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Get the most from this book

Everyone has to decide his or her own revision strategy, but it is essential to review your work, learn it and test your understanding. These Revision Notes will help you to do that in a planned way, topic by topic. Use this book as the cornerstone of your revision and don’t hesitate to write in it – personalise your notes and check your progress by ticking off each section as you revise.

Features to help you succeed
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Exam tips

Exam tips are given throughout the book to help you polish your exam technique in order to maximise your chances in the exam.
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Key terms

A number of key terms are used and defined for you as you work through this guide. Make sure you learn them so that you can use the terms accurately and precisely in the exams in order to gain top marks.
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How to use theory

Examiners will expect you to be able to use some theories, such as Blumler and Katz’s Uses and Gratifications theory and Propp’s theory of narrative. This guide shows you how and where to apply theory.
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Revision activities

These activities will help you to understand each topic in an interactive way.
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Exam practice, sample answers and assessment comments

Practice questions are provided for exam questions, together with some sample answers and assessment comments. Use these to consolidate your revision and practise your exam skills.
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Now test yourself

These short, knowledge-based questions are the first step in testing your learning. Answers are at the back of the book.
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How to prepare for the exam

These sections are summaries of how to revise for each topic.
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The theoretical framework

You have learned how to analyse media products by using the following four areas of the theoretical framework:
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	Media language
	How do the media use media language elements, generic conventions and narrative to communicate meanings to their audiences?



	Media representations
	How are people, places, events and issues portrayed in the media?



	Media industries
	How are media products funded and how are they affected by the industries that produce them?



	Media audiences
	How are audiences targeted and how do they respond to media products?




You will be tested on your knowledge of all of these areas in both of the examinations. This guide explains which areas are being tested in each question.


My revision planner

Paper 1 – Section A: Television

Question 1

Question 2

Question 3

Question 4

Question 5

Paper 1 – Section B: Promoting Media

Question 6

Question 7

Question 8

Question 9

Paper 2 – Section A: Music

Question 1

Questions 2 and 3

Questions 4 and 5

Paper 2 – Section B: News

Question 6

Question 7

Questions 8 and 9

Question 10

Creating media

Brief 1: Magazine

Brief 2: Television

Brief 3: Music video

Brief 4: Social, online and participatory

Statement of Intent

Now test yourself answers

Revision activity answers

Glossary


Introduction

The nine media forms and the set products

In your Media Studies course, you have learned about set media products from nine media forms, all of which will be tested in the two examinations. Here is a reminder of where the nine media forms are tested and of the set media products:



	Media form
	Examination
	Set product



	Television (in-depth study)
	Paper 1
Section A: Television

	Cuffs, Series 1, Episode 1, BBC1
The Avengers, Series 4, Episode 1, ITV




	Film
	Paper 1
Section B: Promoting Media

	The Lego Movie film



	Video games
	Paper 1
Section B: Promoting Media

	The Lego Movie video game



	Advertising and marketing
	Paper 1
Section B: Promoting Media

	The Lego Movie poster campaign and UK TV trailer



	Magazines (in-depth study)
	Paper 2
Section A: Music

	MOJO magazine



	Music video
	Paper 2
Section A: Music

	One pair from the following four options:

1

heatus – Teenage Dirtbag



Avril Lavigne – Sk8er Boi


2

Mark Ronson, Bruno Mars – Uptown Funk



Beyoncé – If I Were a Boy


3

The Vamps, Demi Lovato – Somebody to You



Little Mix – Black Magic


4

Tinie Tempah, Jess Glynne – Not Letting Go



Paloma Faith – Picking Up the Pieces





	Radio
	Paper 2
Section A: Music

	Live Lounge, BBC Radio 1



	Online news (in-depth study)
	Paper 2
Section B: News

	Observer/Guardian website and social media



	Newspapers
	Paper 2
Section B: News

	Two contemporary front covers of the Observer and the front covers of:
the Observer, 30 October 1966

the Observer, 6 November 1966

the Observer, 20 October 1968

One complete contemporary print edition of the Observer





What you have to do in the exams

The exam papers

You will have to complete two examination papers, each worth 35 per cent of your final grade:


•  Paper 1: Television and promoting media lasts for 1 hour and 45 minutes, including 30 minutes for the screening of the extract.

•  Paper 2: Music and news lasts for 1 hour and 15 minutes.





	Paper 1
Television and promoting media

70 marks

9 questions

	Section A:
Television (in-depth study)

	Five questions
(including three questions on the unseen extract from either Cuffs or The Avengers)

	45 marks    



	Section B:
Film marketing

Video games

Advertising and marketing

	Four questions
	25 marks



	Paper 2
Music and news

70 marks

10 questions

	Section A:
Music videos

Magazines (in-depth study)

Radio

	Five questions
	35 marks



	Section B:
Online news (in-depth study)

Newspapers

	Five questions
	35 marks




Creating media

The remaining 30 per cent of your grade will come from your major practical production. It is possible that you will have completed your production before you start using this guide, but in order to maximise your marks for this non-examined component we have included some checklists at the back of this book.

