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Get the most from this book

Everyone has to decide his or her own revision strategy, but it is essential to review your work, learn it and test your understanding. These Revision Notes will help you to do that in a planned way, topic by topic. Use this book as the cornerstone of your revision and don’t hesitate to write in it — personalise your notes and check your progress by ticking off each section as you revise.

Track your progress

Use the revision planner on pages iv-vi to plan your revision, topic by topic. Make a note when you have:


•  revised and understood a topic

•  tested yourself

•  practised the exam questions and gone online to check your answers.



You can also keep track of your revision by noting each topic heading in the book. You may find it helpful to add your own notes as you work through each topic.
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Features to help you succeed
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Exam tips and summaries

Expert tips are given throughout the book to help you polish your exam technique in order to maximise your chances in the exam. The summaries provide a quick-check bullet list for each topic.
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Typical mistakes

The author identifies the typical mistakes candidates make and explains how you can avoid them.
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Now test yourself

These short, knowledge-based questions provide the first step in testing your learning. Answers can be found online.
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Definitions and key words

Clear, concise definitions of essential key terms are provided where they first appear.

[image: ]




[image: ]

Exam practice

Practice exam questions are provided for each topic. Use them to consolidate your revision and practise your exam skills.
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Online

Go online to check your answers to the Now test yourself, Check your understanding and Practice questions at www.hoddereducation.co.uk/myrevisionnotes
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My revision planner
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      Exam format

      What could I be asked?
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      Experimental designs
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Glossary

Now test yourself, Check your understanding and Practice answers at
www.hoddereducation.co.uk/myrevisionnotes


1 Component content and exam format

Component content

Research methods and techniques:


•  Experiment

•  Observation

•  Self-report

•  Correlation.



Planning and conducting research.

Data recording, analysis and presentation.

Report writing.

Science in psychology.

Exam format

Exam facts

H167 (AS level):


•  This paper counts as 50 per cent of total AS level.

•  It is a written paper of ONE AND A HALF hours.

•  A total of 75 marks are available for this paper.



H567 (A level):


•  This paper counts as 30 per cent of total A level.

•  It is a written paper of TWO hours.

•  A total of 90 marks are available for this paper.



Exam structure

The paper has THREE sections:


•  Section A: Multiple choice




    •  Candidates are required to answer ALL questions.

    •  There will be questions from across the component content. Questions could also relate to the research methods used in the core studies.




•  Section B: Research design and response




    •  Candidates are required to answer ALL questions.

    •  Assessment will focus on a novel source. The themes of the questions will be:




        a) the planning and design of research

        b) the evaluation of research

        c) improvements to research.




•  Section C: Data analysis and interpretation




    •  This section will require candidates to analyse and interpret novel data or a piece of hypothetical research using descriptive and/or inferential statistics.



What could I be asked?

The examination will require candidates to have knowledge and understanding of the following:



	1.1 Research methods and techniques
	Candidates should have knowledge and understanding of the following research methods and techniques and their associated strengths and weaknesses:



	Experiment
	

•  Laboratory experiment, field experiment, quasi experiment





	Observation
	

•  Structured and unstructured

•  Naturalistic and controlled

•  Participant and non-participant

•  Overt and covert





	Self-report
	

•  Questionnaires and interviews (structured, semi-structured, unstructured)





	Correlation
	

•  Obtaining data for correlational analysis

•  Positive correlation, negative correlation, no correlation





	1.2 Planning and conducting research
	Candidates should be familiar with the following features of planning and conducting research and their associated strengths and weaknesses:



	Aims and hypotheses and how to formulate
	

•  Research aim, research question

•  Null hypotheses, alternative hypotheses, one-tailed (directional) hypotheses, two-tailed (non-directional) hypotheses





	Populations, samples and sampling techniques
	

•  Target population and sample

•  Random sampling, snowball sampling, opportunity sampling, self-selected sampling





	Experimental designs
	

•  Repeated measures design, independent measures design, matched participants design





	Variables and how they are operationalised
	

•  Independent variable (IV), dependent variable (DV)

•  Control of extraneous variables





	Designing observations
	

•  Behavioural categories, coding frames

•  Time sampling and event sampling





	Designing self-reports
	

•  Open questions and closed questions

•  Rating scales (Likert rating scale, semantic differential rating scale)





	1.3 Data recording, analysis and presentation
	Candidates should be able to demonstrate knowledge and understanding of the process and procedures involved in the collection, analysis and presentation of data. This will necessitate the ability to perform some calculations:



	Raw data
	

•  Design and use of raw data recording tables

•  Standard and decimal form and significant figures

•  Make estimations from data collected





	Levels and types of data
	

•  Nominal level data, ordinal level data, interval level data

•  Quantitative data and qualitative data

•  Primary data and secondary data





	Descriptive statistics
	

•  Measures of central tendency (mode, median, mean)

•  Measures of dispersion (variance, range, standard deviation)

•  Ratios, percentages, fractions

•  Frequency tables (tally chart)

•  Line graphs, pie charts, bar charts, histograms, scatter diagrams





	Inferential statistics
	

•  Normal and skewed distribution curves

•  Probability and significance levels

•  Using statistical tables of critical values

•  Criteria for using a parametric test

•  Criteria for using a specific non-parametric inferential test (Mann-Whitney U test, Wilcoxon Signed-Rank test, Chi-square test, Binomial Sign test and Spearman’s Rho)

•  Understand the use of specific non-parametric inferential tests (Mann-Whitney U test, Wilcoxon Signed-Rank test, Chi-square test, Binomial Sign test and Spearman’s Rho)

•  Type 1 errors and Type 2 errors

•  Symbols: =, <, <<, >>, >, ∝, ~





	Methodological issues
	

•  Representativeness

•  Generalisability

•  Reliability (internal, external, inter-rater, test–retest, split-half)

•  Validity (internal, face, construct, concurrent, criterion, external, population, ecological)

•  Demand characteristics

•  Social desirability

•  Researcher/observer bias and research/observer effect(s)

•  Ethical considerations, including British Psychological Society’s Code of Ethics and Conduct: respect (informed consent, right to withdraw, confidentiality), competence, responsibility (protection of participant, debrief), integrity (deception)





	1.4 Report writing
	Candidates should have knowledge of the conventions of reporting research in a practical report and demonstrate understanding of the role and purpose of each of the main sections and sub-sections:



	Sections and sub-sections of a practical report
	

•  Abstract, introduction, method (design, sample, materials/apparatus, procedure), results, discussion, references, appendices





	Citing academic references
	

•  Familiarity with citing academic research using the Harvard system of referencing





	Peer review
	

•  Appreciate the role of the psychological community in validating new knowledge and ensuring integrity through the process of peer review





	1.5 Practical activities
	

•  Candidates are expected to conduct and analyse their own small-scale research practicals, including appropriate risk assessment and management

•  Practicals should include: self-report, observation, experiment, correlation





	1.6 How science works
	

•  Candidates should understand how society makes decisions about scientific issues and how psychology contributes to the success of the economy and society

•  Candidates should therefore have knowledge and understanding of the following concepts: the study of cause and effect, falsification, replicability, objectivity, induction, deduction, hypothesis testing, manipulation of variables, control and standardisation, quantifiable measurements







2 Research methods and techniques

This component introduces and develops knowledge and understanding of the process of planning, conducting, analysing and reporting psychological research across a range of experimental and non-experimental methodologies and techniques.

The four main techniques used for collecting and analysing data when conducting psychological research are experiment, observation, self-report and correlation.

Experiment

Experiments involve the study of cause and effect, whereby one variable (the independent variable, IV) is altered or manipulated to see what effect it has on another variable (the dependent variable, DV). The dependent variable is the variable that is measured and the independent variable is the variable that is predicted to affect the dependent variable.

Other variables that could potentially influence the dependent variable, known as extraneous variables, should be eliminated or controlled whenever possible. Experiments are therefore frequently conducted in artificial environments so the researcher can control potential extraneous variables to prevent them becoming confounding variables (variables that actually affect the dependent variable strongly enough to influence the results).

