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INTRODUCTION

John Bulwer and Steven Hunt



 

We should like to thank all our contributors who have given their accounts of Classics teaching from all over the world. As the momentum of the project grew, we began to come across many more places where some form of Classics is taught than we first envisaged. On reading the chapters for the first time our reactions were often of surprise and a sense of learning something new. There turns out to be more worldwide activity in Classics than we thought, and it seems that Classics is truly a world subject. There are of course many different approaches and reasons for the continuing study of the subject, and no single rationale covers everything, but the languages and cultures of ancient Greece and Rome continue to resonate in toto orbe terrarum.

The book covers all five continents and includes as many individual countries as we could manage. We tried to contact a suitable person to write about their national tradition in every likely country we could think of and if there are some missing it is not for want of trying. Many are well known for their commitment to teaching Latin, Greek and classical culture in some form, but others began to emerge, and their detailed and extensive chapters opened up new vistas that were often new to us. Where we started looking at curriculum provision and practices at the secondary school level, we found in many cases an even richer discussion about the status of classical education, its wider purposes and the ways in which it makes a contribution to a lively debate about what education means in each country. Further reading at the end of each section provides a round-up of books, articles and websites which give a flavour of what we have found for those places where Classics, while not mainstream, still impacts in some way on contemporary society. The Graeco-Roman world – and neighbouring ancient societies – maintains its grip on the human imagination through art, literature and other forms of reception: this is a form of education in itself.

We hope that our readers will include practising teachers, researchers in education history and practice, education policy-makers in government, politicians, academics in Classics, history, and other disciplines. The temptation will be to go straight to individual chapters on specific countries, but we hope that readers will go beyond this to read about other countries and continents to see how their specific interest fits into a global context.

In western European countries, close to the Mediterranean sources, we see approaches ranging from conservation to innovation which provide a contrasting view to the United States of America, the United Kingdom and other anglophone countries. We have been agreeably surprised by the fascinating chapters (often giving illuminating sketches of the previous history of Classical Studies in their country) from South America, China, Japan and some African countries, and we have found the chapters from eastern Europe to show extraordinary strength and resolve in often difficult circumstances. We were not expecting the study of Latin to be quite as widespread as we found it: in that sense, Latin remains a ‘world language’ and it is certainly not quite as dead a language as so many media commentators like to make out. Ancient Greek fares less well: numbers in schools where it is provided have been historically small and the impression one gets is that unless an enlightened head teacher or principal is willing to bear the cost of keeping it, the language may only be found in universities in the future. By contrast, in China, the strongest interest seems to be in Ancient Greek rather than Latin, although interest in the ancient world as well as its languages seems to be growing.

There are recurrent themes that many if not all chapters deal with. There exists for many a difficulty in the recruitment and retention of pupils for courses in ancient languages and cultures and there is universal pressure to justify the subject in the face of competing subjects, particularly ‘useful’ ones that are thought to lead to well-paid jobs. There is often an expectation on young people to take STEM subjects (Science, Technology, Engineering, Mathematics) to the detriment of the humanities including Classics. In some countries there is a question of elitism or class difference: in some countries learning Latin or Greek is seen as a marker of class and that the subject is limited to a certain social group. This may extend to the subject being seen as a marker of traditional values and in some cases of racial distinction or colonial oppression. For many there may also be an historical connection to the Catholic church. There is even an association with right-wing politics. On the other hand, some may see it as a marker of democratic values or even as the sign of philosophical and unworldly romantics. This question of class may then lead the subject to be seen as difficult and therefore reserved for only the brightest pupils. This particularly affects systems which practise academic selection, but many chapters do not indicate this as a divisive factor any longer. The extension of Classics into primary education shows how material from the ancient world can be suitably adapted to any appropriate level and need not be made to be intellectually challenging to all. Many countries keep Classics for the secondary sector, or even beyond that into higher education where instruction in the languages may begin.

Teachers will find that the problems that they face in their own system may be duplicated elsewhere and they may be able to see how the problem has been dealt with. Alternatively, they may see that what seems to be to them a major problem, is not at all a problem elsewhere.

We use the term ‘Classics’ to refer to the study of the languages (Greek and Latin), literatures and cultures of the ancient Mediterranean world. Terminology differs in different languages and countries. Some refer to ‘Latin’ as the subject on the timetable (which may well include more than language and literature), others to languages and cultures, others to ancient languages, others to Classical Civilization as a non-linguistic study with texts read in translation. It may well be time to retire the word ‘Classics’ in favour of a more precise formulation but for the present it will have to do. The individual chapters will use a wide variety of terms for the subject, and these may well reveal changing attitudes to the way it is regarded and taught: whether the traditional link to the mother tongue or first language of education is retained and whether the course content is extended to include more than grammar, syntax and vocabulary. ‘Greek’ throughout refers to Ancient or Classical Greek, unless otherwise stated.