The checklists highlight the importance of reviewing the detailed requirements of the brief you have chosen and help you to ensure that you have covered all the necessary areas in your Statement of Intent, which must be submitted with your production.

Paying attention to these details will help you feel confident that you have done your best in this non-examined component before you tackle your exams.

Contexts

Knowledge and understanding of the influence of media contexts will be tested in Paper 1 Question 5 and in Paper 2 Question 10.

In addition, one analysis question across the two exam papers will ask you to refer to media contexts in your answer. This question could be asked in Paper 1 Questions 2, 3 or 9, or in Paper 2 Questions 4, 5, 8 or 9.

In order to answer these questions, you will need to apply social/cultural/political/historical contexts such as:


•  changes in gender roles

•  changing attitudes to sexualities

•  multiculturalism

•  celebrity culture

•  consumerism.



You will find detailed explanations of contexts, together with activities and examples to help you apply contexts to questions, throughout this guide.


Paper 1 – Section A: Television

What you have to do

Section A of the exam asks five questions on your in-depth study of television and covers the whole of the theoretical framework.

You will have around 30 minutes of screening and note-making time and then around 45 minutes to answer Section A. As this section is worth 45 marks, this means that the exam equates to roughly 1 mark per minute of writing time.



	Which areas of the theoretical framework must I study?



	Television
	The whole theoretical framework:

•  media language

•  representation

•  media industries

•  media audiences



plus social, cultural and historical contexts.





Television

Television is one of the bigger ‘in-depth’ studies that covers the whole theoretical framework and the first three questions will be based on a three-minute unknown extract.

The five questions will be as follows:



	Q1
	5 marks
	This will be an analysis question on the extract and is likely to be on media language, taking around five minutes to answer.



	Q2
	10 marks
	This will be an analysis question and may be based on media language and representation or other areas of the theoretical framework. It will ask you to come to a judgement and conclusion. Your answer should be a short essay, taking about ten minutes to answer. The question may ask you to refer to contexts.



	Q3
	15 marks
	This question will ask you to analyse the extract in terms of media language and representation, and come to a judgement and conclusion about it. This longer essay should take about 15 minutes to answer. The question may ask you to refer to contexts.



	Q4
	5 marks
	This question is likely to focus on television industries or audiences, taking about five minutes to answer.



	Q5
	10 marks
	This question will ask for knowledge and understanding of the influence of contexts on television programmes and ask you to refer to the set products Cuffs and The Avengers. This short essay should take around ten minutes to answer.




Let’s start by focusing on the questions that reference the unknown extract.

Question 1 is based on the extract alone; Questions 2 and 3 may require you to refer to other elements of your full course, including different areas of the theoretical framework and media contexts. Questions 1, 2 and 3 all require you to demonstrate skills of analysis.

Question 1

What this question involves

Question 1 is worth 5 marks and focuses on media language. It will test your ability to analyse how sound, camerawork, editing or mise-en-scène create meaning in the unknown extract. This extract will always be taken from one of the two set products, which are Cuffs (Series 1, Episode 1, ‘Luck of the Draw’) and The Avengers (Series 4, Episode 1, ‘The Town of No Return’). The extract will be a 3–4-minute sequence from one of the two episodes. So, although we are going to explore Cuffs in this revision guide, you must be prepared to analyse a sequence from The Avengers set product, too.
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Exam practice

Question 1

Analyse how sound is used in the extract to create meaning. Refer to at least two examples from the extract in your answer.

[5]
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Timing

You will have around five minutes to answer this question.

What the examiner is looking for

The examiner is looking for at least two examples from the extract of the specified media language element.

Media language questions

Media language questions are likely to focus on one media language element (sound, camerawork, editing or mise-en-scène) and ask for at least two examples. You will need to:


•  pinpoint where each specific example comes from in the extract, giving precise details

•  analyse and explain how each example creates meaning or effects

•  use the appropriate media terminology for the media language element.
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Exam tip

Remember, the extract could come from either Cuffs (Series 1, Episode 1, ‘Luck of the Draw’) or The Avengers (Series 4, Episode 1, ‘The Town of No Return’).
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Revision activity

Watch the section from the episode of Cuffs that begins at 00:27:53 (after the line ‘I’ve been bled on, spat on and felt up’) and ends at 00:30:56 as two of the male police officers are chasing the gang driving a silver pick-up truck. Pause the DVD as the police officer driving says the line ‘60 miles per hour and climbing’. This opens with four police officers sitting in the canteen in the police station discussing their day. It then cross-cuts to a female police officer walking with a female PCSO through a shopping precinct. Suddenly, a large JCB is driven into the window of a shop in the precinct and three robbers steal a cash machine. The female police officer radios through the registration of the truck and a chase ensues.

Once you’ve watched this sequence for the first time, stop and think about how it made you feel. Were you:


•  worried for the female police officer during the robbery

•  excited during the car chase as the police officers responded?



Remember to focus on the use of sound in this clip. Consider briefly how the different sections of the clip feel:


•  How is sound used to help create the calm and relaxed feel in the canteen?

