaviour has been criticised by some sociologists, for:


•  failing to adequately take account of inequalities in power or economic circumstances

•  placing too much emphasis on the criminal and neglecting the victims of crime.
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Key study

Becker, Outsiders (1963)


•  Howard Becker attended the University of Chicago in the 1940s. He published a famous study of crime and deviance, arguing that an act becomes deviant only when others define it as such.

•  In his view, whether a ‘label’ of deviant is applied depends upon the interactions that take place between the various individuals (or actors) involved.

•  For example, a young person can be labelled as a criminal when they break the law. This label then becomes a master status that will affect the way in which other people see that young person (they have become above all a ‘criminal’ or ‘juvenile delinquent’).

•  Consequently the young person may come to accept the label and see themselves in these terms; this in turn may well encourage them to become involved in future criminal acts, thereby creating a self-fulfilling prophecy.

•  Becker gave the example of someone who breaks a minor rule but is treated tolerantly because they behave like many other people in society, e.g. drinking too much at a party.

•  Becker then compared this to the way in which society treats a thief with far less tolerance because their behaviour is very different from that of most people in society.

•  Becker argued that deviance is not simply a quality of the act itself but a consequence of the application of society’s rules and sanctions.

•  However, he also believed that rules were more likely to be applied to some individuals than others, e.g. the reaction of the police to an antisocial act committed by a young person from a secure and supportive home might be different if the young person is from an insecure and unsupportive home background.

•  He argued that the degree to which an act will be treated as deviant depends on who commits the act and who feels that they have been harmed by it.

•  Becker believed that individuals who committed crimes such as murder, rape and treason would be labelled as the ‘true outsiders’. Not only had these individuals broken important rules, they had also exhibited behaviours that would not be tolerated by the vast majority of the members of society.
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Exam tip

Interactionist ideas can be particularly useful when you are thinking about answering questions on education or crime and deviance.

[image: ]




[image: ]

Now test yourself


1  What was the ‘Chicago School’ and what were they interested in studying?

2  Explain why labelling can have a negative effect on the lives of some young people.

3  What does a sociologist mean by the term master status? Give an example.

4  What does a sociologist mean by the term self-fulfilling prophecy? Give an example.

5  What are the criticisms of labelling theory as an explanation of deviant behaviour?

6  Why did Becker believe that certain individuals who broke some of society’s rules would be treated more tolerantly than others?
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Typical mistake

When using an example to explain an interactionist idea, make sure it is appropriate and that it clearly helps to develop your argument. Avoid
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Feminism



•  Feminist ideas have been influential in a number of different areas of contemporary life, including sociology.

•  Feminist sociology is concerned with exploring the significance of women and their contribution to society. Feminist sociologists have made a particular contribution to the development of qualitative research methods such as life history research.

•  Feminism has been described as a conflict theory because it emphasises the exploitation of one group in society (women) by another group (men).

•  Feminism is not an exclusive sociological perspective, for example there are feminist sociologists who would also describe themselves as Marxists.



The key ideas of feminism


•  The feminist perspective regards men as gaining the greatest benefits from family life as they tend to earn more money than women and occupy more high-status positions in society.

•  Laws designed to ensure equal pay and prevent sex discrimination have had a positive impact on the lives of many women, but feminists would argue that they have not corrected the fundamental imbalance that exists between men and women in society.

•  Some feminists adopt a radical position on the need for change, while others are more moderate (liberal feminists).







	Radical feminism
	Moderate feminism



	
•  The exploitation of women will not be ended by simply introducing laws to prevent discrimination.

•  Tend to support direct action (e.g. protest) to raise consciousness and challenge existing cultural assumptions.

•  Very critical of the traditional family, which they believe supports patriarchy.

•  Very supportive of a woman’s right to choose abortion, and strongly opposed to the sexual exploitation of women.



	
•  Not all women are disadvantaged at work.

•  Increasing numbers of women in America and Europe now occupy senior positions in business, the law and the military.

•  Tend not to believe that all husbands exploit their wives.

•  Point to the increasing equality that exists in family relationships, with husbands taking a more active part in childcare (or even exchanging traditional roles – the stay-at-home husband).









•  Some feminists have argued that women have always been second-class members of society.

•  Other feminists emphasise more recent historical events, such as nineteenth-century labour reforms that reduced employment opportunities for women.

•  The importance of social and cultural differences is also stressed, such as the use of polygamy to exploit the labour of women.
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•  Sylvia Walby recognises the major impact of ‘first-wave’ feminism in the nineteenth and early twentieth centuries.

•  First-wave feminists won women the right to vote (although not on the same basis as men until 1928) and stand in elections (political citizenship).

•  They won the right for women to:




    •  enter higher education and elite professions

    •  have a legal identity separate to that of their husbands

    •  sit on a jury

    •  own property (a women’s property passed to her husband when she got married, until the end of the nineteenth century)

    •  leave a marriage and divorce their husband.




•  However, Walby also recognises that patriarchy still exists in contemporary society and that women continue to be exploited by men.
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•  Life history research

•  Patriarchy

•  Polygamy
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1  When did women in Britain win the right to vote at the same age as men?

