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How to use this book



Organisation

This student’s book, endorsed by Cambridge Assessment International Education, is organised in a way to make your study of Literature in English as rewarding and successful as possible.

The book begins with three units designed to introduce you to the study of Literature in English and help you familiarise yourself with the requirements of the course and the key skills you will need to develop.

Following this, there are sections dedicated to each of the three main forms of literature you will be studying: poetry, prose and drama. Every section is made up of seven units, each of which takes a poem, story or extract from a novel or play as its starting point and focuses on a different aspect of literature.

Ensure that you don’t read the extract until directed to by an exercise, as some units contain exercises to complete before reading the extract.

The units are divided into several parts:


	•  The text or extract: A short poem, story or extract from a literary text. Difficult terms or phrases are defined in a glossary.

	•  First impressions: Exercises designed to foster an initial response to the text, or to introduce you to the unit focus.

	•  Finding evidence: Exercises to help you improve your understanding of the particular literary focus of the unit, using evidence from the text in question.

	•  Writing practice: Opportunities to develop your essay-writing skills using the evidence and ideas you have accumulated in the unit so far. There are also chances to assess the quality of other students’ written work. (Please note: the example responses and teacher comments featured in this book have been written by the authors.)

	•  Set-text focus: A chance to apply the skills and knowledge you have developed throughout the unit to your set texts.



At the end of the book, there are two units that are designed to help you consolidate the writing skills you have developed throughout the course.
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INTRODUCING LITERATURE IN ENGLISH

Units

Unit 1  Making the most of your course

Unit 2  Key skills

Unit 3  What is literature?
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1 Making the most of your course
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In this unit, you will:


	•  Consider the reasons for studying literature as a subject.

	•  Discover the structure of the exam papers and coursework in the Cambridge IGCSE™ and IGCSE (9–1) Literature in English (0475/0992), Cambridge O Level Literature in English (2010) or Cambridge IGCSE World Literature (0408) syllabuses.

	•  Find out the key skills you should aim to develop.

	•  Learn about the types of questions you may be asked to address.

	•  Think about how to apply the skills taught in this book to your set texts.
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The information in this section is based on the Cambridge IGCSE and IGCSE (9–1) Literature in English syllabuses (0475/0992) for examination from 2020, the Cambridge O Level Literature in English syllabus (2010) for examination from 2023 and the Cambridge IGCSE World Literature syllabus (0408) for examination from 2022. You should always refer to the appropriate syllabus document for the year of your examination to confirm the details and for more information. The syllabus document is available on the Cambridge International website at www.cambridgeinternational.org.


Why use this book?

This book aims greatly to enhance your enjoyment and appreciation of literature. You will read literary texts from different cultures and in the different forms of poetry, prose and drama. As the course progresses, and you work your way through the book, you will learn how to communicate your own personal response to literature appropriately and effectively through an appreciation of the many different methods that authors use to achieve their effects. Finally, it is hoped that this book, and your course as a whole, will contribute to your own personal growth as a human being – emotionally, intellectually, imaginatively and aesthetically – and that your experience and exploration of literature will deepen your appreciation of areas of human concern.



[image: ]

Key term

Form: The text type a writer chooses to communicate in; the three main forms in English literature are poetry, prose and drama – within those main forms are other forms; for example, a sonnet is a poetic form and a short story is a prose form
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This student’s book supports three different Cambridge International syllabuses:


	•  Cambridge IGCSE and IGCSE (9–1) Literature in English (0475/0992) for examination from 2020

	•  Cambridge O Level Literature in English (2010) for examination from 2023

	•  Cambridge IGCSE World Literature (0408) for examination from 2022.



Your teacher will be able to tell you which syllabus you are following.


Cambridge IGCSE and IGCSE (9–1) Literature in English (0475/0992) and Cambridge O Level Literature in English (2010): assessment overview

Assessment varies according to syllabus, although the literary analysis skills that you need to develop are the same for each one, and are detailed in the Assessment Objectives. You can read more about these in Unit 2 ‘Key skills’.

All the texts in the exams (and any texts you choose for coursework) will have been originally written in English.

The Cambridge IGCSE Literature in English (0475) and Cambridge O Level Literature in English (2010) syllabuses are graded from A* to G.

The Cambridge IGCSE Literature in English syllabus (0992) is graded from 9 to 1.

For the Cambridge O Level Literature in English (2010) syllabus, all students take Paper 1 – Poetry and Prose and Paper 2 – Drama. For Cambridge IGCSE Literature in English (0475/0992), there are three different assessment routes. Your teacher will be able to tell you which route you are following:
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Cambridge IGCSE World Literature (0408): assessment overview

The texts in the exams (and any texts you choose for coursework) can have been written in any language and translated into English.