This volume is about beginning to learn about Classics: the languages and cultures of the ancient world. It is clear from the chapters that this beginning may occur at different stages of education. Some countries are beginning to have a provision for Latin and Greek in primary school; at an appropriate level, schools are introducing ancient languages including Greek to young children in a context of mythology and literacy enhancement. Others firmly remain in the tradition of beginning Latin in secondary school, followed by the possibility of Greek at a later stage. Non-linguistic courses can begin at different stages but often towards the final level of secondary school (teenagers love Greek tragedy which can speak directly to their concerns). Elsewhere there may be little or no provision in schools, so the first exposure to the ancient world may begin at university level where intensive courses in the languages may be provided. This shows that levels of achievement in Classics described here may vary widely, between the introductory courses at primary level and the cutting edge of highly academic research at the most prestigious universities at the other. We are concerned here with these beginners’ courses, and continuing up to intermediate and advanced level at whatever stage they may appear.

Relations between universities and schools are another thread that runs through the accounts. The chapters show that where there is cooperation, collaboration and understanding between the two sectors there seems to be more success in promoting Classical Studies and in recruiting and retaining students. If universities regard Classics teaching at school primarily as a preparation for university studies, such collaboration is likely to be difficult to achieve. If the universities recognize that not all the young people following a Classics course at school will go on to become specialists, then collaboration to ensure that all those young people take away a positive memory of their studies is more likely to occur, and then perhaps a good number of them will pursue their studies further.

The existence of a national curriculum imposed by the ministry of education is a feature of the educational system of some countries, but not all. Where there is an officially sanctioned programme of study in which Latin and other Classical subjects are included, the involvement of politicians and other policy-makers is more important. In other places without such a centralized system there is perhaps more opportunity for individual initiative and decision-making, but the official backing for the subject is lacking. There is a useful debate to be had here over which situation is more favourable to the promotion of Classical studies and individual chapters provide plenty of case studies.

Professional teachers of ancient languages will find that questions of methodology and practice occur in different ways in many places. Questions of how Latin and Greek should be pronounced; whether and how much Latin or Greek should be spoken in the classroom; whether the use of a dictionary should be allowed in examinations; whether translation into the target language of Latin or Greek should be required; which type of learning should be followed: grammar/translation or reading/comprehension; should the languages be decoded like a puzzle or should a more natural reading method be encouraged; how much emphasis should be placed on civilization/cultural aspects as opposed to pure language learning; whether it is possible or desirable to teach Classics without a language requirement at all. It takes time to make changes in teaching practices: each new generation of teachers represents some thirty or forty years of experience gained in their own schools and those in which they work. Assessment methods – especially national examinations – are often a drag on innovatory practices. Social media has already served to rupture long-held views with its constant babble of voices, views and enterprise. The impact of Artificial Intelligence (AI) on teaching and learning is only just beginning to be understood. Perhaps more prosaically, the most important question of all for many teachers of which textbook should be used finds its echo in nearly all countries, though of course the answer is rarely if ever the same. The lists of references at the end of the chapters show the textbooks in use in each country and it is notable that some are in international use, while the majority come from the country itself using its first language of education. The most often used internationally seems to be Ørberg’s Lingua Latina per se illustrata (Ørberg 2011).

The language of publication is English, perhaps the academic equivalent to Latin today. We should like to thank all the authors for their patience and skills in writing in their second or third language, and for their tolerance and understanding of our demands as editors to create consistency in their texts. The chapters from France and Switzerland were originally written in French and have been translated by John Bulwer.

Some chapters mention the organizations for international cooperation between countries. First, FIEC (Fédération Internationale des associations d’Études Classiques) is a post war initiative supported by UNESCO to restore relations between international academic communities (fiecnet.org). It holds triennial meetings, most recently in London 2019, Mexico City 2022 (online) and Wrocław 2025. Euroclassica (founded in the 1990s) attempts to do the same for teachers in schools across Europe (euroclassica.eu). Euroclassica meets annually and among other activities sets a yearly Latin and Greek test at beginners and intermediate level. This is open to pupils at all schools in Europe to take at an appropriate stage in their learning and is certificated by Euroclassica. Examples of past test papers are available on the website and are provided in a multilingual format.

A recent chapter in The Cambridge Critical Guide to Latin Literature (Fuhrer 2024) on national traditions gives an overview from a predominantly Swiss/German viewpoint and shows the depth of tradition of Latin studies in countries all over the world, as our chapters do too with the authors setting out their national traditions in their own words. With this firmly embedded, such an historical foundation of educational and cultural capital further shows that the Latin and Greek heritage cannot be so easily dispensed with.

