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Introduction


This book is designed to support your understanding of the key themes, topics and people significant to the period of US history between ca. 1400 and 1877. Cambridge International AS Level History (syllabus code 8101) offers an education in understanding the changes that characterized the period. The book has been endorsed by Cambridge International Education and is listed as an endorsed textbook for students studying the syllabus.

This introduction gives you an overview of:


	●  the content you will study for Cambridge International AS Level US History up to 1877


	●  the structure of the syllabus


	●  the different features of this book and how these will aid your learning.




1 What you will study

The period from ca. 1400 to 1877 witnessed huge transformations in North America which culminated in the development of the United States. In the fifteenth century, a wide range of different Indigenous peoples populated the continent, their lifestyles, cultures and societies shaped by their environment. Contact with explorers and traders brought changes and Europeans began to establish settlements. Relations between the Indigenous people and the settlers were not initially hostile, but conflict developed and the introduction of firearms and horses, and the spread of disease, had an adverse impact on Indigenous tribes. By the mid-seventeenth century, thirteen British colonies were established on the Eastern Seaboard and, in the southern colonies especially, plantation agriculture depending on race-based chattel slavery developed. By the mid-eighteenth century, the colonists were beginning to resent Britain’s attempts to tighten its grip over them and in 1776 declared their independence. The American Revolution followed and by the end of the 1780s, the United States was a republic, forging its own political institutions and identity. Debates about the nature of society, the expansion of the USA, the rights of women and the impact of economic growth dominated the early nineteenth century. As the United States expanded its territory, the issue of whether new states should be “slave” or “free” began to dominate politics. Ultimately, this caused a rift between north and south and in 1861 Civil War broke out. The war had an enormous impact on the lives of all Americans. By the time the north emerged victorious in 1865, formerly enslaved people were emancipated. However, the process of reconstructing the Union posed challenges. In 1877 reconstruction ended and many were left questioning how effective it had been. These huge political, social and economic transformations form the core of this book.

This book covers the following topics up to 1877:



   	●  Chapter 1, Indigenous Societies, European Colonization and the Atlantic World ca. 1400–ca. 1800, considers the impact of colonization on Indigenous peoples, examines the motives and impacts of European settlement, and explores the impacts of the Atlantic world on the British colonies in North America.


	●  Chapter 2, The American Revolution and the Emergence of a New Nation, ca. 1765–ca. 1815, examines the reasons for the Patriots’ desire for separation from Britain and the events and social impacts of the American Revolution and independence. The chapter also considers how the republic was formed and the issues that led to the development of political parties.


	●  Chapter 3, A Changing New Nation, ca. 1820–50, considers how and why politics in the USA changed in this period, and examines the reasons why reform movements emerged and how effective they were in achieving their aims. Contemporary arguments about enslavement and increased support for abolition are also explored. 


	●  Chapter 4, The Impacts of Expansion, ca. 1800–77, examines the reasons for and impacts of economic development, considers how western expansion impacted politics and culture, and explores the consequences of expansion for Indigenous peoples.


	●  Chapter 5, The American Civil War and Reconstruction, 1846–77, starts by examining why sectional divisions grew increasingly bitter in the 1840s and 1850s, and the reasons why war broke out in 1861. The impact of the Civil War on a wide range of social groups, both in military terms and on the home front, is explored. The course of the war and reasons for northern victory are discussed and the processes and outcomes of reconstruction are evaluated.




2 Structure of the syllabus

The information in this section is based on the Cambridge International Education syllabus. You should always refer to the appropriate syllabus document for the year of examination to confirm the details and for more information. The syllabus document is available on the website: www.cambridgeinternational.org. Cambridge International AS Level US History to 1877 is assessed through two papers: a Historical Sources Paper and an Outline Study.


	●  Paper 1: For Paper 1 you need to answer one two-part document question. This counts for 40 percent of the AS Level. The topic for the Historical Sources Paper is The American Civil War and Reconstruction, 1846–77 and is covered in Chapter 5 of this book.


	●  Paper 2: For Paper 2 you need to answer two two-part questions from a choice of four questions (one on each of the four Paper 2 topics). You must answer both parts of the question you choose. This counts for 60 percent of the AS Level. Paper 2 is covered in Chapters 1 through 4.




Examination questions

For Paper 1 there will be two parts to each question. For part (a) you will be expected to compare two sources on one aspect of the material. For part (b) you will be expected to use all four sources and your knowledge of the period to address how far the sources support a given view.

For Paper 2 you will select two questions from the four options on the US ca. 1400 to ca. 1877. Questions on The Civil War and Reconstruction of 1846–77 are not included in this paper. There will be two parts to each question. Part (a) requires a causal explanation and part (b) requires you to develop a balanced answer in response to a given question. You will need to answer both parts of the question you choose.

Command words

When choosing the two essay questions, keep in mind that it is vital to answer the actual question that has been asked, not the one that you might have hoped for. A key to doing well is understanding the demands of the question. Cambridge International AS Level History uses key terms and phrases known as command words. The command words are listed below:








	Command word

	What it means






	Compare

	Identify/comment on similarities and/or differences




	Explain

	Set out purposes or reasons/make the relationships between things evident/provide why and/or how and support with relevant evidence






Questions may also use phrases such as:


	●  How far do the sources support the view…?


	●  How far was … the key factor/the main reason…?


	●  How successful/How important was…?


	●  How far do you agree…?


	●  To what extent...?






Key concepts

The syllabus also focuses on developing your understanding of a number of key concepts and these are also reflected in the nature of the questions set in the examination. The key concepts for AS History are as follows:

[image: ] Cause and consequence

The events, circumstances, actions, and beliefs that have a direct causal connection to consequential events and developments, circumstances, actions or beliefs. Causes can be both human and non-human.

[image: ] Change and continuity

The patterns, processes and interplay of change and continuity within a given time frame.

[image: ] Similarity and difference

The patterns of similarity and difference that exist between people, lived experiences, events and situations in the past.

[image: ] Significance

The importance attached to an event, individual or entity in the past, whether at the time or subsequent to it. Historical significance is a constructed label that is dependent upon the perspective (context, values, interests, and concerns) of the person ascribing significance and is therefore changeable.

The icons above appear next to questions to show where key concepts are being tested and what they are.

Answering assessment questions

It is important that you organize your time well during an assessment. In other words, do not spend too long on one question and leave yourself short of time. Before you begin a question, take a few minutes to draw up a brief plan of the major points you want to make and your argument. You can then tick them off as you make them. This is not a waste of time as it will help you produce a coherent and well-organized response with a conclusion rather than a response that lacks coherency and jumps from point to point. Whoever reads your answers will focus on what you have done right, rather than what you have done wrong.

Answering source questions

For a Comparison Question you should be able to


	●  make a developed comparison of the two sources


	●  identify both similarities and differences in the evidence that two sources give about a particular issue and develop them with content from the sources


	●  use contextual knowledge and source evaluation to explain the similarities and/or differences.




For questions that ask you to analyse more than two sources you should be able to


	●  identify whether sources support or challenge the statement in the question


	●  use source content to explain how the source supports or challenges the statement


	●  use your contextual knowledge to help you understand and analyze the sources


	●  recognize nuance in the sources where appropriate.




A well-written answer for a source question should


	●  evaluate the sources to reach a considered judgment as to how far the sources support the view stated in the question.




If you are writing a timed essay about sources where you cannot choose a question to answer, you may find it helpful to


	●  spend ten minutes reading the sources carefully


	●  identify the key terms and phrases in the question so that you remain focused on the actual question


	●  underline any quotations you will use to support your arguments.