All students are graded from A* to G.

There are three parts to the assessment:
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Component 1 – Coursework

Two written assignments: one on a drama text and one on a prose text

One must be a critical essay and one must be an empathic response

50 marks (40%)
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Paper 2 – Unseen Poetry

Two questions on one unseen poem

1 hour 15 minutes

30 marks (20%)
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Paper 3 – Set Text

Two questions: one extract-based and one general essay question

1 hour 30 minutes

50 marks (40%)
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Assessment Objectives

Every subject at IGCSE or O Level has its own Assessment Objectives (AOs) that specify the skills it is important for students to develop. As you learn to appreciate literature critically and become an active reader, you will practise several key skills. By the end of the course, your aim is to show that you can:



	AO1
	Show detailed knowledge of the content of literary texts in the three main forms (drama, poetry and prose), supported by reference to the text.



	AO2
	Understand the meanings of literary texts and their contexts, and explore texts beyond surface meanings to show deeper awareness of ideas and attitudes.



	AO3
	Recognise and appreciate ways in which writers use language, structure and form to create and shape meanings and effects.



	AO4
	Communicate a sensitive and informed personal response to literary texts.




The skills in this table all depend on each other, and you will often find that when you write about literary texts you are showing more than one skill at a time. However, it is useful to know and understand the different AOs, so that you can measure your own growth and progress as you work through your course.



Question types

The questions you are asked to answer in written exercises in this book and on your literature course as a whole will usually invite you critically to evaluate the methods that the writers use to convey ideas and attitudes. There are a number of situations in which you might be asked to do this:


	•  Questions based on your whole set text

	•  Questions based on passages from your set text

	•  Questions about texts you’ve never seen before (‘unseens’)

	•  Critical essays for coursework.



You should recognise how the questions you are asked to answer enable you to show your skills of critical evaluation.



Command words and question stems

You will begin to recognise certain ‘command words’ and question stems that invite you to answer in a particular way. ‘Explore’ has a specific meaning in literature questions: when it is used, you should write in detail about the particular aspects the question mentions.



	Command word
	What it means



	Explore
	Write in detail about particular aspects



	Question stems



	What do you think?



	What are your feelings about […]?



	Explore the ways in which […].



	How does the writer convey […]?



	In what ways does the writer […]?



	What do you find particularly memorable […]?




In this student’s book you will learn how to tackle these types of questions and have opportunities to practise your skills in answering them.



Key words

The key words in the question are the important words on which your essay response will focus.



	For example, take this question stem and command word for a question based on a prose text:



	‘Explore the ways in which…’
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	Then comes the author’s name:



	‘… [author’s name]…’
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	Then come the key words:



	‘presents poverty and injustice…’
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	Then, depending on whether you are answering a passage-based question or a question based on a whole text, either:



	‘… at this moment in the novel.’ (extract)

OR

‘in [text’s name].’ (whole text)





Looking at this question as a whole, ‘poverty’ and ‘injustice’ are the key words, which tell you what your essay focus is. The question stem ‘Explore the ways in which’ tells you what approach you should take. The word ‘ways’ is an important word, asking you to look in detail at the methods the author uses. You will learn more about this in the pages of this book, and there is detailed essay-writing practice in Unit 25.



Coursework essays and empathic responses

Coursework essays have different requirements from timed essays. You can learn more about how to write these – and empathic responses – in Unit 26.




Applying your skills to your set texts

As you have seen in the assessment overview, there are a number of assessments for which you will be asked to write in detail about your set texts. These are texts that you and / or your teacher will decide upon ahead of time and that you will need to study in detail. This book provides you with regular opportunities – in the ‘Set-text focus’ exercises – to apply the skills that you have learned to your set texts, but you must also take responsibility for ensuring that you know and understand your set texts, and feel confident in answering questions on them.

Your teacher will give you guidance on how to read and revise your set texts. However, there are some strategies you can use by yourself when reading and revising to maximise your learning and help you prepare for the essays you will be asked to write. Here are some strategies that will help you to study and learn independently:


	•  After reading a poem, or a section of a drama or prose text in class, reread it at home, thinking about the skills and ideas you covered in class.

	•  Make notes about themes, characters, contexts, language and other literary devices while you are reading and rereading.

	•  Discuss your reading and your ideas with a friend in your class to see if they have made the same notes or have noticed anything different that it would be useful for you to make a note of too.

	•  Test yourself or your friend on important quotations. You can test yourself by looking at the quotation for a minute, then covering it up and trying to write it down. If you don’t get it right the first time, do it again until you do.

	•  Read the next chapter or scene of your prose or drama set text ahead of your lesson, thinking about how it builds on what you have already read.

