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Leadership in Language Education

Candlin &
Mynard’s Leadership in Language
Education Series was created in 2024 and
has its roots in the Positive Pedagogical Praxis Series, edited by
Tim Murphey. Leadership in Language
Education draws on theoretical models and
practical case studies within the general leadership and psychology
literatures. Contributors draw on the business world for case
studies and real-life examples and apply them to second-language
acquisition research and practice. Books are theoretically
grounded, but contain practical activities, procedures and
principles that can create more profound learning in a variety of
ways. The books are written in a teacher-friendly style and seek to
provide teachers with ways to implement profound ideas into their
classrooms. The books could be used for in-service training,
professional development workshops and
teacher-development.

 


https://www.candlinandmynard.com/leadership
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1.
Collaborative
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Everybody is a Leader by Soyhan Egitim
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2.
English for Specific Purposes Project Leader
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Leaders by Kevin R. Knight
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Review of Creating
Leadership “Ways of Being” in L2 Learners for International
Business Careers and Social Good

 


Knight’s book might be a
bridge over the troubled waters of leadership! Most of us fearfully
step into the rivers of leadership, some of us have nearly drowned.
Some of us sometimes have found a good boat and maps to navigate
the rapids and the dams while some of us are swimming for our
lives. Even after experiencing many of these stressful things, we
still dare to occasionally step into the river of leadership again.
But it is always a different river, albeit one with both
possibilities to beware of and to enjoy, and if we step carefully
and wisely, one that we can fill with our own capacities for better
leading and better lives for others. As John Lewis said,
“Ordinary people with extraordinary vision can redeem the soul of
America by getting in what I call good trouble, necessary trouble”
(Geathers, 2020). Freire (1970) also proposed long ago:
“Banking education resists dialogue; problem-posing education
regards dialogue as indispensable to the act of cognition which
unveils reality” (p. 71). Knight’s book provides good maps,
advice, stories, and charts and still wisely leaves it up to us to
take our next step into dialogue, to fill leadership, “the empty
referent” with our meanings and meaningfulness.

Tim Murphey
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Preface

One
of the most innovative and challenging approaches
to conceptualizations of socio-political, cultural, and
disciplinary practices, issues, and constructs, whether
theoretical, empirical, or pragmatic, particularly in disciplinary
contexts, such as legal, business, or management, has been the
multiperspective discursive construction of such abstract concepts.
In management and behavioral studies, medicine, law, and other
public domains, it has gained a privileged status and has found
favor with researchers employing social constructionist frameworks
to better understand these constructs, which at one time were
exclusively investigated through specific disciplinary theories. It
is only in the last few years or so that disciplinary scholars have
combined discursive frameworks to better understand how
disciplinary practices, identities, and other institutional and
organizational concepts are constructed, sustained, and reflected
through their respective members’ discursive interactions. Such
discourse-based perspectives on disciplinary knowledge and
professional practices are becoming increasingly important in
complementing the analyses based on disciplinary and professional
theories in specific contexts. These two rather different
perceptions of institutions, organizations, and professions
indicate that the two ways of studying the same phenomenon
essentially complement each other, thus advocating integration of
multi-perspective and multi-method frameworks for the analysis of
discursive construction of disciplinary and professional concepts,
practices, and institutions.

Oswick et al. (2000), for
instance, referring to the discursive construction of
organizational behavior, point out that it is “the principal means
by which organization members create a coherent social reality that
frames their sense of who they are… [becoming both] an expression
and a creation of organizational structure” (Mumby & Clair,
1997, p. 181). Seen in this light, organizational discourse
identifies ways in which a variety of discursive practices can
contribute to our understanding of the processes of organizing and
the behavior of organizational stakeholders (Oswick et al.,
2000).

Similar noteworthy studies
have focused on arbitration practices and culture (Bhatia, 2017) in
which one of the key objectives was to investigate the ‘integrity’
of the current international commercial arbitration practices by
analyzing various sets of complementary textual, narrative, and
discourse data, to find out the extent to which arbitration
practices have been interdiscursively influenced by litigation
practices, especially in terms of the intention and purpose of
arbitration practice, the processes and procedures that are
adopted, and also the shared expertise expected on the part of the
participants in specific cases.