Laboratory experiments

Laboratory experiments are conducted in artificial environments, where the researcher manipulates the independent variable to measure its effect on a dependent variable while carefully controlling extraneous variables which could influence the results. By comparing two or more conditions, cause and effect can be tested.
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Exam tip

Make sure you can state your independent and dependent variables.
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Strengths:


a)    Highly controlled so the effect of extraneous variables is minimised.

b)    Easily replicable.

c)    Can show cause and effect.



Weaknesses:


a)    Low in ecological validity.

b)    Often prone to demand characteristics.

c)    Ethical concerns: deception is often used and stress may occur.



Field experiments

These are controlled experiments conducted in natural environments. In field experiments, the researcher has little control over extraneous variables but due to the manipulation of the independent variable, cause and effect can be inferred.

Strengths:


a)    High in ecological validity.

b)    Demand characteristics can be minimised.



Weaknesses:


a)    Low control over variables.

b)    Difficult to replicate.

c)    Difficult to record data.

d)    Ethical concerns: lack of consent, deception, invasion of privacy, stress, no debriefing.



Quasi experiments

These make use of existing changes or differences in situations to create levels of an independent variable, i.e. the independent variable is naturally occurring and so cannot be manipulated by the researcher. Quasi experiments are usually conducted in a laboratory.
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Exam tip

Make sure you know at least one strength and one weakness of each of the experimental methods.

[image: ]



Strengths:


a)    Naturally occurring independent variable.

b)    Highly controlled so the effect of extraneous variables is minimised.

c)    Can show cause and effect.



Weaknesses:


a)    Low in ecological validity.

b)    Not easy to replicate.

c)    Often prone to demand characteristics.

d)    Ethical concerns: deception is often used and stress may occur.
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Now test yourself


1  Describe one difference between a laboratory experiment and a field experiment.

2  Outline two weaknesses of a quasi experiment.



[image: ]



Observation

Observations involve the precise measurement of naturally occurring behaviour, the aim being to observe behaviour, record it, look for patterns in the observed behaviour and then make sense of it. In most cases observations are conducted in a natural, real-world environment where the people being monitored are unaware of the fact that their behaviour is being recorded. This is called naturalist observation.


•  Participant observation involves the researcher becoming part of the group whose behaviour is being observed and monitored. This may be done either with (overt) or without (covert) the participants’ knowledge.

•  Non-participant observation involves the researcher recording participants’ behaviour while not, themselves, being involved in the situation under observation. This may be overt or covert.

•  Structured (systematic) observation involves the use of an explicitly designed coding framework/chart for recording behaviour. This may be participant or non-participant, overt or covert.

•  Unstructured observation involves the observer recording a non-specified, wide range of behaviours including any that seem relevant to the study. This may be participant or non-participant, overt or covert.

•  Controlled observation involves the recording of spontaneously occurring behaviour under conditions contrived by the researcher. Such observations can take place in either a laboratory or the participants’ normal environment. This may be participant or non-participant, overt or covert.

•  Overt observation is where participants are aware they are being observed. The observer may be participant or non-participant.

•  Covert observation is where participants are unaware they are being observed. The observer may be participant or non-participant.



Strengths of observations:


a)    What people say they do is often different to what they actually do, so observations give a different take on behaviour.

b)    A means of conducting preliminary investigations in a new area of research, to produce hypotheses for future investigations.

c)    Able to capture spontaneous and unexpected behaviour.

d)    Frequently high in ecological validity.

e)    Pre-determined coding systems make the recording of behaviours easy.
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Exam tip

Make sure you select the most appropriate observational method. For example, will it be more appropriate to conduct a participant rather than a non-participant observation? Should you conduct a covert or an overt observation?
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Weaknesses of observations:


a)    Observers may ‘see’ what they expect to see (observer bias).

b)    Poorly designed behaviour checklists reduce reliability and lead to low inter-rater reliability.

c)    If participants are unaware they are being observed, ethical concerns arise, such as deception, invasion of privacy.

d)    If participants are aware they are being observed they may respond with demand characteristics or socially desirable behaviour.

e)    Observations cannot provide information about what people think or feel.
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Now test yourself


3  Explain the difference between a participant observation and a non-participant observation.

4  Describe one strength and one weakness of observations.
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Self-report

This method involves some form of questioning (interview, questionnaire, survey), in which the participant rather than the test administrator (researcher) selects and reports/records the response(s).

Questionnaires are written methods of gaining data from participants. The researcher does not necessarily have to be present as the participant answers questions by writing on a pre-formatted question paper.

Interviews involve some form of direct verbal questioning of the participant by the researcher, though they can differ in how structured the questions are:


a)    Structured interviews involve the interviewer asking predominantly closed questions in a fixed order. Questions are usually scripted so they are standardised and every participant is asked the same questions, in the same order.

b)    Semi-structured interviews involve the interviewer asking a fixed list of both open and closed questions. The researcher can introduce additional questions if required to clarify and/or expand on particular points or issues.

c)    Unstructured interviews involve the interviewer usually starting the interview with a standard question which is asked of every participant. From there on, questions depend on the respondent’s answers, though the interviewer may have a list of topics they wish to cover.
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Exam tips

If using a questionnaire or an interview, make sure you include standardised instructions.

When using the self-report method, make sure you can suggest at least two appropriate questions that could be asked and show knowledge of how these would be scored or measured.
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Strengths of self-reports:


a)    Large amounts of standardised data can be gathered from a large number of people relatively quickly and conveniently, making results generalisable.

b)    Questionnaires and structured interviews are highly replicable, so trends and similarities/differences in behaviour can be identified.

c)    Unstructured questionnaires allow for in-depth, qualitative data to be gathered.



Weaknesses of self-reports:


a)    Questionnaires and structured interviews lack flexibility so participants cannot qualify or expand on their responses.

b)    Unstructured interviews are impossible to replicate.

c)    Responses are often influenced by demand characteristics and/or social desirability.




[image: ]

Now test yourself


5  Outline two strengths of questionnaires.

6  Outline two weaknesses of structured interviews.
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Correlation

Strictly speaking, correlation is a technique for data analysis rather than a research method. Correlational studies can collect data through a variety of methods, such as questionnaires, structured interviews, observations. Two sets of data are gathered from a sample and then analysed to see whether there is an association between them.

Correlation is therefore used to establish whether there is a relationship between two variables. It involves the measurement of two variables and does not involve any manipulation. It is a very useful technique when variables cannot be manipulated for either practical or ethical reasons.
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Typical mistake

Make sure you understand that the aim of a correlation is to show whether or not there is a relationship between the variables being measured. A correlation does not show ‘cause and effect’, i.e. you are not looking for the effect of an independent variable on a dependent variable.
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The three types of correlation are:


•  positive correlation

•  negative correlation

•  no (zero) correlation.



Strengths of correlations:


a)    Use quantifiable measures of each of the variables being measured.

b)    Give information about the relationship between the variables being measured.

c)    Strong negative or positive correlations can form the basis for further experimental research to establish cause and effect.