What begins to emerge is that Classics is not a monolith and has many different aspects. Yet all over the world there is a connection to the ancient world and the influence of ancient Mediterranean culture can be felt in many diverse places. It has even been suggested (half-humorously) that Latin should become the official language of the European Union (Ramanadane 2021). Children and young people will all read foundational texts for their own countries as part of their first language learning, but these will be different for each tradition. However, some reading of Greek myths and some texts from the ancient world may be read in many diverse regions and thus form a common reading pattern all over the world, showing a continuing influence of the ancient Mediterranean. Many contributors write of the difficulties facing them in their country in the light of curriculum reform and the demands of a modernizing educational programme, and the often fierce opposition of policy-makers and politicians. Nevertheless, they then go on to describe the tenacious and enterprising initiatives their Classics teachers, universities and associations are undertaking: reforms of teaching materials, use of new technology, innovative teaching strategies, flexibility in timetabling, exploitation of new areas available in the curriculum, extra-curricular activities and many others. Classics clearly refuses to go away completely, but in changing circumstances undergoes a kind of Ovidian metamorphosis and by adapting and improving comes back in a different guise.
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PART 1

EUROPE AND RUSSIA








AUSTRIA

Peter Glatz


The situation of classical languages in Austria: facts, figures, framework

There are no documents or resources for the primary level. There is not yet an Austrian equivalent to Minimus (Bell & Forte 1999) for primary schools. In Austria, Latin is offered as a language subject at all types of general secondary schools (Allgemeinbildende Höhere Schulen – AHS), currently at a total of 353 schools: Gymnasium (high school), Realgymnasium (secondary school), wirtschaftskundliches Realgymnasium (economic secondary school) and Oberstufenrealgymnasium (upper secondary school). Latin is occasionally taught at other types of schools (e.g. at commercial academies as an optional subject for a minimum of ten hours per week). Students have to take the subject to a final examination only in Gymnasium, either from the 7th grade (six-year long Latin, L6) or from the 9th grade (four-year short Latin, L4).

Whether Latin is not just offered as L4 at other types of high school but is actually taught, depends on parameters specific to each school: if the school only offers Latin as a second foreign language, every student must complete the Latin course. If modern foreign languages (French, Spanish, Italian, Russian) are offered as optional alternatives, the existence of the subject depends on the numbers necessary to open a class (set independently by the school), and the choice of the students in a year group. Here, just as with the choice of language in the 7th grade of high school, there is a competition with modern foreign languages. The Austrian school system does not allow you to deselect a foreign language, once you have chosen it, before taking the final school-leaving examination.

The total number of hours per week in L6 (7th to 12th grades) is usually nineteen, of which seven are in secondary level I (four in 7th grade, three in 8th grade) and twelve in secondary level II (three each from the 9th to 12th grades). The number of schools with L6 varies greatly depending on the federal state: Salzburg, Lower Austria and Vienna still have a relatively high number of schools with L6. In L4 (9th to 12th grades) the total is twelve hours per week, three per school level. However, many schools use their autonomy to open timetable spaces and increase the time to thirteen hours. However, the twelve hours per week can also be reduced by a maximum of two hours per week independently of the school, so the minimum number is ten. Schools can use their autonomy to depart from the guidelines, but the schools are very careful to adhere to the minimum number of ten hours per week, as this is the only way to avoid the university admission test. Since the standards in the final state examination for classical languages are based on the level of performance after twelve hours per week in the entire upper level, the majority of schools have twelve hours per week of Latin in the upper level (cf. Lošek 2011: 43). These requirements apply equally to all federal states. Unfortunately, L6 has been under serious pressure in recent years.

Greek is offered at a few humanistic high schools with L6. There are currently no Greek lessons in the federal states of Vorarlberg and Burgenland; in the remaining seven federal states there is at least one school with Greek.

The University Eligibility Ordinance (Universitätsberechtigungsverordnung) regulates how many hours in the AHS you can take to avoid taking the additional examination in Latin (Latinum) or in Greek (UBVO § 2 Paragraphs 2 and 3): ‘The additional examination in Latin … is not applicable if the student of Latin has successfully completed at least ten hours per week at a secondary school […] The additional exam in Greek … is not required if the student has successfully attended Greek for at least ten hours per week at a secondary school after the 8th grade’ (Lošek 2017).

After a historic low of 52,514 Latin students in secondary schools in the 2001/2 school year, the number rose sharply until the 2007/8 school year, reaching a maximum of 72,375, and then continued to decline again. In the 2020/1 school year (these are the most recent figures available), the number of Latin students (L6+L4) was still 55,757 out of a total student population of 212,264. Latin is still the language most taught at general secondary schools after English (French: 41,806, Spanish: 27,211) (see extensive figures in Lošek & Seitz 2020). The number of learners of Greek is at a very low level, which is exacerbated by the decline in L6. In 2020/21, when 14.65 per cent of students attended L6 in the 7th and 8th grades, the number of Greek students was 734, which is at least a slight increase compared to the previous year. Since the baby boomer generation of teachers is increasingly retiring, there is already a noticeable shortage of Latin teachers. This is very unfortunate because Latin teaching has been completely modernized over the last twenty years and has therefore been exposed to fewer criticisms, but now there is a risk of reductions due to the lack of personnel.



