
        
            [image: cover]
        

    
Cultivating Professional
Development Through Critical Friendship and Reflective Practice:
Cases from Japan

 

 

Edited by Adrianne Verla
Uchida

and Jennie Roloff
Rothman

 

 

Candlin & Mynard
ePublishing

Hong Kong



 


Published at Smashwords by Candlin & Mynard
ePublishing Limited

Unit 1002 Unicorn Trade Centre

127-131 Des Voeux Road Central

Hong Kong

 

ISBN: 9798215898604

 

Cultivating Professional Development Through
Critical Friendship and Reflective Practice: Cases from Japan

 

Copyright 2023 Adrianne Verla Uchida and

Jennie Roloff Rothman

 

Life and Education in Japan
Series

Series Editors: Diane Hawley Nagatomo and
Melodie L. Cook

 

Candlin & Mynard ePublishing Limited
was founded in 2012 and is incorporated as a limited company in
Hong Kong (1830010). For further information, please see the
website: http://www.candlinandmynard.com

 

Cover image by Vital Safo

 

This book is copyright material and may not
be copied, reproduced, printed, distributed, transferred or used in
any way that contravenes the relevant copyright law without written
permission from the publishers.


Contents

 

About the Editors

 

Contributors

  

Foreword by S. C. Farrell

 

Introduction by Adrianne Verla Uchida and Jennie Roloff
Rothman

 



Part 1: Intra-Institutional
Friendships

 

1. Bridging Teaching Beliefs and Visible
Behaviors: Data-Led and Dialogic Reflection as an Anchor for
Critical Friendship by Andrew Gill and Daniel Hooper

 

2. Embracing Our Contexts:
Fostering a Critical
Friendship through Conversations on Parenting and Career
Trajectories in Tertiary Education by Winifred Lewis Shiraishi and Adrianne
Verla Uchida

 



Part 2: Inter-Institutional
Friendships

 

3. From Chai Dates to Critical
Friends: Reflective Practice as Professional Development
by Adrianne Verla
Uchida and Jennie Roloff Rothman

 

4. Epiphanies in Practice:
How Good Friends Can
Become Critical Friends by Aviva Ueno and Amanda J. Yoshida

 

5. The “Critical” in Our Critical
Friendship: Honesty, Candor, and Respect by Jackson Koon Yat Lee and
Emily Choong

 

6. The
Realist and
the Idealist: Experiences of Co-Running a Teachers’ Reflective Practice
Group by Peter Brereton and Michael Ellis

 

7. Navigating Changing Identities Through
Critical Professional Friendship by Chhayankdhar Singh Rathore and Eucharia
Donnery

 


Part 3: Extra-Institutional
Friendships

 


8. Cultivating Critical Friendships Through
Reflective Practice: A Community of Teachers from Different
Educational Institutions by Atsuko Watanabe, Chitose Asaoka, and Akiko Fujii

 

9. Critical Co-Presenterships: Podcasting as
Reflective Practice by Matthew Y. Schaefer and Robert J.
Lowe

 

10. Getting on Board: A Phenomenological
Approach to a Critical Friendship
Between
Leaders by
Dawn Lucovich and Wayne Malcolm

 

Conclusions

 


11. Tying it All Together: A Roadmap for
Cultivating Critical Friendships by Jennie Roloff Rothman and Adrianne
Verla Uchida

 

Publication Information

 


Life and Education in Japan
Series


 About the Editors

 

Adrianne Verla Uchida has taught English in Japan
since 2004. She is an Assistant Professor at Nihon University. She
holds a Master’s degree in TESOL from Teachers College Columbia
University. While this is her first co-edited volume, her academic
interests include reflective practice, professional development,
and teacher identity.

 

Jennie Roloff Rothman is Senior Coordinator of Teacher
Professional Development in the English Language Institute at Kanda
University of International Studies. She holds a Master’s degree in
TESOL from Teachers College Columbia University. She has been
teaching in Japan since 2004. Her academic interests include
critical thinking and global issues in the language classroom,
writing centers, EFL teacher professional development, and
reflective practice.


Contributors


 

Chitose Asaoka, Ph.D., is a Professor in the
Faculty of Foreign Languages at Dokkyo University, Japan. Her
research interests include teacher education and continuous
professional teacher development.