Answering essay questions

Both the short and long answer questions should


	●  be well focused


	●  be well supported by precise and accurate evidence


	●  reach a relevant and supported conclusion or judgment


	●  demonstrate knowledge and understanding of historical processes


	●  demonstrate a clear understanding of connections between causes.




Your essay should include an introduction which sets out your main points. Do not waste time copying out the question but do define any key terms that are in the question. The strongest essays will show awareness of different possible approaches to the question. You will need to write an in-depth analysis of your main points in several paragraphs, providing detailed and accurate information to support them. Each paragraph will focus on one of your main points and be directly related to the question. Finally, you should write a concluding paragraph. All of these skills are developed throughout the book in the Study skills section at the end of each chapter.

If you need to choose multiple questions to answer


	●  circle the two questions you intend to answer


	●  identify the command terms, keywords and phrases so you remain focused on them


	●  then spend a short period of time planning your answers.




3 About this book

Coverage of the course content

This book addresses the key areas listed in the Cambridge International syllabus. The content follows closely the layout and sequence of the Cambridge syllabus with each chapter representing each topic. Chapters start with an introduction outlining key questions they address. Each key question is accompanied by content that you are expected to understand and deploy when addressing the key question. Throughout the chapters, you will find the following features to aid your study of the course content.

Key terms

Key terms are the important terms you need to know to gain an understanding of the period. These are highlighted in the text the first time they appear in the book and are defined in the margin. They also appear in the glossary at the end of the book.

Key figures and profiles

Key figures highlight important individuals. Some chapters contain profiles that offer more information about the importance and impact of the individual. This information can be very useful in understanding certain events and providing supporting evidence to your arguments.

Sources

Throughout the book, you will encounter both written and visual sources. Historical sources are important components in understanding more fully why specific decisions were taken, how events and policies were viewed at the time, and the impacts they had on different groups of people. They also help to explain both causes and consequences of past developments. The sources are accompanied by questions to help you dig deeper into US History to 1877. To help with analyzing the sources think about the message of the sources, their purpose, and their usefulness for a particular line of enquiry. The questions that accompany the source will help you with this.



Activities

Activities and tasks throughout the book will help you develop conceptual understanding and consolidate knowledge.

Summary diagrams

At the end of each section is a summary diagram which gives a visual summary of the content of the section. It is intended as an aid for revision. Try copying the diagram into your own set of notes and, using information from the chapter, provide precise examples to develop each point. This will help build your knowledge of the issues that relate to the key question.

Chapter summaries

At the end of each chapter is a short summary of the content of that chapter. This is intended to help you consolidate your knowledge and understanding of the content.

Refresher questions

Questions at the end of each chapter will serve as a useful tool to test your knowledge of what you have read. These will serve as prompts and show where you have gaps in your knowledge and understanding.

Study skills

At the end of each chapter, you will find guidance on how to approach writing a successful essay and also how to evaluate sources. These pages take you step by step through different essay types and how to approach them. There are also sample essay responses with analysis and guidance. These are not answers by past students or full responses to the questions. We have written these to help you to see what a successful essay might look like.

End of the book

The book concludes with the following sections:

Glossary

All key terms in the book are defined in the glossary.

Further reading

This contains a list of books that may help you with further independent research. At this level of study, it is important to read around the subject and not just solely rely on the content of this textbook. The further reading section will help you with this.







Overview


This course is designed to develop an understanding of key events, trends, and developments which shaped America and Americans between ca. 1400 and 1877. It spans the period from pre-contact between North Americans and Indigenous peoples to the end of reconstruction.

At the beginning of the period, Indigenous peoples populated North America. Their lifestyles varied according to the environment in which they lived. Some were farmers, others hunter-gatherers, and their settlements and social and political structures were different based on how and where they lived. By 1877, the lives of Indigenous peoples had changed considerably. Conflict with settlers and other tribes became more deadly with the introduction of European firearms, and disease ravaged the Indigenous population. Fundamentally different approaches to concepts of ownership saw significant land losses and settler expansion on Indigenous lands. By 1877, a series of wars had further reduced the population and reservations and assimilation polices had been introduced. The experience of the Indigenous peoples is a key theme of this book.

North America underwent radical political change from the colonies under British rule to an independent republic. In the early eighteenth century, relations between the colonists and the British were generally harmonious. However, costly European wars, influential for the development of the United States in several ways, meant Britain attempted to tighten its control over the colonies. The reaction against this by the colonists led to the Declaration of Independence and the establishment of the republic. Debates over how the United States should be governed, where power resided and who should vote dominated the nineteenth century.

War is a recurring theme. Sometimes, wars that took place far from North America had a significant impact in bringing about change. At other times, war was fought on American land. These wars involved many different groups of people and had a range of impacts. Indigenous people, women, African Americans and Hispanic Americans all became involved and were affected in different ways. Their roles in war, either on the home front or in fighting, are considered here along with the changes brought about by war.

Economic opportunities and the search for gold were key drivers for European powers to establish settlements in North America. British colonies on the Eastern Seaboard became increasingly important and the development of plantations had significant social and economic impacts. The USA possessed vast resources and by the mid-nineteenth century an industrial revolution was taking place, especially in the north. Immigrants, often facing hardship and prejudice at home, were attracted by the employment opportunities and freedom which the United States seemed to offer. However, immigration and migration were controversial and the debates surrounding these are explored. The causes and impacts of economic changes is a recurring theme.

American culture and society changed during this period and was much debated. Ideas from the Enlightenment were important, as was a religious revival, as people considered the kind of society they wanted for the new Republic. Some saw the opportunity to establish new ways of living and others argued for reform to improve and create a more equal society. The political and legal status of women was a prominent issue, especially from the mid-nineteenth century. However, debates over enslavement were among the most politically divisive, playing a significant part in the outbreak of the Civil War. Race-based chattel enslavement had existed in North America for over two centuries and one of the most significant developments, emancipation and its impact up to 1877, is covered here.

The book explores this period of significant political upheaval, territorial expansion, economic development and social change. It is divided into five chapters which cover these key themes. The course considers the experiences of a wide range of different social groups, examining the issues they faced and exploring how political and economic developments changed their lives. This course covers the causes, chronological sequence, and effects of events. It looks at individual topics up to 1877 to build an overall knowledge and understanding of the factors, people, and developments which had shaped America by the end of reconstruction in 1877.

1 Indigenous Societies, European Colonization and the Atlantic World ca. 1400s–ca. 1800

This chapter considers the impact of colonization on Indigenous peoples and examines the motives and impact of European settlement. North America witnessed significant changes between the fifteenth and eighteenth centuries. The continent was populated by many groups of Indigenous peoples with different lifestyles and social structures. The first explorers encountered people who farmed, trapped fur to trade and lived off the land. The arrival of settlers led to change, and tension, between settlers and Indigenous peoples and conflict between Indigenous groups. European powers set up colonies. From the early 1600s a series of British colonies developed on the Eastern Seaboard and plantations, growing profitable crops such as rice, tobacco, and indigo, were established. Labor was scarce and enslaved people were imported to work on the plantations. The experiences of enslaved people are explored in this chapter. In this period there were close links between Britain and its colonies and, although most colonies enjoyed a degree of political independence, culture and society reflected British and European influences.

2 The American Revolution and the Emergence of a New Nation, ca. 1765–ca. 1815

This chapter considers the reasons why, despite their mostly harmonious relationship with Britain, demands for independence developed, and considers the causes and impact of the American Revolution and independence. The chapter also considers how the Republic was formed and the issues which led to the development of political parties.