Curriculum development

Since 2000 there have been significant curriculum developments. In 2000 the curriculum for the lower grades (5th to 8th grades) was recreated, and in 2004 the curriculum for the upper grades (9th to 12th grades). A decisive change in the 2004 curriculum was the switch from author-based reading to topic-centred modular reading. While one classical author used to be read per semester, the curriculum modules now include texts from classical antiquity to the present, and the reading of Medieval and Neo-Latin texts is also specifically included. However, there is no longer any requirement for an author. Finally, in 2016, the curriculum for the upper grades (9th to 12th grades) was redesigned to be competency-oriented, followed in 2023 by the competency-oriented curriculum for the lower grades (L6 in 7th and 8th grades).

The upper school curriculum modules of L6 and L4 are listed below. According to the curriculum, in the 12th grade there is only one competency module.



Latin long form (L6)

9th grade | 1st and 2nd semester

  Figures and personalities from mythology and history

  Austria Latina

  Encountering and dealing with strangers


10th grade | 3rd semester – competence module 3

  Myth and its impact

  Eros and Love


10th grade | 4th semester – competence module 4

  Rhetoric, propaganda, manipulation

  Comedy, jokes, mockery, irony


11th grade | 5th semester – competence module 5

  Politics and society

  The origin, idea and meaning of Europe


11th grade | 6th semester – competence module 6

  People in their everyday lives

  Technical languages and specialist texts


12th grade | 7th semester – competence module 7

  The search for meaning and happiness

  Religio


12th grade | 8th semester – competence module 7 (!)

  Reception in language and literature



Latin short form (L4)

5th grade | 1st and 2nd semester

  Focus: basic language education


6th grade | 3rd semester – competence module 3

  Focus: basic language education


6th grade | 4th semester – competence module 4

  Basic language training and beginning to read original texts based on the first reading module

  Key texts from European intellectual and cultural history


7th grade | 5th semester – competence module 5

  The cheerful and the profound

  Politics and rhetoric


7th grade | 6th semester – competence module 6

  People in their everyday lives

  Love, lust and passion


8th grade | 7th semester – competence module 7

  Forms of coping with life

  Myth and reception


8th grade | 8th semester – competence module 7 (!)

  Technical languages and specialist texts


For the module ‘The cheerful and the profound’ in L4, for example, texts by the following authors are presented in the textbook Medias in Res (Kautzky and Hissek 2021): Erasmus of Rotterdam, Johann Freinsheim, Justinus, Macrobius, Valerius Maximus, Lhomond, Suetonius, Catullus, Martial, Petronius, Phaedrus, Odo of Cherington, Carmina Burana, Hugh of Orleans, Petrus Alfonsi, Ricardus Bartholinus. The series concludes with Nuntii Latini from recent years and Latin comics (Wilhelm Busch, Hägar the Horrible, Donald Duck, Asterix).

For the module ‘Politics and Rhetoric’ in the textbook Words and Actions (Glatz & Keplinger 2007) Latin texts on politics and rhetoric for L4 are offered, including, among others, the following: Cicero, De re publica 1, 39; Erasmus of Rotterdam, Querela pacis; Thomas More, Utopia, 2.7; Gerardus Alesius, Ad Americanos post ruinam turrium geminarum; Benedict XVI Deus caritas est, 28 etc.



Assessment

After redesigning the curricula, a pan-Austrian working group from SODALITAS (Bundesarbeitsgemeinschaft Klassischer Philologen und Altertumswissenschafter Österreichs / Federal Working Group of Classicists in Austria), created a new competency model for L6, L4 and Greek. Based on the two competence areas ‘translation’ and ‘interpretation’, the following sub-competencies were defined:



	1.Translating: Recognizing, assigning, structuring, recording and understanding, transferring, formulating. The first four steps of the complex translation process cannot be directly observed in written work; only the last two sub-skills of recoding come into play in the assessment.

	2.Interpreting: collecting and listing, analysing and structuring, summarizing and paraphrasing, contrasting and comparing, supporting and proving, discussing and taking a stand, creative editing and design.




Consequently, the assessment scheme for written work also had to be redesigned in detail and adapted to the competency model. According to an idea by Walter Freinbichler and Peter Glatz, with a total of 60 points, 36 points were assigned to the translation text and 24 points to the interpretation text. For the translation text, 12 points are allocated to understanding the meaning, 18 points to lexis, morphology and syntax and 6 points to the quality of the target language. The translation text tests the students’ linguistic competence, but the interpretation text does not have to be translated. It serves to demonstrate interpretative skills based on the text. The purpose of submitting two different texts is to require proof of the two skills translation and interpretation as independently as possible from one another. According to test theory, the demonstration of one competency must not influence the demonstration of another competency. When interpreting a text, tasks can also be set relating to the cultural context of the text (cf. the detailed presentation in Freinbichler et al. 2012, in Lošek et al. 2018 and in Consensus 2023).