 

Peter Brereton teaches English for Liberal Arts at
International Christian University in Tokyo. He holds a Delta and
an MA in TESOL and is currently a doctoral student at the
University of Warwick. His research interests include English as a
Medium of Instruction and all aspects of teacher professional
development.

 

Emily Choong is an English lecturer in Japan,
originally from Malaysia. She is interested in teaching a variety
of age groups, creating a meaningful learning environment for
students, and researching foreign language anxiety.

 

Eucharia Donnery graduated with a Ph.D. (Drama &
Theatre) from the National University of Ireland, Cork (NUI) in
2013, and works as a drama practitioner and computer-assisted
language learning lecturer. She is an Associate Professor at Soka
University.

 

Michael Ellis coordinates the EFL program at
International Christian University High School in Tokyo. His
research interests include reflective teaching practice and the use
of CLIL to amplify marginalized voices.

 

Thomas S. C. Farrell is Professor of Applied
Linguistics at Brock University, Canada. His professional interests
include reflective practice, and language teacher education and
development. He has published widely and has presented at major
conferences worldwide on these topics. His webpage is:
http://www.reflectiveinquiry.ca

 

Akiko Fujii, Ph.D. is an Associate Professor in the College
of Liberal Arts and Graduate School of Arts and Sciences at the
International Christian University. Her research interests include
instructed second language learning and pre-service teacher
education.

 

Andrew Gill is a Lecturer in the English Language
Institute at Kanda University of International Studies. He has
taught in Japanese universities for over 15 years, including in
supervisory roles.

 

Daniel Hooper, Ph.D.. is an Associate Professor in the
Department of English Communication at Tokyo Kasei University. He
has taught in both the public and the private education sectors in
Japan for over 15 years.

 

Jackson Koon Yat Lee is a Hong Kong-born Canadian who
has taught in Japan since 2012. He is a university lecturer at Toyo
University, and his research interests include intercultural
communication, diversity in ELT, positive psychology in education,
and the Japanese English education system.

 

Winifred Lewis Shiraishi
has taught English
at the secondary and university level in Japan since 1998. She
holds a Master’s degree in history from the University of North
Carolina at Greensboro. Her current research focuses on
professional development for career educators.

 

Robert J. Lowe is an Associate Professor in the
Department of Languages and Culture at Ochanomizu University. His
research focuses on critical qualitative inquiry in English
language teaching.

 

Dawn Lucovich is an Assistant Professor at The
University of Nagano. She was elected to The Japan Association for
Language Teaching (JALT) Board of Directors as President in 2020
and served in this position from 2020-2022.

 

Wayne Malcolm is an Assistant Professor at Fukui
University of Technology. He was elected to the JALT Board of
Directors in 2018 as Director of Program where he oversees the
annual JALT international conference.

 

Matthew Y. Schaefer is currently a Lecturer at
Sophia University. His research interests include curriculum
design, program evaluation, narrative theory, and speaking
assessment.

 

Chhayankdhar Singh Rathore is originally from India and
graduated with an MA TESOL from Soka University. He has been
associated with the EFL field in Japan since 2014 and uses
performance-assisted pedagogy with EFL learners. He is a Lecturer
at Konan Women’s University.

 

Aviva Ueno has been teaching English in Japan since
1987. She obtained her Master’s degree in TESOL from Anaheim
University in 2013. Her research interests include reflective
practice, professional development, and maintaining learner
motivation.

 

Atsuko Watanabe, Ph.D, is a Professor in the Faculty
of Language and Literature at Bunkyo University. Her research
interests include pre-service and in-service teacher development
through reflective practice.

 

Amanda J. Yoshida has been teaching English in Japan
since 2003 in both secondary and tertiary settings. She obtained
her Master’s degree in TESOL from Anaheim University in 2013. Her
research interests include reflective practices, teacher
well-being, and class-based assessment.


Foreword


 

Thomas S. C. Farrell

 

“Dear educator, do you have
someone you
talk with about your teaching or research?” What a wonderful
beginning to a book. Both editors of this volume, Adrianne Verla
Uchida and Jennie Roloff Rothman, first became friends and then
professional critical friends (see also Chapter 4 in this book)
before they edited this excellent collection of critical friends’
stories, Cultivating Professional Development through Critical
Friendship and Reflective Practice: Cases from
Japan. 