Kevin Knight’s
present study of the discursive construction of leadership,
integrates the discursive construction framework with empirical
observational data to conceptualize what we mean by leadership,
which has hitherto been assumed and
generally understood based on specific theoretical principles or
ideologies. Attempts to conceptualize it based on empirical
observations or discursive behavior have been rather few. This
book, with its focus on the discursive construction of the
leadership conceptualization process, offers to fill this
significant gap and makes a significant contribution to the
analysis of what we understand by leadership. His motivation for
undertaking this reflective investigation indicates his interest
and passion for theoretically sound insights to be used in
pedagogical program development and implementation. The volume, as
such, devotes a considerable amount of time and effort to relating
leadership conceptualization to applied linguistic and other
pedagogic concerns. Knight’s attempt to co-construct leadership
based on interactions between and among social actors, particularly
reflecting on their individual experiences of and opinions on how
they view discursive leadership as a process of meaning-making,
thus establishing leadership as a conceptualization that one could
study through discursive approaches without identifying it a
priori. His discursive construction of leadership focuses on three
aspects of discourse, content, narrative, and metaphor, primarily
based on a corpus of leadership narratives of several established
leaders from various disciplinary fields based on semi-structured
interviews. His account of leadership
strongly favors the view that it must be conceptualized and
accounted for based on the narratives of experiences of established
and recognized leaders from multi-disciplinary domains of
expertise. As earlier studies have not been
able to fully account for the conceptualization process, this book
offers an insightful and innovative, on the one hand, and rigorous
account of the leadership conceptualization process, on the other,
all of which is adequately and sufficiently reflected in his
application to program development and implementation. The book
certainly adds significantly to the growing literature on
(inter)discursive construction of complex disciplinary notions and
concepts, practices, cultures, ideologies, and contentions and
conflicts.

This book is equally
valuable as a coherent account of this relationship across his
research and application to pedagogy. It is
an insightful application of its author’s leadership
conceptualization as interdiscursive performance to the teaching
and learning of ESP. This new initiative
certainly is a valuable addition to the growing literature on
pedagogical applications in ESP theory and
practice.

Vijay K. Bhatia

Chinese University of Hong
Kong,

and Hellenic American
University, Athens (Greece)
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Introduction

Who is This Book for, and
Why Was it Written?

 


Creating Leadership
“Ways of Being” in L2 Learners for International Business Careers
and Social Good is aimed at those who are
(or who desire to become) leaders of learning; specifically,
creative English language teachers and (self-identified) teacher
leaders who are interested in exploring leadership (through
research and practice) with their second and foreign language
learners, especially at the university level.

 


Features of the
Book

 


- It shows how I pursued my
goal of preparing my students for leadership roles in international
business and for achieving social good.

- It brings together ideas
about English for specific purposes (ESP), content-based
instruction (CBI), project-based learning (PBL), and self-directed
learning (SDL) in contexts where the instruction is in English
(EMI).

- It includes examples of
business simulations and the case method of Harvard Business School
(HBS) being applied in English as a foreign language (EFL)
settings.

- Leadership is viewed as a
creative activity involving communication, which makes the contents
of this book increasingly relevant over time as advances in
technology make it easier than ever before to create and to
communicate for specific purposes (i.e., ESP).

 


The leadership
training in this book has been described by a TESOL and culture
expert as “engendering in your students a sense of social
responsibility that overrides political or social bias.
Bravo.”(1) My students have
described the training as “good preparation” for job
interviews.

 


When
English for specific purposes project leader
profiles: The leadership communication of 55 ESP project
leaders (Knight, 2022a)(2) was published, I was pleased to hear that the book had added a
new dimension to the field of ESP. However, I felt that the book
was only the tip of the iceberg. I had been exploring leadership
and professional communication with my students in Japan for many
years before some of my ideas about leadership, communication, and
ESP were applied to the professional development of ESP
practitioners and researchers worldwide in the ESP Project Leader
Profiles. The book you are reading now has given me the opportunity
to show you much more of the iceberg under the water as I share
some of my successful experiences investigating, learning,
experiencing, teaching, and designing leadership. My hope is that
you will share my joy of being a leader of learning with L2
learners in the field of leadership and for social
good.

