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FOREWORD

Kenneth Kitchell

“A slow sort of country!” said the Queen, “Now, here, you see, it takes all the running you can do, to keep in the same place. If you want to get somewhere else, you must run at least twice as fast as that!”

Lewis Carroll (Charles Dodgson), Through the Looking Glass, Chapter 2

It is an honour to be asked to write a preface to a volume such as this, which is, when one gets down to it, a rallying cry for adaptive activism. Latin and Greek, it proclaims, are worth fighting for. They have far too much to offer students of any generation to be allowed to be pushed to the sidelines by the whims of bureaucrats or the pressures of changing technology. As one who began his teaching career using mimeograph machines, film strips, slide shows and cassette recorders, only to end it using student-centred learning in a specially designed, multimedia flipped classroom, I am enthusiastic for the need this book will fill, offering teachers of all age groups new ideas and techniques for immediate classroom use, and setting the stage for how we will adapt to the inevitable next wave of digital wizardry around the corner.

The time is long gone when a teacher can cling to outmoded ideas and methods. We must all admit the fact that our students have changed rapidly and profoundly in the last decade or so. These are young learners for whom telephones and cameras have been always been the same device. Skills such as cursive writing, using capital letters and writing in complete sentences have all been profoundly impacted by media, as any teacher will attest. The grammar and vocabulary of Latin may not have changed, but the consumers on the other side of our desks are quite different indeed. We must meet them on their ground.

The current work takes its place in a history of volumes created to address specific problems besetting Classics. Like its predecessors, it demonstrates that, ever since Latin and Greek were declared no longer mandatory in our curricula, teachers of the classics have been at the forefront of those who have learned the wisdom of the widespread aphorism ‘Adapt, or die.’ For a complex set of reasons, Latin, especially, and Greek, to a lesser extent, lay at the core of curricula for centuries. They offered the best job opportunities to and served as the clearest marker of an educated (and thus upper-class) male. Such was their power that women often had to fight their way into their study and, in nineteenth-century America, the study of the classics lay at the heart of arguments over how to educate newly freed slaves.

During the difficult 60s and 70s, the restless American youth of my generation rose up against such a mossy education, demanding a more ‘practical’ one. Soon enough other countries followed suit, and over the last 40–50 years Latin has been repeatedly pushed to the ‘irrelevant’ section of curricula, joining former cornerstones of the liberal arts (such as music, philosophy and art) as the first soft targets to be put in the sights of budget hawks and educational reformers alike.

This is not the place or the space within which to discuss what ‘practical’ should mean, but some statistics will help us trace the history of classicists’ attempts to retain their place in the curriculum. I am best acquainted with American educational trends and I thus take my examples from my own side of the Atlantic. Others will undoubtedly be able to find parallels in their own countries. The works of Bob Lister (2008) and Christopher Stray (2003, 2007), for example, are very useful for the fate of Classics in British schools and universities.

The fall, ironically, coincided with my personal story as a classicist. I was born in 1947, and statistics for the next year, 1948, show that 13.7 per cent of high school students (aged 13–18) took a foreign language. Latin was taken by 7.9 per cent of high school students and 37 per cent of high school students taking a foreign language took Latin. By the time I graduated college and entered graduate school, Latin was studied by only 2 per cent of high school students. The number would eventually fall as low as 1.1 per cent. Enrolment figures are notoriously hard to come by (or trust), but a recent collaborative study issued by the American Councils for International Education in 2017 shows a total of 210,306 students taking Latin in the United States in grades K–12, roughly 1.8 per cent of students studying a foreign language. This is a decrease of 95.14 per cent since 1948.

Many factors contributed to this decline, of course, but the most central one seems to be a question of utility: ‘What is he going to do with Latin? No one speaks it any more. It is a dead language!’ Governmental programs like No Child Left Behind or an emphasis on STEM (Science, Technology, Engineering and Mathematics)-based curricula increasingly jam pragmatic courses in one end of the curriculum, squeezing out ‘frills’ like Latin at the other end. Online discussion groups routinely request letter-writing campaigns when a school district decides not to replace a retiring Latin teacher, intending to hire an Arabic or Chinese teacher instead.

Classicists saw the writing on the educational bulldozer and decided to fight back with what I have called elsewhere ‘The Great Counter-Offensive’. New textbooks were devised. Classical organizations ran advertisements in educational journals touting Latin’s merits, and collections of essays appeared addressing the problem. Most major classical organizations created committees or task forces charged with identifying the major issues and with devising practical ways to address them. It was a rare conference at the local, state or national level that did not feature papers on new ways to teach elementary classical languages in an all-out attempt to retain our slim place in the curriculum.

One conference, funded by the National Endowment for the Humanities and jointly run by our two major national classics groups, met in 1986. It published its findings and implemented them over the next two years, eventually leading to the National Committee for Latin and Greek, which remains active today (Burns and O’Connor 1987, Davis 1991).