Weaknesses of correlations:


a)    Cause and effect cannot be established.

b)    Findings can be misleading, as they can imply cause and effect relationships that do not actually exist.
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Exam tip

Be able to identify a positive correlation, a negative correlation and a zero correlation from both a table of results and a graph.
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Now test yourself


7  Describe the purpose of correlation.

8  Describe a positive correlation.

9  Outline one strength and one weakness of correlations.
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Check your understanding


1  In an experiment, which of the following would be the dependent variable?




    A A variable which might influence the findings

    B The variable that is manipulated

    C A naturally occurring variable

    D The variable measured




2  Which of the following would be a covert, non-participant observation?




    A An observation where the researcher records participants’ behaviour while not being part of the investigation themselves

    B An observation where the researcher is actually part of the group whose behaviour is being observed though the participants themselves are unaware they are being observed

    C An observation where the participants know they are being observed though the researcher is removed from the situation and does not take part in the activity being observed

    D An observation where the participants are unaware they are being observed and the researcher is removed from the situation and does not take part in the activity being observed




3  Which of these best describes a negative correlation?




    A Where one variable increases, the other variable increases

    B Where one variable decreases, the other variable does not change

    C Where one variable decreases, the other variable decreases

    D Where one variable decreases, the other variable increases




4  Which of the following studies was a field experiment?




    A Baron-Cohen et al. (1997): Autism in adults

    B Piliavin et al. (1969): Subway Samaritan

    C Loftus and Palmer (1974): Eyewitness testimony

    D Moray (1959): Auditory attention




5  What are demand characteristics?




    A The tendency for participants to respond or behave in ways they think reflect what is acceptable in society rather than how they actually want to respond or behave

    B The tendency for a researcher to act in ways that influence the results due to such things as their own beliefs, culture, gender

    C Cues or features of an experiment or situation that indicate to participants the aim of the study and so influence their behaviour

    D Influences researchers can have on a study by such things as their presence, beliefs, culture, gender



For practice questions relating to Sections B and C of the exam paper turn to Chapter 7.
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Summary

By the end of this chapter you should:


•  know and understand the four main techniques used for collecting and analysing data when conducting psychological research

•  know and understand when each technique should be used

•  know and understand at least one strength and one weakness of each technique.
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3 Planning and conducting research

Students should be familiar with the following features of planning and conducting research and their associated strengths and weaknesses.

Aims and hypotheses and how to formulate them

Research aim: a statement that broadly points out what the research aims to accomplish and the desired outcomes of the research. It identifies the purpose of the investigation.

Research question: a question that asks about what a study intends to investigate.

Null hypothesis: predicts that there will be no difference or no relationship between the variables being studied and that any results are due to chance and are not significant in terms of supporting the idea being investigated.

Alternative hypothesis: predicts that there will be a difference or a relationship between the variables being studied and that the results are not due to chance but are significant in terms of supporting the idea being investigated.

One-tailed (directional) hypothesis: predicts the nature of the effect of the independent variable on the dependent variable (experiment) or the direction of the relationship (correlation).

Two-tailed (non-directional) hypothesis: predicts that the independent variable will have an effect on the dependent variable (experiment), or that there will be a relationship (correlation) but the direction of the effect is not specified.
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Exam tips

Know the difference between a research aim and a hypothesis. Remember that a hypothesis is a prediction.

Remember that a hypothesis for a correlation predicts that there will be a relationship/no relationship whereas for other research methods a hypothesis predicts a difference/no difference.
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Typical mistakes

When writing hypotheses many students ‘hedge their bets’ and write, ‘There will be a difference or a relationship between … and …’, ‘There will be no difference or relationship between … and …’. This will not score marks as there is no evidence of real understanding.

Other mistakes include not clearly identifying the variables being measured when writing a hypothesis and not including how the variables will be operationalised when writing a hypothesis.
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Now test yourself


1  Describe the difference between a null hypothesis and an alternative hypothesis.

2  Describe the difference between a one-tailed hypothesis and a two-tailed hypothesis.
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Populations, samples and sampling techniques

Target population and sample: the group of people the researcher is interested in and from which the sample is drawn.

Random sampling: the selecting of participants in a way that each member of the target population has an equal chance of being chosen. There is no bias in who is chosen so the sample is likely to be representative. There is, however, the chance of obtaining a freak sample as the researcher has no control over who will be selected.

Snowball sampling: relies on initial participants recruiting others to generate additional participants. The sample is unlikely to be representative, though it is an easy way of gathering a sample if specific sample features are required, for example gamblers, soccer players, health practitioners.

Opportunity sampling: produced by selecting people who are most easily available at the time of the study. The sample is unlikely to be representative, though again this is a quick and easy way of gathering a sample as the researcher just has to ask people who are around at the time of the investigation to be the participants.

Self-selected sampling: produced by asking people to volunteer to take part in a study. The study is unlikely to be representative, though participants who volunteer will usually be willing and co-operative so perform to the best of their ability.
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Now test yourself


3  Describe the term ‘random sampling’.

4  Describe why a self-selected sample is unlikely to be representative of the target population.
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Experimental designs

Repeated measures design: each participant takes part in every condition under test. A strength of this experimental design is that fewer participants will be needed and individual differences will be controlled for as the same participants are used in all conditions. A weakness, however, is that participants may suffer from boredom, order effects and/or practice effects. Boredom and order effects tend to result in poorer performance in the second or subsequent conditions and practice effects often lead to improved performance in the second or subsequent conditions.

Independent measures design: different participants are used for each level of the independent variable. A strength of this experimental design is that there is no chance of boredom, order effects or practice influence performance in the second or subsequent conditions. A weakness of this design is that more participants will be needed and as different people will take part in each condition, individual differences may influence the results.

Matched participants design: participants who are similar on key variables with one participant being placed in one experimental condition and the other in the other experimental condition. This design allows participants to be matched on features that are important to the study. For example, Bandura (1961) matched his participants on aggression levels, which was an important aspect of his study into the transmission of aggression. A disadvantage of this design is that it may be difficult to find an adequate number of participants who can be matched to the desired features.
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Exam tip

Know one strength and one weakness of each experimental design so that if an evaluation of the design is required, you can make both a supporting and a challenging comment.
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Now test yourself


5  Describe the difference between a repeated measures design and an independent measures design.
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Variables and how they are operationalised

Independent variable: the factor in an experiment that is manipulated, changed or compared by the researcher with the expectation that it will have an effect on the dependent variable. In a quasi experiment the IV is naturally occurring, it cannot be manipulated. For example, in Baron-Cohen’s study (1997) he could not manipulate whether the participants were autistic, had Tourette syndrome or were ‘normal’.

Dependent variable: the factor in an experiment that is measured by the researcher to assess the effects of the IV. The DV is therefore any observed changes in behaviour which result from the manipulation (or natural occurrence) of the IV.

Control of extraneous variables: the control of any factors other than the IV that might potentially affect the DV and so influence the findings. Environmental factors such as noise, temperature, time of day, etc., if not controlled, can influence findings. Likewise, individual factors such as gender, age, occupation, etc., if not controlled, can influence findings.
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Exam tips

Understand that it is the independent variable that influences the dependent variable.

Be able to suggest at least two controls that could be built into a research project to reduce the chances of the findings being caused by variables other than those being measured.
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Typical mistake

Not making it clear to the examiner how the independent variable could be manipulated or how the dependent variable could be measured.
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Designing observations

Behavioural categories: objective methods used in an observation to break a continuous stream of activity into discrete recordable events. For example, if observing behaviour in a sixth form common room, behavioural categories could include talking/using a mobile phone/working on a computer/reading/playing cards, etc.

Coding frames: lists of behavioural categories, each with a code. For example, behavioural categories for observing behaviour in a sixth form common room could be talking – to a friend/in a group, reading – a novel/an academic text/a magazine, playing cards – playing snap/bridge/whist.

Time sampling: a data recording method that involves recording pre-determined behaviours at regular intervals, for example every five seconds, or taking a sample at different times of the day or month.

Event sampling: a data recording method that involves counting the number of behaviours in a specified time period, for example using a tally chart.
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Exam tips

If conducting an observation, be able to suggest appropriate behavioural categories and coding frames.

Know and understand the difference between time and event sampling. Bandura, in his study of aggression, used both time and event sampling.
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Now test yourself


6  Describe the difference between time sampling and event sampling.
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Designing self-reports

Open questions: allow participants to give full and detailed answers in their own words. They produce qualitative data, which is in depth and very detailed. However, because open questions usually give qualitative data, it is often difficult to identify trends and patterns or make comparisons between participants.

Closed questions: offer a small number of explicitly stated alternative responses from which the participant must choose. There is no opportunity to expand on answers and they produce quantitative data. However, because closed questions usually collect quantitative data, which makes results easy to analyse, so trends and patterns can be identified and comparisons between individuals and/or groups can be made.