I started my own journey into reflective practice in
the early 1980s while I was teaching in South Korea, and after a
period of self-reflection, wondered if I could find anyone to share
my results with and if they were interested in engaging in
reflective practice. At that time, not many within language
teaching were aware of the ‘new’ reflective practice movement that
was taking US educational circles by storm, and so some wondered
what I was talking about when I mentioned the term ‘reflective
practice.’ That was why I decided to write my Ph.D. dissertation on
the topic, and this has led me on a journey that has been
incredibly rewarding as I try to encourage other TESOL teachers to
engage in their own reflective practice because I have found it
transformative and life-changing in so many ways. In fact, Adrianne
and Jennie’s developing friendship has reminded me of a similar
‘friend’ I met around that time in Korea who was also teaching
English. The term ‘critical friendship’ was not around either at
that time, so we had to make it up as we went along as we moved
from talking generally about teaching, much like others around me,
to observing each other’s teaching. This process was fascinating
for me to discover, and as my ‘friend’ noted after our critical
friendship period of reflections ended, “Conversation with the
critical friend after class was a meeting of the minds. We were on
the same wavelength, and it was possible to say what I thought, and
I felt good after it.” I went on over the years to encourage many
more teacher dyads to engage in reflective practice through the
lens of a critical friendship as one means of reducing that sense
of isolation that we all experience as teachers when we just need
one trusted friend to keep us going.

Cultivating Professional Development
through Critical Friendship and Reflective Practice: Cases from
Japan is an
excellent example of so many of these critical friendships where
the two teachers started out initially as friends and then joined
forces to help each other become the best teachers they can be for
their students. In many educational institutions and schools alike,
professional development days have been instituted from a top-down
initiative where the institutions decide what the teachers will
discuss. In North America, these have become known as the dreaded
‘PD Days’ because the teachers do not really want to be there as
they think it is a waste of time. In many cases, the teachers are
not even polled about what they would like to develop, and it is
usually the school/institution wanting to push some curriculum
initiative that they want to implement. I understand that this is sometimes
necessary, and I would imagine that in a Japanese context,
professional development would have a similar top-down approach
where teachers, including English teachers, are required to attend
and ‘participate’. 

However, this collection,
Cultivating
Professional Development through Critical Friendship and Reflective
Practice: Cases from Japan, provides an alternative approach to professional
development in Japan through a bottom-up approach to professional
development where two teachers come together willingly to explore
facets of their development as decided by the friends. The collection of 11
chapters details 10 examples of critical friendships (the final
chapter brings the previous chapters together), and in each
chapter, various sentences jump out at readers that will excite
them, especially if they are TESOL teachers and feeling a little
isolated and perhaps vulnerable. Here are a few gems that jumped
out at me as I was reading the book (in no particular order and in
bullet form for ease of reading) and all comments from the friends
about what they valued most about their critical
friendships:

 

- Empathy with colleagues. 

- Realize that stepping outside of my comfort zone
is a catalyst for professional growth.

- Epiphanies.

- Providing me with a safe place to
share.

- Honesty, candor, and respect.

- Helping us understand ourselves as
teachers.

- A single connection between two people leads to
many more connections.

- Acknowledge ourselves as fallible, yet willing to
learn.

- Meeting of minds.

- Trusted others.

- Community of teachers.

- Critical co-presentership (for
podcasting).

- Combined voices unite our unique
perspectives.

 

Any one of the above comments is enough to encourage other teachers
who may have feelings of isolation in the Japan context and beyond
to engage in their own critical friendship as soon as possible.
Each chapter offers slightly different methods of executing such a
friendship, and that is a good thing because then each critical
friendship can decide for themselves how they want to proceed.
There is enough detail in this volume for teachers to follow
excellent examples as they are flexible enough to meet teachers’
needs. 