•  The sequence in the shopping precinct is tense and the car chase exciting – how is sound used to create these feelings?



Now watch the clip for a second time and this time make notes about the kinds of sounds that you hear and when – use your glossary to help you with this. The third and fourth screenings of the extract are a time for you to consider the connotative effects of the sounds you have identified. Remember that you are going to be asked to refer to at least two examples from the extract, so make sure you have enough detail from the extract to include examples in your response.
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Exam practice

Question 1

Analyse how sound is used in the extract to create meaning. Refer to at least two examples from the extract in your answer.

[5]
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Read the sample answer and the assessment comments that follow.
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Example 1

At the start of the extract there is well-known diegetic music playing in the canteen where the police officers are eating. This helps place the police officers in the real world and shows them acting as everyday people. This helps us see that the officers are similar to us and therefore helps create a bond between the audience and the characters.

Another way in which sound is used is when Lino, Donna, Jake and Ryan are leaving the café in pursuit of the robbers. Ryan shouts very loudly at Jake, who is staring longingly at his sandwich, which he had been waiting for, for a very long time. The amplification in Ryan’s voice indicates the seriousness of the situation and Ryan’s level of dedication, as well as being used as a scare factor to hurry Jake up.
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The student identifies the correct use of the term ‘diegetic music’ and links it to a moment in the extract. They clearly analyse the effect that the use of diegetic sound has.
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The student identifies an example of the dialogue being amplified and then analyses the effect that this has. This response is worthy of a mark in Level 3.
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Consider what other examples you could have included.
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Exam tip

Your ability to take effective and relevant notes from the extract under timed conditions is key to your success in Questions 1 to 3. Practising different methods of note-taking whilst watching an extract from a television crime drama will help. Choose bullet points or a mind map to divide up your page into note sections for each question and use the timer on your phone.
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Exam tip

Learn and understand the terms connotation, denotation and semiotics. Try to use them in your response to Question 1.
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Revision activity

Using the same extract from Cuffs, analyse how camerawork, editing and mise-en-scène create meaning in the extract. Use a different note-making method for each of the remaining elements of media language.
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Revision activity

Choose a three- to four-minute extract from the episode of The Avengers. Follow the steps above and consider how sound creates meaning.
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Now test yourself


1  What is the mise-en-scène term used to describe lighting that creates dark shadows and extremes of light and shade?

2  What is the name of the camera angle that looks down on a subject?

3  What is the name of the edit that is used to cut from one action in one location to another action in another location?



Answers on p. 132
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Question 2

What this question involves

Question 2 is worth 10 marks and may require you to refer to one or both of these areas of the theoretical framework:


•  representation

•  media language.



Timing

You will have around ten minutes to answer this question.

What the examiner is looking for

The examiner is going to be looking for you to analyse the extract in more depth than in Question 1. Depending on the wording of the question (and it’s vital that you read the question carefully), you may be asked to analyse a particular part of the extract, a particular aspect of a representation found within the extract, or how the extract creates a particular feeling or mood. The examiner will be looking for accurate analysis of the extract through reference to media language elements. Unlike Question 1, where you are told which media language element to write about, here you can focus on any area(s) of media language you choose, so you are free to choose elements that suit the question the best.

A top-level response would be expected to:


•  identify at least two examples from the extract

•  show clear analysis of the extract in relation to the theoretical framework.
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Exam practice

Question 2

Analyse how far the extract from Cuffs depicts the police’s point of view rather than the criminals’ point of view. In your answer you should:


•  analyse aspects of the extract using examples to support your analysis

•  judge how far these aspects depict the police’s point of view.



[10]
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‘How far?’ questions

There is more than one element to this question that you will need to remember: it’s a ‘How far?’ question and so you will need to remember to make a judgement about this in your answer. You are also being asked to use examples to support your analysis, therefore you will need to identify at least two – and more likely three – clear and relevant examples from the extract in support of your judgement.

Let’s start by asking some questions about the extract as a whole:


•  Who do the viewers spend the most time with?

•  Who does the director want us to feel sympathy for and care about?



Once we’ve considered this we should then begin to identify how the extract establishes these things.

The extract places the viewer with the police for the majority of the time:


•  We spend time with Ryan, Lino, Donna and Jake in the canteen, and each officer is shown in close-up or medium close-up during this part of the extract, allowing the viewer to see their faces clearly.

•  The extract cross-cuts to the shopping precinct and the viewers are immediately placed with the PCSO and female police officer as they chat. The camera tracks backwards, listening in to their conversation.

•  Later in the sequence the viewer is placed inside the police car with Ryan and Jake as they pursue the criminals – the criminals are seen from the perspective of the chasing police car.

•  The narrative of the sequence follows the police goings-on. When the viewers see the criminals arrive, it is into the world of the police.

•  The costumes of the criminals appear quite stereotypical and do not reveal their individuality.

•  Sinister non-diegetic music begins only once the criminals arrive.



As a result of this analysis, you could argue that the extract is set up to favour the police perspective rather than that of the criminal. But of course, you could disagree – as long as you provide an analysis and refer to examples from the extract.