Rating scales: numerical scales on which participants indicate the strength of some measure. They produce quantitative data.


a)    Likert rating scales: allow participants to indicate how much they agree or disagree by choosing an option.

b)    Semantic differential rating scales: allow participants to choose between two extremes, rating their response towards an opposing pair of descriptive words. The participant chooses one of several numerical values.



A problem with the use of rating scales is that they are very subjective and therefore do not always give valid or useful findings. They do, however, produce quantitative data, which makes results easy to analyse.
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Exam tip

Know a strength and a weakness of open and closed questions and rating scales.
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Now test yourself


7  Describe one difference between open questions and closed questions.
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Check your understanding


1  A researcher conducted an experiment to test the effect of time of day on reaction times. He tested one group of participants in the morning and a second group in the afternoon. Identify the research design used in the experiment.




    A Repeated measures design

    B Independent measures design

    C Matched participants design

    D Independent, matched participants design




2  Which of the following describes a random sample?




    A Every third person on a list is selected

    B The people most easily available at the time of the study

    C Participants respond to an advertisement

    D Every person in the target population had an equal chance of being selected




3  Which of the following refers to time sampling?




    A A data recording method that involves counting the number of behaviours in a specified time period

    B A data recording method where the researcher has a list of behavioural categories. A tick is inserted by a category every time the behaviour is observed

    C A data recording method that involves the researcher timing how long a certain behaviour lasts

    D A data recording method that involves recording pre-determined behaviours at regular intervals



For practice questions relating to Sections B and C of the exam paper turn to Chapter 7.
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Summary

By the end of this chapter you should:


•  know how to formulate a hypothesis

•  know and be able to evaluate the most common sampling techniques

•  know and be able to evaluate the three experimental designs

•  know how to design an observation so appropriate behaviours can be measured

•  know and be able to evaluate how self-reports such as questionnaires and interviews can be designed.
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4 Data recording, analysis and presentation

Candidates should be able to demonstrate knowledge and understanding of the processes and procedures involved in the collection, analysis and presentation of data. They will also need to be able to perform some calculations.

Raw data

Raw data recording tables include tally charts/frequency tables, summary tables, etc. They allow researchers to make a quick judgement in relation to the null or alternative hypothesis. To check knowledge and understanding of alternative and null hypotheses, refer to Chapter 3. Raw data is often gathered using tally charts/frequency tables. An example of a tally chart/frequency table is shown below.
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Standard and decimal form

Standard form is a way of representing very small or very large numbers in a form in which they can be easily understood by showing how many ‘times ten’ the number is multiplied. For example, 3 × 104 means 3 × 10 × 10 × 10 × 10 or 3 multiplied by 4 tens = 30,000.

Decimal form is a way of representing portions of numbers with values less than 1.

Significant figures

This is a way to simplify a long number. For example, 6640 to one significant figure becomes 7000 because the second figure is 5 or more. Meanwhile, 0.0536 to one significant figure becomes 0.05 because the next figure is less than 5. These numbers would become 6600 and 0.054 to two significant figures. The first digit is the most important as it shows the most about the ball-park amount. This makes it significant, but if the next figure is 5 or more, it is rounded up whereas if it is 4 or less it is not rounded up.

Make estimations from data collected

Making estimations means finding a value that is close enough to the right answer, usually with some thought or basic calculation involved.
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Now test yourself


1  Sketch a tally chart to record behaviours displayed by passengers on a train.
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Levels and types of data

Nominal level data: a level of measurement recording data in totals of named categories.

Ordinal level data: a level of measurement recording data as points along a scale where the gaps between the points are not necessarily equal.

Interval level data: a level of measurement recording data as points on a scale where the gaps between the points are equal.

Quantitative data: numerical data.

Qualitative data: descriptive data.

Primary data: data gathered first hand (directly) from the sample.

Secondary data: data gathered from research conducted by another researcher.
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Exam tips

Know the difference between nominal, ordinal and interval level data.

Know the difference between quantitative and qualitative data.
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Typical mistake

Confusing quantitative with qualitative data – quantitative refers to the quantity, i.e. how much/how many; qualitative refers to the quality, i.e. descriptive information. This data cannot actually be measured, though rating scales are often used to make qualitative data measurable. For example, qualitative data in relation to mood states can be quantified using a rating scale.
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Now test yourself


2  Identify one core study that used secondary data.
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Descriptive statistics

Measures of central tendency: a mathematical way to describe a typical or average score from a data set.


a)    Mode: the most frequent score(s) in a set of results.

b)    Mean: the average score in a set of results, worked out by adding up all the scores and diving by the number of scores.

c)    Median: the middle score in a data set when the data is in rank order.



Measures of dispersion: a mathematical way to describe the variance or spread of scores in a data set.


a)    Variance: the average of the squared differences from the mean.

b)    Range: the spread of scores within a data set, calculated by taking the smallest value from the largest value and adding 1 to the total.

c)    Standard deviation: a measure of how spread out the scores are in a data set. It is the square root of the variance.



Ratio: a comparison between values within different categories.

Percentage: a fraction in which the common denominator is always 100. The resulting number is followed by the sign %.

Fraction: a representation of portions of a whole number calculated by dividing the number on the top by the number on the bottom.

Frequency table (tally chart): a grid showing the possible categories of results in which a tick or symbol is placed each time the behaviour is observed.

Line graph: a graph that uses points connected by lines to show how something changes in value.

Pie chart: a circular chart divided into sectors, with each sector showing the relative size of each value.

Bar chart: a graph which uses rectangular bars or columns to show how large each value is. Bars can be horizontal or vertical but should not touch each other.

Histogram: a graphical display where the data is grouped into ranges and then plotted in bars or columns. Because the data is related/continuous, bars/columns should touch each other.

Scatter diagram: a graph of plotted points to show the relationship between two sets of data.
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Now test yourself


3  Describe how you calculate the median in a set of numbers.

4  Identify the type of graph you would use when displaying data in a correlational analysis.
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Inferential statistics

Normal distribution curve: a frequency distribution curve that rises gradually and symmetrically (in a bell shape) to a single maximum at the point of the mean, median and mode. A normal distribution curve should look like Figure 4.1.
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Skewed distribution curve: a frequency distribution curve in which the measures of central tendency do not lie together in the middle, i.e. there is a greater spread of scores on one side. A skewed distribution curve could look like either of the ones shown here, depending on whether there is a positive (Figure 4.2) or a negative (Figure 4.3) skew.
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Probability: the chance that something will happen.

Significance level: the probability that a pattern in the results could have arisen by chance; the level at which psychologists reject the null hypothesis. This is usually at p < 0.05.

Tables of critical values: enable psychologists to compare the calculated/observed value of their data with critical values which mathematicians have identified to be the value at which data is significant.

Criteria for using a parametric test:


a)    The data has to be interval or ratio.

b)    The data has to have a curve of normal distribution.

c)    The variances should be similar.



Examples of parametric tests include t-tests and ANOVA tests. Detailed knowledge and understanding of these tests is not required for this specification. The only knowledge required is whether a parametric or a non-parametric test should be used. Generally, a non-parametric test is used when the gathered data does not show a normal distribution curve.

Criteria for using a specific non-parametric test are shown in the table.
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a)    Mann-Whitney U test: a test of difference suitable for use with independent data. It can be used when at least an ordinal level of measurement has been achieved. It can therefore be used with data on an interval or ratio level of measurement which is converted to an ordinal level for the purpose of the test.

b)    Wilcoxon Signed-Rank test: a test of difference that is suitable for use with related data. It can be used when at least an ordinal level of measurement has been achieved. It can therefore be used with data on an interval or ratio level of measurement which is converted to an ordinal level for the purpose of the test.

c)    Chi-square test: a test of association for use with independent data which is measured at a nominal level (in the form of frequencies). It tests for differences by examining the association that exists between data categorised into rows and columns. It compares observed frequencies (those actually obtained) with expected frequencies (the average frequencies which would be observed if the null hypothesis were true).

d)    Binomial Sign test: a test of difference suitable for use with related data which is measured at a nominal level of measurement. The test examines the direction of any difference between pairs of scores.

e)    Spearman’s Rho: a test of correlation suitable for use with pairs of scores. It can be used when at least an ordinal level of measurement has been achieved. It can therefore be used with data on an interval or ratio level of measurement which is converted to an ordinal level for the purpose of the test.
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Exam tip

There is no requirement to be able to actually calculate any of the non-parametric tests referred to here. However, students should know the criteria for using each test as they may be given information in the exam and asked to identify which test they would use. They may also be asked to complete parts of a calculation by adding appropriate signs, symbols or numbers.
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Type 1 errors: rejecting the null hypothesis when it is true, i.e. accepting the alternative hypothesis when it is not true.

