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Introduction


This book has been written to support your study of the American Option: The History of the USA 1820–1941 for Cambridge International AS Level History (syllabus code 9489). The book has been endorsed by Cambridge Assessment International Education and is listed as an endorsed textbook for students studying the syllabus.

This introduction gives you an overview of:


	●  the content you will study for the American Option: The History of the USA 1820–1941 


	●  structure of the syllabus


	●  the different features of this book and how these will aid your learning.




[image: image]  What you will study

In the period 1820–1941 the USA underwent a series of massive transformations. Its economy went from being agricultural to industrial, with the country becoming the world’s greatest economic power. This development, which was accompanied by rapid immigration and urbanization, was due to a variety of factors including natural resources, railroad-building, technological innovations, the growth of corporations and US trade policies. By the early twentieth century, Americans were the world’s most prosperous people. However, this prosperity was to be affected by the Wall Street Crash of 1929 and the Great Depression which followed. Millions of Americans were unemployed throughout the 1930s.

Politically, the USA also experienced a number of dramatic developments. Perhaps the most important of these was the American Civil War, fought between the Union and Confederate states (1861–65). Had the Confederacy won the Civil War, the USA would no longer have been united. Nor would slavery in the southern states have been so quickly abolished. The process of Reconstruction, which both accompanied and followed the end of the Civil War, was an issue of considerable controversy at the time and remains a subject of huge historical debate to this day. Another crucial political debate was the extent to which the federal government should involve itself in economic and social matters. For much of the period 1820–1941 most Americans believed the best form of government was the least form of government. Nevertheless, in the early twentieth century many Americans thought that the federal (and state) governments should tackle the economic, social and political problems arising from industrialization and urbanization. After the onset of the Great Depression, most Americans supported the interventionist New Deal policies of President Franklin Roosevelt. By the 1920s American women as well as men could vote but many southern states prevented black Americans – male and female – from taking part in the political process. How and why these great economic, social and political developments took place is very much the focus of this book.

The book covers the following topics:


	●  Chapter 1 examines the causes of the American Civil War, not least the importance of the issue of slavery, and the reasons why fighting broke out between the Confederacy and the Union in April 1861.


	●  Chapter 2 considers why the Civil War lasted for four years and its immediate impact, particularly in the southern states. It then focuses on the process of Reconstruction and explores the extent to which Reconstruction succeeded/failed.


	●  Chapter 3 traces the USA’s rapid industrialization in the late nineteenth century and the social and economic consequences arising from industrialization and urbanization. It then examines the aims and successes of the so-called Progressive Movement which was influential in the first two decades of the twentieth century.


	●  Chapter 4 explores the causes and impact of the Great Crash of 1929 and the Great Depression which followed. It then examines the effectiveness and popularity of President Roosevelt’s New Deal policies in the period 1933–41.




[image: image]  Structure of the syllabus

The Cambridge International AS Level History will be assessed through two papers, a Document paper and an Outline study.

Paper 1: For Paper 1 you need to answer one two-part document question on one of the options given. You will need to answer both parts of the option you choose. This counts for 40 per cent of the AS Level.

Paper 2: For Paper 2 you need to answer two two-part questions from three on one of the options given. You must answer both parts of the question you choose. This counts for 60 per cent of the AS Level.

AS Level topics rotate between papers 1 and 2 year-on-year – the prescribed topic for Paper 1 in the June and November series of any given year is not used for Paper 2.

Examination questions

For Paper 1 there will be two parts to each question. For part (a) you will be expected to consider two sources on one aspect of the material. For part (b) you will be expected to use all the sources and your knowledge of the period to address how far the sources support a given statement.

For Paper 2 you will select two questions from the option on USA 1820–1941. There will be two parts to each question. Part (a) requires a causal explanation and Part (b) requires you to consider and weigh up the relative importance of a range of factors. You will need to answer both parts of the question you choose.

Command words

When choosing the two essay questions, keep in mind that it is vital to answer the actual question that has been asked, not the one that you might have hoped for. A key to doing well is understanding the demands of the question. Cambridge International AS Level History use key terms and phrases known as command words. The command words are listed in the table below, with a brief explanation of each.








	Command word

	What it means






	Assess

	Make an informed judgement




	Compare

	Identify/comment on similarities and/or differences




	Contrast

	Identify/comment on differences




	Discuss

	Write about issue(s) or topic(s) in depth in a structured way




	Evaluate

	Judge or calculate the quality, importance, amount or value of something




	Explain

	Set out purposes or reasons/make the relationships between things evident/provide why and/or how things happen and support with relevant evidence






Questions may also use phrases such as:


	●  How far do/does … support … ?


	●  To what extent … ?


	●  Account for … ?




Key concepts

The syllabus also focuses on developing your understanding of a number of key concepts and these are also reflected in the nature of the questions set in the examination. The key concepts for AS History are:

[image: image]
Cause and consequence

The events, circumstances, actions and beliefs that have a direct causal connection to consequential events and developments, circumstances, actions or beliefs. Causes can be both human and non-human.

[image: image]
Change and continuity

The patterns, processes and interplay of change and continuity within a given time frame.

[image: image]
Similarity and difference

The patterns of similarity and difference that exist between people, lived experiences, events and situations in the past. Historical significance is a constructed label that is dependent upon the perspective (context, values, interests and concerns) of the person ascribing significance and is therefore changeable.

[image: image]
Significance

The importance attached to an event, individual or entity in the past, whether at the time or subsequent to it.