Let’s look at how Student 1 answered the previous Exam Practice question.
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Example 1

The majority of the camera shots are of the police officers, who are represented as heroes, rather than villains. This is because Cuffs is favouring and supporting the police over the villains to make the audience aware that the police are very important and they should respect them.

The first few camera shots are of the four officers eating at a café. The camera position is at the head of the table so you can see every officer in the shot. This makes the audience feel very involved with the police as if they were seated at the table with them. This also engages the audience with the police even further.

After about one minute into the extract you have an idea of how the officers act and what they are like. Because the villains are only on the screen for around 30 seconds the audience does not engage and interact with them, not like they do with the police. So this is why the majority of the shots are of the police because the producers want you to interact better with the police.
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The response successfully establishes that the extract depicts the police’s point of view rather than the villains’ in the first paragraph. The weakness in this response lies in failing to identify examples from the extract to support this. While the candidate refers to ‘camera shots’ twice, no specific camera shots are mentioned, such as long shot or use of close-up, and so this cannot gain Level 3. Paragraph two discusses the number of shots but not the shot type, and so the discussion of this is unfocused. Paragraph three attempts to move into editing but not in any detail; there is a vague comment about the pace of the edit but this is not clearly established. With the analysis of media language, the response would dip into the bottom of Level 2 but it lacks the detail needed for Level 3.
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Example 2

In this extract we sympathise with the officers as they have much more screen time than the robbers. This means that we will back them and feel they may be more heroic. We see Misha instantly tell people to stay away from the crime scene, showing she cares for the civilians. Because the robbers have less screen time we see them far more negatively as we can’t relate to them or know them, making them seem more villainous.

The extract also focuses heavily on depicting police officer life in a human way, so that when depicting the criminals, we are unable to bond with them as they are seen as the enemy. The criminals in the extract are seen with masks covering their faces, which hide them to us, giving a sense of mystery. Hiding their faces not only makes them less human but tells us that criminals could be anyone as the extract never gives them an identity. This creates uncertainty, which could make people feel uneasy around them.

The extract uses a variety of other techniques to see from the police’s point of view and in some cases puts us in a position as if we were with them. This is seen when Jake and Ryan get into the police car and the camera is behind them in the back set at head height. This suggests that we ourselves are sitting in the car with the police officers and, together with the non-diegetic music being as fast heartbeat pace, this helps the audience experience the intensity of being a police officer.

Finally, the police officers (and criminals at some point) are shown to have great skill and teamwork. We see this with the police officers as a
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1  What is the name of the camera movement that pivots from left to right?

2  What is a stereotype?

3  What is the name of the edit that is used to follow a conversation between two characters within the same scene?
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Question 3

What this question involves



•  representation

•  media language

•  media industries

•  media audiences





•  social

•  cultural.



Timing


What the examiner is looking for





•  analyse at least two or more detailed examples

•  refer to other areas of the theoretical framework

•  make judgements and draw conclusions.
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•  analyse aspects of the extract, giving detailed examples

•  judge how far these aspects create a sense of watching ‘real life’.
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Media areas and contexts



•  How does the extract use mise-en-scène to make us believe that we are watching real police officers?





•  police officers in costumes that we recognise to be police uniforms

•  naturalistic locations (shopping precinct) and natural lighting

•  police officers in pursuit of criminals who have committed a crime.





•  Editing – use of shot/reverse shot and continuity editing suggests ‘real life’ and does not draw attention to its ‘artificiality’.

•  Handheld camera gives the extract a documentary feel, as if it’s recording real life, draws us into the action and helps us to suspend our disbelief.





•  The use of recognisable stereotypes, such as the male criminal, helps to make the extract appear more real as this is a stereotype that is played out in other areas of the media and exists to an extent in real life.

•  The use of a strong female police officer could challenge the sense of real depending on an audience’s interpretation.





•  The extract could appear more real to those who identify with the camaraderie of the police officers together sharing lunch and who could imagine themselves involved in similar conversations.

•  Those who enjoy the visual spectacle of the car chase may find enjoyment in the diversion that this offers them from real life.






•  the use of strong female police officers, a gay police officer and police officers from different ethnic groups taking lead roles within the team demonstrates equality and diversity in the modern-day workplace and is therefore reinforcing the sense of ‘real life’ of policing in modern-day Britain

•  how this modern-day representation of policing could undermine a sense of realism depending on the audience’s interpretation, their age, their experiences, etc.
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1  Identify at least two elements of the Uses and Gratifications theory.

2  What is the word used to describe the placement of a television programme on a particular channel, at a particular time and day of the week?

3  On what channel, day and time was Cuffs placed?
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•  Test out different methods of taking notes under timed conditions. Choose the one that suits your learning style best.

•  Practise taking notes under timed conditions.

•  Learn the definitions of the elements of media language (editing, mise-en-scène, camerawork and sound).