In fact, I must confess I really ‘saw’
this collection come to life when I was at the
30th Korea TESOL international conference in April this year and
walked (late, apologies but it was early for me!) into a
presentation entitled: Professional Growth Through Critical Friendships:
Cases from Japan given by Jennie Roloff Rothman, Chhayankdhar Singh Rathore,
Chitose Asaoka, Atsuko Watanabe, one of the editors and all the
others authors in this collection. What I saw was a magnificent
presentation about the collection that was given with great passion
by four wonderful educators in Japan. The words I noted above that
jumped out at me while I was reading the collection, were all
present in real life in the animated, passionate, and wonderful
presentation about the importance of critical friendships for
teacher development in Japan and elsewhere. I had met Jennie and
Atsuko before and was already aware of their devotion to language
teacher development and reflection, so when I saw them presenting,
I was so excited to hear their passionate, yet gentle reminder of
why I advocate for teachers’ reflective practice in the first
place. However, this time I could see that these two wonderful
scholars and the other two presenters were even more committed than
I can ever be. Language teachers in Japan are lucky to have these
four wonderful presenters and the other authors of this fine
collection put their ideas on the importance of critical
friendships for teachers wishing to reflect on their practice in
this excellent volume: Professional Growth Through Critical Friendships:
Cases from Japan.

 

Thomas S. C. Farrell

July 2023



Introduction

 

Adrianne Verla Uchida and
Jennie Roloff
Rothman

 

Dear educator, do you have someone you
talk with about your teaching or research? You may see them daily in your
workplace or once a month over coffee. It could be someone you see
at an annual conference or professional development (PD) event.
These acquaintances can be considered critical friends, an
invaluable, integral aspect of your personal growth as a
professional. Stenhouse (1975) first defined a “critical friend” or
“critical colleague” as someone a teacher can speak with about
their teaching in a collaborative manner. Engaging reflectively
“encourages talking with, questioning, and even confronting, the
trusted other, in order to examine planning for teaching,
implementation, and its evaluation” (Hatton & Smith, 1995, p.
41). Samaras (2011) described critical friendships as “prisms”
which provide “unique mindsets that inform practice and praxis”
(cited in Ragoonaden & Bullock, 2016, p. 14). This reflection
allows educators to better understand themselves and their teaching
beliefs. Naturally, the quality of the environment matters, as
critical friendships are best “nurtured in a climate of trust,
compassion, and empathy” while also “encouraging analysis [and]
integrity” (Ragoonaden & Bullock, 2016, p. 15).

Similarly crucial to the success of a
critical friendship is the quality of the relationship formed. Shuck
and Russell (2005) emphasize the necessity of a constructive tone
when “a critical friend acts as a sounding board, asks challenging
questions, supports reframing of events, and joins in the
professional learning experience” (p. 107). Most likely, you have
had conversations like this with colleagues or friends at some
point in your career. Developing such relationships can help
teachers form their professional identity and values, even at a
surface level. We hope this book serves as a catalyst for you to
identify your existing critical friendships or inspires you to seek
potential ones, for no teacher is an island.

In this volume, we posit that critical
friendships are a dominant form of PD for the EFL teaching
community in the Japanese context. As such, each
chapter
introduces examples of such friendships within this community. The
editors will also outline the process of compiling this book,
demonstrate how the volume contributes to the field, and explain
why particular relationships were included as exemplars of critical
friendships in ELT in Japan. How, then, do these critical
friendships begin? What inspires them, and what sustains them
long-term? For us, the answer came from our own experience. As
close friends, we chose to transition our friendship into a
professional critical friendship to help us to adjust to new
positions and workplaces. Through this experience, we came to
understand and appreciate the power of critical friendships and how
they are fundamental to PD. It also caused us to think more deeply
about our relationship and many of the friendships we see across
the EFL teaching field in Japan. From here emerged the idea for
this volume.

Furthermore, it is often said that the voices of female
educators, L2 English speakers, non-white educators, and those
outside the traditional schooling structure are underrepresented in
literature, especially in the Japanese context (Hooper &
Hashimoto, 2020; Lowe, 2015; Nagatomo, 2016; Nagatomo et al.,
2020a; Wadden & Hale, 2019). Additionally, when the experiences
of primary and secondary teachers are documented, it is often
through the lens of tertiary educators doing research
on
those educators
rather than for their benefit (Watanabe et al., Chapter 8, this volume).
This book provides a microphone and stage for as many of these
voices as possible.