 


Who is Writing This
Book?

 


Although, I am “introduced”
throughout this volume, especially in Chapter 1, the following
introduction replicated and adapted from Knight (2022a) provides an
overview.

Dr. Kevin Knight (Ph.D. in
Linguistics, M.B.A., M.P.I.A., B.A.) is Professor in the Department
of International Communication (International Business Career
major) and has also worked in the Career Education Center of Kanda
University of International Studies in Chiba, Japan. In the English
for Specific Purposes Interest Section (ESPIS) of TESOL
International Association (TESOL), he has served as Chair, English
in Occupational Settings (EOS) Representative, and ESPIS Community
Manager. He is currently editor of ESP News (the ESPIS newsletter).
He was also a member of the Governance Review Task Force (GRTF)
appointed by the TESOL Board of Directors. In addition, he has been
a TESOL blogger in the area of English for Specific Purposes (ESP).
In 2021, after being nominated by the leaders of the ESPIS, he was
selected as the recipient of the 2022 D. Scott Enright TESOL
Interest Section Service Award. In the Asia-Pacific LSP and
Professional Communication Association (LSPPC), he is a member of
the Executive Committee and served as Outreach Officer. He has more
than 30 years of professional experience working for private,
public, and academic sector institutions including Sony and the
Japan Patent Office (International Affairs Division). His doctoral
research on leadership communication (i.e., discourse) as a basis
for leadership development was under the supervision of Emeritus
Professor Christopher Candlin and Dr. Alan Jones.

 


What is the
Context?

 


The majority of the
chapters (2 to 8) describe my research and teaching experiences at
Kanda University of International Studies (KUIS) in Chiba, Japan
from April 2006 to the present. At the time that I joined KUIS, it
could be described as follows.

The university is divided
into six departments, English being the largest. Other departments
include Chinese, Spanish, Korean, International Communication, and
Languages and Culture. The English Department is mostly made up of
the English Language Institute (ELI), with over 60 native
English-speaking limited term non-faculty foreign lecturers as of
autumn semester 2006.

The Graduate School of
Language Sciences was founded 1992. It offers MA programs TESOL, in
Japanese/English Linguistics, Japanese/English Pedagogy and English
Communication Studies as well as a Ph.D. in Linguistics. In 1996,
the Graduate School was designated as a "Center of Excellence
(COE)" by the Japanese Ministry of Education. In 2001, the Center
for Language Sciences (CLS) was established to continue and deepen
COE’s research achievements.

Courses

Students in International
Communication study English, communications and computers, and
students in Languages and Culture also study English and choose
another language as their major from Spanish, Indonesian, Thai,
Vietnamese, or Portuguese.

The Japanese Language and
Culture Program began in 2000. It is designed to provide foreign
students with intensive training in Japanese and to give them a
general introduction to Japanese culture, literature and society.
In 2006 there were over 180 international students in the
program.

Self-Access Learning
Center

Established in 2001, the
Self-Access Learning Center (SALC) employs learning advisors from
around the world who are specialists in learner autonomy and
conducting 1-1 reflective dialogues with learners.

This is achieved through
the provision of spaces, resources, events and activities, courses
in 'Effective Language learning', advising, peer support and
leadership opportunities and support for students.

(Wikipedia)

 


KUIS is part of the Kanda
Gaigo Group, which includes:


	
Kanda University of International
Studies (KUIS)



	
Kanda Institute of Foreign
Languages (KIFL)



	
Kanda Gaigo Career College
(KGCC)



	
British Hills (BH)



	
Kanda Gaigo Management
Service





At KUIS, I initially worked
in the Career Education Center where I was in charge of curriculum
development and created the business internship program with
British Hills described in Chapter 2.