The icons above appear next to questions to show where key concepts are being tested and what they are.

Answering the questions

With Paper 1, the Document Paper, you have 1 hour 15 minutes to answer the two parts to the question. On Paper 2, the Outline Study, you have 1 hour 45 minutes to answer two two-part questions. It is important that you organize your time well. In other words do not spend 70 minutes on one question on Paper 2 and leave yourself just 35 minutes to do the second question. Before you begin each question, take a few minutes to draw up a brief plan of the major points you want to make and your argument. You can then tick them off as you make them. This is not a waste of time as it will help you produce a coherent and well-argued answer. Well-organized responses with well-supported arguments and a conclusion will score more highly than responses which lack coherence and jump from point to point.

The answers that you write for both Papers will be read by trained examiners. The examiners will read your answers and check what you write against the mark scheme. The mark scheme offers guidance to the examiner but is not comprehensive. You may write an answer that includes analysis and evidence that is not included in the mark scheme and that is fine. It is also worth remembering that the examiner who marks your answers is looking to reward arguments that are well supported, not to deduct for errors or mistakes.

On Paper 1, Question (a) will be marked out of 15 and Question (b) out of 25. The total mark will be weighted at 40 per cent of your final grade. On Paper 2, Question (a) will be marked out of 10 and Question (b) out of 20. The total will be weighted at 60 per cent of your final grade.

Answering source questions

For the Comparison Question (a) you should be able to:


	●  Make a developed comparison of the two sources.


	●  Explain why points of similarity and difference exist.


	●  Use contextual knowledge or source evaluation to explain the similarities and differences.




For Question (b) you should be able to:


	●  Evaluate the sources to reach a supported judgement as to how far the sources support the statement.




Answering essay questions

Both the short and long answer questions should:


	●  Be well focused.


	●  Be well supported by precise and accurate evidence.


	●  Reach a relevant and supported conclusion or judgement.


	●  Demonstrate knowledge and understanding of historical processes.


	●  Demonstrate a clear understanding of connections between causes.




Your essay should include an introduction which sets out your main points. Do not waste time copying out the question but do define any key terms that are in the question. The strongest essays will show awareness of different possible approaches to the question. You will need to write an in-depth analysis of your main points in several paragraphs, providing detailed and accurate information to support them. Each paragraph will focus on one of your main points and be directly related to the question. Finally, you should write a concluding paragraph. All of these skills are developed throughout the book in the Study skills section at the end of each chapter.

What will the examination paper look like?

Cover

The cover of the examination paper states the date of the examination and the length of time you have to complete it. Instructions on the front are limited, but it does remind you that you should answer questions from only ONE section, Section B, the American Option. The cover will also tell you the total number of marks for the Paper, 40 for Paper 1 and 60 for Paper 2 and will also tell you the number of marks for each question or part question.

Questions

Read through Section B, the American Option. With Paper 1 you will have no choice but to answer the Document Question from that section, but for Paper 2 choose which two out of three questions you can answer most fully.

With Paper 1 you might find it helpful to:


	●  Spend ten minutes reading the sources carefully.


	●  Identify the key terms and phrases in the question so that you remain focused on the actual question.


	●  Underline any quotations you will use to support your arguments.




If you spend about ten minutes carefully reading the sources you will have about 1 hour left to answer the two questions. It is advisable to spend around 20–25 minutes answering (a) and 35–40 minutes answering (b).

With Paper 2 you might find it helpful to:


	●  Circle the two questions you intend to answer.


	●  Identify the command terms and key words and phrases so that you remain focused on them.




Then spend time drawing up plans. If, for Paper 2, you allow 5 minutes to decide which questions to answer you will have 50 minutes for each question, 5 minutes to plan and 45 minutes to write answers to part (a) and (b). It is advisable to spend around 15–20 minutes answering (a) and 30–35 minutes on (b).

[image: image]  About this book

Coverage of the course content

This book addresses the key areas listed in the Cambridge International syllabus. The content follows closely the layout and sequence of the Cambridge syllabus with each chapter representing each topic. Chapters start with an introduction outlining key questions they address. Each key question is accompanied by content that you are expected to understand and deploy when addressing the key question. Throughout the chapters you will find the following features to aid your study of the course content.

Key terms

Key terms are the important terms you need to know to gain an understanding of the period. These are emboldened in the text the first time they appear in the book and are defined in the margin. They also appear in the glossary at the end of the book.

Key figures and profiles

Key figures highlight important individuals and can be found in the margin. Some chapters contain profiles that offer more information about the importance and impact of the individual. This information can be very useful in understanding certain events and providing supporting evidence to your arguments.

Sources

Throughout the book you will encounter both written and visual sources. Historical sources are important components in understanding more fully why specific decisions were taken or on what contemporary writers and politicians based their actions. The sources are accompanied by questions to help you dig deeper into the History of the USA 1820–1941. To help with analysing the sources think about the message of the source, their purpose, and their usefulness for a particular line of enquiry. The questions that accompany the source will help you with this.

Extension box

Sometimes it is useful to go beyond the syllabus to help further your understanding of the topic. The extension boxes will include a variety of additional information such as useful debates and historians’ views.

Summary diagrams

At the end of each section is a summary diagram which gives a visual summary of the content of the section. It is intended as an aid for revision. Try copying the diagram into your own set of notes and using information from the chapter to provide precise examples to develop each point. This will help build your knowledge of the issues that relate to the key question.