	•  When you have completely finished the text, take the old notes you made during the course of reading and put them in a central file under headings:

	–  Key characters (write down the name of each key character as a heading)

	–  Themes

	–  Contexts.




	•  Under each of these three headings, collect important quotations and what they mean, as well as comments on language and literary devices they incorporate.
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Key terms

Theme: A key idea or subject that is repeated throughout a text

Context: The circumstances around a text; for example, the writer’s life or the historical background
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If you organise your notes like this, you will be well prepared for a question on a character or theme in your set text.
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Unit summary

In this unit, you have:


	•  Considered the reasons for studying literature as a subject.

	•  Discovered the structure of the exam papers and coursework in the Cambridge IGCSE and IGCSE (9–1) Literature in English (0475/0992), Cambridge O Level Literature in English (2010) or Cambridge IGCSE World Literature (0408) syllabuses.

	•  Found out the key skills you should aim to develop.

	•  Learned about the types of questions you may be asked to address.

	•  Thought about how to apply the skills taught in this book to your set texts.



You may want to refer back to this unit throughout your studies.
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2 Key skills
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In this unit, you will:


	•  Think about the importance of active and independent learning.

	•  Practise some of the skills covered by the Assessment Objectives.

	•  Begin thinking about some of the aspects of literature – language, structure and form – that you will need to consider throughout your course.
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Active learning

One of the most important skills you can develop is to be an active learner, rather than a passive one. This means you need to think about what you are aiming to learn, and work out the ways you can achieve it. When you are reading, you should think about what you understand and be prepared to find out more about what you don’t – perhaps by referring to a dictionary, or considering the problem from another angle. Many of the exercises in this book are designed to help you develop your active learning skills, by inviting you to discuss and explain your thoughts; think about texts in unusual or creative ways; or to think about what you have learned so far and whether you are confident or need more practice. The more you understand how you best learn, the more active a learner you are.

This unit takes the Assessment Objectives that you met in Unit 1 as a starting point and introduces some of the key skills you will need to develop as part of your literature course. A good understanding of the skills that you need will help you focus your attention on what is important while working through the remainder of the book and when studying your set texts.



Knowing your texts



	AO1
	Show detailed knowledge of the content of literary texts in the three main forms (drama, poetry and prose), supported by reference to the text.




To demonstrate a detailed knowledge of your set texts in drama, poetry and prose, you need to read and reread them carefully over the duration of your course. Reading may take place in your classroom, but you will also need to do as much reading as possible independently or at home. You need to make notes on your reading and also seek help with any aspects of your texts that you find difficult. This book has a number of exercises that will help you to develop your skills and will answer many of your questions about how to read your set text.
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Key term

Literary aspect: An essential element within a text: the structure, the language, the themes and ideas, the character and perspective, the setting and the mood
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CHOOSING AND USING EVIDENCE FROM THE TEXT

One essential skill you will need to master very quickly is the effective use of quotations to support your notes. Where quotations are concerned, ‘less is more’ is the best advice you can heed. Quotations are intended to support your points and so you need to look carefully at the words of the text and work out how much you actually need as evidence. You also need to be able to analyse and explain the relevance to your argument of the quotations you have chosen, or to the question you are answering.



Exercise 1

Read the following passage from Wuthering Heights, a novel by the English writer Emily Brontë (1818 to 1848). At this point, the child Heathcliff is speaking about how he and Catherine have run across the moors from their own house to look through the windows to find out about the privileged lives of Edgar and Isabella Linton.
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Both of us were able to look in by standing on the basement, and clinging to the ledge, and we saw – ah! it was beautiful – a splendid place carpeted with crimson, and crimson-covered chairs and tables, and a pure white ceiling bordered by gold, a shower of glass-drops hanging in silver chains from the centre, and shimmering with little soft tapers. Old Mr. and Mrs. Linton were not there; Edgar and his sisters had it entirely to themselves. Shouldn’t they have been happy? We should have thought ourselves in heaven! And now, guess what your good children were doing? Isabella – I believe she is eleven, a year younger than Cathy – lay screaming at the farther end of the room, shrieking as if witches were running red-hot needles into her. Edgar stood on the hearth weeping silently, and in the middle of the table sat a little dog, shaking its paw and yelping…

Emily Brontë, from Wuthering Heights
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A student has copied some quotations to illustrate Edgar and Isabella’s lifestyle. The student’s teacher had a look at the notes and made the improvements to the notes on ‘Where Edgar and Isabella’ live, as shown below.
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Where Edgar and Isabella live:

‘Both of us were able to look in by standing on the basement, and clinging to the ledge, and we saw – ah! it was beaut iful – a splendid place carpeted with crimson, and crimson-covered chairs and tables, and a pure white ceiling bordered by gold, a shower of glass-drops hanging in silver chains from the centre, and shimmering with little soft tapers.’