 


I was dispatched from the
Kanda Gaigo Group (KGCC and KUIS) to the International Affairs
Division of the Japan Patent Office in Tokyo which informed Chapter
4.

 


At KUIS, the Department of
International Communication launched the International Business
Career (IBC) major, and I created English for Business Career (EBC)
courses which included a management simulation (Chapter 3),
crowdfunding campaign (Chapter 5), leadership seminar (Chapter 6),
and business cases (Chapter 8).

 


The Tokyo Disney Resort
(Tokyo Disneyland and Tokyo DisneySea) is relatively close to the
university, and creating a new Disney theme park is described in
both Chapters 4 and 8.

 


At KUIS, I conducted my
doctoral research to receive a Ph.D. in Linguistics from Macquarie
University in Sydney (Chapters 1 and 6), and in Chapter 1, my
career with Sony and Kanda Gaigo Career College and my roles in
TESOL International Association are mentioned.

 


How is this Book
Organized?

 


The volume is divided into
chapters that replicate my successful experiences in creating
leadership (language, experiences, and performances) for my
students and colleagues. Each chapter replicates and adapts content
from papers published at earlier dates. My research has primarily
been focused on my program development and how my students are
prepared for success in the global workforce. For this reason, my
earlier studies were looking at global competencies, and later, my
research would focus on leadership development, with the turning
point being the time that I began to read about leadership for my
doctoral dissertation (Knight, 2015a). In this book, each chapter
is framed as what I view now as leadership “ways of
being”:

 


1. Leadership as leaders of
learning

2. Leadership
as consulting in a business internship
program

3. Leadership as
decision-making in an airline management simulation

4. Leadership as creating
an intellectual property (IP) related vision

5. Leadership as launching
a crowdfunding project

6. Leadership as action in
personal stories and drawings

7. Leadership as peer
advising in a self-access learning center

8. Leadership as the role
of the protagonist in a business case

 


It should be kept in mind
that the skills that students acquired through the activities
described in each chapter are transferable. In other words, the
communication skills that a student in the business internship
program developed and used to persuade a high-level administrator
of a business to accept his recommendations could be utilized in
his current part-time job off campus and in his teamwork activities
in other classes. If those communication skills were used to create
and to achieve visions in collaboration with others, the student
would most likely be recognized as a leader. In my classes, the
students were taught the relevance of their communication and
activities to leadership “ways of being.”

Each chapter illuminates
how ideas about leadership were used and transformed for specific
purposes, resulting in leadership development success
stories.

The
first chapter is an
autobiographical overview of how my roles as a practitioner,
researcher, and association member have informed my study and
teaching of leadership, resulting in the creation of the ESP
Project Leader Profiles for the professional development of
initially the members of the English for Specific Purposes Interest
Section of TESOL International Association (TESOL ESPIS). The
profiles began to be published as posts on the TESOL Blog, and 55
of the 62 profiles to date were published as a collection (Knight,
2022a). The profiles have been used in my leadership seminars as
examples of leadership stories.

In the
second chapter, my
students act as business consultants who work to improve a resort
in Japan (i.e., British Hills, which is located in a forested area
in Fukushima prefecture). The year-long business internship program
was held on campus and at BH. The chapter highlights how over the
years, the focus of the program changed from global competencies to
leadership experiences. The students filled leadership roles and
persuaded BH administrators to accept their recommendations,
including the creation of a virtual BH in which visitors use
avatars (proposed years before the movie Avatar and the change of
Facebook to Meta).

In the
third chapter, the
students participate in an airline management computer simulation.
As the head of their own commuter airline companies, they made
decisions (alone or in teams, depending on the size of the class)
about their airline in a competitive environment and learned to
read financial statements and business performance reports. The
students had the opportunity to create strategic plans and achieve
specific goals for their companies. In this way, they were
communicating to create and achieve visions using the discourses of
the airline business.