Chapter summary

At the end of each chapter is a short summary of the content of that chapter. This is intended to help you consolidate your knowledge and understanding of the content.

Refresher questions

Questions at the end of each chapter will serve as a useful tool to test your knowledge of what you have read. These are not exam-style questions, but will serve as prompts and show where you have gaps in your knowledge and understanding.

Study skills

At the end of each chapter you will find guidance on how to approach both writing a successful essay and how to evaluate sources. These pages take you step-by-step through the examination requirements and show you the kinds of questions you might be asked. We also analyse and comment on some sample answers. These are not answers by past candidates. We have written them to help you to see what part of a good answer might look like.

End of the book

The book concludes with the following sections.

Glossary

All key terms in the book are defined in the glossary.

Further reading

This contains a list of books and websites which may help you with further independent research. At this level of study, it is important to read around the subject and not just solely rely on the content of this textbook. The further reading section will help you with this. You may wish to share the contents of this area with your school or local librarian.

Online Teacher Support

In an addition to this book there is an online teacher resource* for sale that will provide support for all three AS Level Paper 1 and Paper 2 options:


	●  The History of the USA, 1820–1941


	●  Modern Europe, 1750–1921


	●  International History, 1870–1945




The online material can be found here: www.hoddereducation.com

It includes:


	●  Simple factual knowledge recall tests.


	●  Quizzes to test understanding of definitions and key terms to help improve historical understanding and language.


	●  Schemes of work.


	●  Worksheets to be used in the classroom or study at home.


	●  Sample exam-style questions and answers.


	●  Links to websites and additional online resources.




* The online teacher support component is not endorsed by Cambridge Assessment International Education.






CHAPTER 1

The origins of the Civil War, 1820–61



In the early nineteenth century most Americans were proud of the achievements of their country and optimistic about its future. There seemed good cause for optimism. The USA had the most democratic system of government in the world; it was also one of the world’s most prosperous nations. However, the USA did face a serious problem. This was to do with the fact that northern and southern states were growing apart, economically, socially, culturally and politically. Most of the North–South differences and disagreements were concerned with the issue of slavery. The problems arising from slavery eventually resulted in the outbreak of Civil War in April 1861. This chapter will consider the reasons for the war by examining the following questions:


	★  How was the issue of slavery addressed between 1820 and 1850?


	★  How and why did sectional divisions widen between 1850 and 1856?


	★  Why did the Republicans win the 1860 presidential election?


	★  Why did the Civil War begin in April 1861?







KEY DATES


	1820
		Missouri Compromise


	1846
	May
	Start of Mexican War


		August
	Wilmot Proviso


	1848
		Treaty of Guadalupe Hidalgo


	1850
		1850 Compromise


	1856
		Buchanan won presidential election


	1857
		Dred Scott decision


	1858
		Mid-term elections: Lincoln–Douglas debates


	1859
		John Brown’s raid


	1860
	November
	Lincoln elected president


		December
	South Carolina seceded


	1861
	January–February
	Mississippi, Florida, Alabama, Georgia, Louisiana and Texas seceded


		February
	Confederacy established


		March
	Lincoln inaugurated president


		April
	Confederate forces opened fire on Fort Sumter


		April–June
	Virginia, Arkansas, North Carolina and Tennessee seceded







[image: image]  How was the issue of slavery addressed between 1820 and 1850?

By the mid-nineteenth century, there was one main issue which divided Americans more than any other. This was the issue of slavery. Most southerners supported their peculiar institution. Most northerners opposed it. The problem of slavery was made worse by the USA’s political system and the impact of westward expansion. Between 1820 and 1850 politicians struggled to find compromises which would ensure that the United States remained united.


KEY TERM  [image: image]

Peculiar institution Southerners referred to slavery as their ‘peculiar institution’.



The US political system and the balance of sectional interests

The 1787 Constitution created a system whereby power would be divided between the central (or federal) government in Washington and the individual states. The federal government had well-defined executive, legislative and judicial branches, each of which was able to check the actions of the others (see Figure 1.1). State governments tended to replicate the federal government: each state had its governor, its own legislative body and its own Supreme Court. In the late eighteenth century the USA had devised a system for admitting new states. New areas first assumed territorial status, electing a territorial government. Once the population of a territory had reached 60,000, it could submit its proposed constitution to Congress and apply to become a state. In 1820 there were 23 states. By 1850 the USA comprised 30 states.


KEY TERM  [image: image]

Federal A government in which several states, while largely independent in home affairs, combine for national purposes.



The Constitution implicitly accepted slavery because, for the purposes of counting population (to work out each state’s representation in the House of Representatives), each enslaved person was considered to be three-fifths of a free person.

American democracy

By the 1820s, the USA was far more democratic than the rest of the world. Although women and most black Americans could not vote, almost all white males could do so. By the 1830s the USA had two major political parties: the Democrats and the Whigs. The parties, although operating nationally, were not particularly united. They were really an assortment of state parties that only came together every four years to nominate a presidential candidate and devise a national platform.


	●  Democrats believed that most issues should be decided at state, not federal, level. They opposed government intervention in economic matters and supported the lowering of tariffs.


	●  Whigs were more likely to favour government intervention in economic and social matters and supported higher tariffs.





KEY TERMS  [image: image]

Platform The publicly declared principles and intentions of a political party.

Tariff Customs duty on imported goods.