Type 2 errors: accepting the null hypothesis when it is not true, i.e. rejecting the alternative hypothesis when it is true.

Symbols:

= equals

< smaller than

<< much smaller than

>> much greater than

> greater than

∞ proportional to

~ roughly equivalent to/approximately.
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Now test yourself


5  Describe a normal distribution curve.

6  Describe the difference between a type 1 and a type 2 error.
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Methodological issues

Representativeness: the extent to which a sample is typical of the key features of the target population so is likely to produce findings that can be generalised.

Generalisability: the extent to which findings from one sample or situation can be applied to another sample or situation.

Reliability: the consistency of a measure.


a)    Internal: the consistency of results of a test across items within the test.

b)    External: the extent to which a test produces the same results in the same situation with the same people or the extent to which a test score varies from one time to another.

c)    Inter-rater: the extent to which two researchers consistently rate, score or observe the same behaviour and the sets of ratings. If the two sets of ratings produce a positive correlation, inter-rater reliability has been established. Inter-rater reliability is frequently gained through a pre-test where the researcher has the opportunity to check that they are interpreting and recording behaviours in the same way.

d)    Test–retest: a way to test reliability by using the same test twice. If the two sets of scores correlate well, the test has good reliability.

e)    Split-half: a way to test internal reliability by comparing two halves of a test. If the scores on both halves of the test correlate well, the measure has good reliability.
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Exam tips

Know the difference between internal and external reliability.

Know what is meant by inter-rater reliability and how this can be achieved.
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Validity: how accurate a piece of research or test is at measuring what it aims to measure.


a)    Internal: the extent to which the procedures within a study achieve the intended manipulations and measures. High internal validity means researchers can be sure that changes in the dependent variable are caused by the independent variable.

b)    Face: the extent to which a measure has ‘face value’ and appears to test what it claims to.

c)    Construct: the extent to which the phenomenon being measured really exists.

d)    Concurrent: the extent to which different measures of the same phenomenon produce similar results in the same circumstances, at the same time.

e)    Criterion: the extent to which one measure of a phenomenon predicts the value of another measure of the same phenomenon.

f)    Population: the extent to which the findings from one sample can be generalised to the whole of the target population.

g)    Ecological: the extent to which findings from one situation generalise to other situations; the extent to which a piece of research is accurately measuring real life.
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Typical mistake

Confusing the terms ‘reliability’ and ‘validity’ and/or using the terms interchangeably.
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Exam tip

Know the difference between internal, face, construct and concurrent validity.
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Demand characteristics: cues or features of an experiment or situation that indicate to participants the aim of the study and so influence their behaviour.

Social desirability: the tendency of participants to respond or behave in ways they think reflect what is acceptable in society rather than how they actually want to respond or behave.
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Typical mistake

Confusing the terms ‘demand characteristics’ and ‘social desirability’ and/or using them interchangeably.
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Researcher/observer bias:


•  Researcher bias: the tendency for a researcher to act in ways that influence the results due to such things as their own beliefs, culture, gender.

•  Observer bias: the tendency for an observer to ‘see what they want to see’ and so record behaviours they believe should or will occur rather than recording behaviours that actually occur.
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Typical mistake

Confusing ‘researcher’ with ‘observer’ and/or using the terms interchangeably.
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Researcher/observer effects:


•  Researcher effects: negative influences researchers can have on a study by such things as their presence, beliefs, culture, gender.

•  Observer effects: influences that observers can have on a study by such things as their presence, beliefs, culture, gender, when the observer is overt or when their role becomes apparent to the participants.



Ethical considerations are based on the British Psychological Society’s (BPS) Code of Ethics and Conduct. The area of RESPECT considers the following issues:


•  Informed consent: participants should have sufficient knowledge about a study to decide whether or not they want to agree to take part.

•  Right to withdraw: participants should be aware that they can remove themselves and their data from the study at any time.

•  Confidentiality: participants’ results and personal information should be kept safely and not released to anyone outside the study.
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Exam tip

Be able to evaluate any given piece of research in relation to ethical considerations. Evaluations need not always be negative. Many pieces of research show at least some consideration has been given to ethics. For example, Milgram, after his study into destructive obedience (1863), debriefed his participants.
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The area of COMPETENCE reflects the need for psychologists to work within their own capabilities, not giving advice to participants if not qualified to do so, and to check their research with peers. It clarifies the need for psychologists to monitor their own and others’ competence in carrying out research appropriately.

The area of RESPONSIBILITY considers the following issues:


•  Protection of participant: participants should not be put at any greater physical or psychological risk than they would expect in their everyday lives.

•  Debrief: a full explanation of the aims and potential consequences of a study should be given to participants after they have taken part to ensure they leave in at least as positive a condition as they arrived.



The area of INTEGRITY considers the following issue:


•  Deception: participants should not be deliberately misinformed about the aim or the procedure of the study.
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Now test yourself


7  Describe how you could ensure the findings from an observation had inter-rater reliability.

8  Describe how social desirability may influence the findings of a study.

9  Describe two ethical considerations a researcher must be aware of when conducting a covert observation and explain how they could be managed.
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Check your understanding


1  Which of the following is a type 1 error?




    A Rejecting the null hypothesis when it is true

    B Accepting the null hypothesis when it is not true

    C Rejecting the alternative hypothesis when it is true

    D Accepting the alternative hypothesis when it is true




2  What does the symbol p stand for?




    A The possibility that the results are due to chance

    B The probability that the results are significant

    C The probability that the results are correct

    D The probability of the results being due to chance




3  Which of the following statements describes the mean in a set of scores?




    A The average score in a set of results, worked out by adding up all the scores and dividing by the number of scores

    B The most frequent score(s) in a set of results

    C The typical score from a data set

    D The middle score in a data set when the data is in rank order




4  Which of the following statements describes how to calculate the range in a set of scores?




    A Work out the average of the squared differences from the mean

    B Work out the square root of the variance

    C Take the smallest value from the largest value and add 1 to the total

    D Take the smallest value from the largest value and subtract 1 from the total




5  49 participants are divided into two groups in a part-to-part ratio of 3 : 4. How many will be in each part?




    A 14 : 35

    B 21 : 28

    C 19 : 30

    D 23 : 26




6  A researcher investigated the relationship between students’ ratings of enjoyment for homework and their performance in examinations. Identify the type of graph she would use to display her findings.




    A Pie chart

    B Scatter diagram

    C Bar chart

    D Line graph




7  A psychologist compared people who earned more than £40,000 per year with those who earned less than £20,000 per year by asking them how much control they felt they had over their futures. Which non-parametric inferential test should be used to analyse the data gathered?




    A Wilcoxon Signed-Rank test

    B Chi-square test

    C Mann-Whitney U test

    D Binomial Sign test




8  Which of the following is the usual level at which psychologists reject the null hypothesis?




    A p < 0.05

    B p > 0.5

    C p < 0.005

    D p > 0.005




9  Which ethical consideration does not come under the heading of ‘Respect’?




    A Competence

    B Informed consent

    C Right to withdraw

    D Confidentiality



For practice questions relating to Sections B and C of the exam paper turn to Chapter 7.
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Summary

By the end of this chapter you should:


•  know how raw data can be presented

•  understand about different levels and types of data

•  know and understand the most common descriptive statistics used in psychological research

•  understand inferential statistics and know which test to apply when analysing data

•  have an understanding of the most common methodological issues that can be raised against psychological research.
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5 Report writing

Psychologists use a conventional method when writing up their research. The sections and sub-sections of a psychological report generally follow the structure outlined below.