In the
fourth chapter, the
students were taught about intellectual property because the Japan
Patent Office (JPO) was one of the top three patent offices in the
world, and Japan was aiming to build its country on intellectual
property (IP). The students participated in a class discussion on
IP and a case featuring the United Kingdom Intellectual Property
Office (UKIPO). The international expansion of Disneyland was the
basis for an activity in which the students had to propose the
location and design of the next Disney theme park, taking into
account external factors (social, legal, economic, political, and
technological) and intellectual property creation and protection.
(The teaching of the Disney case without the IP focus is discussed
in Chapter 8.)

In the
fifth chapter, the
students create a crowdfunding campaign in order to raise money for
their project ideas. Although the students do not actually create a
campaign on the Kickstarter platform itself, they create the
content of a webpage (presented to the class in a PowerPoint
presentation) as well as a video that could be placed on a
Kickstarter campaign webpage. A related activity is to create an
elevator pitch (short speech) to persuade a potential investor to
support the launch of a business. After this chapter had been
published, these activities would continue to be conducted with
undergraduates, M.B.A. students, and adult business
professionals.

In the
sixth chapter, the
students participate in an online forum (years before the COVID-19
Pandemic and Zoom) to discuss leadership in a leadership seminar
which had on-campus and online components. In the seminar, the
students replicated the research in Knight (2015a) insofar as they
conducted semi-structured research interviews with self-identified
leaders of their choice from whom they collected narratives. In
addition, the students became project leaders (e.g., beach
clean-up, comedy performance at a “live house” in Tokyo, and
English lessons to orphans). They also learned to talk about their
leadership experiences in job interviews.

The
seventh chapter describes
a study in which the participants are peer advisors (PA) in a
self-access learning center (SALC) at a university. Knight (2013b)
defines leadership as communicating to create and achieve visions,
and a PA seemed to be involved in communicating with students in a
way that enabled the students to obtain their learning goals. In
other words, the PA and the student co-constructed the plan for the
student to achieve his learning goals. The study was conducted to
determine to what extent the PAs viewed themselves as leaders and
talked about their roles using the discourses of leadership. It was
concluded that a SALC could actually be viewed as a center for
creative leadership when leadership is defined as in Knight
(2013b).

The
eighth chapter focuses on
giving students a leadership experience by having them take on the
role of the protagonist in a business case taught with the case
method of Harvard Business School. A business case (of the HBS
type) is a collection of information that a student must view from
the stance of the protagonist and decide whether a decision should
be made, a problem should be solved, or someone or something should
be evaluated (Ellet, 2007). There is often not one correct answer,
and the student makes recommendations in small meetings with other
students and in large meetings as a class. Critical thinking is a
part of such leadership training, and the chapter includes
descriptions of how I teach different cases from different sources
to my students.

The eight chapters in total
provide multiple perspectives of how ideas about leadership can be
generated and utilized for specific purposes, but I would argue
that many of these ideas fall under the definition of leadership
published in Knight (2013b); i.e., communicating to create and to
achieve visions, and Knight (2015a, p. 426) and Knight and Candlin
(2015, p. 36); making real a vision in collaboration with others
(see Figure 0.1).

 


Figure 0.1

Adaptation of Knight’s
Conceptualization of Leadership
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Why Are Definitions of
Leadership Important?

 


Leadership was not
always so clear to me (as you will read in the next chapter), and
the definition of leadership in Knight (2013) was like finding the
18th camel. William Ury
(2010) of the Harvard Negotiation Project (in Harvard Law School)
called the 18th camel in a TED Talk
the key to resolving difficult negotiations.

 


Well, the subject of
difficult negotiation reminds me of one of my favorite stories from
the Middle East, of a man who left to his three sons, 17 camels. To
the first son, he left half the camels; to the second son, he left
a third of the camels; and to the youngest son, he left a ninth of
the camels. The three sons got into a negotiation -- 17 doesn't
divide by two. It doesn't divide by three. It doesn't divide by
nine. Brotherly tempers started to get strained. Finally, in
desperation, they went and they consulted a wise old woman. The
wise old woman thought about their problem for a long time, and
finally she came back and said, "Well, I don't know if I can help
you, but at least, if you want, you can have my camel." So then,
they had 18 camels. The first son took his half—half of 18 is nine.
The second son took his third—a third of 18 is six. The youngest
son took his ninth—a ninth of 18 is two. You get 17. They had one
camel left over. They gave it back to the wise old woman. Now, if
you think about that story for a moment, I think it resembles a lot
of the difficult negotiations we get involved in. They start off
like 17 camels, no way to resolve it. Somehow, what we need to do
is step back from those situations, like that wise old woman, look
at the situation through fresh eyes and come up with an 18th camel.
Finding that 18th camel in the world's conflicts has been my life
passion.