[image: image]

Figure 1.1 The American Constitution



Limited government

Given that it was unusual for one party to control the presidency, both houses of Congress and the Supreme Court at the same time, it was often difficult for the federal government to bring about much change. The fact that many matters were seen as state (not federal) concerns was another limiting factor. Presidents were more figureheads and distributors of patronage than active policy-makers. Congress, only in session from December to March, rarely passed major legislation. State legislatures had more influence on Americans’ day-to-day lives than the federal government.


KEY TERM  [image: image]

Patronage The giving of jobs or privileges to supporters.



Sectional interests

The United States had never been particularly united. For much of the early nineteenth century there were rivalries between the newer western states and the established eastern states. Far more important, however, were the differences between North and South. Some historians have underplayed the differences, stressing instead the similarities between the two sections: the common language, the shared religion, the same legal, political and racial assumptions, and the celebration of the same history. Other historians, however, believe that there were deep divisions – divisions that helped to bring about the Civil War.

Economic differences

There were economic differences between North and South. The North developed more industry and relied more on mixed farming and free labour. The South was characterized by large-scale cultivation of crops like cotton and tobacco which relied on slave labour. However, it is important not to generalize. Historians once claimed that the Civil War was a conflict between a backward, agrarian, planter-dominated South and a modern, industrialized and egalitarian North. This view is far too sweeping. In reality, there was not one but many ‘Souths’ encompassing several distinct geographical regions. Eastern states such as Virginia were very different from newer western states (like Mississippi). The lower South was different from the upper South. Accordingly, it is difficult to generalize about the ‘Old’ South.


KEY TERMS  [image: image]

Agrarian Relating to land and farming.

Egalitarian A society in which people are equal.

Lower South This area comprised Alabama, Louisiana, Georgia, Texas, Florida, South Carolina and Mississippi.

Planters Men who owned plantations with 20 or more enslaved workers.



There were also many ‘Norths’. Moreover, in many respects, these ‘Norths’ were not dissimilar economically to the ‘Souths’. The North was industrializing, not industrialized. In 1820, fewer than one in ten Americans lived in towns (defined as settlements with more than 2500 people): one in five did so by 1860. Nor was the South economically backward. By the mid-nineteenth century southern cotton sales made up at least half of the USA’s total exports.

Slavery apart, the North was not more egalitarian than the South. In 1820 the typical northerner was a self-sufficient farmer, owning 50–500 acres of land. The same was true of southerners. In 1820, two-thirds of southern families were not slave owners.

Planters, who comprised less than five per cent of the white population, owned the South’s best farmland and the major portion of its wealth, including most of its enslaved people. The historian Eugene Genovese believed that the planters led southern politics and set the tone of social life. However, in the North a minority of wealthy men wielded similar influence.

North–South differences


	●  The North was more industrial. The southern states, with about 35 per cent of the USA’s population, produced only 10 per cent of the nation’s manufactured output by 1850.


	●  The North was more urban. In 1850 only six of the USA’s largest thirty cities were southern.


	●  Between 1820 and 1860 most of the five million immigrants to the USA settled in the North. Thus, one in six northerners in 1860 was born overseas compared with one in 30 southerners.




Southern economic grievances

The two sections had different economic interests. The tariff was a source of constant grievance to most southerners, who argued that it benefited northern industrialists at the expense of southern farmers. The South also felt exploited in other ways. Southerners depended upon northern credit to finance the growing of cotton, tobacco, sugar and rice: they relied upon northerners to market these goods; and they were reliant on northern ships to transport them. Inevitably much of the profits from ‘King Cotton’ ended up in pockets of northern businessmen.


KEY TERM  [image: image]

King Cotton Cotton was so important to the US economy that many Americans claimed that ‘cotton was king’.



Values

There was a general southern belief that old agrarian ways and values were better than those of the Yankees. The historian Wyatt-Brown (1982) claimed that southerners were more concerned about their personal honour than northerners. In Brown’s view, southern males were highly sensitive to personal insult, reacting violently to even trivial incidents, including resorting to duelling. There were other perceived differences. Northerners were believed to be more responsive to new ideas. Southerners, by contrast, tended to oppose radical ‘isms’, viewing them as a threat to old values and institutions.


KEY TERM  [image: image]

Yankees Americans who live in the northern, as opposed to the southern, states.



Slavery

The main difference between the sections, and the main reason for the growth of sectionalism, was slavery. In 1776 slavery existed in what was then all the 13 colonies of British America. However, it was of major importance only in the South, largely because the northern climate was not suited to plantation agriculture. In the late eighteenth century, radical Protestants condemned slavery as a moral evil. Other Americans thought it inconsistent with enlightened ideas that stressed liberty, equality and free enterprise. After independence from Britain, northern states abolished slavery, some at a stroke, others gradually. In 1787 Congress passed an ordinance that kept slavery out of the North West Territory. In 1808 the USA banned the slave trade with Africa.
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Plantation agriculture Sugar, rice, tobacco and cotton were grown on southern plantations.



Cotton ensured that slavery survived and thrived. In 1790 only 9000 bales of cotton were produced in the USA. But Eli Whitney’s invention of a cotton engine (or ‘gin’) in 1793 enabled southern short-fibre cotton to be quickly separated from its seed. Suddenly it became highly profitable to grow cotton. By the 1830s the South was producing two million bales per year. Cotton outstripped all other plantation crops in economic importance. Such was the demand (mainly from Britain), and such were the profits, that the cotton belt spread westwards. Cotton production needed a large quantity of unskilled labour to pick the cotton. Slave labour was seen as ideal.