Sections and sub-sections of a practical report

Title

The title should be concise yet clear enough to give the reader an idea of the investigator’s central concerns. Remember that your reader will initially see the title and nothing else, but wishes to know whether or not the report is relevant to his/her research interests. The title should be an accurate reflection of the content of the report and should not be more than 20 words, except under very unusual circumstances.

Abstract

The abstract is a self-contained and brief summary of the main points of the write-up. It enables an interested reader to quickly determine whether the content is likely to be of use to him/her. It should contain a brief statement of the topic being investigated, the design used, the participants investigated, the stimulus materials and apparatus involved, if appropriate, the principal results and their analysis, together with the main conclusions drawn.
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Now test yourself


1  Explain the purpose of an abstract.
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Introduction

This should present the reasoning behind the particular topic being investigated. The introduction should provide the following information in the following order: (i) a review of the background material (existing findings and theories) relevant to the study, (ii) an outline of the precise topic being investigated and the way it is to be investigated, (iii) an outline of the aim and the hypothesis/hypotheses.

Method

The method describes in detail the operations performed by the researcher. The method should contain enough information for another researcher to be able to repeat the study.


a)    Design: The research design (independent measures, repeated measures, etc.) if appropriate should be identified and justified. The independent variable(s) and how they were operationalised and the dependent variable and how it was measured should be described.

b)    Sample: This should give information relating to the participants, i.e. the number, and other characteristics important for the topic under investigation and the conclusions you wish to draw, such as age, age range, sex ratio, educational level, occupation and how they were selected. This information is very important as it may have implications for the generalisability of any findings.

c)    Materials/apparatus: The apparatus and materials used should be described. If complex apparatus is used it should be described in sufficient detail to allow equivalent apparatus to be constructed. If special software is used, it should be named. Other materials, such as words, puzzles, questionnaires, etc., should be referred to and included in the appendices. The function of the equipment and the use to which it was put should also be described.

d)    Procedure: This section should describe exactly what the researchers and the participants did. There should be enough information to enable another researcher to repeat the study. Such information as standardised instructions should be referred to, with the details included in the appendices.
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Exam tips

Know that descriptions of the research design, sample, materials/apparatus and procedure should all be reported within the method section.

Know that the procedure sub-section should contain adequate detail for another researcher to replicate the study.
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Now test yourself


2  In which section of a report should a description of the sample be placed?
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Results

This section should provide a clear, concise summary of the data collected and the results of any statistical tests. A ‘rule of thumb’ guide for what should be included in this section is: (i) a summary table(s) of the results showing measures of central tendency and dispersion, (ii) if meaningful, visual diagrams, such as graphs of the findings, (iii) identification and justification of any statistical analysis conducted on the findings, (iv) if an inferential test has been used, the following information should be provided: the value of the test statistic, degrees of freedom (or number of participants), whether the test was one-tailed or two-tailed, and the observed p value. Reference should also be made to whether the null hypothesis was rejected and if a significant finding was observed, the direction of the effect. Large amounts of raw data and calculations should not be included in this section but rather in the appendices.
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Exam tips

Remember that any raw data and calculations should not be included in the results section but should appear in the appendices at the end of the report.

In this section refer to whether or not the null hypothesis was rejected and whether a significant finding was observed.
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Now test yourself


3  Identify two things that should not be placed in the results section and state where they should be placed in the report.
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Typical mistakes

Putting far too much detail in the results section.

Not referencing in the main body of the text information that has been placed in the appendices.
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Discussion

In this section the results can be interpreted and their meaning discussed. The discussion should relate to the issues raised in the introduction and provide more detail about these issues. The results may not have led to clear-cut answers to the questions initially raised, so the discussion may suggest further research which can be conducted in the future. Limitations of the study which have come to light should also be discussed, for example biases within the sample which may lead to findings having limited generalisability. This section should therefore be presented in three stages: (i) a short statement of results, (ii) an account and explanation of the findings, (iii) implications of the findings and limitations of the study. The final sentence or two should show how the study has benefited the research community and improved understanding of the issues and ideas raised in the introduction.
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Exam tips

Understand that the discussion section is not just an evaluation of the strengths and limitations of the study. There is also the opportunity in this section for the psychologist to make alternative suggestions relating to their findings and suggestions for further research. The psychologist may also consider implications for psychological theory and possible real-world applications.

Learn the Harvard referencing system as outlined on page 22.

Remember that each appendix should have a full title and be referenced somewhere in the main body of the report.
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References

Use the Harvard referencing system.

Appendices

Any additional information such as raw data, statistical calculations, stimulus material, standardised instructions, copies of questionnaires, etc. should be placed here. Each appendix should have a full title and be referenced somewhere in the main body of the report.

Citing academic references

Be familiar with citing academic research using the Harvard system of referencing. For example:

Loftus, E. F. and Palmer, J. C. (1974) Reconstruction of automobile destruction: An example of the interaction between language and memory. Journal of Verbal Learning & Verbal Behaviour, 13 (5), 585–589.

Milgram, S. (1963) Behavioural study of obedience. Journal of Abnormal and Social Psychology, 67 (4), 371–378.

Grant, H. M., Lane, C., Bredahl, J. C., Clay, J., Ferrie, J., Groves, J. E., McDorman, T. A. and Dark. V. J. (1988) Context-dependent memory for meaningful material: Information for students. Applied Cognitive Psychology, 12 (6), 617–623.
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Exam tips

Look at how all the core studies have been referenced using the Harvard system. These can be found in the references section of any of the appropriate textbooks.

Work with a friend. One person writes one of the references with either one or more aspect of the reference missing or incorrect, the other then completes or corrects the reference.
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Peer review

Appreciate the role of the psychological community in validating new knowledge and ensuring integrity through the process of peer review. Research papers, submitted for publication, are scrutinised by a panel of experts. This allows specialists to judge whether or not the article makes a significant contribution to the body of psychological knowledge or a particular area of psychology. Once published, an article is subject to further peer review through ongoing scrutiny by other researchers. This allows the original researcher and/or other researchers to comment on the work, follow it up and produce further research on the topic. However, as editors tend to prefer to publish positive results, as this will increase the standing of their journal, there can be a bias in publishing results that can lead to a misperception of the true facts.
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Now test yourself


4  Suggest one strength of peer reviews.

5  Suggest one weakness of peer reviews.
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Check your understanding


1  Where, in a practical report, should tables of raw data be placed?




    A Method

    B Abstract

    C Appendices

    D Discussion




2  In the following academic reference, what is missing which should be included when using the Harvard referencing system?



Blakemore, C. and Cooper, G.F. Development of the brain depends on the visual environment. Nature, 228, 477–478.


A The author’s full name

B The year of publication

C The volume of the journal

D The pages of the journal



For practice questions relating to Sections B and C of the exam paper turn to Chapter 7.
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Summary

By the end of this chapter you should:


•  have knowledge of the conventions of reporting research in a practical report

•  understand the role and purpose of each of the main sections of a research report

•  know and be able to apply the Harvard referencing system.
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6 Science in psychology

How science works

Students should understand the following scientific concepts:


•  The study of cause and effect: experimental research aims to demonstrate a causal relationship by manipulating the independent variable so the effect on the dependent variable can be observed and measured.

•  Falsification: the ability to demonstrate that a hypothesis is false.

•  Replicability: the ability to repeat an original procedure in exactly the same way. If a finding from a study is valid, it should be possible to obtain the same finding if the study is repeated.

•  Objectivity: the ability to take an unbiased external perspective by not being affected by an individual or personal viewpoint. If objectivity is achieved, different researchers will view things from the same perspective.

•  Induction: a scientific method that uses observations to generate testable hypotheses, which are then developed into theories.

•  Deduction: a scientific method that develops hypotheses from theories, then tests the hypotheses to see the extent to which they hold true.