•  Practise identifying elements of media language in other extracts from Cuffs and The Avengers.
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Question 4

What this question involves


Timing
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What the examiner is looking for



•  the requirements of Public Service Broadcasting (PSB)

•  the regulation of television channels by Ofcom

•  the different ways in which television channels are funded

•  audiences’ relationship with television in the UK.
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•  the role of Ofcom and the ways in which it controls broadcasting in the UK

•  Public Service Broadcasting with particular reference to BBC television

•  BBC funding, including debates over the licence fee

•  commercial television funding and PSB remits

•  the different ways in which audiences access and consume television

•  how audiences are targeted by television producers

•  scheduling and changes in technology

•  Uses and Gratifications theory (Blumler and Katz).



What does Ofcom do?



Public Service Broadcasting and the BBC
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•  BBC’s mission, vision and values

•  public purposes (BBC Charter)

•  the licence fee

•  history of the BBC.
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The BBC’s key PSB purposes



•  to offer creative, high-quality, distinctive programmes (the BBC has been criticised frequently for being too similar to other broadcast channels)

•  to reflect the United Kingdom, its culture and values, to the world

•  to reflect, represent and serve the diverse communities of all of the United Kingdom’s nations and regions

•  to support learning

•  to provide impartial news and information.



How is the BBC regulated?


BBC funding – the licence fee


Debates over the licence fee
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	Arguments for the licence fee
	Arguments against the licence fee
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Public Service Broadcasting and commercial channels
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	PSB characteristic
	Programme
	PSB channel



	High-quality content
	 
	 



	Innovative (original) and challenging content
	 
	 



	Stimulating knowledge and learning
	 
	 



	Informing the public
	 
	 



	Original British-made programming
	 
	 



	Reflecting the UK’s cultural identity
	 
	 



	Representing diversity and alternative viewpoints
	 
	 



	Distinctive programming
	 
	 




[image: ]



Television audiences

Mass and niche audiences




	BBC One
	A mass audience channel for all that aims to unite and inspire the nation with high-quality programmes across a range of genres



	BBC Two
	A niche channel that offers in-depth programmes



	BBC Four
	A niche audience channel that aims to be British television’s most intellectually and culturally enriching channel



	CBBC
	A niche channel for 6–12 year olds



	CBeebies
	A niche channel for those under the age of 6



	BBC Three
	A niche, innovative, online-only channel aimed at 16 year olds to 30-somethings




Effects of technology



Targeting audiences – scheduling

Why do we still watch live television?



[image: ]




[image: ]



Second screening


Audience interactivity
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•  channel surfing between the wide number of available channels

•  audiences can access television programmes on a number of different platforms

•  second screening on social media

•  interactivity with television programmes, such as voting for celebrities in game shows.



[image: ]



Audience ratings and Cuffs


The watershed
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Scheduling and Cuffs
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	Elements of comedy for the family audience



	A range of multicultural characters for the audience to identify with



	Authentic locations in and around Brighton



	Exciting police chases
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Production and Cuffs


Why might audiences watch Cuffs?
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•  have a wide range of characters from the ensemble cast to identify with

•  may see characters such as Ryan Draper or Donna Prager as role models

•  may empathise with the difficult job of the police in the face of public indifference

•  may enjoy seeing gay characters as key protagonists who are not defined by their sexuality

•  can explore and/or reinforce their own values through those celebrated by the programme – professional teamwork, comradeship and dedication to duty.





•  may feel that they are part of the team

•  may build a personal relationship with a character, forgiving the character’s weaknesses, admiring their achievements – almost as a substitute for real-life interaction

•  may discuss the programme with family, friends or fellow workers

•  may use Twitter or Facebook to comment on the programme – when the BBC announced that the second series had been cancelled, a petition to save Cuffs on Change.org gained about 12,000 supporters and the fan campaign following the cancellation of Cuffs trended on Twitter.





•  can escape into the fictional world of a police team working together

•  can derive vicarious pleasure from seeing the characters in jeopardy, such as Jake looking terrified during the police chase on his first day

•  can feel reassured by the dedication and hard work of the police team

•  may enjoy seeing the police team’s personal lives and the ways their dedication to policing interferes with their relationships

•  may enjoy the humour, action and suspense.





•  the social realism offers a sense of informing the audience about police work and the criminal world.
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Scheduling and The Avengers



Competition and The Avengers


High production values



[image: ]





	Elements of comedy combined with an exciting spy thriller



	Sophisticated camerawork and editing



	A range of interesting locations



	A strong, intelligent, attractive female protagonist – Emma Peel
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Why might 1960s audiences watch The Avengers?
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•  could identify and empathise with upper-class role models

•  could explore and/or reinforce their own views and values

•  could identify with a cool, calm, unruffled English gentleman – Steed.

•  could identify with a tough, intelligent, ‘Swinging London’ female hero, who was the equal of Steed – Emma Peel.





•  could watch the programme together as family, as there was only one television in the house (apart from younger children as the programme was post-watershed)

•  would enjoy discussing the programme – friends and co-workers would feel left out if they had not seen it

•  could build a personal relationship with the familiar characters of Steed and Emma Peel – forgiving their weaknesses, admiring their achievements – almost as a substitute for real-life interaction

•  in Britain and in other countries (the series had an international following) gained a sense of Britishness from The Avengers.