Abolitionists

Most abolitionists in the early nineteenth century supported gradual emancipation – freeing the enslaved people over a period of time with the slave owners receiving some financial compensation. Abolitionists also believed that formerly enslaved people who had been freed should be encouraged to return to Africa. In 1822 the USA purchased Liberia, on the west coast of Africa, as a base for returning formerly enslaved people. However, only 10,000 black people had returned to Africa by 1860; in the same period the USA’s enslaved population increased by two million. There were never enough funds to free and then transport more than a fraction of the enslaved people. Moreover, most formerly enslaved people had no wish to move to Liberia.


KEY TERM  [image: image]

Abolitionist Someone who wanted to end slavery.



Militant abolitionism

In the early 1830s, a new and far more forceful abolitionist movement developed. This was associated with William Lloyd Garrison who, in 1831, launched a new abolitionist journal, The Liberator. Convinced that slavery was a sin, Garrison demanded immediate abolition (though he did not actually mention how it should be done). In 1833 a militant National Anti-Slavery Society was established. By 1838 it had 250,000 members. Most of its leaders were well-educated and fairly wealthy. Women and free black people played crucial roles. Helped by the new steam-driven printing press, abolitionists churned out a mass of anti-slavery literature. They also organized massive petitions to Congress. To prevent North–South division, Congress introduced the ‘gag rule’ in 1836, which ensured that abolitionist petitions were not discussed.

Some historians stress that militant abolitionism was part of a world-wide phenomenon, in which Britain in particular played an important role. Others stress American roots. Mid-nineteenth century America was a religious society and the Church had a powerful effect on most people’s lives. Most Americans were Protestants: Baptists, Methodists, Unitarians, Presbyterians and Episcopalians. In the early nineteenth century, there was an upsurge in evangelical Protestantism known as the Second Great Awakening. Evangelical preachers fired up Americans to do battle against the sins of the world – including slavery.
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Evangelical A passionate belief in Christianity and a desire to share that belief with others.



Abolitionist problems in the North

The abolitionist movement had only limited appeal in the North. Many northerners, fearing an exodus of liberated formerly enslaved people to their states, hated the abolitionists. Anti-slavery meetings were broken up by angry mobs. In 1837 Elijah Lovejoy became the first abolitionist martyr when he was murdered in Illinois. Failing to win the support of either the Whig or Democrat Party, abolitionists set up the Liberty Party. In 1840 its presidential candidate won only 7000 votes. Abolitionists were unable to agree on their general strategy. This resulted in a major division in the Anti-Slavery Society in 1840. Nevertheless, despite their problems, the abolitionists did stir the consciences of a growing number of northerners and kept slavery at the forefront of public attention.

Abolitionist problems in the South

The abolitionists had no success whatsoever in winning support from white southerners. They were not helped by the fact that in 1831 Nat Turner, an enslaved man in Virginia, led a slave revolt in which 55 white people were killed. The revolt was quickly crushed, and Turner and the other enslaved rebels killed or executed. Nevertheless, the revolt appalled southerners who blamed abolitionists for inciting trouble among enslaved people.

Abolitionist attacks provoked southerners to praise the virtues of their peculiar institution. Southern writers now argued that slavery was a positive good rather than a necessary evil. History, religion, anthropology and economics were all used to defend slavery. As well as vigorously defending slavery in print and in words, southern authorities also took action against abolitionists. In some southern states the penalty for circulating ‘incendiary’ literature among black people was death. Southerners suspected of having abolitionist sympathies were driven out.

The nature of slavery


	●  In 1860 there were nearly four million enslaved people (compared to eight million white people) in the 15 southern states. They were concentrated mainly in the lower South.


	●  In 1850 one in three white southern families were slave owners. By 1860, this figure was one family in four.


	●  In 1860 50 per cent of slave owners owned fewer than five enslaved people. Over 50 per cent of enslaved people lived on plantations with over 20 enslaved workers. Thus the ‘typical’ slaveholder did not own the ‘typical’ enslaved person.


	●  Most enslaved people were held by about 10,000 families.


	●  Of all enslaved people, 55 per cent worked in cotton production, 10 per cent in tobacco, 10 per cent in sugar, rice and hemp, while 15 per cent were domestic servants and 10 per cent lived in towns or worked in industry.




Free black people

By 1860 there were about 250,000 free black people in the South. Most of these were of mixed heritage and had been given their freedom by their white fathers. Southern free black people had to carry documentation proving their freedom at all times or risk the danger of being enslaved. They had no political rights and their legal status was precarious. Some 200,000 black people lived in the North. Many northern white people were as racially prejudiced as southerners. Northern black people usually had the worst jobs and segregation was the norm in most aspects of life. Only three states allowed black people to vote on equal terms with white people in 1860. Some northern states tried to exclude black people from voting altogether.
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Segregation The system whereby black and white people are separated from each other on grounds of race.




SOURCE A
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Notice of slave sale, 1860


How useful is Source A for historians studying slavery?







The future of slavery

Some historians have argued that once cotton prices fell, then slavery would have eventually died of its own accord. If this is correct, the blood-letting of the Civil War was unnecessary. However, in 1860 there was still a worldwide demand for cotton and thus no economic reason for believing slavery was about to die out. Moreover, slavery was not simply an economic institution. It was also a system of social control. It kept black people ‘in their place’ and ensured white supremacy. Southerners feared that an end to slavery would result in economic collapse, social disintegration and race war. Thus slaveholders and non-slaveholders alike were committed to the peculiar institution: so committed that (ultimately) they were prepared to secede (withdraw formally) from the Union and wage a terrible war in an effort to maintain it. Given this commitment, it is difficult to see how slavery would have ended without the Civil War.