•  Hypothesis testing: a hypothesis is formulated once a theory has been identified or proposed. The hypothesis is then tested through empirical research – research that results in the collection, analysis and evaluation of data.

•  Manipulation of variables: the manipulation of the independent variable to see the variation in results depending on whether it is or isn’t present.

•  Control: the extent to which any variable(s) is/are held constant or regulated by the researcher.

•  Standardisation: ensuring that all procedures are the same for every participant so performances are comparable.

•  Quantifiable measurements: recording behaviour in numbers for ease of analysis.



How psychology contributes to the success of the economy and society

The following are examples of how psychological research has helped to improve the social and physical world:


•  Improved understanding of the circumstances in which people will obey destructive orders.

•  Improved understanding of how authorities can effectively question people who have been witnesses to important events such as accidents and crimes.

•  Improved understanding of how observation can lead to the imitation of behaviours.

•  Improved understanding of the localisation of brain functions.

•  Improved understanding of the social interaction difficulties experienced by individuals on the autistic spectrum.

•  Improved treatment of mental health issues.

•  Improved understanding of child development, leading to better teaching and learning environments.

•  Improved understanding of attachment, leading to family-friendly environments for hospitalised children.

•  Improved understanding of how individuals can be encouraged to adopt positive attitudes to recycling.

•  Increased understanding of how to reduce the chances of re-offending, saving the police, etc. time and money.

•  Increased understanding about personal space and territory so working environments can be designed to maximise employee productivity and satisfaction.
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Exam tips

Make sure you can explain how the manipulation of an independent variable allows the researcher to infer cause and effect.

Understand how replicability can be enhanced through the use of controls.

Know that objectivity can be achieved through the use of quantifiable measurements.
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Now test yourself


1  Give one example of how psychological research has helped to improve the social and physical world.

2  Identify one piece of psychological research that links to the example you have given.
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Check your understanding


1  Which of these is not a feature of scientific study?




    A Case study method

    B Studying cause and effect

    C Having an independent variable

    D Measuring a dependent variable




2  What is a definition of falsification?




    A Demonstrating that data is flawed

    B Demonstrating that a null hypothesis is false

    C Demonstrating that a study lacks validity

    D Demonstrating that a hypothesis is false




3  How can the objectivity be reduced in scientific research?




    A Testing for inter observer reliability

    B Using behavioural categories

    C Allowing experimenter bias

    D Collecting qualitative data




4  What is a definition of deduction?




    A Developing a hypotheses from theories

    B Using observations to generate testable hypotheses

    C Testing hypotheses through empirical research

    D Calculating a statistical significance




5  Which of these is a problem caused by lack of control?




    A No hypothesis being formed

    B Participants withdrawing

    C Extraneous variables

    D Qualitative data being collected




6  How might psychological research contribute to society?




    A It provides universities with funds

    B It can give an improved understanding of human behaviour

    C It can form the basis of further research

    D It can be carried out ethically
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Summary

By the end of this chapter you should:


•  know how science works within psychology

•  know some ways in which psychology has contributed to the success of the economy and society.
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7 Practice questions on research methods

Having reviewed the chapters in Component 1, you should be ready to attempt the following sample examination-style practice questions from Sections B and C.

Section B: Research design and response


1  A psychologist wanted to investigate the relationship between a person’s level of happiness and their level of exposure to sunlight as some research suggests that people are happiest when the sun is shining. To do this, the psychologist gave a questionnaire to 15 employees at the G and H Superstore in Littlebridge, England as they reported for work at the beginning of the 18.00 to 24.00-hours shift.




    a) Describe the target population in this study.

[2]

    b) The sampling technique used was opportunity sampling. Suggest one strength and one weakness of opportunity sampling as used in this study.

[6]

    c) Write an alternative hypothesis for this study.

[3]

    d) Describe an appropriate procedure the psychologist could have followed when conducting this study.

[12]



In your answer you must refer to the following:


•  How the two variables will be measured.

•  How the questionnaire will be administered.

•  At least two ethical considerations the psychologist would need to consider and how they could be managed.




    e) Explain why the data gathered in this study would be considered quantitative data.

[2]

    f) Sketch an appropriate graph to present the data that might have been collected in this study.

[4]

    g) State and justify which inferential (non-parametric) test the psychologist would have used to analyse the data gathered.

[3]




2  A psychologist wants to investigate whether time of day has an effect on people’s reading speed. To do this, she has decided to conduct an experiment using an independent measures design. She intends to gather a sample of 50 A level Psychology students from a local college in Cardiff, Wales – 25 of the students will be tested at 10 a.m. and the other 25 at 2 p.m.




    a) State a null hypothesis for this study.

[2]

    b) Identify the independent and dependent variable in this study.

[2]

    c) Outline one strength and one weakness of using an independent measures design in this study.

[6]

    d) Describe how random sampling could be used to obtain participants for this study.

[3]

    e) Describe how the dependent variable could be measured in this study.

[4]

    f) Identify one extraneous variable that could affect the results of this study and suggest how it could be controlled.

[3]

    g) Discuss ethical issues in relation to this study.

[12]



Section C: Data analysis and interpretation


1  A psychologist conducted an observation to investigate what students did in lessons when not working on a task. He told a group of students that he was going to observe their behaviour. He then sat at the back of the classroom and observed them throughout a 40-minute geography lesson. The psychologist made a note each time he observed a behaviour listed on his tally chart. The results of the study are shown in the table below.
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    a) The tally chart contained eight behavioural categories. Describe one strength and one weakness of using behavioural categories in this observational study.

[6]

    b) This study gathered data through the event sampling method. Describe one strength and one weakness of event sampling.

[4]

    c) This was an overt observation.




        i)   Explain what is meant by an overt observation.

[2]

        ii)  Describe one strength and one weakness of overt observations as used in this study.

[6]




    d) What is the mode for the type of behaviour observed during the 40-minute geography lesson?

[1]

    e) Sketch a bar chart to show the data recorded in this study.

[4]

    f) Outline two conclusions that can be drawn from the findings of this study.

[6]




2  A researcher investigated the relationship between a person’s levels of stress and their performance on a short-term memory test. The researcher placed a poster in a hospital canteen asking for nurses to volunteer to participate in the study. The first ten people to volunteer became the sample. Participants were first asked to rate themselves on a scale of 1 to 20 for how stressed they felt (with 20 being ‘extremely stressed’). They were then asked to perform a short-term memory test which involved looking at 30 items displayed on a table in the centre of the room for one minute and then, once the items were covered, to write down as many as they could remember. The results of the investigation are shown in the table below.





	Participant number
	Self-rating of stress (1–20. 20 = extremely stressed)
	Number of items recalled (/30)



	  1
	  2
	28



	  2
	12
	18



	  3
	11
	21



	  4
	15
	30



	  5
	  4
	26



	  6
	  8
	23



	  7
	  5
	24



	  8
	20
	10



	  9
	14
	17



	10
	10
	22





    a) Identify two findings from the table on page 27.

[2]

    b) What is the median for the self-rating of stress? Show your calculations.

[2]

    c) Describe one possible strength and one possible weakness of the volunteer sample used in this study.

[6]

    d) Sketch an appropriate graph to represent the results of this study.

[4]

    e) Draw two conclusions from the graph you have just sketched.

[6]

    f) Identify a suitable non-parametric inferential test that could be used to analyse the data and give one reason to justify your choice.

[3]




8 Component content and exam format

Component content
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Exam format

Exam facts

H167 (AS level):


•  This paper counts as 50 per cent of total AS level.

•  It is a written paper of ONE AND HALF hours.

•  A total of 75 marks are available for this paper.



H567 (A level):


•  This paper counts as 35 per cent of total A level.

•  It is a written paper of TWO hours.

•  A total of 105 marks are available for this paper.



Exam structure

The paper has THREE sections:


•  Section A: Core studies




    •  Candidates are required to answer ALL questions.

    •  Questions are based on the core studies individually, in their pairs or in terms of their key theme.




•  Section B: Areas, perspectives and debates




    •  Candidates are required to answer ALL questions.