In the face of our efforts, enrolments began to climb a bit, ironically leading to a new crisis – a shortage of properly trained Latin teachers. Two books of essays edited by Rick LaFleur (1987, 1998) pointed out the problem and offered solutions to it. The second of these volumes, published twenty years ago, sought to establish best practice for teachers and programmes and, for the first time, addressed emerging topics such as oral Latin, distance learning, Latin and Spanish and the effect of the rapidly emerging field of educational computing. One article, written by myself, seems quite antiquated as it encourages use of things like slide projectors, cassette recorders and filmstrips. I even encouraged teachers to ‘not forget the power of the World Wide Web’ and gave a single paragraph of possible uses (LaFleur 1998: 288).

How inadequate those words seem today. Classics conferences and discussion groups abound with practical suggestions on how to use technology to reach today’s students. But it is, one fears, rather a hodgepodge. For some time there has been a need for a single volume written by leading educators in the field and offering a guide to the best practices. Within the pages to follow we are offered thoughtful and tested ways to meet students where they live – in a world inhabited by iPads, social media, online resources, videos and, yes, Minecraft. Any teacher of Latin and Greek who does not wish to be left behind in the dustbin of mimeograph machines and VCRs owes it to his or her students to contemplate what this book has to offer.

Other collections have followed (such as Farrell 2001, Gruber-Miller 2006, Archibald et al. 2015) and even the current volume, fulfilling such a vital need as it does, will not be the final word. Technology will continue to evolve. Programmes will continue to be threatened and a disquieting tendency to eliminate the study of Latin in government-funded schools is not going to go away on its own. We will once more have to decide what the goal of teaching Latin is. Is it to offer cultural insights? Is it merely a form of language arts? If oral Latin and total comprehension become the norm, what will happen to the goal of reading Cicero and Virgil?

To answer these and many more questions will be the task of future essay collections. They would do well to follow the model of the current volume so that, as stated so well in a saying misattributed to Ovid, ‘omnia mutantur, et nos mutantur in illis’: ‘All things change and we are changed along with them.’
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INTRODUCTION

Bartolo Natoli and Steven Hunt

Twenty years ago, the field of Latin pedagogy welcomed a new publication that would provide direction for the coming decades. Richard LaFleur’s Latin for the 21st Century: From Concept to Classroom (1998) was the first comprehensive Latin methods and resource text published since the 1960s, and it sought to expand the pedagogical horizons of Latin teachers by exposing them to the different approaches being taken in the Latin classroom. The premise of the book was simple yet profound: a progression from general chapters beginning with conceptual and theoretical foundations of Latin pedagogy, to specific chapters detailing case studies and practical applications of these foundations. The result was a pedagogical resource that became required reading for all those interested in Latin instruction in the United States.

On the heels of Latin for the 21st Century came another publication on teaching Latin with a similar scope and impact. John Gruber-Miller’s When Dead Tongues Speak: Teaching Beginning Greek and Latin (2006) aimed at familiarizing prospective teachers of Latin and Greek with the research undertaken by linguists, psychologists and language professionals during the second half of the twentieth century, as well as providing concrete examples of the application of this research in the Latin and Greek classroom. Whereas Latin for the 21st Century had a broad audience of educators, administrators and teacher-trainers in mind, When Dead Tongues Speak aimed directly at the classroom teacher, seeking to get them up to date with the latest scholarship and pedagogical models.

What links these two publications together – and also what made them so profoundly influential to the field of Latin pedagogy – is twofold. First, in both works there is a clear and intentional attempt to connect theory to practice, to explain the ‘why’ behind the newest methodologies of language teaching. Such connections help educators root the day-to-day classroom activities in a larger theoretical framework and gain confidence in their lesson plans. Second, both LaFleur (1998) and Gruber-Miller (2006) turned outward to the collective experience and expertise of the Classics community and recruited some of the most distinguished professionals in the field of Latin pedagogy to share their wisdom. As a result, these two works paint a picture of the landscape of Latin teaching that is both remarkably broad and detailed, allowing readers to see theoretical concepts and classroom practices on a variety of instructional levels and for learners of all ages and ability levels.

In the nearly two decades that have passed since the publication of these books, however, much has changed in the field of Latin pedagogy. Natoli (2018) points out two of the most major shifts in practice:


First, there has been a noticeable shift away from passive learning techniques and towards active learning methods that emphasize critical thinking and collaboration (i.e., 21st century skills). Second, in Classical languages (and particularly in Latin), there has been a growth in the variety of methodological approaches to teaching language, with grammar-translation and reading approaches being joined by linguistic, spoken, and comprehensible input (CI) methods.