Conclusion

By the mid-nineteenth century there were significant differences between North and South – differences that were growing as the North’s industrial development outstripped that of the South. The North was changing: the South resisted change. By 1850 southerners were conscious of their distinct ‘southern-ness’. North and South might speak the same language – but by the mid-nineteenth century (as the historian James McPherson (1988) has pointed out) they were increasingly using this language to attack each other. Even the shared commitment to Protestantism had become a divisive rather than a unifying factor, with most of the major denominations splitting into hostile southern and northern branches over the question of slavery.

The impact of territorial expansion: westward expansion and the absorption of Texas

In the early nineteenth century, Americans moved west and filled the area between the Appalachian Mountains and the Mississippi River. By 1819 the original 13 states had grown to 22. Of these, 11 states were free; 11 were slave. Further westward expansion threatened to tilt the sectional balance in favour of the North or South. Northern states wanted new western states to be free states. Southern states, by contrast, wanted them to be slave states. This caused political problems throughout the period 1820–50.

The Missouri Compromise

In 1819 Missouri applied to join the Union as a slave state. Given that this would tilt the balance against them, northern states opposed Missouri’s admittance. The result was a series of furious debates, with southern and northern Congressmen lined up against each other. In 1820 a compromise was worked out. To balance the admittance of Missouri, a new free state of Maine was created. It was also agreed that henceforward there should be no slavery in the Louisiana Purchase Territory, north of latitude 36°30′ (see Figure 1.3). South of that line, slavery could exist.
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Louisiana Purchase Territory The huge area bought from France in 1803.



Texan independence

Americans had settled in Texas, then part of Mexico, from the 1820s. Most were southerners and many had taken enslaved people with them. In 1829 Mexico passed a law to free its enslaved people and in 1830 prohibited further American immigration into Texas. American Texans defied both laws, and for some years the Mexican government was too weak to enforce its authority. By 1835 there were about 30,000 American immigrants in Texas (and 5000 enslaved people) and only about 5000 Mexicans.

The efforts of the Mexican President Santa Anna to enforce Mexican authority were resented by the American Texans and over the winter of 1835–36 they declared independence. Santa Anna marched north with a large army. A force of 187 Texans put up a spirited defence at the Alamo, a fortified mission near San Antonio, but this fell in March 1836. All the Texan defenders were killed. Although US President Andrew Jackson (1929–37) sympathized with the Texans, he sent no official help. However, hundreds of Americans from the South and West rushed to the Texans’ aid. In April 1836 an American-Texan army, led by Sam Houston, defeated Mexican forces at the battle of San Jacinto. Santa Anna was captured and forced to recognize Texan independence.

Texas and the USA

Although the Mexican government did not ratify Santa Anna’s action, Texas was now effectively independent. Most Texans, with southern support, hoped to join the USA. However, many northerners opposed the move, fearing that it would lead to the expansion of slavery. Texas was so large that it could feasibly be divided into five new states, which would tilt the balance between free and slave states heavily in the South’s favour. Given that Texas was a major political problem, President Andrew Jackson shelved the issue. So too did his successor Martin Van Buren, Democratic president from 1837 to 1841. The result was that for a few years Texas was an independent republic, unrecognized by Mexico and rejected by the USA.

Texas became a major issue in the 1844 presidential election, fought between the Whig Henry Clay and the Democrat James Polk. Polk, a slaveholder from Tennessee, was elected president on a platform that promised the annexation (take-over) of both Texas and Oregon – an area claimed by Britain. Outgoing Whig President Tyler, anxious to leave his mark on events, now secured a joint resolution of Congress in favour of Texas’s annexation. Thus, Texas was admitted into the Union, as a single state, in 1845.
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Figure 1.2 The impact of westward expansion 1783–1840
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Figure 1.3 The Missouri Compromise



Manifest destiny

Polk, committed to western expansion, wished to annex California and New Mexico, provinces over which Mexico exerted little control. Americans were starting to settle in both areas and the Mexican population was small. In 1845, Democrat journalist John O’Sullivan declared that it was the USA’s manifest destiny to control the North American continent (see Source B below). Many northerners saw this argument as a smokescreen aimed at concealing the evil intent of expanding slavery.
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Manifest destiny The USA’s god-given right to take over North America.




SOURCE B


From John O’Sullivan, editor of the New York Morning News, 1845

Away, away with all these cobweb tissues of rights of discovery, exploration, settlement, contiguity [nearness] etc ... The American claim is by the right of our manifest destiny to overspread and to possess the whole of the continent which Providence has given us for the development of the great experiment of liberty and federated self-government entrusted to us. It is a right such as that of the tree to the space of air and earth suitable for the full expansion of its principle and destiny of growth ... It is our future far more than in our past or in the past history of Spanish exploration ... that our True Title is found.


What arguments does O’Sullivan use in Source B to justify manifest destiny?