After the renewal of curricula, the creation of competency models and new performance assessment formats for class work, the central school leaving examination was consequently redesigned. The written standardized competency-oriented maturity examination (SKRP) in Latin and Greek has been running since 2014 to the great satisfaction of everyone involved, not least the Federal Ministry of Education, Science and Research. Students take the SKRP in classical languages voluntarily by choosing Latin or Greek as their fourth written subject (in addition to the obligatory exams in German, modern foreign languages and mathematics). The number of entries in Latin is very encouraging and is constantly at just over 2,000. The tasks for L6 and L4 differ in terms of the linguistic and content-related complexity of the tasks. Unfortunately, only very few candidates are taking Greek (under twenty across Austria). However, this also has to do with the fact that good Greek students often compete in Latin and then it is no longer possible to compete in Greek.

The oral maturity examination (Mündliche Reifeprüfung, MRP) has also been completely renewed since 2015. Proof of translation competence is not provided here. The oral summary of the essential content of the examination text is considered a reproduction effort, as only texts previously discussed in class may be submitted for the MRP. The cultural studies tasks are based on previously agreed themes to which the Latin or Greek text passages presented are assigned. The current number of subject areas is eighteen for L6 and fourteen for L4. Instead of skills, we talk about three requirement areas (Anforderungsbereiche) that every task must contain:



(I) reproductive performance (represent subject-specific facts, determine the type of material, extract information from material, use technical terms, apply working techniques, etc.). In short: reproduction of learning material.

(II) transference (explain connections, link and classify facts, analyse materials, distinguish factual from value judgments). In short: apply skills to an unknown problem that has not been addressed in class.

(III) achievement in the area of reflection and problem solving (discuss facts and problems, develop hypotheses, reflect on one’s own judgement). In short: development of independent thoughts on a problem area.

(Federal Ministry for Education and Women 2014)





Tertiary sector

In Austria you can study the classical languages Latin and Greek at four university locations:


University of Graz, Institute for Antiquity, Department of Classical Philology,

University of Innsbruck, Institute for Classical Philology (Latin and Greek Studies) and Neo-Latin Studies,

University of Salzburg, Institute for Classical Philology,

University of Vienna, Institute for Classical Philology, Medieval and Neo-Latin.



The position of classical languages in the public sphere

Whether Latin is compulsory or can be chosen depends on the type of school. There is always at least one alternative option to Greek. Since practically the entire scene has been completely renewed in the last twenty years, the public perception is good, even if the previous highly elitist approach to the subject has had a continuing negative impact for many years to this day (it is seen as a ‘selective subject’). The decision-makers in recent years and the parents of our schoolchildren have often had bad experiences in their own lessons.

Latin still has a somewhat elitist reputation but is no longer perceived in the class-struggle sense of an elite that is isolating itself. The arguments for classical languages are still as follows: Latin is a prerequisite for various university studies (law, pharmacy, medicine, history, religion, German, many languages); Latin offers a deeper insight into the German language; modern Latin lessons are cultural and European lessons. The main argument put forward against classical languages is that the content is useless for further professional life and that STEM subjects should be promoted.

In response to the counter-arguments, the advertising line #sprichlatein for L6 was developed at the Vienna University of Economics and Business: advertising flyers, posters, banners (see www.latein.edugroup.at). Image videos are being planned. A promotional flyer for Greek provides basic information and testimonials from prominent personalities for learning Greek.

The magazine Cursor from the Amici Linguae Latinae association is aimed at an education-oriented audience and seeks to influence decision-makers positively for classical languages. The association SODALITAS serves to network and pool forces throughout Austria. A homepage will be created soon. The publication Circulare is published three to four times a year and the didactic publication IANUS is published once a year. The best counter-argument is good teaching in classical languages. The majority of teachers work very hard to ensure that the subjects are taught sustainably in the predominantly free education market.



Current trends

The almost complete focus on linguistic work was relaxed in favour of the cultural-historical parts of the lesson. In order to enable more students to successfully participate in lessons, texts are not continuously recoded. Work with differentiated materials in the sense of internal differentiation, work with bilingual texts and interdisciplinary projects are encouraged. Reading (simplified) original texts is increasingly required in the basic course. The digitalization of teaching in classical languages is progressing successfully. A relatively new and promising trend is the moderate reintroduction of Latine loqui or active Latin, in the interests of efficient language learning. The increased circulation promotes retention rates when learning basic vocabulary. This also causes the internalization and consolidation of grammar and, in general, the perception of Latin as a natural language.