What Edgar and Isabella are like:

‘Shouldn’t they have been happy? We should have thought ourselves in heaven! And now, guess what your good children were doing? Isabella – I believe she is eleven, a year younger than Cathy – lay screaming at the farther end of the room, shrieking as if witches were running red-hot needles into her. Edgar stood on the hearth weeping silently.’
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From Heathcliff’s perspective: ‘ah! it was beautiful’

Lavish lifestyle in beautiful house: ‘splendid place’, ‘carpeted with crimson’, ‘crimson-covered chairs and tables’, ‘pure white ceiling bordered by gold’, ‘shower of glass-drops hanging in silver chains… shimmering with little soft tapers’
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Key term

Perspective: Like a lens through which readers view characters and events in a text; the perspective of a text is created by the speaker: we interpret the characters and events based on what the speaker shows and tells us
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The teacher has improved these notes by:


	•  making a point

	•  only selecting relevant evidence

	•  considering the perspective from which these quotations are spoken.




	a  Improve the student’s notes under the heading ‘What Edgar and Isabella are like’. Write down your improved notes by following the teacher’s model.



The student took the teacher’s improved notes and used some of the evidence in a paragraph as part of an essay:
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Student’s paragraph

Brontë emphasises the contrast between Heathcliff and the Lintons by having Heathcliff describe the Lintons’ house. He describes their drawing room as ‘beautiful’ and ‘a splendid place’ and lists the bright colours on show: the carpet, chairs and tables are ‘crimson’, the ceiling is ‘pure white’ and ‘bordered by gold’, and the chandelier is described as ‘a shower of glass-drops hanging in silver chains’. The use of these bright colours, and in particular gold and silver, helps to create the image of an incredibly luxurious home with expensive furnishings. By describing the Lintons’ drawing room in this way, Brontë shows the reader not only the lavish lifestyle that Edgar is used to, but also, through Heathcliff’s awed response, that he is not used to such things.
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	b  Use the notes you created about the characters of Edgar and Isabella to write a similar paragraph about the contrast between Heathcliff and the Lintons. Don’t worry if you are not familiar with the novel; use the evidence that you have been given.
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Key terms

Drawing room: A room with comfortable furniture, used for entertaining guests

Image / Imagery: A word or phrase that prompts the reader to imagine the way that something looks, sounds, smells, feels or tastes
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Reading for deeper meaning



	AO2
	Understand the meanings of literary texts and their contexts, and explore texts beyond surface meanings to show deeper awareness of ideas and attitudes.




The starting point of reading anything is to understand its surface meaning. You are probably already very good at understanding the surface meaning of many texts, but this might be complicated by your set texts likely coming from many different historical periods, places and cultures. This means that they might refer to objects or ideas with which you are not familiar; therefore, you need to have some understanding of the context in which they were written.

It might also mean that some of the language used is unfamiliar to you. Consider this famous line spoken by Juliet in Shakespeare’s Romeo and Juliet:
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O Romeo, Romeo, wherefore art thou Romeo?

William Shakespeare, from Romeo and Juliet
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The word ‘wherefore’ here seems instinctively as though it might simply be an old-fashioned way of saying ‘where’, and so it is commonly misunderstood. Its real meaning is ‘why’. Juliet is asking Romeo why he is Romeo – or, more specifically, why he has to be a Montague, a member of the family that is feuding with Juliet’s own family, the Capulets.

You are also probably already very good at understanding deeper meanings, too. Think about these common phrases:
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Because ‘good’ literature is often crafted to convey many layers of meaning in concise and sometimes very subtle ways, you must be alert and careful as a reader. The more you advance as a reader, the more you will detect these layers and become aware of such features as subtexts. You will become more able to engage actively with a text and develop skills such as inference. You will also learn to consider contexts such as the race, gender and age of the author and how these too impact on the meaning of a text.
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Key terms

Subtext: A less obvious or unspoken meaning in a text

Infer: Reading between the lines of a text to find clues to understand more than is said directly
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Appreciating how writers use language, structure and form



	AO3
	Recognise and appreciate ways in which writers use language, structure and form to create and shape meanings and effects.




A literary text is a crafted piece of work. This means that the writer has paid careful attention to language choices, structure and the form of the literary text because they all have to work together to convey meaning in the text.
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Key terms

Language choices: The specific words that a writer chooses to use to convey particular ideas

Structure: The sequence of ideas in a text and how it is put together
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LANGUAGE

Words are the primary building blocks that writers use to tell a story or present ideas. Therefore, it is important to consider the language choices that an author makes, to think about why they decided to use the words that they did and try to explain the effects that these choices create.