2  What does Walby mean when she uses the term ‘first-wave’ feminism?

3  Do radical feminists believe that equal opportunities laws have created a truly equal society?

4  Why has feminism been described as a conflict theory?

5  Why are the origins of gender inequality controversial?
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New Right





	
•  The importance of the individual rather than the group

•  Support for market capitalism

•  An emphasis on competition and choice as a way of driving up standards in public services

•  A cultural identity based on the nation state

•  A distrust of ‘experts’



	
•  The culture of dependency

•  The culture of poverty

•  The underclass

•  The marketisation of education

•  Traditional moral standards (e.g. opposition to same-sex marriage)

•  Welfare reform (e.g. restricting entitlement and reducing welfare benefits)

•  The importance of the family and traditional gender roles
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•  Phyllis came from a poor family and was pregnant.

•  If she gave up her baby, she would have to support herself on a minimum-wage job with no security. But if she kept the baby, she would receive welfare support.

•  If Phyllis married Harold, the father of her child, she would lose her welfare benefits. Harold had only a minimum-wage job with no security.
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1  According to Charles Murray, why would ‘Phyllis’ be unlikely to marry ‘Harold’?

2  What sort of welfare reforms have been supported by the New Right?

3  Name the British prime minister and American president associated with the ideas of the New Right.

4  Why does the New Right emphasise the importance of competition and choice in the public sector?

5  How would New Right thinkers who support traditional moral standards be likely to react to same-sex marriage?
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Debates in sociology





	Debate
	Key ideas



	Conflict and consensus
	Marxists believe that different groups within society have very different interests, e.g. employers and employees.






	Quality and quantity
	Qualitative research is based on methods such as observation and unstructured interviews, often using case studies.


•  Each case study can be unique and therefore difficult to generalise from.

•  The stories that people tell researchers may not be typical experiences.






•  Statistical measures can be based on subjective decisions about what should be counted.

•  Surveys such as opinion polls are often shown to be unreliable indicators of public opinion.







	Culture and nature
	Culture refers to the total way of life of a society, e.g. its language and history.






	Sex and gender
	Sex describes the biological differences between men and women.






	Race and ethnicity
	The term race is based upon outdated ideas that modern science no longer accepts.




•  ethnocentrism (suspicion of outsiders)

•  group closure (maintaining boundaries between cultures)

•  resource allocation (inequalities in the distribution of wealth that favour members of a particular powerful ethnic group).






	Facts and values
	In sociology there is a long tradition of objectivity (attempts to show the world as it actually is and not how the researcher might like it to be).
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•  C. Wright Mills was a Marxist sociologist who believed that people needed a ‘quality of mind’ that would help them to understand what was happening in the world.

•  He described this quality of mind as the ‘sociological imagination’ – thinking like a sociologist.

•  He believed that people who developed this way of thinking about the world would be better able to understand ‘the larger historical scene’ (what was happening and why it was happening).

•  He believed that if people developed a ‘sociological imagination’ they would also be better equipped to understand their own lives.
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1  What did C. Wright Mills mean by the ‘sociological imagination’?

2  From which sociological perspective did C. Wright Mills approach the study of society?

3  What do sociologists mean when they talk about the culture of a society?

4  To a sociologist, is biological sex the same as gender? If not, what do sociologists mean when they talk about gender?

5  How do sociologists explain racial prejudice and discrimination?

6  What makes a value different from an opinion?
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1  Discuss how far sociologists would agree that a student’s social class background is the most important factor affecting their chances of educational success.






    •  sociological evidence about socio-economic class and rates of educational success, e.g. the relatively poor academic performance of working-class students

    •  alternative variables to socio-economic class such as ethnicity and gender

    •  feminist views about the impact of gender bias in the curriculum

    •  functionalist views on education and meritocracy

    •  Marxist views on socio-economic class as a determinant of educational success, e.g. cultural capital (the skills and values of middle-class parents).




2  Discuss how far sociologists would agree that marriage is still important in modern Britain.






    •  sociological evidence about marriage, e.g. the increase in cohabitation

    •  feminist views of marriage as exploiting the labour of women and preserving patriarchy (the domination of society by men)

    •  functionalist views of marriage as important to the stability of family life and as a way of ensuring the smooth running of society and the personal development of the individual

    •  Marxist views of marriage as based on property rights and as a prop to the capitalist system, e.g. the family as a unit of consumption.




3  Discuss how far sociologists would agree that racism is the main reason for the difference in crime rates between different ethnic groups.






    •  Feminist views of crime as a gender-based activity: men are more likely to commit crimes than women and women commit different crimes to men. From a feminist perspective, gender is the more important explanation for variations in criminal behaviour between different social groups, e.g. if a certain ethnic group has a higher crime rate, most of those crimes will have been committed by the male members of that group.

    •  Interactionist explanations of crime using labelling theory: from an interactionist perspective, if a certain ethnic group has a higher crime rate, the explanation lies largely in the behaviour of police officers. For example, the police may be more likely to stop and search individuals who are members of that particular ethnic group (such behaviour may well be based on institutional racism and inappropriate racial stereotypes). The increased frequency of ‘stop and search’, by revealing more criminal behaviour among a particular ethnic group, serves to create a self-fulfilling prophecy.

    •  Marxist views of crime as essentially about capitalist society’s emphasis on materialism (property, economic self-interest and personal gain): from a Marxist perspective, crime is not about ethnicity but about social inequality. If certain ethnic groups commit more crimes, it is because they are materially disadvantaged and so turn to crime as an alternative method to gain material goods.

    •  Sociological evidence about crime rates: for example, issues regarding the accuracy of statistics on crime.
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