By the mid-1760s relations between Britain and the colonies were strained. To recover losses from foreign wars, Britain imposed several new taxes on the colonies. The colonists objected to taxation without representation and resented Britain’s attempts to tighten control over the colonies. The controversy raised by British actions raged for 12 years. In 1775 the American Revolution began at Lexington and Concord. At this stage, the rebellion was not supported by all the colonists but the failure to reach a compromise meant that by the summer of 1776 many Americans were in favor of the Declaration of Independence. An association of independent colonies, ruled by a Congress, eventually gained their independence in 1783. The war had a huge impact on society and women, African Americans, and Indigenous people all became involved on both sides. After much debate, the Constitution was agreed, and George Washington became president. The Founding Fathers had envisaged a government which was not divided by political faction. However, different views emerged. Hamilton and the Federalists wanted the United States to become a modern, commercial, and financial power with a strong government. Jefferson and the Democratic Republicans wanted greater rights for states and had a more rural vision. European conflict played an important role again, leading to the purchase of Louisiana from France in 1803. However, tension with Europe remained and war broke out in 1812. The new Republic defended itself, had its new territories confirmed and was ready to continue its westward expansion.

3 A Changing New Nation, ca. 1820–50

The period between 1820 and 1850 saw significant political and social change. Divisions over key issues such as states’ rights, taxes, and internal improvements helped to solidify the positions of the Whigs and the Democrats. However, small parties which focused on specific issues, such as immigration, were formed during this period. Quite often these were absorbed by the larger parties, but they represented the concerns of key groups of Americans. Ideas about society changed, influenced by the Second Great Awakening. New ideas and a reaction against the changes brought by the Market Revolution encouraged some to establish alternative societies and others to campaign for social improvements. Demands for reforms to reduce alcohol consumption and to improve the legal and political position of women gained support. The most divisive issue of all, however, was around whether enslavement should be abolished. Growing pressure for abolition in the north was fueled by religious and moral ideas which had their roots in the Enlightenment, and formerly enslaved people, women, and church leaders became influential in spreading abolitionist ideas. Meanwhile southern planters cited cultural, economic, and even religious ideas in a bid to justify the continued practice of enslavement.

4 The Impacts of Expansion, ca. 1800–77

Developments in transport, including improvements in roads, canal building, and the construction of railroads, encouraged industrialization and expansion. While this meant greater economic opportunities for some, especially in the north, it also encouraged immigration. Immigrants came to the USA for several reasons; Germans were attracted by the political freedom offered; Irish immigrants wanted an escape from poverty. However, they faced challenges in terms of poor living and working conditions, and prejudice. The conditions in the industrial cities encouraged some to seek a new future in the west. The California Gold Rush, the Pacific Railroad and the Homestead Act of 1862 all encouraged western immigrants. Chinese immigrants who came as miners and stayed to build the railroads faced particularly difficult circumstances.

Between 1819 and 1848 the United States expanded through the purchase, takeover, and acquisition by war of new territories. Expansion was controversial and the status of enslavement in the new states became the subject of increasingly bitter debate. Western expansion had a significant impact on the Indigenous peoples and in the 1830s it became federal policy to remove many from their ancestral lands onto reservations. However, these came under pressure from expansion and the discovery of gold. The reservation policy, land losses and attempts to make the Indigenous people assimilate into American society meant the 1860s and 1870s were characterised by a series of clashes between the US government and Indigenous nations.

5 The American Civil War and Reconstruction, 1846–77

By 1846 the United States was showing worrying signs of division. Gaining new territories in the west intensified the debate about enslavement. Although the 1850 Compromise calmed the situation for a while, tensions escalated into violence following the Kansas-Nebraska Act in 1854. When Republican Abraham Lincoln was elected as president in 1860, seven southern states carried out their threat and seceded from the Union. The attack on Fort Sumter in April 1861 led to the outbreak of Civil War. Although the Union was economically stronger than the south, it took four years to defeat the Confederacy. The war had a huge impact on the lives of Americans. Women, African Americans, Hispanic Americans, and Indigenous people became involved on the front line. On the home front there was economic hardship and social conflict erupted, partly caused by conscription policies. On 1 January 1863, Lincoln issued the Emancipation Proclamation, which brought about the liberation of enslaved people at the end of the war. However, mending the divide between north and south was a difficult challenge and there was controversy over reconstruction. Disputes between President Johnson and Congress and financial problems meant that policies failed. The Freedmen’s Bureau was abandoned, and formerly enslaved people were prevented from exercising their political and civil rights. A myth which denied that enslavement had been a cause of the civil war began to develop.








1  Indigenous Societies, European Colonization, and the Atlantic World, ca. 1400–ca. 1800



Introduction

This chapter covers a period when North America changed in many significant ways. It considers how the lives of the Indigenous peoples were affected by European settlement. Motives for the establishment of colonies are explored, along with their development. The last part of the chapter specifically focuses on the development of British colonies in the seventeenth century.

It examines the following key questions:


	►  How and why did Indigenous peoples and Europeans impact each other in North America?


	►  Why did distinct colonial societies and economies develop in North America?


	►  How and why did the Atlantic world shape the British colonies in North America?







KEY DATES









	1450
	 
	Iroquois form League of Five Nations (Haudenosaunee)



	1492
	 
	Columbus reaches the Americas



	1603
	 
	Iroquois/Beaver Wars start



	1607
	 
	First tobacco plantations founded at Jamestown, Virginia



	1620
	 
	Foundation of New Plymouth by British settlers



	1622
	 
	Virginia Algonquins rebel



	1636–37
	 
	Pequot War in New England



	1651–73
	 
	Navigation Acts



	1664
	 
	British take New Amsterdam



	1675–78
	 
	Metacom’s War in New England



	1680
	 
	Pueblo Revolt destroys Spanish colony of New Mexico



	1701
	 
	Iroquois make peace with French and Indigenous allies, Great Peace of Montreal



	1704–06
	 
	Carolina’s Indigenous allies destroy Spanish missions in Florida



	1730s–40s
	 
	First Great Awakening








1.1 How and why did Indigenous peoples and Europeans impact each other in North America?

The settlement of North America started long before the arrival of the Europeans in 1492. It is thought that the first Americans migrated from Siberia in northeast Asia across the Bering Strait during the Ice Age, some 15,000 to 12,000 years ago, when a land bridge was formed as sea levels dropped. They were followed about 9,000 years ago by a second group, and then around 5,000 years ago a third group followed. These groups spread out across North America and into South America. By the time Europeans arrived it is estimated that the population of the Americas was more than 50 million, with some 4 to 6 million living in North America. An important development was the domestication of maize (corn) in about 5000bce as it allowed the Indigenous peoples, who had been hunter-gatherers, to live in villages and for more complex societies to develop.

Regional groups of Indigenous peoples across North America and their lifestyles prior to the arrival of Europeans

The lifestyle of the different groups of Indigenous peoples or nations varied considerably and depended on the geography of the region in which they settled. The climatic conditions impacted the food they grew or hunted. The geography and climate also impacted the social structure of their societies, both in terms of the nature of the settlements but also the tasks undertaken by the men and women. Some groups were nomadic but others were settled and lived in small villages or larger towns. The nature of their shelter therefore varied considerably from moveable cone-shaped dwellings to stone structures. Their ability to grow crops or hunt also had an impact on the development of trading networks. These were in place long before the arrival of Europeans. The tribes also followed different religious practices, although they were usually centered around nature and their environment. It is therefore clear that the Indigenous peoples lived a variety of lifestyles. However, this section will divide America into five parts and consider:


	●  nature of the settlements


	●  diets and food sources


	●  trading patterns


	●  sociopolitical organization


	●  religious beliefs.





KEY TERM

Nomadic People who move from place to place, often with the changing seasons.



Groups of eastern North America and the Great Lakes

This region was first settled in the period 200bce–500ce. Settlers were attracted by the climate and waterways. The climate made the area good for farming and it was in this region that the Algonquin, Iroquois, Mohican, Huron, and Susquehannock were to be found.

