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Schooled, Not Educated: Decolonising Education in Africa By Chisanga Clive

First Edition

Copyright Notice This work is offered as an independent educational text written from the personal and professional experience of the author, a classroom teacher and teacher-educator with seventeen years of service in African secondary schools and as a part-time university tutor. All historical claims are drawn from, and attributed to, the published scholarship cited in the References section at the end of this book. No part of this book may be reproduced, stored in a retrieval system, or transmitted in any form without the written permission of the author, except for brief quotations used in critical reviews, academic commentary, or scholarly citation, which are permitted under the fair-dealing and fair-use conventions that govern academic publishing.

The views expressed in this book are the author's own, formed over seventeen years of classroom practice, self-directed study, and postgraduate research, and do not necessarily represent the position of any ministry, university, or examination board named within these pages.
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To every child who has ever been told, in ways spoken and unspoken, that the answer in the book matters more than the answer in the village.
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To my pupils, past and present, who have sat through decades of borrowed curricula and still found the courage to dream in their own languages.

And to every teacher on this continent who has stood in front of a blackboard, chalk in hand, wondering quietly whether the lesson being taught was truly building the nation, or merely training its next generation of clerks.
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I owe an enormous debt to the generations of African scholars whose research made this book possible — men and women who spent their careers proving, patiently and rigorously, what our grandparents already knew in their bones: that Africa was never a blank page waiting for Europe to write on it. Their names appear throughout these chapters and in the reference list at the back of the book, and I encourage every reader to seek out their original works, which say a great deal more, and a great deal better, than I ever could in one volume.

I am grateful to the head teachers, deputy head teachers, and fellow subject teachers who allowed me, over seventeen years, to experiment quietly with lessons that strayed from the official scheme of work — the geography lesson that started with our own river system before it touched the Rhine, the history lesson that began with the kingdoms of the Sahel before it reached the Tudors, the biology lesson that paused to ask why the plant on the school fence had been used by our great-grandmothers to treat fever long before it appeared in any imported textbook.

I thank my own teachers, some of blessed memory, who first planted the uncomfortable questions that this book tries to answer.

I thank my family, who tolerated years of marking, late-night reading, and a Master's dissertation that refused to leave the kitchen table.
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It is not often that a foreword can be written with complete honesty by someone who has watched the author grow, over many years, from a promising young teacher into a serious scholar-practitioner of African education. I have had that privilege.

I first met the author of this book in a staffroom that smelled of chalk dust and boiled tea, at a small secondary school where the syllabus still carried, without any apparent embarrassment, examples about English canals and Scottish weather in a country with neither canals nor cold winters. What struck me then, and strikes me still, is the author's refusal to accept that this arrangement was simply how things had to be.

This book is not an angry pamphlet, although it has every right to be angry. It is not a rejection of learning, science, or discipline, although it insists that these things must be re-rooted in African soil if they are to bear African fruit. It is, instead, a patient, carefully argued, and deeply personal account of how a continent that once taught the world — through the observatories of Kemet, the universities of Timbuktu, the ironworking guilds of the savannah, and the oral academies of the homestead — came to be taught, in its own classrooms, that it had nothing to teach anyone.

Readers who expect a dry academic monograph will be pleasantly surprised. The author writes as a teacher speaks: directly, warmly, and with the occasional sharp aside that only someone who has spent seventeen years marking examination scripts by lamplight could produce. Readers who expect only anecdote will be equally surprised by the seriousness of the scholarship underpinning every chapter.

I commend this book to teachers, to teacher-trainees, to policy-makers, to parents, and to every African who has ever wondered, quietly, why the education that shaped them so often felt like a beautifully built house with no windows facing home.

— A Fellow Educator
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I have spent seventeen years of my working life inside African classrooms and lecture halls, beginning with a Primary Teachers' Certificate and a Diploma in Secondary Teaching, before going on to complete a Bachelor of Education and, later, a Master of Arts in Education and Technology, alongside some certificates in Information and Communication Technology. A great deal of my more advanced ICT, digital skills, and research capability I have taught myself, out of curiosity and necessity, long before EdTech became a fashionable word in African education circles. In that time, I have taught English, Physical Education, Literature in English, and Computer Studies in secondary school, and served as a part-time Physical Education tutor at university level, working with learners who ranged from those in well-resourced urban schools with computer laboratories to those in rural schools where the "laboratory" was a patch of ground behind the building and the "library" was a single locked cupboard of donated, outdated textbooks.

Somewhere in the middle of those seventeen years, I began to notice a pattern that troubled me more with each passing term. My brightest pupils — the ones who could recite the causes of the First World War, name every river in Europe, and analyse a Shakespearean sonnet with real sophistication — often could not explain why the soil in their own village turned red after rain, could not name the medicinal use of a tree standing at the school gate, and had never once been asked, in twelve years of formal schooling, to study the kingdom, empire, or civilisation that had once stood on the very ground beneath their school.

This book grew out of that troubling observation, and out of the Master's research that followed it, in which I read deeply into the work of African historians, educationists, and development theorists who had been writing about this exact problem for decades, often to rooms far smaller than they deserved. What I found, again and again, was a consistent and well-evidenced argument: that the education systems inherited from colonial rule were never designed to develop Africa, and that this design flaw, rather than any deficiency in the African learner, explains much of what we still struggle with today.

I have written this book in the first person, and in simple language, because I believe the ideas inside it belong to every teacher, parent, and pupil on this continent, not only to those with access to expensive academic journals. Where I make a factual claim about history, economics, or policy, I have tried to attribute it honestly to the scholar or source from which it comes, in the reference list at the end of the book, in keeping with the standards of academic honesty that I insist upon in my own pupils' work.

This is, in the end, a teacher's book. It asks a teacher's question: not merely "what is wrong?", but "what, then, shall we teach on Monday morning?"
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AfCFTA — African Continental Free Trade Area ATM — African Traditional Medicine AU — African Union CODESRIA — Council for the Development of Social Science Research in Africa GDP — Gross Domestic Product NGO — Non-Governmental Organisation STEM — Science, Technology, Engineering and Mathematics UNESCO — United Nations Educational, Scientific and Cultural Organisation UNCTAD — United Nations Conference on Trade and Development WHO — World Health Organization
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A short note on the words I have chosen to use

Throughout this book I use the word "Africa" while remaining conscious that Africa is not one country, one people, one language, or one history, but fifty-four sovereign states and thousands of distinct nations, languages, and cultures. When I write "we" or "our", I am writing from my own lived experience as an African teacher, and I am speaking, where the evidence allows, of patterns that recur widely enough across the continent to be discussed together, while fully recognising that no single example applies everywhere in the same way.

I have chosen, deliberately, to keep the distinction between being "schooled" and being "educated" at the centre of this book, because it is the distinction that first opened my eyes to the problem this book addresses. To be schooled, as I use the term here, is to pass through an institution and receive its certificates. To be educated is to gain the knowledge, values, and capability needed to understand, and to improve, the world one actually lives in. A central argument of this book is that colonial and postcolonial African schooling has too often delivered the first without the second.

Finally, I have used British English spelling throughout, in keeping with the conventions of many Anglophone African education systems, while writing in a plain, conversational register intended for teachers, students, and general readers rather than specialists alone.
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