•  could enjoy the escapist plots

•  could de-stress by losing themselves in the fantasy world of The Avengers

•  could enjoy the jeopardy of their heroes’ situations and how they escaped from these with style, sophistication and humour

•  could enjoy the repetition and difference in the narrative, with a new villain each week and the familiar closure of Steed and Emma Peel driving away from the scene of their triumph.





•  could feel that they were gaining information about the world of the upper classes

•  could feel that they were gaining information about the world from spy dramas – espionage was a frequent subject in the news

•  could feel reassured by the idea that Steed and Emma Peel represented highly capable agents defending Britain from a foreign threat, despite the elements of pastiche rather than social realism.
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Changing audience responses: The Avengers



•  changes in social attitudes and values

•  changes in performance style

•  changes in production techniques, such as the use of black and white, the style of camerawork and the use of non-diegetic music

•  personal experiences that shape our lives

•  the cult status of The Avengers, supported by fansites.
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1  Which of the following is a requirement of Public Service Broadcasting? Tick all that apply.



	
a  To make distinctive programmes



	        
	        



	
b  To make money for shareholders



	 
	 



	
c  To stimulate knowledge and learning



	 
	 



	
d  To offer a lot of repeat broadcasts



	 
	 



	
e  To inform the public


	 
	 



	
f  To offer high-quality programmes


	 
	 




2  List the four audience uses and gratifications as defined by Blumler and Katz.

3  Name the organisation that measures television audience ratings.

4  What is meant by a niche audience?

5  Name the organisation that regulates television in the UK.

6  How is the BBC funded?

7  List five media platforms that audiences can use to access television today.

8  Give two reasons why audiences might watch live television.
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•  Remember that this question is about your knowledge and understanding of television, with the main focus on industries and audiences.

•  You need to memorise a number of facts and key terms.

•  Try using different-coloured cards for revision of television industries, television audiences and key terms.

•  Note down the key points for each and ask a friend or member of your family to test you.
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Question 5

What this question involves



•  the influence of historical contexts on television, using The Avengers as an example

•  the influence of contemporary contexts on television, using Cuffs as an example

•  the influence of both historical and contemporary contexts on television, using both Cuffs and The Avengers as examples.



Timing
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What the examiner is looking for





•  the specific episodes you have studied – Cuffs, Series 1, Episode 1, BBC One and The Avengers, Series 4, Episode 1, ITV

•  the overall format of the Cuffs series (as a pre-watershed police procedural drama with comic elements) and the overall format of the fourth series of The Avengers (as a light-hearted spy thriller)

•  the social and cultural context of the mid-1960s with reference to The Avengers, focusing on




•  concerns over the Cold War

•  changing attitudes to gender roles

•  changing attitudes to sexuality

•  changing attitudes to class

•  changing attitudes to age – ‘the generation gap’

•  ethnicity




•  the social and cultural context of 2015 with reference to Cuffs, focusing on




•  changing attitudes to gender roles

•  changing attitudes to sexualities

•  multiculturalism

•  age

•  changing attitudes towards the police.



Social and cultural contexts of the mid-1960s

Key moments 1961–1965
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	Timeline fact
	Influence seen in ‘The Town of No Return’



	It Happened Here (1965), a fiction film documenting the occupation of Britain by the Nazis – this referred to the past, but referenced the fear of invasion and occupation in 1965.
	The theme of the episode is the planned invasion of Britain by an unspecified Eastern bloc army, supported by fifth columnists.
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Concerns over the Cold War


The threat of nuclear war


Espionage
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How did concerns over the Cold War and spying influence ‘The Town of No Return’?


Intertextual references


Element of pastiche


Reassuring the audience
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	Technique
	Example



	References to World War II
	The sequence when Steed walks around the deserted airfield, plays on the roundabout and doffs his hat to his reflection in the broken mirror is a salute to all those involved in World War II and reminds the audience that Britain triumphed.



	Humour
	As Emma alerts Steed to the fact she has been tied up in the blacksmith’s forge, the dialogue is comic and playful: ‘Tight girth’, ‘Cut down on the oats’.



	Editing
	The editing does not allow the audience to dwell on the murdered Smallwood or on the dying Mark Brandon. This lack of screen time makes these moments less significant in the narrative.



	Melodrama
	 



	Casting and performance
	 



	Commitment to duty
	 



	Representation of the enemy
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How did changing attitudes towards gender roles in 1965 influence ‘The Town of No Return’?