These peoples began as hunter-gatherers but moved from this to the “three sisters” farming of corn, beans, and squash. These crops were beneficial to each other if planted together. The corn provided a trellis for the beans, while the squash protected the root system of the corn. Some of the peoples maintained their hunter-gatherer lifestyle when they first started to farm to ensure they had sufficient food—this was seen most notably among the Algonquins. Those peoples who were near rivers fished for salmon and caught shellfish. The lands were obviously productive as intricate pottery and baskets were made for harvesting and to store surplus crops.

Surplus crops were used for trade. In return for their crops, people obtained shells, pearls, copper, and silver. Trade developed with groups outside the region and also between tribes within the region. The Susquehannocks traded Wampum beads for nets and furs with the Huron.


KEY TERM

Wampum beads Shell beads made from white and purple mollusc shells. They are still used by some Indigenous peoples for ornamental and ceremonial purposes.




[image: North American map showing regions including Arctic, Subarctic, Pacific Coast, Great Basin, Southwest, Plains, Southeast, Northeast, and Mesoamerica, and the tribes inhabiting them]
Figure 1.1 The different regions of Northern America and a few of the Indigenous peoples that inhabited them

Many peoples lived in large walled settlements and villages of a few hundred people, though Hochelaga (Montreal) had a population of several thousand. The region became more urbanized as agriculture developed and people looked to live together in fortified villages to protect the harvest. The most common feature of their living quarters was the longhouse, which could be up to 30 meters in length. However, tribes that continued to hunt had less-permanent settlements and tended to live in cone-shaped dwellings that were easy to dismantle, move, and reassemble. These peoples also began the tradition of mound building, which would extend into the southeast region (see Source 1.1). Although the purpose of these structures is uncertain, it is most likely that they were used for ceremonial events and burials.

Many of those living in eastern North America and around the Great Lakes did not have the social hierarchy that was found in the southeast. Despite this, there were different roles for men and women within society, with the women gathering berries and cultivating the crops, while the men hunted and occasionally helped with farming. Nevertheless, gendered division of labor was not determined by European-style attitudes to the roles of men and women, which is demonstrated by the fact that women in the Five Nations chose political leaders.

There was rivalry between the tribes, which intensified as settlers arrived. The Iroquois were particularly successful traders, and this led to intertribal violence, particularly with the Algonquin. To bring an end to this conflict the Iroquois League was established (see page 12) which united the tribes over issues of trade and diplomacy, but still allowed them autonomy over local affairs. However, the earlier disputes and conflicts meant that when the colonial settlers arrived the Iroquois were more willing to enter into conflict than other tribes.

Groups of the Great Basin and the Plains

The Great Basin and the Plains was sparsely populated until 1100 as the region was viewed as inhospitable. However, eventually it became home to the Lakota, Wichita, and Cheyenne. 

Farming was limited by the climate and soil but was found on fertile land near rivers. In the Great Basin, fish were a staple food for Indigenous groups, they were usually caught from canoes in the lakes in the region. Crops were grown following the “three sisters” practice that the people brought with them from the southwest. They also harvested plants to use for medicine. On the western half of the Plains were nomadic groups. They specialized in hunting bison, which was dangerous given they had no horses and bison were powerful and moved in large herds. However, the use of the Clovis points enabled them to make large spears carved from stone or ivory that could be used to kill large animals.


KEY TERM

Clovis points Stone tools which have a sharp point.



Those living on the eastern Plains developed trading networks along the Mississippi using bull boats, which were made from bison skin stretched over a wooden frame. They traded elaborate baskets and leather for metal and furs that were not found in the region. As the nomadic bands moved east, they encountered villagers, and trade developed with bison meat traded for crops.

In the eastern part the river valleys had permanent villages where up to 2000 people lived in earth lodges burrowed into the soil. Sometimes the inhabitants would move west and hunt bison. In contrast, the nomadic peoples lived in cone-shaped dwellings made from bison hides stretched over a wooden frame. The Wichita had grass homes near their crops so they could protect and maintain them. Over time, a mixture of nomadic and sedentary life developed. Tribes established villages, planted crops in the spring, hunted during the summer, returned to the villages in the fall to harvest the crops, and then hunted again during the winter.

As in the northeast, the roles of men and women were defined. The women carried out farming activities and gathered plants, while the men hunted, and hunting became even more important after 1300 when the region was hit by a prolonged drought. The villages were independent and as the population was quite fluid there was no organized political structure. The tribes formed groups or bands that ranged in size from just a dozen up to a few hundred and these bands tended to move together to new hunting grounds. The groups spoke a common language and there was intermarriage.

Each of the tribes had their own religious practices. However, the rituals were based on the common themes of sun and nature as the Earth was viewed as the Mother of All Spirits. The Cheyenne were known for their “Sun Dance” during which they would sacrifice something personal for the benefit of the whole community. The Lakota believed that some individuals had been blessed to be spiritual leaders and medicine men or healers. The nomadic tribes viewed the bison and their migration patterns as sacred.

The arrival of Spanish settlers in the region changed the society of the Great Plains. They brought horses that were either traded with the Indigenous people or stolen by them. The number of horses possessed by someone became an indicator of their power. However, this also created conflict as tribes attempted to steal horses from each other and from settlers.

Groups of the southeast

This area contains some of the most fertile and agriculturally productive land. It was settled by the Cherokees, Choctaws, Chickasaws, Creeks, and Seminoles, who would later become known as the “five civilized tribes” as they were more willing than others to adopt some of the settlers’ lifestyles and ally with them.

Most of the Indigenous groups in the southeast were farmers who supplemented their diets by capturing wild game and gathering edible plants. Those near rivers or the Gulf also caught fish to supplement their diet. The women planted and harvested crops but grew a wider variety of crops than many other groups as they also cultivated tobacco and sunflowers. They supplemented their diet with acorns, nuts, seeds, and fruit. They did not use fertilizer to maintain the soil’s productivity, and this meant that each year new fields had to be created by burning and clearing. This was labor intensive and time consuming, but it meant that yields were high. Diets were further supplemented by using bows and arrows to hunt deer. There is evidence that these lands were highly productive as Indigenous groups created intricate pottery to store surplus goods, as well as arrow heads for hunting. A high level of skill can be seen in the elaborate serving utensils and food dishes that have been discovered. 

In other regions, such as south Florida, the Calusa developed complex fishing practices, using dams for trapping, collecting mussels, and catching saltwater fish.

Communities ranged in size from hamlets to large towns. The prosperity of the region was reflected in the development of mounds for religious and ceremonial purposes, which were larger and more complex than in other regions, and the growth of urban settlements. The region saw the growth of Cahokia (near modern-day St. Louis) with a population of 40,000, which grew due to its location on the Mississippi, making it a major trading center. Monks Mound near St. Louis is the largest precontact structure in North America. However, the town declined after 1250, possibly because of factors such as overhunting or deforestation. Trade flourished in the region. Not only had Cahokia developed, but also Poverty Point in Louisiana. Stone and clay were exported from here up the Mississippi in dugouts, and in return, flint and soapstone from the Ohio River Valley were brought back.


KEY TERM

Hamlet A small village with only a few houses.



SOURCE 1.1


What can you learn from this source about the lives of the Indigenous people in this region?




An artist’s impression of Monks Mound from the late nineteenth century

[image: Illustration of a terraced hill with trees and a winding path leading to a structure at the top. A few people stand on the lower path, and two horses are visible at the base.]



Most people lived in either hamlets or villages of populations of about 1000. However, Seminole settlements were very different, with villages of chickees—shelters supported by posts with open sides. Agricultural goods had created a wealthy society, although much of that wealth was concentrated at the top of society. The southeast was the first region where chiefdoms were created, and families were ranked according to their relationship to the chief. Some of the Indigenous groups also practiced enslavement, with the Creek people using prisoners of war to carry out some of the more demanding tasks.