 


Professional Development in Japan and
Efforts to Expand Access

 


Critical friendship is one of many tools
in the toolbox that supports educators’ pursuit of
PD. There is
no single definition of professional development that fits all
teachers and contexts. In fact, in the West, it has been
conceptualized more in terms of effective practices rather than
definitions (e.g., enhancing pedagogical and content knowledge,
promoting collegiality and collaboration) (Guskey, 2003;
Vernon-Dotson & Floyd, 2012). Meanwhile, in Japan, varied
practices among peers have only emerged within the last twenty to
thirty years and, even then, predominantly at the university level
(Asaoka, 2021; Roloff Rothman, 2020). The most common forms of PD
now are jyugyou gakushu, or lesson study, at the primary and secondary
levels and, at the tertiary level, student course evaluations, both
implemented with the tacit understanding that teachers engage in
the corresponding necessary self-improvement (Yoshida, 2019).
Recent initiatives by the Japanese Ministry of Education, Culture,
Sports, Science and Technology (MEXT) have encouraged more PD;
however, with no specific measures implemented, institutions and
individuals remain responsible for pushing for change (JCCE, 2005).
While university-level PD is beginning to improve (NIER, 2011),
overall, formalized PD for language teachers remains underdeveloped
and not well-documented; in English, even less so. This book serves
as one attempt to increase such documentation.

 


Contextualizing Critical Friendships in Japan as
Professional Development

 


Teachers across Japan recognize the
importance of PD (Asaoka, 2021) but are still trying to figure out
what to do
since many report feeling isolated or compartmentalized (Gemmel,
2003; Huang, 2018a; 2018b; Yamada & Hasegawa, 2010). This could
be due to various factors, including office or teaching location
and level of support for non-Japanese speakers. Furthermore, public
school teachers transfer schools every few years, dismantling many
existing relationships. At the university level, the prevalence of
term-limited contracts means that many educators are moving
institutions often, which also disrupts communities and bonds built
within institutions (Wadden & Hale, 2019). All this can lead to
increased feelings of isolation for teachers seeking development.
In the absence of formalized PD, many teachers in Japan end up
looking outside their institutions to build relationships or find
support and growth opportunities. These relationships can easily be
identified as communities of practice because PD is a social
learning process involving mutual engagement, shared repertoire,
and joint enterprise (Lave & Wenger, 1991; Wenger, 1998). These
communities, however, can be as small as two people, and it is here
that they can also be categorized as critical
friendships.

Reflection is at the core of critical friendships;
thus, any book grounded in reflection needs to nod to key scholars,
though a detailed exploration of their ideas is not the focus of
this project. Dewey (1933) believed teachers should carefully
consider their actions and knowledge to make informed decisions.
This systematic, conscious act, alongside their teaching
experience, increases awareness of themselves and their practice.
While he was primarily concerned with reflection after the fact,
another scholar, Schön (1983), believed in the importance of
reflection-in-action (reacting during lessons) in addition to knowledge-in-action
(acting with intent
post-reflection). A crucial element of Schön’s work is the ability
of professionals (not only educators) to explain their thoughts and
beliefs, with him stating that they “know more about their practice
than they can articulate and thus they can also generate knowledge
about their practice that is intuitive and when articulated can be
useful to others who are in the same profession” (Farrell, 2019, p.
14). The critical friendships described in this volume utilize both
forms of reflection described above and showcase various forms of
articulated knowledge.

Furthermore, critical friendships must
support systematic reflection on each teacher’s beliefs and
practices to effectively be a reflective practice tool
(Farrell, 2019). This applies not only to classroom practices but
also to thinking about one’s professional identity and beliefs
beyond the classroom. The critical friendships described in this
book are all examples of such systematic reflection, with some
focused on the classroom and others looking outside it. Looking at
reflective practice through a Japanese lens, Watanabe (2016)
defines it as “the activity of looking back over one’s actions,
thoughts, written and spoken ideas, feelings and interactions, all
with the goal of making new meaning for oneself, an activity
conducted in dialogue with the self and with others,” (p. 47).
Every chapter in this volume showcases ways in which, through
dialogue with others, educators made new meanings for themselves.
We hope that every story encourages other educators to explore and
make meaningful insights into their own experiences.