Natoli 2018: 5


Alongside these seismic shifts in methodological approaches has been the rise of the use of technology. The development of new and faster technological innovations – from smartphones and tablets, to broadband and cloud computing, to virtual and augmented reality (VR and AR) – puts increased pressure on educators to keep up with the times and to keep their instruction fresh, engaging and relevant to learners. However, at times these pressures – oftentimes from administrators – push educators to adopt technology for the sake of technology and not for any instructional benefit. Such technologia gratia technologiae runs the risk of becoming completely unrooted in pedagogical theory and unevaluated for its effectiveness, a situation succinctly crystallized in one of my favourite quotes from Diane Ratvich, a former US Assistant Secretary of Education: ‘In the land of American pedagogy, innovation is frequently confused with progress, and whatever is through to be new is always embraced more readily than what is known to be true’ (Ratvich 2010: 12).

Moreover, these shifts in methodological approaches and the simultaneous pressures of technology are not limited to Latin in the United States. In the UK, the use of digital resources has grown enormously in the last twenty years. This has been spurred on by the investment of millions of pounds by successive governments in equipment such as interactive whiteboards and, more recently, personal laptops and tablet computers in state schools for all students. Teachers have been encouraged to experiment with the technologies and it has now become normalized for students in primary schools upwards to learn how to use basic computer applications such as word processing, PowerPoint presentations and video making. By the time they reach secondary school at age eleven, they are often now ahead of their teachers in knowledge and use of computers.

But the provision of hardware is only one thing. The award of a government grant towards the development of digital materials for the teaching of Latin in the Cambridge School Classics Project (CSCP) gave teachers of the Cambridge Latin Course (and other courses too) more than just a new way of delivering old materials: it has given them opportunities to update and improve their pedagogies. In today’s world, where students are surrounded by technology in almost every other classroom subject and in their daily lives, Latin needs to show that it is not being left behind or let enrolments suffer.

Originally designed for students who did not have a specialist Latin teacher, the digital resources developed for the Cambridge Latin Course are often now most used by the teachers themselves to supplement the traditional paper-based resources, to provide extra resources for students to use on different digital platforms (such as smartphones) outside the classroom, and even for non-specialist teachers to learn from. The adoption of some of the CSCP software by the WJEC examinations board, the Eton Greek Project1 and even the Open University shows its adaptability and effectiveness. Meanwhile, a thriving online community of classicists has arisen through the Classics Library2 and the Journal of Classics Teaching Facebook Group3 in the face of few opportunities for traditional (but expensive) continuing professional development. A number of universities – such as Oxford with its Oxford Classics Outreach site,4 Cambridge with The Greeks, the Romans and Us5 and Warwick with its Warwick Classics Network6 – have set up their own outreach websites to encourage students to engage with the broader field and to provide them with advice, and teachers with resources.

Therefore, it is these dueling issues of methodological shifts and the successful incorporation of technology into the Latin classroom that this book seeks to address. Taking its cue from LaFleur (1998) and Gruber-Miller (2006), this book has attempted to utilize the collective wisdom of some of the most distinguished scholars and practitioners of Latin pedagogy and technology to provide a handbook to assist classicists in mobilizing technology in their classrooms and connecting their technological practice to pedagogical theory. However, this book differs from its predecessors in two major respects. First, it is not limited to language instruction. Although the instruction of Latin and Greek has been reimagined by the use of technology, it is not the only type of instruction affected. Undergraduate courses in translation, ancient history and art, as well as primary- and secondary-level courses on culture and mythology, have begun to be restructured with technology. Therefore, a broader scope is provided here. Second, whereas LaFleur (1998) and Gruber-Miller (2006) focused their attention on the instruction of Latin and Greek in the United States, this book takes a more global approach. Instructors from the United States, the United Kingdom and Australia, and from primary, secondary and undergraduate levels, have been brought together to contribute to this work as a means of providing a synoptic view of how instructional technology is changing the Classics classroom across the globe.

The book itself is divided, as it were, in partes tres. The first section, ‘Blended and distance models’, provides an explicitly theoretical and big-picture view of the question of how to use instructional technology in Classics. In Chapter 1, Kate Gilliver provides an overview of the renaissance of the flipped classroom model, beginning with the theoretical underpinnings and ending with specific advice for implementing the model in the Latin classroom. Chapters 2 and 3, by Justin Schwamm and Verity Walden, discuss the theory and practice of teaching Latin online in both the United States and the UK, rooting their discussions in the Vygotskian theories of cooperative and social learning. In Chapter 4, Mair Lloyd and James Robson give a glimpse into the world of teaching Latin online at the Open University, paying particular attention to the digital resources available and the issues surrounding the assessment of student learning outcomes. In Chapter 5, Elizabeth Lewis explores the pedagogical theory behind virtual learning environments (VLEs) and the application of that theory through the use of Microsoft OneDrive to facilitate online discussions in her A-level Latin courses. In Chapter 6, Alan Chadwick introduces us to the theories behind the SAMR model and its application in his fully online Latin course entitled CyberCaesar. Finally, this
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