A new breed of tough, intelligent women



Sex objects



Ideological tension in 1965
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	Emma Peel as an anti-stereotype
	Emma Peel as a reactionary stereotype



	Emma overpowers Steed in the fencing match (though he later overpowers her by cheating and fighting ‘dirty’)
	Emma is ordered by Steed to leave immediately for Lower Bazeley on a mission, without warning



	Emma acts as the dominant schoolmistress as she explains the enemy plot to Steed, who sits behind a child’s desk in the schoolroom
	Emma becomes the Proppian ‘princess’ figure waiting to be rescued by hero Steed after she has been tied up in the sexually suggestive saddle with a ‘tight girth’



	Emma never shows fear but is always brimming with self-confidence – even when she is outnumbered by the impostors Brandon and Saul after overpowering the vicar
	Emma admires Steed’s ability to overcome Brandon and four enemy soldiers – in comparison to her victory over one woman and a vicar



	 
	 



	 
	 






•  www.bl.uk/sisterhood/teaching-resources

•  www.mmu.ac.uk/equality-and-diversity/doc/gender-equality-timeline.pdf
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How did changing attitudes towards sexuality in 1965 influence ‘The Town of No Return’?



How did changing attitudes towards class in 1965 influence ‘The Town of No Return’?
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How did changing attitudes towards age in 1965 influence ‘The Town of No Return’?






	Steed – the older generation
	Emma – the younger generation



	Bowler hat – symbol of a British ‘City’ gentleman but Steed’s is reinforced with steel and used to overcome the enemy in the underground bunker at the end of the episode.
	Op art black and white beret – symbol of ‘swinging London’ and the cutting edge of fashion. Used as an ornament and to increase Emma’s attractiveness.



	Black umbrella – symbol of a British ‘City gentleman’ but is also used as an effective weapon against the impostor Piggy Warren.
	Black leather catsuit, donned by Emma once she realises that the village has been taken over by the enemy – ostensibly to make fighting easier, but at the same time displaying her curvaceous body and objectifying her (in fact, Diana Rigg hated wearing leather and jersey catsuits were later designed for her by John Bates).



	Expensive, bespoke three-piece suit, reinforcing the idea that Steed is part of the Establishment.
	Mini skirt – seen as the symbol of the ‘swinging sixties’ liberated young woman, but not practical, especially not in a fight.



	Steed gains respect from the older generation for having fought in World War II and pays homage to those who fought in the war in the deserted airfield sequence – this reflects duty to Queen and country (Patrick Macnee was a naval officer during the war).
	Emma represents the more youthful, carefree individualism of ‘swinging London’. Nevertheless, she too shows a commitment to duty in the way she joins Steed on the mission without complaint (he has already bought two train tickets, leaving her without a choice).



	Steed always refers to Emma as ‘Mrs Peel’ and behaves towards her in a courteous, flirtatious way.
	Emma is always polite and correct in her choice of language, and behaves in a cool, flirtatious way with Steed.




How did attitudes towards ethnicity in 1965 influence ‘The Town of No Return’?
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1  Identify one way in which concerns over the Cold War influenced ‘The Town of No Return’.

2  Why did so many films and television programmes in the 1960s use spying as a theme?

3  What is a fifth columnist?

4  When was the Equal Pay Act introduced?

5  What did Steed do during World War II?

6  How did the writers of The Avengers think of the name for Steed’s new assistant?

7  How does Steed find out that Piggy Warren is an impostor?

8  What was the ‘generation gap’?
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Social and cultural contexts of 2015

Introduction


How did changing attitudes towards gender roles in 2015 influence Cuffs, Episode 1?

Changing attitudes towards women






	Women’s roles and representations in Cuffs, Episode 1



	DS Jo Moffat
	Jo has important status as an investigator, although it could be argued that her independence is weakened by her affair with her superior, Chief Superintendent Robert Vickers. She is represented as weak when she hesitates about leading the press conference on the racist attack, but is represented as strong when she orders the police raid on the party in order to arrest the racist criminals. Jo has power because of her status in the police force, reflecting the number of women in positions of authority in 2015.



	PC Donna Prager
	Donna is represented as physically and mentally stronger than her police partner, Lino. She is kind to Lino, despite his failings. Donna is equal to Ryan during training, and she keeps going when Lino and Jake have given up. This reflects social attitudes in 2015, with many women valuing both mental and physical fitness.



	PC Misha Baig
	Represented as fairly weak in this episode, when she is unprepared for the ram-raid in the town centre, Misha is used as a contrast to Donna, as she is younger and more inexperienced.



	Debbie Vickers
	Debbie is suffering from cancer and her husband, Superintendent Vickers, is having an affair with DS Jo Moffat. Her representation is fairly stereotypical, but Debbie’s traditional maternal role gives her power in this episode.




Changing attitudes towards masculinity





	Men’s roles and representations in Cuffs, Episode 1



	PC Jake Vickers
	As the son of the superintendent, Jake has been taken onto the police force without completing all the required training. This apparent favouritism makes him unpopular with his fellow police officers and results in him making a number of mistakes. He does not initially display many traditional male qualities of physical and mental strength, representing him as weak and lacking in dedication. However, a plot device allows Jake to prove himself as physically tough and to display traditional masculine qualities when he saves Ryan from a knife attack.



	Chief Superintendent Robert Vickers
	This is a more traditional representation of masculinity, with Vickers taking on the role of the dominant, controlling male whose job is to keep his team of detectives and police officers in line.