Numerous new Latin textbooks have been published in recent years. The current clear market leader (approximately 80 per cent) Medias in Res (Kautzky & Hissek 2021) has initiated a complete turnaround in the textbook market. Modern preparation and a complete reorganization of the content have contributed significantly to the success in recent years. Visualization, clear structuring of the lessons, concentration on the essentials, detailed commentary on the learning vocabulary including foreign vocabulary, clear presentation of the (reduced) grammar, sufficient exercises in language and interpretation and, last but not least, a good pinch of humour have achieved success. The criticism is that the lesson texts in the basic course are consistently non-original. The Medias in Res textbook offers a complete programme for L6 and L4 including a wide range of additional digital materials. As a result, numerous publishers have resumed the publication of Latin textbooks based on or continuing Medias in Res: Expressis Verbis (Grobauer et al. 2014), Ex Libris (Kronberger-Schmid & Knabl 2018), Lege et Intellege (Klug et al. 2018), Artes (Bauer-Zetzmann et al. 2014) and Contactus (Glas & Oswald 2022). The publishers rely on (simplified) original texts in the lessons, Contactus also offers vocabulary with some visual support.

In addition to the products from textbook publishers, two books for interdisciplinary project teaching have also been published in recent years. European Symbols – United in Diversity. A Schoolbook for European Students (Glatz & Thiel 2015) is written in English and offers examples of the reception of antiquity from twenty European countries. The common roots in the culture of antiquity are intended to make the connection between European countries visible. The book is used in several European countries, including Austria and also within the framework of Erasmus+ projects. Also, Adventure Latin: Fascination Archaeology (Glatz et al. 2023) looks at the Roman heritage in Upper Austria. As a counterpoint to the previous book, this publication offers a look at the region’s Roman past. Museum education and school lessons are essentially interlinked here, and various museum visits are prepared at high school level.

In the area of Greek lessons, there is little commitment from textbook publishers due to the low number of students. The most commonly used book for the basic course is Kantharos (Fink et al. 2016). In addition, Mythologia is increasingly being used (published in Germany by the Lower Saxony Association of Classical Philologists in collaboration with the KWR Foundation). In the area of reading there are four books from the öbv publishing house: Philosophy, Greek Historiography, The Greek Drama and From the World of Christianity, Greek texts from the New Testament. However, all books do not correspond to the current status of the competency model.

Translation competitions in L6, L4 and Greek are held in each of the nine federal states. The top two winners in each category are eligible to take part in the nationwide competition, which runs over four days including preparation units and a supporting programme and is organized by SODALITAS. There is also the Benedictus Latin Competition every third year in Melk Abbey, in which all students in Lower Austria, all denominational high schools in Austria and all Benedictine high schools in the German-speaking area, are eligible to take part. There are no specific scholarships, from either the state or from private sources.

What lessons have been learned from the Covid pandemic? Digital media has made it possible to keep schools running. The quality of conventional face-to-face teaching could not be achieved, not least due to the fact that, on the one hand, the technology does not always work perfectly, and on the other hand the screen cannot adequately replace personal encounters. The conclusion was that the students were really looking forward to going to school again. In addition, significant numbers of less independent students who generally need more guidance in the learning process were disadvantaged. Nevertheless, the pandemic has encouraged the digitalization of school teaching. In the new lower school curriculum for 2023, there was a clear commitment to the topics of ‘computer science education’ and ‘media education’.



Further training

Until a few years ago, new teachers only had to teach two classes independently in their first year of service. The rest of the time they sat in with their supervising teachers and had plenty of time to reflect. Since 2019, teachers in their first year of service have had to take on full and even increased teaching obligations. There is little time for adequate supervision. As a result, many young colleagues opt for reduced teaching obligations, which further increases the already noticeable shortage of teachers. Further training for in-service teachers is not offered at universities, but at teacher training colleges, of which there is at least one in every federal state. These training courses are planned by experienced teachers who lead the working group in the respective federal state and determine the specific training needs. The school directors are responsible for approving the number of training days.



Networking

Teaching projects involving several schools happen rarely. A very important one is the ‘Long Night of Antiquity’ promotional initiative, which takes place every two years and is based on the annual ‘Long Night of the Museums’, which to date has mainly taken place in Vienna. The teachers at the schools are very well networked via the establishment of working groups in the federal states and throughout Austria. Over 1,050 teachers can currently be reached via Moodle. Collaboration with local museums is maintained at various schools, e.g. in Upper Austria with various projects (see above). More intensive collaboration between school and university was institutionalized at the University of Graz with the ‘Graz Latin Days’. The ‘Graz resource of antique fables’ (GRaF) is a remarkable product of the Graz collaboration. A good example of collaboration between school and university is the already completed Innsbruck project ‘In Dialogue with Antiquity – Inscriptiones Antiquae. Scientific and didactic processing of the largest collection of urban Roman inscriptions in Austria’, in which three Innsbruck high schools were significantly involved.



Conclusion

Due to enormous efforts in the last twenty years, Classics in the Austrian school system have almost been completely reorganized and so have consolidated their situation. The decline in long-form Latin is a disappointment, as is the low number of students in Greek, but publishers have taken up the upward trend in Latin by publishing numerous new textbooks.