The kind of features you might identify, and that you will have the opportunity to discuss in the later units of this book, include the use of adjectives, imagery, metaphors and similes, hyperbole, contrasting language and personification.
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Key terms

Metaphor: A description of one thing as another thing that is mostly unrelated to make a comparison that highlights the similarity between the two things

Simile: A comparison of one thing to another, using the word ‘as’ or ‘like’ – ‘They are like pale hair’ is an example of a simile; the comparison gives emphasis to a description or makes it more vivid, but similes are generally thought of as less powerful than metaphors

Hyperbole: Exaggerated claims or statements, not meant to be taken literally

Personification: The description of an object or animal as if they have human characteristics
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Exercise 2

Read this short description of Santiago, the protagonist of Ernest Hemingway’s The Old Man and the Sea.
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The old man was thin and gaunt with deep wrinkles in the back of his neck. The brown blotches of the benevolent skin cancer the sun brings from its reflection on the tropic sea were on his cheeks. The blotches ran well down the sides of his face and his hands had the deep-creased scars from handling heavy fish on the cords. But none of these scars were fresh. They were as old as erosions in a fishless desert.

Everything about him was old except his eyes and they were the same color as the sea and were cheerful and undefeated.

Ernest Hemingway, from The Old Man and the Sea
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	a  What is your general impression of Santiago? Explain your ideas with references to the passage.

	b  What literary devices can you identify in Hemingway’s description? How do these devices help Hemingway create the impression of Santiago you described in part a? Write a sentence for each device. An example has been provided for you.
The use of the adjective ‘gaunt’ emphasises that Santiago is unhealthy and has suffered – perhaps he is unable to feed himself sufficiently.
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Key term

Protagonist: A main character in a literary text
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STRUCTURE

The way a literary text is structured is important too. Look at these images of a house under construction.
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Before a house is constructed there is a plan or design drawn up by a skilled and trained person – an architect. When it is constructed there are many elements to its structure:


	•  Large elements of the structure include features like the roof, internal and external walls and floor.

	•  Medium-sized elements of the structure include the windows, stairways, doors and a heating system.

	•  Small elements of the structure include features like the individual bricks, the cement and the floorboards.



To understand how a text in literature is structured, try thinking of it as a big, beautiful architect-designed house that you are going to explore. You are going to try to understand how the architect has designed the text and how they have made each element work in structural harmony with other elements of the house.

Like the structure of a house, the structure of a text can be thought of as having large, medium-sized and small elements. You will learn about these elements and how to write about them in the units that follow.



Exercise 3

The following are all structural devices of a text.
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Write down three headings, as shown below:




	Large
	Medium-sized
	Small





	 
	 
	 





Put each structural device under the appropriate heading. You may not have come across the words in red before, so you might want to ask another person in the class or your teacher what they mean, or look them up in the glossary at the back of this book.

You will notice that some structural devices could go under a few headings, for example ‘repetition’, depending on whether it is repetition of single words, repetition of ideas or ongoing repetition of large parts of the text (for example, a refrain in a poem). Share your work with the rest of the class and explain the decisions you have made.
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Key term

Refrain: A short part of a poem (or song) that is repeated between stanzas, like a chorus
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FORM

Form is linked to structure. Look back to the pictures of a house under ‘Structure’. The completed house is the final form towards which all the structural elements contributed.

The three main forms you will study in this course are poetry, prose and drama. However, within each of these forms, there are many subforms, each with their own rules and conventions.
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Key term

Conventions: Typical features found within a literary genre

[image: ]






Exercise 4

Here are some poetic forms that you might have come across in your earlier years at school. See if you can remember what they are and what was particular about their form. Use a table like the one below to record your thoughts. The first one is done for you.




	Poetic form
	Description





	Shape (also called ‘concrete’)
	A poem where the words take the shape of the object they are describing; for example, a poem about a tomato would appear as a circular shape on the page and may even take red colouring for its lettering.



	Haiku
	 



	Limerick
	 



	Acrostic
	 



	Ballad
	 





There are many other very popular poetic forms, some of which you may come across in your set poem collection.

Here are three of the most common poetic forms that you might find in traditional English poetry:


	•  Sonnet (Petrarchan)

	•  Sonnet (Shakespearean)

	•  Ballad.



Here we will take a closer look at a Shakespearean sonnet, to allow you to familiarise yourself with some of the features you should be thinking about when considering a poem’s form.