Numerous models and frameworks for reflective
practice exist, many of which contain aspects pertinent to critical
friendships (e.g., externalizing reflection to avoid excessive
self-criticism, using a deliberative and dialectical approach,
including moral or ethical considerations in post- or pre-action
reflection) (Brookfield, 1995; Grimmett et al., 1990; Hatton &
Smith, 1995; van Manen, 1991 cited in Farrell, 2019). However,
placing critical friendships squarely within any one of them
restricts the application and usefulness of the relationships
because every relationship must be contextualized differently. For
critical friendships to be effective, they must holistically
acknowledge the teacher as a complete person, allowing for
reflection on more than just classroom practices. They must be
fluid and flexible enough to meet the educators’ needs. Instead of
a model, we advocate for using Farrell’s (2019) six interconnected
principles of reflective practice as a basis for building critical
friendships. Reflective practice:

 

- is holistic

- is evidence-based

- involves dialogue

- bridges principles and practices

- requires an inquiring disposition

- is a way of life

 

These principles best allow
teachers to
systematically build and sustain meaningful critical friendships
that are contextually relevant to their experiences while avoiding
the trap of making reflection a checklist or fix-it
endeavor.

In the absence of widespread
formalized PD
for language teachers in Japan, we theorize that many friendships
among language educators in Japan are actually critical friendships among
professionals and that these relationships should be given more
credence as an effective type of PD and are worth including in
this Life
and Education in Japan series. In a review of previous books in this
series, we see clear evidence of teachers developing their
professional identities through interactions with critical friends
or communities of practice that promote them (Cook & Kittaka,
2020; Hooper & Hashimoto, 2020; Nagatomo et al., 2020). As the
stories in our book’s chapters show, some critical friendships have
grown out of personal friendships, others develop through
overlapping experiences, and others simply come from collaboration
between professionals seeking a critical partner to help facilitate
their growth.

This edited volume documents and explores the diversity
and versatility of critical friendships across various contexts and
educators in Japan. It aims to demonstrate to readers the value of
this form of reflective practice for personal and professional
growth and also for those interested in pursuing research. By doing
so, this wide variety of narratives shows how integral critical
friendships can be to helping teachers solidify their teaching
beliefs and grow as educators and people throughout their careers.
Teachers in collegial environments will see examples of
relationships that they could emulate to build community within
their institutions. At the same time, those feeling isolated or
disconnected will find examples of how educators created or
maintained critical friendships to sustain them personally and
professionally outside of their workplace environments. By
providing concrete examples of the various forms a critical
friendship can take, we hope that readers worldwide can discover
what critical friendships already exist in their lives, identify
people with whom they can begin such connections, or consider how
they can create environments that encourage their
development.

 


The Book’s Organization

 


Our book follows a similar approach to
that used in Foreign Female English Teachers in Japanese Higher
Education: Narratives From Our Quarter (Nagatomo et al., 2020a) as well as
that of Color, Race, and English Language Teaching: Shades of
Meaning (Curtis & Romney, 2010). These books dealt with
collections of narratives in a way that allowed for some chapters
with literature reviews, some with none, and all with different
styles coming together in a “kaleidoscope of experiences” (Nagatomo
et al., 2020b, p. xiii). Our volume differs slightly in that each
chapter grounds a particular critical friendship in literature,
thus adding to their credibility as a form of legitimate PD worthy
of wider recognition. This approach helps readers understand how a
selection of educators in Japan pursue PD and presents critical
friendships in a manner that gives credence to such relationships
as a place to conduct research. We have strived to highlight or
magnify writers’ voices and experiences in a manner that introduces
a diverse collection of friendships and relationships when combined
in this volume.