KEY TERM

Provenance / attribution All the sources in this book have a provenance or attribution statement like this. The statement shows when and where a source was written or published. It also says who wrote or produced the source. It may explain some of the details or references if it is a textual source. The information in the provenance statement can be used to help analyse or evaluate the source.



There is little written evidence of these tribes’ religious practices, but oral tradition shows they had a belief system of the ancestors and connection to the land, with the mounds used for ceremonies. They worshipped the elements that sustained their lives—the sun, corn, and water.

Groups of the southwest

This region was populated by the Navajos, Apache, and peoples the Spaniards named Pueblos after the buildings in their towns and villages. There were three main Pueblo groups—the Mogollan who inhabited the southwest of New Mexico, Hohokam who lived in southern Arizona, and Ancestral Puebloan in Utah, Colorado, New Mexico, and Arizona. These peoples were the first farmers in America.

The climate of the southwest had a major impact on the lifestyle of the Indigenous peoples of the region. Canals were built to irrigate crops due to the aridity of the region, while other tribes collected winter rain on the Mesa tops to use on their fields in the spring and summer. The irrigation system of the Hohokam covered much of Arizona, and this enabled the cultivation of beans and squash. However, corn was the main staple of their diet and this meant their diet was less healthy than the varied diet of the Navajos and Apaches, who were hunter-gatherers. The irrigation system enabled further developments and was, at least in the early period, successful as the women made pots for food storage and large vessels to grind corn. The productivity of the Ancestral Pueblos enabled a more settled lifestyle to develop, and the nature of their settlements contrasted with those of other tribes in the region. However, they were devastated by natural disasters from the twelfth century onwards, with persistent droughts between 1130 and 1180 and floods in 1358. These led to the final destruction of the irrigation system and many of the Pueblo resettled in more arid areas, reverting to a hunter-gatherer existence and moving according to the seasons. Some moved south and east and built new settlements near the Rio Grande as this offered sufficient water for irrigation even when there were droughts.

The Pueblo, despite lacking metal tools, or the wheel, built large stone and adobe towns. Settlements were often more like modern apartments with multiple stories and rooms. Large towns developed, with the Ancestral Pueblo building Chaco Canyon inhabited by 12,000 people. This became a trade hub, and its position was further reinforced by the construction of some 650 kilometers of roads. They traded turquoise and traveled west for seashells from California, south for exotic birds from Central America, and north for minerals and ores from the Rocky Mountains, reflecting the wide trading networks that were in place before the arrival of settlers. In contrast to the Pueblo peoples, the Navajos and Apache led a nomadic existence. Some built semi-permanent homes, known as hogans, made from mud and bark, but others relied on cone-shaped dwellings.

Religion played an important role in bringing people together and helping create communities. As with many other tribes, they prayed to natural entities that were important in their lives, to plants and animals, for success in hunting, and for personal success. The sense of community developed by religion also created networks of extended families who worked together. Unlike many of the other tribes, both men and women worked on the land, although women were also responsible for raising children and running the household. Men were the heads of the household and were involved in informal councils where community decisions were made.

Groups of the Pacific Coast

It is quite difficult to generalize about the peoples who inhabited the Pacific Coast region because of the diverse climate, landscape, and resources. There were over 100 different groups in California alone. The region was abundant in resources, and this resulted in the development of permanent settlements.

Along the Colorado and Columbia rivers, hunting, gathering, and fishing provided a varied diet. A wide variety of wild foods were available, but people grew tobacco and harvested acorns, which were turned into flour and formed a major part of their diet. On the northwest Pacific coast, Indigenous groups foraged for pine nuts and wild plants. There were also bison to hunt in the northwest. On the coast of California, tribes hunted small mammals, lizards, and snakes, and collected acorns. The foods available provided many with a protein-rich and healthy diet.

Selling surplus food led to the development of trade networks, many of which were based around trading salmon. The Dalles, upstream of the Long Narrows on the Columbia River, became a central trading point and a link to the trading networks to the Plains and Pacific. Such was the growth in trade that the Chumash people in the region became known for trade fairs, with marine mammals and fish exchanged for shells and hides.

Settlements also varied considerably in nature. Although there were permanent settlements, many lived in wickiups. These were compact dwellings made of wood, leaves, and brush and were easy to build, so if people moved on, a new one could be constructed relatively quickly.

A class structure developed and roles within society were clearly defined. While the men hunted and fished, women harvested and prepared meat both for food and to trade. Enslavement was also practiced, with the Chinookan people using enslaved people for the more laborious jobs, such as processing bison that had been caught. In the less densely populated areas, the structure of society was less rigid as it was more nomadic. Very often hunter-gatherers operated in groups of between ten and twelve. People usually identified with their families and bands or tribelets developed, which ranged in number from a few hundred people to perhaps a thousand. Religious practices were closely linked to tasks such as hunting, which were given a spiritual significance. In the Great Basin, fishermen threw salmon bones back into the rivers in line with traditional knowledge.


ACTIVITY [image: ]

Complete the table below and then consider the following questions:


	●  What were the main similarities between the lifestyles of the Indigenous peoples in the different regions?


	●  What were the main differences?


	●  What do you think the main reasons for these differences were?
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	Food supply
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Causes and impacts of Indigenous alliances with other Indigenous peoples and with Europeans

Powhatan Chiefdom

The Powhatan Chiefdom was based around Chesapeake Bay where British colonists landed in 1607. The relationship between the Indigenous people and the settlers developed from misunderstandings of each other’s aims and culture. During the late sixteenth century Powhatan inherited power over six tribes, which gradually increased to 30, by a mixture of diplomacy, trade, war, and the threat posed by Spanish incursion into the area. The tribes had an overall population of some 24,000 and, as a result, Powhatan became the most powerful chieftain along the Atlantic seaboard.


POWHATAN (DIED 1618)

Powhatan was the leader of the Tsenacomoco, a political alliance of Indigenous peoples in Virginia whose six core groups all settled in the Tidewater region of Virginia. Although the tribes were united by the common Algonkian language, Powhatan consolidated his position through an elaborate kinship network. He adopted village chiefs he had defeated or subordinated and took their daughters as wives, and used polygamy to strengthen his position. It is estimated that he had 100 wives who produced numerous sons who he later used to govern the villages. Provided the subordinate chiefs paid tribute in the form of further wives, maize, deerskins, and joined his war parties to attack other tribes, Powhatan was content to leave them alone.

[image: Statue of Powhatan.]
He was referred to as “King” or “Chief” Powhatan by British settlers and was the most significant point of contact between the early settlers and the Indigenous people in this region. He was the father of Matoaka (Pocahontas).




The arrival of British settlers created a dilemma for Powhatan. He distrusted the settlers as British and Spanish ships had previously docked in Chesapeake Bay for fresh water, firewood, and supplies but had kidnapped some Indigenous people. However, he wanted to use the British to his advantage and contain the British settlers and make them his subordinate allies in his fight against the neighboring tribes of Monacans and Mannahoacs. He wanted to avoid a potentially costly conflict with the settlers. Through trade, he hoped to secure goods, particularly weapons, that would give him advantage in conflicts with neighboring tribes.

In contrast, the British settlers found it difficult to accept a culture that was so different from their own. They viewed the chiefdoms as ignorant and wanted to assimilate them into their culture as economic subordinates.

In 1612 William Simmonds wrote, “We found only an idle, improvident, scattered people, ignorant of the knowledge of gold, or silver, or any commodities; and careless of anything but living from hand to mouth.”