The outbreak of war with Mexico

The USA’s annexation of Texas angered Mexico, which still claimed sovereignty over the state. The fact that there were disputed boundaries between Texas and Mexico was a further problem. The barely-concealed designs of Polk on California and New Mexico did not help American–Mexican relations. When efforts to reach a negotiated agreement failed, Polk sent US troops into the disputed border area north of the Rio Grande river, hoping to provoke an incident that would result in war – a war which would lead to the annexation of California and New Mexico to the USA. In May 1846 Mexican troops duly ambushed a party of US troops in the disputed area, killing or wounding 16 men. Polk declared that Mexicans had ‘shed American blood on American soil’ and asked Congress to declare war. Congress obliged. While most southerners and westerners supported the war, many northerners saw it as a southern war of aggression.
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Sovereignty Ultimate power.



The Mexican War

Although the USA had a smaller army, it had twice as many people and a much stronger industrial base than Mexico and thus far greater military potential. Mexican forces were poorly led and equipped. The USA had several further advantages:


	●  superior artillery


	●  a pool of junior officers, most of whom had been well trained at West Point military academy


	●  enthusiastic (mainly southern and western) volunteers


	●  naval supremacy.




In the summer of 1846 US troops, led by Colonel Kearney, annexed New Mexico. They then marched to California. By the time they arrived the province was largely under US control. American colonists had proclaimed independence from Mexico. They were helped by Colonel John C. Frémont, in the region on an exploratory expedition, and by a US naval squadron, conveniently stationed off the Californian coast. Kearney’s arrival in December 1846 ended what little Mexican resistance remained.

Polk hoped that Mexico would accept defeat and the loss of New Mexico and California. But Santa Anna, once again in control of Mexico, refused to surrender.

The USA’s war heroes were General Zachary Taylor and General Winfield Scott.


	●  In February 1847 General Zachary Taylor defeated the Mexican military at Buena Vista.


	●  Scott, with only 11,000 men, marched 260 miles (420 km) inland over difficult terrain, storming several fortresses before capturing Mexico City in September 1847.




By the autumn of 1847 the Mexican War was essentially over. It had cost the USA $100 million and the death of 13,000 soldiers. The USA was now in a position to enforce peace. Some southerners called for the annexation of the whole of Mexico. However, many northerners wanted to annex no territory whatsoever.

The Treaty of Guadalupe Hidalgo

By the Treaty of Guadalupe Hidalgo (February 1848), California and New Mexico (including present-day Nevada, Utah, most of Arizona, and parts of Colorado and Wyoming) were ceded to the USA. This makes up two-fifths of the USA’s present territory. President Polk was unhappy with the treaty. Despite the fact that the USA had gained everything it had gone to war for, he thought that even more territory could have been gained. Spurred on by southerners, who saw the dizzying prospect of dozens of new slave states, Polk considered rejecting the treaty. However, given northern opinion and the fact that some southerners had no wish to rule Mexico’s mixed Spanish and Native American population, he reluctantly accepted the treaty, which was ratified by the Senate in May 1848.
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Figure 1.4 The USA in the 1850s



The impact of population growth and movement

The USA had enormous reserves of almost every commodity – land, timber and minerals. Between 1800 and 1850 the USA’s GNP increased seven-fold and the average American’s income doubled. This encouraged population growth – as did western expansion and immigration.
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GNP (Gross National Product) The total value of all goods and services produced within a country.



The USA’s population grew rapidly in the early nineteenth century. In 1820 it had been just over 9.5 million. By 1840 it stood at 17 million; by 1850 it had reached 23 million. By then, more than one in two Americans lived west of the Appalachians – largely due to the opening up of vast new tracts of land. Most of the population growth came from natural increase: the average woman had five children. Population growth was also the result of immigration, especially from Britain, Ireland and Germany.

Southern fears

In 1820 there had been a similar number of southerners to northerners. But by 1850 northerners outnumbered southerners by more than three to two. (This was largely because most immigrants settled in northern states.) The fact that there was a widening disparity in numbers between North and South concerned southerners. Given that northern states had more seats in the House of Representatives, southerners were determined to maintain a position of equality in the Senate. This meant that westward expansion was a crucial issue because each new state resulted in two more senators in Congress.


ACTIVITY

Group work:
‘Westward expansion was a greater problem for American politicians than slavery abolition in the period 1820–50.’ In pairs look through this section and find four points that might support this view. Discuss which point is the most important, then try and put the the other points in order of importance. If you disagree, try and work out why.



Attempts at compromise

In 1819–20 US politicians had been able to resolve the problem of Missouri – a problem that had threatened to tear the Union apart (see page 11). However, politicians found it more difficult to deal with the problems which arose (ironically) from American success in the Mexican War.

The impact of the Mexican War 1846–50

Northerners and southerners were divided over the Mexican War before it began. They remained divided during it and were even more divided by the end of it. Anticipating winning territory from Mexico at the start of the war, American politicians could not agree whether states created from Mexican land should become slave or free.

The Wilmot Proviso

In 1846 David Wilmot, a northern Democrat, proposed in the House of Representatives that slavery should be excluded from any territory gained from Mexico. Wilmot was not an abolitionist. Like many northern Democrats, Wilmot resented the fact that Polk seemed to be pursuing a pro-southern policy. While happy to fight the Mexican War, Polk went back on his promise to take the whole of Oregon. Instead, an agreement had been reached whereby Britain took the area north of the 49th parallel and the USA took southern Oregon. This made sense: the USA did well out of the deal and it would have been foolish to have fought both Mexico and Britain. Nevertheless, northern Democrats disliked Polk’s seeming pro-southern bias.

In supporting the Proviso, northern Democrats hoped to keep black Americans out of the new territories and ensure that white colonists would not face competition from slave planters. Concerned at the coming mid-term elections, northern Democrats were warning Polk of their unease with the direction of his policies.
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Proviso A provision or condition.