This is Shakespeare’s ‘Sonnet 130’:
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Sonnet 130

My mistress’ eyes are nothing like the sun;
Coral is far more red than her lips’ red;
If snow be white, why then her breasts are dun;
If hairs be wires, black wires grow on her head.
I have seen roses damasked, red and white,
But no such roses see I in her cheeks;
And in some perfumes is there more delight
Than in the breath that from my mistress reeks.
I love to hear her speak, yet well I know
That music hath a far more pleasing sound;
I grant I never saw a goddess go;
My mistress, when she walks, treads on the ground.
    And yet, by heaven, I think my love as rare
    As any she belied with false compare.
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Sonnets are the traditional form for love poetry and Shakespeare’s sonnet here is no exception: it is a love poem. If you read the poem carefully (it’s best to read it out loud) you will notice that it is very carefully crafted.


	•  Count the number of syllables on each line (you should find that there are ten).

	•  Each line is divided into five metrical feet of two syllables each.

	•  These feet are called iambs and they are made up of two syllables: an unstressed syllable followed by a stressed syllable.

	•  Lines of five iambs are called iambic pentameter.



Look at the first line again and read it out loud.

      My mis | tress’ eyes | are no | thing like | the sun

The syllables in bold are the accented ones and the vertical lines divide up the five feet.

The metre isn’t the only pattern. There is more to notice.


	•  Sonnets are always 14 lines long.

	•  Shakespeare’s sonnets take the following rhyme scheme: abab cdcd efef gg.

	•  Just before the last two lines of a Shakespearean sonnet, there is a volta.
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Key terms

Syllables: The sound elements in a word; for example, the word car|rot has two syllables in it and the word pot|a|to has three syllables in it

Metrical feet: Groups or units of two or three stressed or unstressed syllables; they are repeated in lines of poetry to form the poem’s rhythm

Iambs: Metrical feet made up of two syllables: an unstressed one followed by a stressed one

Iambic pentameter: A line of poetry that contains five iambs

Metre: The rhythmic structure of a line of poetry

Rhyme scheme: The pattern of rhymes at the end of each line in poetry

Volta: An Italian word that means ‘turn’; it is a ‘turn’ in thought or ideas
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If you read the first 12 lines, you will see that Shakespeare is telling us that his loved one is an ordinary mortal woman. He does not idealise her looks. He even says she has bad breath! However, there is a little twist in the last two lines where he tells us that his loved one is as wonderful as any woman who has been misrepresented by idealised comparisons: in simple terms, he loves her for who she is.




Developing a personal response



	AO4
	Communicate a sensitive and informed personal response to literary texts.





Exercise 5
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The two people here are expressing a personal response (or personal opinion) based on what they have seen of the skill of the two footballers.


	a  How successful do you think they will be in persuading each other? Why will or won’t they be?

	b  What kind of things do you think they will talk about to support their opinions?

	c  Explain to the class or another person sitting next to you what you think.



It is always important, when putting across a personal response to a literary text, that you make your arguments convincing. Your evidence, in the form of the language and structure of the text, needs to be careful and accurate and effectively explained. As you work through the units and the tasks in this book, your skills of critical evaluation will develop, and you will learn not only to make judgements about the effectiveness of the literature you are reading, but also to make informed personal responses based on the evidence you have found.



Exercise 6

Look at the words in this box. They are just some of the language and structural devices used by authors that you have to take into consideration when reading for meaning and communicating an informed personal response. Think about how they have been used in literary works you have already read in school or at home.
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If you don’t know what all these devices are or can’t think of how they can be used to aid meaning in texts, don’t worry: as you continue on your literature course, you will become far more skilled at understanding how writers use these devices. For now, if you wish, you can look up these words in the glossary at the back of the book and find out what they mean.

Overall, the most important exercise you can do to support your understanding of literature and develop confidence in analysing it is to read widely and often – this will help you to develop an understanding of the many and varied ways in which writers craft their work. The more experience you have of different types of literature, the more clearly you will be able to see what they are trying to do, and whether you think they have succeeded. You will find a wide variety of examples of literature from all over the world in this book, and regular suggestions for ways to take your learning further. Why not use them as a starting point for your own reading?
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Unit summary

In this unit, you have:


	•  Thought about the importance of active and independent learning.

	•  Practised some of the skills covered by the Assessment Objectives.

	•  Begun thinking about some of the aspects of literature – language, structure and form – that you will need to consider throughout your course.



You will have many opportunities to develop the skills you have begun to use in this unit throughout your course, but be sure to speak to your teacher or classmates about anything you don’t understand.
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3 What is literature?
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In this unit, you will:


	•  Think about different definitions of what is meant by the term ‘literature’.

	•  Contemplate the purposes of literature.

	•  Consider what is meant by ‘literary value’.