The Latin and Greek lessons at the AHS in Austria are taught by committed colleagues who are increasingly confident and well-connected in the new media, but the general problem of a shortage of teachers is particularly noticeable in the classical subjects. SODALITAS tries to promote classical subjects at school and university through various advertising initiatives. The modern textbooks and media for Latin are up to date and the new Austrian curricula are modern, attractive, competency-oriented and balanced in terms of the relationship between language and culture. They thus offer the ideal basis for productive and, above all, meaningful language, literature, culture and European lessons using the classical languages Latin and Greek.
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A Tale of Two Communities



Introduction

In Belgium today, a classical education inherently refers to a classical language education, while any teaching of antiquity without the languages (the British Classical Civilization and similar programmes) tends to be confined to history lessons. In spite of numerous external pressures on the subject area over the past decades, Latin and Greek language studies at secondary school continue to hold sway in both the Flemish- and French-speaking Communities – though enrolment numbers for Greek have been dwindling in the past decades. Since education in Belgium is devolved entirely and is therefore regulated and financed not by the federal government but by its separate Flemish and French Communities, this chapter will discuss them separately, as Classics teachers in both Communities are responding to different educational policies and challenges. (As the German Community is very small, we have excluded it from our discussion.) Let us first, however, acknowledge the parallel contexts in which education takes place in both parts of the country.

Indeed, in both Communities, schools are clustered in four non-private educational networks. The largest of these is the Catholic educational network. A smaller network consists of non-denominational schools funded by the Communities themselves; and two final (even smaller) networks are the local provincial/municipal schools, and independent schools (Cibois 2018; Laes 2019). Primary and secondary school each last for six years (Year 1 to Year 6). Classical language teaching is predominantly present in the first two educational networks, less so in the two smaller ones. In all educational networks, the secondary education level is divided into four school types: the General Secondary Education type, with a broad education in preparation for Higher Education; Technical Secondary Education and Vocational Secondary Education which offer more practice-based education; and Art Secondary Education. It is only students in the General Secondary Education type who get the opportunity to study Latin in the first year of secondary school, and afterwards possibly also Greek (see separate discussions), provided they choose a Latin/and or Greek pathway. All General Secondary schools in Belgium indeed offer different educational pathways from the second year onwards, such as Mathematics-Sciences, Economics-Languages, or indeed combinations with Latin and Greek, such as Latin-Greek, Latin-Mathematics, Latin-Modern Languages, etc. The first year is a broad year in which students may try out different options, though in reality, it is difficult for most students to move to Latin, for example, in the second year if they have not tried it in the first. All pathways have a similar core programme (French and Dutch, English, a number of compulsory hours of Mathematics and Sciences, and Physical Education), yet beyond that their programmes vary widely. Any pathways with Latin or Greek will offer on average three to four hours of either language a week. Not all schools offer all pathways (Greek particularly is being removed in many schools because of low student numbers), which can create issues for teachers trying to cater to student needs. Indeed, while Latin student numbers are relatively positive in both communities, teaching hours are under pressure because of an increasing focus on STEM (Science, Technology, Engineering and Mathematics) subjects and – in some schools – decreasing student numbers. Teachers in both parts of the country nonetheless work hard to bring the latest didactic innovations into the classroom, primarily in order to offer a programme competitive to STEM, but also to offer Latin and Greek to increasingly multidiverse and multilingual pupil groups (see the following discussions).

In short, it is clear that Latin and Greek teaching in both communities takes place in similar educational structures, with similar outside pressures. Let us now discuss both communities separately.



The Flemish-speaking Community



Student numbers

Pathways with Latin remain popular in most secondary schools in the Flemish Community: around 9 per cent of all secondary school students have studied Latin in any given year in the past decade, though after Year 2 and again after Year 4 there is a significant drop in numbers as students, having received an introductory training in Latin, opt for more scientific studies (Classica Vlaanderen 2023). Greek is a different matter: even twenty years ago, fewer than 2 per cent of all secondary school students studied it, and in the past decade that percentage has hovered around 1.2 per cent. The main reason for this low uptake is that Greek is only accessible to those students who have already opted for Latin. It is possible for Latin-Greek students to drop Latin in favour for a Greek pathway (e.g. Greek-Mathematics) in the fifth year of secondary school, but it is not possible to study Greek without first having studied Latin. Students tend to opt for a pathway combining a classical language with a scientific focus, which tends to be detrimental for Greek studies in many schools. Research consistently reveals that students who have taken a secondary-school pathway with Latin or Greek are more likely to succeed at university studies (Declercq & Verboven 2010; Hauspie 2021), which bolsters the societal consensus of classical languages as a rigorous option at secondary school. At the same time, research also demonstrates that students with a lower socio-economic status are less likely to study Latin than their peers, so there is some class-related bias in who gets to study Latin (and hence Greek) at secondary school (Boone 2011). Initiatives such as the Ghent University Ancient Greek – Young Heroes project attempt to provide at least an introduction to Greek among non-traditional target groups (primary school pupils with a lower socio-economic status, or secondary school students that do not attend the General Secondary Education school type) (Bracke 2023).