The settlers’ outlook on most issues was completely different from that of the Indigenous people. They expected men to cultivate crops while women ran the homes. The varied religious and spiritual beliefs of the Indigenous peoples were viewed with disdain as they went against the settlers’ belief that there was only one God. They also clashed in their views over land ownership and in the conduct of war. Indigenous people did not believe it was possible for an individual to own land as the Earth was a spiritual being that was a communal resource. Typically, their wars were designed to humiliate rather than completely defeat a rival as they were short and based on quick raids and taking captives rather than killing many of the enemy. Settlers were accustomed to longer wars that were fought to a conclusion and where large numbers were killed. Colonial leaders were concerned that settlers would prefer the lifestyle of the Indigenous people, which was perceived to offer more leisure, and would therefore go and join them.

The Indigenous people had no desire to adopt the lifestyle of the colonists. It would require them to end inter-nation conflict, such as mourning wars, and become subservient to the settlers. Many settlers explored for gold and expected the Indigenous peoples to feed them; that is what the promoters of the settlement had promised. The colonists’ ultimate aim was to subordinate the Indigenous people and free up the land for colonial settlement and tobacco plantations. The British also believed that the Indigenous people would gain from being “civilized” and had no right to resist.

The cultural differences and expectations of the two groups created conditions in which conflict was likely. Violence followed when colonists tried to seize corn from a village and were murdered. The colonists then tried to capture Powhatan by tricking him into visiting Jamestown, but he was too wise to fall for the trap. Instead, it was Powhatan who captured John Smith. This incident revealed the lack of understanding between the two groups. Smith was ritually adopted as a subordinate chief and was subjected to a mock execution, which to the Indigenous people symbolized the subservience of Smith’s people. However, Smith misunderstood the ritual and on his return to Jamestown did not behave as a subordinate but continued the policy of harassment to obtain corn. In response, Powhatan used the tribes nearest to Jamestown to harass the settlers, while continuing to trade with them, once more showing his skilful policy. The colonists retaliated and in 1610 attacked an Indigenous village, killing at least 65 people including the wife and children of the local chieftain. Tensions increased when some colonists ran away and joined the Indigenous people. They were eventually recaptured and killed as a warning to others.


KEY TERM

Jamestown Established in 1607, Jamestown (named after King James I) was the first permanent settlement of the British in America. It was the capital of the British colony of Virginia from 1616 until 1699.




KEY FIGURE

John Smith (1580–1631) Smith was a British explorer and played an important role in the establishment of the Colony of Virginia. Details of his story and the involvement of Pocahontas have been questioned as Smith wrote the details some years later.



The length of the conflict finally forced Powhatan to make peace with the colonists. In 1613 Powhatan’s favorite daughter, Pocahontas, was captured. She was held captive in Jamestown, where she was converted to Christianity. Pocahontas married the colonist John Rolfe in 1614 and was taken to Britain to promote the settlement and attract financial support. However, she died in 1617, a year before Powhatan. He was succeeded by his brother who disliked the settlers. Conflict continued until 1632 when the British offered peace at the cost of massive land concessions that allowed them to move further north. Surprise attacks on the colonists continued and in 1644 four hundred were killed. Counterattacks destroyed most of the Indigenous towns and drove the people into more remote areas. In 1646 Powhatan’s successor was captured and taken as a prisoner to Jamestown, where he was shot by an angry soldier. The attempted alliance with the colonists had failed. By 1669 the Algonquins had been reduced to 2000 from 24,000 in 1607, had lost most of their land, and were reduced to living on small reservations.

Formation of the Iroquois Confederacy

The Iroquois Confederacy is also known as the Haudenosaunee and consisted of five Iroquois-speaking tribes from upper New York state. They were:


	●  Seneca


	●  Cayuga


	●  Onondaga


	●  Oneida


	●  Mohawk.




There is some debate about when the Confederacy was formed, but tradition suggests it was founded by Dekanawidah, a Huron, sometime in the years 1570–1600, and that he was carrying out earlier ideas of Hiawatha, a member of the Onondaga.

There were several reasons for the formation of the Confederacy. First, the tribes who joined had been fighting each other long before the arrival of European settlers and traders. The establishment of the Great Law of Peace resulted in the Five Nations pledging not to attack each other. The Five Nations were willing to sign the Peace as it did not establish a central political authority, and this meant that each village preserved its own autonomy. In practice, the Confederacy was primarily a ceremonial and religious forum in which ceremonies, particularly condolence ceremonies, helped to maintain peace. In modern terms, it is probably best described as a mutual nonaggression pact.

Being united by the Great Law of Peace meant the Five Nations were a formidable force when facing external threats and challenges. It also enabled the Five Nations to attack those surrounding the Confederacy, and this helped to detract from potential internal tensions. When the fur trade with European traders and settlers was developing, defeating neighbors provided the Five Nations with access to more land and therefore more animals for fur. This enabled the Five Nations to dominate trade and to negotiate with the traders from a position of strength for guns in return for pelts. The Five Nations were also in a stronger position to resist European settlers and protect their lands. Guns transformed the strength of the Iroquois and enabled them to launch more furious attacks on their neighbors.

Iroquois Confederacy alliance with the British

The Iroquois and the British were allies from the late seventeenth century onward. There were several reasons for the alliance. The British offered support in the fur trade and exchanged pelts for valuable goods, particularly firearms and gunpowder, which enabled the Iroquois to attack their enemies and increase their lands. The Iroquois also hated the French. They believed France would try to seize their land and they wanted revenge for Jacques Cartier’s expedition that had killed some Iroquois. However, perhaps the most important reason was that France had allied with the Iroquois’ enemies, the Algonquins and the Hurons.


KEY FIGURE

Jacques Cartier (1491–1557) A French explorer who was the first person to explore the St. Lawrence River and the Atlantic coast of Canada. He mapped part of the area, and his three expeditions provided the basis for French claims in North America.



The Iroquois were keen to have Britain as an ally to counter French attacks. After defeating the Hurons, they raided New France over a period of 15 years. However, between 1666 and 1687 the tables were turned, and the French attacked the Iroquois and forced a humiliating peace on them. At first the British were unwilling to aid the Iroquois against the French as they were more concerned with fighting the Netherlands. Once peace was made with the Dutch the situation changed. First, Britain had taken New Amsterdam and therefore had replaced the Dutch in trading with the Iroquois. Second, peace between the British and the Dutch meant that Albany was restored as a major trading center. As Albany was under the control of the British, it made an agreement with them even more important for the Iroquois. This was important as the price of goods there was much cheaper than in Montreal.

The relationship between the British and Iroquois also developed because of the British Governor of New York, Edmund Andros, who was appointed in 1674. He recognized the possibility of using the Iroquois to intimidate the coastal Algonquins and therefore help to secure the British colony. In the short term, this led to the Covenant Chain between the British and the Iroquois Confederacy. It allowed both sides to build up their power at the expense of weaker Indigenous nations. From a British point of view, it allowed them to threaten and relocate the Algonquins. Meanwhile the Iroquois were willing to carry out attacks in return for praise and presents and to settle old scores. The importance of this alliance and its impact was seen in 1676. The Mohawks were used by the British to attack the New England Algonquins, which turned the tide in Metacom’s War (see page 13) in favour of the colonists. The Algonquins were defeated and relocated northeast of Albany to protect the frontier from further attacks.


KEY FIGURE

Sir Edmund Andros (1637–1714) He was appointed governor of New York in 1674, became governor of the Dominion of New England in 1686, and was appointed governor of Virginia from 1692 to 1698.




KEY TERM

Covenant Chain An agreement between the Iroquois Confederacy and the British by which the British gained sovereignty over areas settled by the colonists and the Iroquois dominated the Indigenous peoples between the Hudson and Mississippi rivers.