My
18th camel functioned as a
lens through which I would view and frame and make sense of the
leadership concept for myself and others. I would go on to see that
my 18th camel was the key to
my specific challenge of defining leadership for my students, and I
would come to view other leadership scholars (researchers and
practitioners) as generating their own 18th camels to solve specific problems that they were addressing.
In this book, I argue that there are no “innocent” ideas about, or
performances of, leadership; in other words, we talk about and
perform leadership with specific intentions in our roles as
researchers and practitioners, and our students and the leaders we
see and interview do the same.

Certainly, the idea
of leaders creating and achieving visions is not something new. In
the 10th anniversary edition
of The Leader’s Checklist by Wharton Professor Mike Useem (2021, p.
17), the first two points in the checklist reflect my definition of
leadership as communicating to create and to achieve
visions.

 


The Leader’s
Checklist

1. Articulate a
Vision

2. Create a Strategy to
Achieve the Vision

3. Express Confidence in
and Support for Colleagues

4. Take Charge and Lead
Change

5. Act
Decisively

6. Communicate
Persuasively

7. Motivate the
Workforce

8. Embrace the Front
Lines

9. Build Leadership in
Others

10. Manage
Relations

11. Help People to
Appreciate the Impact of the Vision and Strategy

12. Demonstrate
Transparency and Integrity

13. Dampen Overoptimism
and Excessive Pessimism

14. Build a Diverse Top
Team

15. Place Common Purpose
First

16. Think Like a
CEO 

(Abridged version, based
on Useem, 2021)

 


I transformed the original
16 points and descriptions of Useem’s (2021) leader’s checklist
into word clouds with NVivo Pro (11). Figure 0.2 emphasizes the
word “vision” followed by “work” whereas in Figure 0.2, the main
word group is “act” followed by “change.”

 


Figure 0.2

Word Cloud of Word
Frequency of Exact Words in The Leader’s Checklist
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Figure 0.3

Word Cloud of Word
Frequency of Word Groups (with Generalizations) in The Leader’s
Checklist
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The leadership themes of
vision, work, act (e.g., perform, communicate), and change are
central in my courses and appear throughout this book. My students
are taught to act to create and achieve their visions as
change-makers for good.

 


How is Leadership a Design
Problem?

 


Fairhurst (2011, p. 8)
writes in her rules of reality creation, “Ultimately, leadership is
a design problem. Leaders must figure out what leadership is in the
context of what they do and, through their framing and actions,
persuade themselves and other people that they are doing it.” One
of my primary goals as an educator and researcher over the years
has been to prepare my L2 undergraduate learners and
company-sponsored clients in Japan to be “recognized” as
(potential) leaders. I also found myself designing leadership (via
the use of interview prompts) in a way that persuaded myself and
others that English for specific purposes (ESP) scholars
(researchers and practitioners) around the world were project
leaders (Knight, 2022a). My approach to achieving such
“recognition” is related to Gee’s (1999, pp. 6-7) idea of “big D”
Discourses (or ways of being in the world), which he explains as
follows:

 


…we, as “applied
linguists” or “sociolinguists,” are interested in how language is
used “on site” to enact activities and identities
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Leadership is...
making real a vision

Vision of
< the future
Creative
tension =
Today’s
<~ reality

Stakeholders
including leader(s) =

in collaboration with others

Note: This is my personal conceptualization of leadership. It is based on semi-structured interviews
with 20 leaders in the public, private, and academic setors, the creation of multiple online forums on
leadership, and the experience of high profile leadership roles in a study of the discourse of leadership.
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