Didactic approaches: policy and practice

The Flemish Community government imposes learning content and outcomes to determine what students should learn in any core subject; these outcomes are then interpreted by the respective educational networks who formulate guidelines for their teachers. No clear consensus exists about the ultimate outcome of classical language studies – for students to understand and reflect on original texts – and the interpretation of this policy by the different educational networks has led to quite different approaches in the first three years of secondary school. Catholic school teachers (where 85 per cent of classical language students study) have long held on to the grammar-translation method, while Communities-funded educational network teachers – from the 1960s onwards – have taken a wholly reading-based approach, in which grammar is only introduced functionally, in and through the text. To this end, they teach by means of (slightly adapted) authentic text from the beginning, while the Catholic educational network favours a more gradual transition from textbook stories to unadapted texts. This different vision of beginners’ language teaching remains the key point of difference, since didactic differences have faded incrementally in the past fifteen years. Indeed, the Catholic network too now posits that grammar should always be taught in the function of reading. This revolutionary development has ensured that beginners’ Latin or Greek in most schools now focuses on reading / translation, with less emphasis on grammar and rote learning. The latter is regretted by some teachers, as recent research into self-reported didactic practice of Classics teachers by De Herdt and Vereeck (forthcoming) reveals. As for reading strategies, most teachers favour a ‘linear’ reading method, in which the word order of Latin or Greek sentences is maintained when analysing, interpreting and translating sentences (see, for example, the reading method developed by Kristien Hulstaert (2019)). Finally, learning outcomes posit that translating is not the only way for students to demonstrate text comprehension: while oral translation remains common classroom practice, most teachers have stopped focusing wholly on translation in assessments.

The textbooks largely follow a reading-comprehension approach. Catholic schools mostly favour Pegasus Novus series (Ackermann et al. 2019) for Latin and the Universa-published books (Mythoi, Logoi and Historia (Halsberghe et al. 2020)) for Greek, though some teachers still teach grammar deductively and with a strong focus on forms, thereby straying from the intended didactic approach of the book. Teachers in Communities-funded schools, by contrast, largely work with their own learning materials. The Flemish school system provides individual teachers with a lot of freedom to shape their subjects, so even within one school, different didactic approaches may be observed. A very small but growing number of teachers (particularly in the Catholic educational network) are also starting to use the Active or Living Latin method, by means of Ørberg’s Lingua Latina per se illustrata (2011), which tallies with the international trend towards spoken Latin. Living Greek is as yet not taught in Flanders.

With regard to textual emphasis, the Latin and Greek learning outcomes of Catholic and Communities-funded educational networks (Years 3–6) impose on teachers only a limited number of canonical authors or genres to be read, again leaving a lot of freedom for teachers to develop their own curriculum on the basis of their individual interests. For Greek, for example, in the Catholic educational network, only Herodotus is compulsory reading in Years 3–4, and Homer, Plato and Sophocles or Euripides in Years 5–6. In the Communities-funded educational network, only epic and tragedy are compulsory in Years 5–6 (see learning outcomes below). The reading of some post-classical texts (even just a few fragments) has also become compulsory in both the Catholic and Communities-funded educational networks in the past few years. In reality, it appears again that much depends on the individual teacher: there is a lively Facebook community of Classics teachers on which teaching materials (also for post-Classical texts) is regularly shared, and some teachers have also worked on developing further materials together with academics with an expertise on certain texts (see e.g. www.dcg.ugent.be/lesmateriaal/ and www.kleiotijdschrift.net). Particularly for Latin, broadening antiquity chronologically has become more common. A similar redirection is also slowly starting to take place for Greek studies, but is slower to spread, because texts tend to be less well known and for students the linguistic gap is more difficult to cross.

A final development is the increasing number of non-native Dutch speakers starting to study Latin. Traditionally a ‘white’ subject, Latin classes have started to become more diverse, particularly in large cities. This has led to teachers broadening the horizons of their subject area not merely chronologically but also geographically as well as content-wise (Bierten 2022). The international drive towards more inclusive Classical language education can thus also – slowly – be discerned in Flemish education, also since emphasis on this issue is increasingly being addressed in 
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Introduction: Qui sumus





	1.Primary school: a general education programme, eight years in duration, attended by children aged seven to fourteen.

	2.Secondary school: programmes may last three, four or five years. Schools are classified according to their programme as vocational (industrial, craft, technical), art, or grammar schools (general, language, classical, mathematics, physics, computer science, biology and chemistry). They are attended by students aged fifteen to eighteen.

	3.Tertiary, or higher education: higher education programmes (university or professional studies) are conducted at polytechnical schools and universities. They are divided into three levels: Bachelor’s (three or four years), Master’s (one or two years, or may be integrated into Bachelor’s programme with a five-year duration) and Doctoral studies (three years).
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