The alliance allowed the Iroquois to expand and attack other Indigenous groups and the French. In the 1680s French settlements in Illinois were attacked by the Iroquois even though Britain was not at war with France. This was only possible because of British guns. Although the alliance appeared to strengthen the position of the Iroquois, it was not always effective. In 1687 the French attacked and burned four Seneca villages, but the British did not come to the Iroquois’ aid, suggesting that the Covenant Chain was effective only when it suited Britain.

Algonquin-speaking tribes allied with the French

Ultimately, the fur trade led to an agreement. The Algonquin tribes signed the alliance with France in 1603 for two main reasons. First, it offered the prospect of greater economic relations, and second, the possibility of military aid against the Iroquois. The alliance allowed the French to settle in the region around Québec and resulted in the establishment of a permanent French colony there, with Québec founded in 1608. The Algonquin were desperate to maintain their fur-trading relationship and believed that the French respected their land and would not attempt to seize it. The alliance led to members of the Algonquin accompanying Étienne Brûlé on his voyages into the interior of Canada in search of other trading opportunities. Indigenous peoples competed to trade with the European nations who seemed to have an almost insatiable desire for pelts and were competing to dominate the very profitable trade. In the sixteenth century the French alliance had been with the northern Algonquin tribes, but in the seventeenth century the French began to move into the St. Lawrence Valley and Great Lakes areas.

The French built forts in the area around Québec to prevent other nations from gaining access to the fur trade, but the lack of settlers meant that they needed support to survive. This was provided by the Algonquins who wanted the goods that the French settlers provided. However, the lack of settlers also meant that the French were hostage to the demands of the Indigenous peoples—if they could not supply the goods then the Indigenous peoples could withdraw their support and the colony would collapse.

The movement of the French into the region around the Great Lakes brought them into contact with the Huron. This was particularly important as the Huron, through trading agricultural surplus with tribes further north, had access to a vast supply of fur, which they carried down the St. Lawrence in canoes to sell to the French at Québec. The trade between the Huron and France meant that the Huron broke away from other Iroquois nations and this led to conflict between them in the 1640s. The Iroquois were better armed because of supplies of British guns and ammunition (see page 11) and were also better fighters. The French were drawn into conflict with the Iroquois (see page 11). They were forced to support the Huron to protect their own trading interests and to secure this alliance they sent Jesuit missionaries among them. The French maintained the alliance by giving valuable presents to tribal leaders, which were regarded as a stronger symbol of the trust between the two than promises of aid.


ACTIVITY [image: ]

Having read pages 7–10, draw a diagram to show all the causes of the Indigenous alliances.

Is one cause more important than the others? Which one and why?



Causes and impacts of conflicts between Indigenous peoples and Europeans

The Indigenous peoples were involved in numerous wars in the seventeenth century. They fought each other, and on the sides of the colonists against other Indigenous peoples and other colonists. All the major European nations involved in colonization were involved in conflicts as they came into contact with Indigenous peoples. As the land was unknown and the fighting techniques of the Indigenous peoples were new, the Europeans looked to ally with Indigenous peoples, taking advantage of the hostility between various tribes to form alliances. The wars were fought largely over the three issues of colonial expansion, trade, and tribute. The results for the Indigenous peoples were the loss of land and a forced retreat into the Central Plains from the eastern coast. The arming of the Indigenous peoples by Europeans also led to more bloody and longer-lasting conflicts.


KEY TERM

Tribute A gift given to acknowledge subjugation, admiration and respect.



Iroquois Wars/Beaver Wars, 1603–1701

The Iroquois Wars were a series of conflicts and skirmishes fought around the Great Lakes. The main cause of this conflict was the aim of dominating the beaver trade, hence the name Beaver Wars. They were fought between the French and their Algonquin allies and the Iroquois. The conflict eventually drew in the British, particularly after they took New Amsterdam. The War is often dated as beginning in 1609 with the Battle of Lake Champlain when Samuel de Champlain and his Algonquin allies fought the Iroquois, whose Confederation was dominated by the Mohawks, not ending until 1701 with the Great Peace of Paris.

The Iroquois wanted to expand their territory, particularly after 1620 when they had hunted the beaver in their lands to the point of extinction. The growing European demand for beaver pelts to be made into hats made this trade highly profitable. The Iroquois wanted domination of the trade, and this appeared to be possible as the Dutch and British provided them with firearms, while the French, initially at least, refused to arm their allies.

The Dutch had established seasonal trading posts on the Hudson and Delaware rivers and this gave the Iroquois direct access to the European markets and the opportunity to challenge the early dominance of the French. This dominance was ended in 1628 when the Mohawks defeated the Mohicans, giving the Iroquois a monopoly over trade. However, the supply of beaver pelts declined, which meant the Iroquois expanded their hunting grounds, leading to conflict with other Indigenous groups.

SOURCE 1.2


What impression do you gain from this picture about warfare?




An illustration of the Battle of Champlain, 1609

[image: Illustration showing warriors with spears and shields standing alongside Samuel de Champlain as he fires at opposing Iroquois fighters during the Battle of Champlain.]



There was a secondary cause of conflict. Contact between the Indigenous peoples and the Europeans resulted in the spread of disease, which killed many of the Indigenous peoples (see page 19). The Mohawks, who had suffered a large decline in their population, wanted to gain captives to make up for their lost numbers and took part in what are known as Mourning Wars to replenish the lost population. However, these conflicts escalated and by the 1640s the wars had become large-scale and bloody, particularly once the Mohawks were supplied with firearms. The Iroquois raided the frontier lands, attacking those tribes who traded with the French. They attacked the Huron, who were driven out of the region, and the Mohawks then turned on those who had sheltered the Huron. However, this brought in the French who attacked Mohawk villages and then provided their allies with firearms. As the conflict developed, the French fortified their settlements, including Montreal.

The Iroquois’ expansion in search of new hunting grounds resulted in the destruction of several large confederacies and the Iroquois became the dominant force in the northeast and Ohio River Valley. This led to many Indigenous groups, particularly the Algonquin, moving west or northward. This movement also meant that much of the land from which they fled was opened up for European settlement and the British took advantage of this. However, the British seizure of this land angered the French who were also looking to expand in the area. The wars resulted in a number of developments:


	●  The Iroquois expanded their territory.


	●  The Iroquois developed stronger ties with the British after they took New Amsterdam in 1664.


	●  Many tribes were forced to leave their ancestral lands.


	●  Some tribes were eliminated.


	●  The Wabanaki Confederation was formed between the Abenaki people and other Algonquins to protect themselves from further Iroquois attack.




The wars ended with the Great Treaty of Montreal in 1701, although raids continued south until the 1722 Treaty of Peace at Albany, which was signed between New France and the Five Nations. The French wanted the Iroquois, who had suffered heavy casualties, to act as a neutral buffer between New France and the British of New York. The Treaty brought peace to the region and lasted until 1760 when the British conquered New France.

Pequot War, 1636–37

This was the first major conflict between the British and the Indigenous peoples and began in 1636. It centered on the Mystic River Valley in Connecticut. There were several reasons why tensions increased between the Pequot, other Indigenous peoples in the region, and the Puritan colonists who had settled


	

	

	

	






















Metacom’s War, 1675–78





















Bacon’s Rebellion, 1676–77









	

	

	

	


















[image: Illustration of a street with buildings on fire and smoke rising. A crowd of people stands near the burning structures.]