	PC Lino Moretti
	Lino is the weaker character in the police partnership with Donna, with his lack of physical athleticism and his pleasure in food providing humour. Lino is not a very positive representation of masculinity in this episode as he takes on a childlike role.



	DC Carl Hawkins
	Carl is a sympathetic representation of a male who finds the struggle of trying for another child with his wife difficult. This shows the influence of social contexts, as fertility was debated openly in 2015, although it is anti-stereotypical that the issue is dealt with from a male point of view in a television drama.




PC Ryan Draper and masculinity



•  Traditionally ‘masculine’ qualities: Ryan’s experience and the fact that he is respected by his fellow police and trusted by Robert Vickers to mentor his son, Jake, mean that he is given a great deal of power. He shows gritty determination during the car chase. He demonstrates complete commitment to duty when his lunch break is interrupted by the call for help after the ram-raid burglary, and he responds with courage and determination. His bravery, is shown when he, Jo and Carl confront the racist criminals. These are fairly stereotypical elements in traditional representations of masculinity.

•  Traditionally ‘feminine’ qualities: at the same time, Ryan is gentle in his dealings with the public, treating the drug addict Nathan with kindness. He is represented as emotional, letting his anger get the better of him when he tells Jake off for giving the wrong instructions on the commentary and allowing the criminals to escape. As the widowed father of two children, he is represented as a caring parent, taking on a maternal role by brushing his daughter’s hair and giving his son a hot drink while he does his homework (even though Ryan had earlier caught him out of school practising parkour).

•  A multi-dimensional character: this multi-dimensional combination of qualities offers an interesting representation of masculinity, which reflects the influence of social attitudes and values in 2015. Most importantly, the masculine and feminine qualities in Ryan combine to allow him to act as a symbol for the dedication of the police in a tough world.
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	Character
	Type of masculinity
	Stereotypical or anti-stereotypical?



	Chief Superintendent Robert Vickers
	Authoritative

	Stereotypical



	PC Jake Vickers
	 
	 



	Station Inspector Graham Webb
	 
	 



	PC Lino Moretti
	 
	 



	DC Carl Hawkins
	 
	 



	DI Felix Kane
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How did changing attitudes towards sexualities in 2015 influence ‘Luck of the Draw’?


Challenging the stereotype



A breakthrough representation?


How did attitudes towards multiculturalism in 2015 influence ‘Luck of the Draw’?


Challenge to racism


How did attitudes towards age in 2015 influence ‘Luck of the Draw’?



How did changing attitudes towards the police in 2015 influence ‘Luck of the Draw’?
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•  dedication to duty, sometimes at the expense of their private lives

•  commitment to the job, despite being overworked and undervalued

•  the ability to work as a team – comradeship

•  kindness and compassion

•  moral integrity

•  physical and mental strength

•  endurance

•  resilience.
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Key differences between representations in the two programmes




	Representation of gender



	‘The Town of No Return’, 1965
	‘Luck of the Draw’, 2015



	Emma is sexually objectified through her codes of dress and the camerawork.
	Jo and Donna wear masculinised codes of dress and are not sexually objectified.



	Emma is Steed’s assistant and is told by him that she is going on a mission to Little Bazeley, almost as an order.
	Jo is in control of DC Carl Hawkins and of the uniformed police; she orders the police raid on the party even though they are outnumbered. However, she is subordinate to CS Robert Vickers.



	Emma wins the fight with the vicar in the church but is overcome by Saul and Brandon.
	Jo wins the fight with the racist at the party and arrests him.



	Emma and Steed are successful because they use their individual masculine and feminine skills to work together as a team.
	The police are most successful when they work together as a team (where gender roles are not as significant as in 1965).



	Steed rarely displays his emotions, but stays cool and witty whatever life throws at him.
	Ryan’s emotions are always near the surface. He displays heroic qualities but is able to show his ‘feminine’ side.
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  9  What was the purpose of the Equality Act of 2010?

10  Write down three words to describe the representation of Chief Superintendent Robert Vickers in ‘Luck of the Draw’.

11  Is the representation of Chief Superintendent Robert Vickers stereotypical or anti-stereotypical?

12  Give an example of an anti-stereotype of sexuality in ‘Luck of the Draw’.

13  Give one way in which social contexts influenced the representation of women in ‘Luck of the Draw’.

14  Give one way in which social contexts influenced the representation of masculinity in ‘Luck of the Draw’.

15  Give one way in which social contexts influenced the representation of the police in ‘Luck of the Draw’.




[image: ]




[image: ]



•  Watch both set episodes – ‘The Town of No Return’ and ‘Luck of the Draw’ – again.

•  Select three key sequences from each episode that show the influence of social and cultural contexts.

•  Make brief notes on these and learn them for the exam.

•  Go over the key points on the social and cultural contexts of the 1960s and of 2015.

•  Revise ‘The Town of No Return’ under the following headings: the Cold War, gender, sexuality, class, age, ethnicity.

•  Revise ‘Luck of the Draw’ under the following headings: gender, sexuality, ethnicity, age, attitudes towards the police.
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