The book consists of ten chapters,
organized into three parts, based on the type of
critical
friendship: intra-institutional friendships (those at the same
institution), inter-institutional friendships (cross-institutional
friendships), and extra-institutional friendships (friendships that
evolved beyond institutions). This structure naturally emerged from
the chapter content and allowed us to integrate Farrell’s (2019)
six reflective principles organically throughout the whole book.
When framed through the lens of these principles, critical
friendships possess a flexibility that allows teachers to foster
meaningful critical friendships. In addition to exploring critical
friendships as a tool for effective PD, this volume will touch on
the following topics, depending on the chapter:

 

- teaching beliefs and influence on
practice

- professional identity development

- networking and career development

- podcasting for professional development

- leadership in professional
organizations

- communities of practice

- use of social media for professional development
(Personal Learning Networks)

 

Part one, Intra-Institutional Friendships, offers two examples of critical
friendships formed by colleagues working at the same institution.
Getting to know others in the workplace is important to feel
welcome, comfortable, and settled in. The shared experiences of an
environment provide a base for relationships built on more profound
connections. In Chapter 1, Andrew Gill and Daniel Hooper examine the influences of
their past experiences on their teaching beliefs and what they
identify as “good teaching.” Their examination, through
conversational analysis, of what they think they do and what they
actually do as teachers offers a strong example for others who wish
to develop critical friendships through evidence-based dialogue.
In Chapter
2, Winifred
Lewis Shiraishi and Adrianne Verla Uchida explore a series of
critical reflective dialogues on gender, motherhood, and their
career trajectories in tertiary education as foreign female
academics in Japan. The pair maintain that their holistic approach
to reflective practice deepened their working relationship into a
critical friendship and enhanced their professional identities.
Though other examples exist, we feel these two represent common
internal critical friendships between colleagues working side by
side in the same institution.

The second part, Inter-Institutional Friendships, presents five chapters describing
critical friendships developed between colleagues at different
institutions. The changing landscape of education in Japan—an aging
population, a declining birth rate, fewer tenure-track positions,
and limited-term employment contracts (Butler, 2019; Hale &
Wadden, 2019; Larson-Hall & Stewart, 2019; Rothman,
2019)—coupled with the regular transfer of educational public
employees (NIER, 2017) has created a perception of transience
regarding employment as a second language teacher. This means that
many educators are working at multiple institutions or moving
between institutions throughout their careers, some at a greater
rate than in the past. A byproduct of this movement is that
critical friendships necessarily transcend institutional
boundaries. In the third chapter, Adrianne Verla Uchida and Jennie Roloff Rothman document
how they transformed their personal friendship into a critical one
as they adjusted to new professional circumstances. Through
systematic meetings and the use of academic literature, they
supported one another as each person adjusted to their situation
and grew into their unique place in the larger academic field.
Similarly, in Chapter 4, Amanda Yoshida and Aviva Ueno’s relationship started as a
personal friendship. However, they shifted into a critical
friendship to help each other navigate the challenges of teaching
during the COVID-19 pandemic. Their use of written and spoken
reflection to align their beliefs and practices will inspire
educators who desire to use critical reflection through teacher
diaries and discussion.

While the critical friendships described
in the first two chapters in part two emerged from personal
friendships, the other three grew out of common professional interests and
similar circumstances. Chapter 5 shares the journey of Jackson Koon Yat Lee and
Emily Choong, who met through a professional organization and
bonded over their ALT experiences. However, their critical
friendship became something much deeper as they changed and grew as
professionals. Their chapter uses duoethnography to show how
reflections on their experiences as learners helped them better
understand their teaching beliefs and practices. Likewise, Peter
Brereton and Michael Ellis’ critical friendship emerged through
co-running a reflective practice group for educators at two
neighboring sister schools in Chapter 6. Through the lens of cooperative development,
they discuss how they supported each other, despite differences in
goals, approaches, and expectations for the group. In
Chapter
7,
Chhayankdhar Singh Rathore and Eucharia Donnery explore how their
shared interest in process drama aligned with various critical
incidents in their lives to help them transition their professional
relationship from that of mentor and mentee to critical friends.
Their narrative reflections illustrate the growth and deepening of
their friendship that, over time, shifted from a purely
professional one to a critical friendship deeply rooted in personal
connections that allowed them to support each other in various
ways.