Mid-term elections The whole of the House of Representatives and a third of the Senate are re-elected every two years. This means that there are major elections half way through a president’s term of office.



After a bitter debate, the Proviso narrowly passed the House of Representatives by 83 votes to 64. The voting was sectional: every southern Democrat and all but two southern Whigs voted against it. Most northerners voted for it. Senator Toombs of Georgia warned that if the Proviso became law, he would favour disunion rather than ‘degradation’. However, the Proviso did not become law as it failed to pass the Senate. Nevertheless, for anti-slavery forces, the Proviso became a rallying cry. Many northern state legislatures endorsed it. Most southern states denounced it.

The Calhoun Doctrine

Northerners believed that Congress had the power to exclude slavery from the territories and should exercise that power. Southerners responded aggressively to this threat, not least John C Calhoun from South Carolina who had been largely responsible for the Nullification Crisis (see textbox). In 1847 he issued a series of resolutions in which he claimed that citizens from every state had the right to take their ‘property’ to any territory. Congress, he asserted, had no authority to place restrictions on slavery in the territories. If the northern majority continued to disregard the rights of the southern minority, southern states would have little option but to secede.
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John C Calhoun (1782–1850) dominated politics in South Carolina and indeed the South generally in the early nineteenth century. Elected to Congress in 1810, he served as vice-president under both John Quincy Adams and Andrew Jackson. By the late 1820s Calhoun was a major defender of states’ rights. He supported the theory of nullification and helped secure the annexation of Texas as a slave state.
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Territories Areas in the USA that had not yet become states and which were still under federal government control.




Nullification Crisis

In the late 1820s Calhoun had proclaimed the right of any state to over-rule or nullify any federal law deemed unconstitutional. When South Carolina disallowed two tariff acts in 1832, President Jackson threatened to use force. Unable to muster support from other southern states, South Carolina pulled back from declaring secession.



The search for compromise

Moderate politicians, fearful that the issue could destroy the Union, tried to find a compromise. The most successful idea was the notion of popular sovereignty, associated with two mid-western Democrats, Senator Lewis Cass and Senator Stephen Douglas. They argued that it was not Congress which should decide on whether a territory should allow slavery. That decision should be made instead by the people in that territory. Consistent with democracy and self-government, popular sovereignty seemed to offer something to both sections.


	●  It met the South’s wish for federal non-intervention and held out the prospect that slavery might be extended to some of the former Mexican territories.


	●  It could be presented to the North as an exclusion scheme because it was unlikely that colonists in the new territories would vote for slavery’s introduction.
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Popular sovereignty The notion that colonists, not Congress, should decide whether a territory should or should not allow slavery.



There were problems with popular sovereignty. Firstly, it went against previous practice. In the past, Congress had decided on what should happen in the territories. Did popular sovereignty mean that it no longer had that power? Then there were practical difficulties, not least when exactly a territory should decide on the slavery question. Nevertheless, popular sovereignty was supported by many Democrats. It was opposed by those southerners who thought they had the right to take their ‘property’ anywhere, and by those northerners who believed that slavery should not be allowed to expand under any circumstances.

The 1848 election

Worn out by constant opposition, Polk did not seek a second term. The Democrats, rallying round the concept of popular sovereignty, chose Lewis Cass as their presidential candidate. The Whigs nominated Mexican war hero Zachary Taylor. The fact that he was a slave owner from Louisiana did not endear him to abolitionists. Nevertheless, many northern Whigs were prepared to endorse Taylor if only because he seemed a likely winner. A new party, the Free Soil Party, which supported the Wilmot Proviso, was formed to fight the election. It included a number of northern Democrats, who disliked Cass, ‘Conscience’ Whigs, who disliked Taylor, and Liberty Party supporters. Former president Martin Van Buren was nominated as its presidential candidate. The election was a triumph for Taylor, who won 1,360,000 votes and 163 electoral college votes. Cass won 1,220,000 votes and 127 electoral votes. Van Buren won 291,000 votes but no electoral votes. Taylor’s victory was not sectional. He carried 8 of the 15 slave states and 7 of the 15 free states.

California and New Mexico

Few Americans had thought that California or New Mexico would speedily apply for statehood because both areas seemed to have little to offer colonists. But the discovery of gold in California led to the 1848–49 Gold Rush. Within months, there were 100,000 people in California, more than enough to enable the area to apply for statehood. New Mexico had fewer people. However, thousands of Mormons had settled around Salt Lake City in 1846–47. As a result of the Mexican War, they found themselves under US jurisdiction.
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Mormons Members of a religious sect, founded in the 1820s by Joseph Smith, a visionary who claimed that an angel had appeared to him.



President Taylor determined to act decisively. Hoping that a quick solution to the California–New Mexico problem might reduce the potential for sectional strife, he encouraged colonists in the areas to frame constitutions and apply immediately for admission to the Union without first going through the process of establishing territorial governments.

In 1849 California duly ratified a proposed state constitution prohibiting slavery and applied for admission to the Union. Taylor was also prepared to admit New Mexico, even though it did not have enough people to apply for statehood. There was a further problem with New Mexico: it had a boundary dispute with
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[image: image]  How and why did sectional divisions widen between 1850 and 1856?
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[image: image]  Why did the Republicans win the 1860 presidential election?
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[image: image]  Why did the Civil War begin in April 1861?
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Paper 1 guidance: Source questions
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Paper 2 guidance: essay questions
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