	•  Begin thinking about the three main literary forms and their characteristics.
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The information in this section is based on the Cambridge IGCSE Literature in English syllabuses (0475/0992) for examination from 2020, the Cambridge O Level Literature in English syllabus (2010) for examination from 2023 and the Cambridge IGCSE World Literature syllabus (0408) for examination from 2022. You should always refer to the appropriate syllabus document for the year of your examination to confirm the details and for more information. The syllabus document is available on the Cambridge International website at www.cambridgeinternational.org.

What is literature? This is not as straightforward a question as it might appear. Historically, the word ‘literature’ was used to describe all writing. In recent centuries, however, it has taken on a more selective and less clear meaning. In this unit, we will think about some of the ways we can define what should or should not be classed as ‘literature’, before beginning a consideration of the types of literature that you will study as part of your course.


The purposes of literature

One way of thinking about what is meant by ‘literature’ is to think about its purpose or purposes. In Unit 1, we briefly considered the question ‘Why study literature?’. The reasons given, based on the aims of the Cambridge IGCSE Literature in English (0475/0992), Cambridge O Level Literature in English (2010) and Cambridge IGCSE World Literature (0408) syllabuses, included the notion that an appreciation of literature can aid our personal growth. The exercise below is designed to help you think about how literature can help you develop a greater understanding of human concerns.


Exercise 1
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	a  What life lessons do you think Atticus was trying to teach Scout?

	b  In what ways do you think reading literature helps a person to learn these life lessons?






Exercise 2



	a  What do you think these people meant by their words?

	b  Based on your own reading experiences, do you agree with what they say?
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Literary value



Exercise 3



	•  How well the text has stood the test of time

	•  Whether it merits more than one reading

	•  Whether it has a certain originality.







Literary forms



	•  Poetry

	•  Prose (short stories and novels)

	•  Drama.




Exercise 4



	•  Most people who read literature read prose texts.

	•  Relatively few people read drama texts. (Think about what dramatists actually write their texts for, and the reason for the low numbers here might be more obvious than you think.)

	•  Reading all three genres in school might be considered important.
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POETRY


What is poetry?




	•  The language that the poet uses: Typically speaking, the language used in poetry will be more figurative than in other literary forms. This means that it does not simply present a literal meaning, but rather uses literary devices such as metaphors and similes to create associations between different items and, by doing so, creates a strong impression for the reader of the person, place or object being described. Think, for example, of perhaps the most famous simile in English poetry, William Wordsworth’s ‘I wandered lonely as a cloud’. Why does Wordsworth compare himself to a cloud? Perhaps he is saying he is wandering aimlessly, in the same way that a cloud is blown by the wind without any set direction or destination. Perhaps he is saying that he is daydreaming and not paying attention to the real world around him, that he has his ‘head in the clouds’, so to speak. Can you think of any other possible interpretations?


	•  The way the poem looks and sounds: As we have seen, poetry comes in many different shapes and sizes. The more poems you study, the better you will get at identifying the features that are characteristic of different forms. However, it is not enough simply to identify a poem’s form. You also need to be able to explain why the poet has used that form and how it contributes to the impression that they wish to convey. Be sure to think about the way a poem looks on the page: are the lines and stanzas consistent in their lengths? Count the syllables in each line: are there the same number (of syllables) or do they follow a regular pattern? Why might that be the case? Or why not? It might be that a poem composed in a regular form exhibits a certain level of confidence or clarity of thought on the poet’s part, while a poem that breaks from its form, or is composed in free verse, deals with subject matter that cannot be so easily represented, or emotions that cannot be so easily contained.


	•  The themes and ideas that the poem explores: You will find, when you read your set poems and the poems in this book, that they are packed with dense layers of meaning and that there are new ideas and interpretations to explore with each subsequent reading of a poem. Even when a poem appears fairly straightforward in its meaning, you need to consider what the poet’s motivation may have been for writing it; perhaps it explores a deeper issue relating to human nature or the natural world, or perhaps it relates to the historical or political context in which it was written, or to the author’s own unique perspective on the world, whatever that may be.
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Objectives




	•  read a range of poems from different periods and cultures

	•  identify quotations that demonstrate a poem’s meaning and learn how to use them when writing about poetry

	•  explore layers of meaning within poems

	•  analyse how poets use language, structure and form to create meaning

	•  use appropriate terminology when writing about poetry

	•  develop a sensitive and informed personal response to poetry.





Where will students be assessed on skills in writing about poetry?



	•  respond to an unseen poem or extract from a poem in Paper 4 – Unseen





	•  submit an assignment based on poetry in Component 5 – Coursework.








PROSE


What is prose?