Pueblo Revolt, 1680


























	
	
	
	
	





	 
	 
	 
	 
	 



	 
	 
	 
	 
	 



	 
	 
	 
	 
	 



	 
	 
	 
	 
	 








Cultural and material exchanges between Indigenous peoples and Europeans


Transculturation between Indigenous peoples and Europeans





	

	

	





	

	

	

	

	

	














	
	





	
	



	
	



	
	



	
	



	
	



	
	








Loss of Indigenous territories to European powers
















Spread of disease among Indigenous populations
















[image: Flowchart titled The lives of different groups of Indigenous people with five branches: Regions, Similarities and differences, Alliances between Indigenous groups and with Europeans, Reasons for conflict, and Cultural and material exchanges.]



1.2 Why did distinct colonial societies and economies develop in North America?


[image: Map of North America illustrates the territorial divisions of British, French, and Spanish colonies.]

Motivations for European colonization of the Americas


The establishment of trade routes










	

	

	














[image: Map showing Columbus’s first voyage across the Atlantic from Lisbon, Europe, with stops at the Canary and Azores Islands, ending in San Salvador, Bahamas, and return route to Europe.]

Accessing natural resources








National power and wealth











Religious impulses





























European claims to North American territory

Role of the early explorers






























	

	

	











Spanish settlements
















French settlements










British settlements





Comparison of political power structures, economic systems, and race relations between the European colonies















	
	
	
	





	
	 
	 
	 



	
	 
	 
	 



	
	 
	 
	 







British colonies








French colonies













Spanish colonies
























Dutch colonies





Regional distinctions: Demographic makeup, economic structures, and political structures in British America


[image: Map displaying the 13 American colonies in 1775, color-coded by region, with the Province of Québec and current state boundaries highlighted.]

Northern colonies

















Middle colonies











Southern colonies





















[image: Summary diagram outlines factors contributing to distinct colonial development in North America.]




1.3 How and why did the Atlantic world shape the British colonies in North America?


Mercantilism and salutary neglect







Navigation Acts, 1651–73



	

	

	

















Restraining Acts, 1669–1750









	1699  
	The Woollen Act forbade the export of both woollen yarn and cloth from outside the colony in which it was produced. 



	1732
	The Hat Act forbade the export of colonial beaver hats.



	1733
	The Molasses Act put higher duties on sugar and molasses imported into the colonies from the Caribbean colonial possessions of other nations.



	1750
	The Iron Act banned the export of colonial iron outside the empire. 

























	

	

	




Economic importance of the triangular trade



[image: Map showing triangular trade routes between Europe, Africa, and the Americas.]














Intellectual transatlantic exchanges in the British colonies

The ideas of the Enlightenment





	

	

	

	

	

	

	

	

	









[image: Portrait of Benjamin Franklin.]




Importance of transatlantic print culture











The First Great Awakening, 1730s–1740s

















	

	





Anglicization




	

	

	

	

	





	

	

	

	

	

	







[image: Symmetrical multi-storey brick building with rows of rectangular windows and dormers. Vines grow along the front, and large trees partially obscure the view. ]






	

	

	





The trafficking of enslaved people from Africa in the Atlantic world

Impacts of the development of plantation agriculture











The African trade in enslaved people and the Middle Passage








































[image: Two labelled diagrams of a slave ship showing densely packed rows of enslaved people in plan and cross-section views.]



Development of race-based chattel slavery
















The experiences of enslaved peoples


The development of distinct communities among enslaved people



	

	

	






Daily lives of people enslaved on plantations












[image: Illustration of three men working in a field. A building with a pitched roof and many columns stands behind them. A house and a group of people appear further in the background among trees.]













[image: Illustration showing workers carrying bundles across a field, working around a raised platform with a pulley system, troughs, barrels, and vats. Several other people stand nearby.]




[image: Two wooden cabins with elevated brick foundations on a grassy lawn. The front cabin has a porch and chimney, and the second stands behind it. Trees surround the cabins.]



Resistance and rebellions















	

	

	

	

	










[image: Diagram with a central circle linked to four surrounding circles by arrows, illustrating how the Atlantic world shaped the British colonies in North America through four sections.]












	

	

	

	

	

	

	

	

	

	






OEBPS/images/PH_01_12.jpg





OEBPS/images/cover.jpg
e
ronage >

Cambridge
International AS Level

Nicholas Fellows
Mike Wells
Series editor: Gale Deeney

Syllabus 8101

] hachette

LEARNING





OEBPS/images/PH_01_13.jpg





OEBPS/images/PH_01_04.jpg





OEBPS/images/PH_01_05.jpg





OEBPS/images/AW_1_06.jpg
The lives of different
groups of Indigenous peaple

: Similarities and
Regions

diferences
A e Reasons for | |Cultural and

103 IOV conflict material exchanges
and with Europeans






OEBPS/images/PH_01_16.jpg





OEBPS/images/AW_1_07a.jpg
4'_>z

BAY COMPANY

JAMAICA

HISPANIOLA

Key
England
[ spain
[ france

0 500

km






OEBPS/images/PH_01_17.jpg





OEBPS/images/act5a.jpg





OEBPS/images/PH_01_14.jpg
B Store Room

R0
liaraasies koaiaaie s ALLLLL

.E_?:::: SR
Wit

Mo R TR e Yy
T eyl

! ,,,,.EE:;_ ikt

MATTletiaaatiantansnzas
L i

Vragaaags
R

A






OEBPS/images/AW_1_01.jpg
Atlantic
Ocean






OEBPS/images/PH_01_15.jpg





OEBPS/images/AW_1_10.jpg
Motives for
colonisation

Trade
Resources
Power
Wealth

European daims to

North America
« Role of explorers
« Settlements

« Spain

* France

* Britain

Comparison of
settlements

Features

« Power structure

« Economic structure

« Energy tax

* Race relations

Colonies to compare

« British

« French

« Spanish

« Dutch

Regional
differences

Features

« Population

« Economy

« Politics

Regions to compare

« Northern colonies

« Middle colonies

« Southern colonies






OEBPS/images/AW_1_11.jpg
AFRICA

0
%&gng 5

JAMAICA™

Caribbean SENEGAL
S
N GOLD COAST
SOUTH = =
AMERICA
eople

enslaved P
\\ o ‘/—






OEBPS/images/AW_1_08a.jpg
°p

e
North Amertca

>

e AmANTIC ocean
35 San salvador e v peecd
L AP

Jamaicac =

Caribbean Sea

=

"PACIFIC OCEAN
Columbus’ First Voyage — -3

South Amertca






OEBPS/images/AW_1_09.jpg
Atlantic Ocean

THIRTEEN AMERICAN
COLONIES IN 1775

[ New England colonies
[] Midde colonies
[ Southem colonies

[ Province of Québec
___ Current intemational
boundaries

Current state
boundaries






OEBPS/images/AW_1_18.jpg
Mercantilism and
salutary neglect
« Navigation Acts
« Restraining Laws
« Triangular Trade

rafficking enslaved

people from Africa

« Plantation agriculture
and its impacts

« Trade in African
enslaved people

« Race-based chattel,

slavery

Intellectual exchanges
with the British colonies
« Enlightenment ideas
« Newspapers and books
« First Great Awakening
« Anglicization

How and why the
Attantic world shaped
the British colonies

Experiences of

enslaved people

« Development of
communities

« Daily life on the
plantation

« Resistance and

rebellion





OEBPS/images/act1.jpg





OEBPS/images/act1a.jpg





OEBPS/images/FSC_C104740_New_MIX_Paper_Lanscape_BLACK.jpg
MIX
Paper | Supporting

responsible forestry
WFW§£; FSC™ C104740






OEBPS/images/act2a.jpg





OEBPS/images/PH_01_03.jpg
m‘a






OEBPS/images/title.jpg
Cambridge International
AS Level

. us HIStOI‘);
to 1877

s
Mike Wells
Series editor: Gale Deeney

[x1hachete





OEBPS/images/act2.jpg





OEBPS/images/PH_01_02.jpg





OEBPS/images/act4a.jpg