Educational institutions are not the only
places where PD happens; for some, a particular community
exists because some
educators look elsewhere for support and connections.
Extra-Institutional
Friendships, part three, documents three critical friendships forged within
professional communities of practice that function outside any
particular school or educational institution while still providing
support like the friendships described in previous chapters. For
some educators, difference rather than similarity can be the start
of a connection, as talking with teachers outside their own context
may feel more comfortable than speaking with colleagues. In
Chapter
8, Atsuko
Watanabe, Chitose Asaoka, and Akiko Fujii share about cultivating
connections between practicing teachers and researchers using data
they collected from an online community of teachers working in
different educational contexts. The trio reflects on the
opportunities and obstacles faced by various group members as they
each navigated their positionality within the emerging community of
practice and how these relationships form the groundwork for
critical friendships.

As teachers build their
networks,
many seek connections or professional challenges beyond their
institutions through professional organizations or particular
collaborations. Talking with educators outside their own context
provides alternative perspectives and approaches that deepen
reflection on one’s personal teaching values and beliefs. In
Chapter
9, Matthew
Schaefer and Robert Lowe use duoethnographic reflection to examine
how their positions as co-presenters of an ELT podcast for PD have
influenced their relationship. They contextualize how their
critical co-presentership is a critical friendship developed in the
public sphere that influences their teaching knowledge, practice,
and beliefs. In other cases, language educators might not be
working together professionally if not for their participation in a
community beyond their teaching institutions. In
Chapter
10, Dawn
Lucovich and Wayne Malcolm built their critical friendship by
examining their experiences as leaders of a professional language
teaching organization, the Japan Association for Language Teaching
(JALT). The pair use phenomenological interviews to highlight how
their intersectional identities as Americans of racial minority
backgrounds living and working as minorities in Japan, as well as
their gender, influence their beliefs and practices as leaders and
helped them support each other as leaders of the
organization.

The goals of the final chapter,
Chapter
11,
Tying It All
Together: A Roadmap for Cultivating Critical Friendships,
are
twofold:
highlighting common themes across the critical friendships in this
volume and offering suggestions to those interested in building
critical friendships. The chapter explores how educators can foster
their own grassroots critical friendships, encourage others to
create such relationships, and cultivate environments that nurture
critical friendships and allow them to flourish on a larger
scale.

We believe that our volume is unique, as
can be seen from the limited works on critical
friendships.
It will be a valuable addition to the field as evidence of how
reflective practice can foster critical friendships from various
contexts as a means of PD for those living in Japan and abroad.
While we acknowledge that the book has a narrow focus on critical
friendships, we think the context-specific documentation of these
teachers’ stories makes it more valuable, not less, to the broader
fields of EFL teacher PD because such friendships are more
prevalent than many realize. We hope this volume will inspire
readers to reflect on, seek out, or identify and nurture their own
critical friendships.
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 Chapter
1. Bridging Teaching Beliefs and Visible Behaviors: Data-led and
Dialogic Reflection as an Anchor for Critical Friendship

 

Andrew Gill and Daniel Hooper

 

Building upon ground rules of mutual respect and
open-mindedness, we (Andrew and Daniel) decided to conduct a small
reflective action research study that we hoped would bring to the
surface the ways in which we were or were not teaching in line with
our stated principles. These principles developed as a result of
numerous critical events throughout our lives as teachers and
learners. Of course, our individual concepts of what makes good
teaching varied significantly. Therefore, the point of our critical
friendship was not to explore whether we were teaching in
the
right way, but
rather whether we were teaching in our right way. By referring to concrete classroom data
and through critical dialogue, we hoped to highlight our “blind
spots” in terms of mismatches between what we said we did and what
we actually did. From there, we could pool our knowledge and
experience to bring our beliefs and actions onto the same page. In
this chapter, we first provide a brief account of our theoretical
foundations and the nuts and bolts of how we conducted our study.
Then we revisit and pull apart some meaningful themes that spoke to
us as we returned to our critical friendship, both older and
(potentially) wiser.

 

Our Chapter from the Perspective of the
Literature

 

Exploring congruities and incongruities
between our principles (espoused theories) and what we actually do
in the




























































































































































cover.jpg
Cultivating Professional
Development Through Critical
Friendship and Reflective
Practice: Cases From Japan

Edited by Adrianne Verla Uchida
and Jennie Roloff Rothman

Foreword by Thomas S. C. Farrell