	•  The perspective from which the story is told: The perspective from which a work of prose fiction is narrated can drastically affect the way that the events of the story are presented to the reader. There are two principal types of narrator that you are likely to encounter in your course: first person and third person. A first-person narrative is told from the perspective of a character in the story; this will likely be the protagonist of the story, but it doesn’t have to be. This type of narrative is easily identifiable by the use of the word ‘I’ by the narrator to refer to himself or herself. In such stories or novels, the reader only has access to the experiences and thoughts of the narrator; we see events through their eyes, so to speak. This might have the effect of creating greater sympathy in the reader for the character, but it can also serve to expose their flaws. In some cases, the reader may have reasons to question whether the narrator is being entirely truthful; in others, the reader may know something that the narrator does not seem to. If the narrator is a child, for example, the reader may have a clearer understanding of the events that they are describing than they do themselves.
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	•  The characters, their attitudes and actions: The primary way in which authors of prose fiction explore ideas or themes is through the presentation of different characters and their various personalities and attitudes. When thinking about the ways in which characters are presented, you should think about what the author or narrator tells us about their personality and their appearance, as well as what they say, the way they interact with other characters and, depending on the type of narrator, any reported thoughts. Often, characters will be representative of broader ideas or attitudes, and their actions or the fates that they suffer will be indicative of the author’s thoughts about a particular theme or topic.


	•  The structure of a novel or short story: As we saw in Unit 2, we can talk about the structure of a work of literature at various different levels, from individual sentences right up to an entire novel. Generally speaking, you should think about the way the writer has put the different parts of their story together to maximise the effects it has on the reader. At the narrative level, you should think about how the author sets up the world of the story, how they introduce the characters and their situations, as well as any conflicts they are involved in or obstacles that they face. You should consider the role of individual chapters or paragraphs in progressing the story towards a climax or resolution, and think about how the state of affairs has changed by the end of the story.
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Exercise 5
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	a  What do you think is meant by each of these quotations?

	b  What do think they say about the hierarchy of the different literary forms? Do you agree with their judgements?




Objectives




	•  read a range of extracts from literary prose works of different periods and cultures

	•  identify important quotations in prose extracts and learn how to use quotations when writing about prose

	•  explore layers of meaning within extracts from prose texts

	•  analyse how authors of prose texts use language, structure and form to create meaning

	•  use appropriate terminology when writing about prose texts

	•  develop a sensitive and informed personal response to prose texts.





Where will students be assessed on skills in writing about prose texts?



	•  respond to an unseen prose extract in Paper 4 – Unseen





	•  submit an assignment based on a prose text in Component 5 – Coursework.








DRAMA


What is drama?




	•  The way the play is staged: You need to be alert to what the dramatist tells us about setting, lighting, sound and props. Remember that, in contrast to the author of a piece of prose fiction, a dramatist cannot provide detailed descriptions of the setting or location of the action of their play: everything they want the audience to be aware of has to be seen or heard on stage. Different dramatists will provide varying levels of detail in their scripts about these various aspects of staging. Where a lot of detail has been provided, you should think about the significance of the dramatist’s instructions in relation to the themes and ideas they want to explore. If the script does not include much in the way of staging instructions, you should try to watch a performance of the play, or a video of a performance, or look at still photographs of a performance of it, and evaluate the director’s interpretation of the text and compare it with your own.

	•  How the dramatist uses stage directions: As above, a dramatist is usually unable to tell their audience exactly what is going on inside a character’s head (although occasionally a character might give a soliloquy). Therefore, a writer will often include stage directions in their plays to instruct the actors how they ought to deliver a particular line, how they should move on the stage and how they should interact with other characters. Again, the level of detail provided varies by dramatist, but where stage directions are included you should think about why the writer has included them and consider the way an audience will interpret an actor’s behaviour on stage. As always, watching a performance of the play will help you to understand the way that stage directions are interpreted and the effects that they create.
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Objectives




	•  read a range of extracts from drama texts of different periods and cultures

	•  identify important quotations in drama extracts and learn how to use quotations when writing about drama

	•  explore layers of meaning within extracts from drama texts

	•  analyse how dramatists use language, structure and form to create meaning

	•  use appropriate terminology when writing about drama texts

	•  develop a sensitive and informed personal response to drama texts.





Where will students be assessed on skills in writing about drama texts?



	•  respond to their two set drama texts in in Paper 2 – Drama





	•  respond to one set drama text in Paper 3 – Drama (open text).
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	•  Thought about different definitions of what is meant by the term ‘literature’.

	•  Contemplated the purposes of literature.

	•  Considered what is meant by ‘literary value’.

	•  Begun thinking about the three main literary forms and their characteristics.
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