    •  Questions will focus on areas, perspectives and debates:




        a) Areas: social, cognitive, developmental and biological psychology and the psychology of individual differences.

        b) Perspectives: behaviourist and psychodynamic.

        c) Debates: nature/nurture, freewill/determinism, reductionism/holism, individual/situational explanations, usefulness of research, ethical considerations, conducting socially sensitive research and psychology as a science.




•  Section C: Practical applications




    •  Candidates are required to answer ALL questions.

    •  Questions will require candidates to apply their knowledge and understanding of psychology to a novel source.



What could I be asked?

The examination will require candidates to be able to do the following:



	Section A: Core studies
	Content



	Individual studies
	‘Tell the story’ of each core study in terms of:

•  background

•  method




    •  design

    •  sample

    •  materials/apparatus

    •  procedure




•  results

•  conclusions






	Core studies in their pairs
	

•  How the two studies are similar

•  How the two studies are different

•  To what extent the contemporary study changes our understanding of the key theme

•  To what extent the contemporary study changes our understanding of individual, social and cultural diversity





	Methodological issues
	

•  The strengths and weaknesses of the different research methods and techniques

•  The strengths and weaknesses of different types of data

•  Ethical considerations

•  Validity

•  Reliability

•  Sampling bias

•  Ethnocentrism





	Key themes and areas of psychology
	

•  How each core study relates to its key theme

•  How each core study relates to the area of psychology it is placed within





	Section B: Areas, perspectives and debates
	 


	Areas

•  Social

•  Cognitive

•  Developmental

•  Biological

•  Individual differences


	

•  The defining principles and concepts of each area

•  Research to illustrate each area

•  Strengths and weaknesses of each area

•  Applications of each area

•  How each area is different from and similar to other areas





	Perspectives

•  Behaviourist

•  Psychodynamic


	

•  The defining principles and concepts of each perspective

•  Research to illustrate each perspective

•  Strengths and weaknesses of each perspective

•  Applications of each perspective

•  How each perspective is different from and similar to the other perspective





	Debates

•  Nature/nurture

•  Freewill/determinism

•  Reductionism/holism

•  Individual/situational explanations

•  Usefulness of research

•  Ethical considerations

•  Conducting socially sensitive research

•  Psychology as a science


	

•  The defining principles and concepts of each debate

•  Different positions within each debate

•  Research to illustrate different positions within each debate

•  Applications of different positions within each debate

•  How each debate is different from and similar to other debates





	Section C: Practical applications
	 


	The practical applications of psychology
	

•  Recognise the psychological content in the source

•  Make evidence-based suggestions in relation to the source

•  Consider the strengths and weaknesses of the suggestion(s) they themselves are making







9 The area of social psychology

Outline of the social area

Social psychology can be defined as ‘the scientific investigation of how the thoughts, feelings and behaviours of individuals are influenced by the actual, imagined or implied presence of others’ (Allport, 1935). Social psychology is therefore about how people influence each other. People’s behaviour is affected by the social situation they are in, so social psychologists are therefore particularly interested in the effects that environments (situations) have on people’s behaviour.

Social psychology also considers how individuals think about other people. This is known as social cognition and it can involve such things as stereotyping, prejudice, helping behaviour and aggression.

The influence of others can cause individuals to change their behaviour. Social psychologists have conducted numerous studies of why people conform (change their behaviour to fit in with that of others) – for example, Asch, Zimbardo – and why they obey authority figures – for example, Milgram, Hofling.

An assumption of social psychology is that other people and the surrounding environment are major influences on an individual’s behaviour, thought processes and emotions.

An implication of social psychology is that if we want an individual to behave in a certain way, we should ensure that person is placed in an environment where they can witness other people demonstrating the desired behaviour.
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Now test yourself


1  Briefly outline the social area of psychology.
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Key theme: Responses to people in authority

Classic study: Milgram (1963): Behavioural study of obedience

Relation to the social area

First, as Milgram himself suggested, the environment (Yale University) may have influenced participants as to the worthiness of the study and the competence of the experimenter, resulting in high levels of obedience which may not be found in a less prestigious setting. Second, the presence of what appeared to be a legitimate authority figure, dressed in a grey lab coat, carrying a clipboard, influenced the participants’ behaviour as they believed him (through socialisation) to be a trustworthy and knowledgeable individual who should be obeyed.

Theory/theories on which the study is based

Obedience is the psychological mechanism that links individual action to political purpose. It is the dispositional feature that binds people to systems of authority. It is an active or deliberate form of social influence.

Obedience involves (a) being ordered or instructed to do something, (b) being influenced by an authority figure of superior status, (c) the maintenance of social power and status of the authority figure in a hierarchical situation. A person commanded by a legitimate authority usually obeys – it is a ubiquitous and indispensable feature of social life.

Background to the study

From 1933 to 1945, millions of innocent people were systematically slaughtered on command. Such inhumane actions may have originated in the mind of one person, but they could only have been carried out on such a massive scale because large numbers of people obeyed.

History and observation suggest that for many people obedience is such an ingrained behavioural tendency it will override training in ethics, empathy and moral values. This is because when given extreme commands by legitimate authority figures, subordinates adopt an agentic state where they become the instrument for carrying out another person’s wishes.

The aim of this study was to investigate the process of obedience by testing how far an individual will go in obeying


[image: ]



2  Briefly outline the event which was the stimulus for Milgram’s study.
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Research method
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3  Suggest why this study is generally not considered an experiment.
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Outline of the procedure/study
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4  Outline one way participants were deceived in this study.



[image: ]



Key findings






	No. of participants
	Voltage/shock level



	26
	450



	1
	375



	1
	360



	1
	345



	2
	330



	4
	315



	5
	300
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Conclusions
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5  Outline one key finding from this study.

6  Suggest one conclusion that can be drawn from the findings of this study.
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Contemporary study: Bocchiaro et al. (2012): Disobedience and whistle-blowing

Relation to the social area


Theory/theories on which the study is based
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7  Using your own words, define the terms ‘disobedience’ and ‘whistle-blowing’.
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Background to the study



a)    Who are the people who disobey or blow the whistle?

b)    Why do they choose the challenging moral path?

c)    Do they have personal characteristics that differentiate them from those who obey?





Research method
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8  Outline how the sample was gathered and suggest one weakness of this approach.
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Outline of the procedure/study















[image: ]



  9    Outline the procedure followed in this study.

10    Describe why the researcher left the room for three minutes before participants were moved to the second room.



[image: ]



Key findings



•  Only 3.6 per cent indicated that they would obey the researcher. Most believed they would be either disobedient (31.9 per cent) or whistle-blowers (64.5 per cent).

•  When asked to predict the behaviour of other typical students at their university, only 18.8 per cent thought an average student at VU University would obey, while they believed most other students would either disobey (43.9 per cent) or whistle-blow (37.3 per cent).





•  76.5 per cent obeyed the experimenter, 14.1 per cent disobeyed and 9.4 per cent blew the whistle.

•  Among whistle-blowers 6.0 per cent (n = 9) had written a message (anonymous whistle-blowers) and 3.4 per cent (n = 5) had refused to do so (open whistle-blowers).

•  No significant differences were found in any of the groups in relation to gender, religious affiliation (Christian/Islamic) or religious involvement (defined in terms of church attendance). However, a significant difference was observed with regard to faith (defined as a confident belief in a transcendent reality).
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Conclusions
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11    Outline the findings in relation to the comparison group.

12    Draw one conclusion from the findings of this study.
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1  Give one example of quantitative data and one example of qualitative data gathered in this study.


2  Describe two reasons why participants found it difficult to withdraw from this study.


3  Participants were observed to show a lot of tension




    a)    Give one example of participants’ behaviour that indicated extreme tension.


    b)    Milgram suggested that the tension was caused by the conflicts produced by the study. Outline this conflict.






4  Outline how two ethical guidelines were upheld in this study.


5  Outline what this study tells us about disobedience.


6  Describe two advantages of conducting this study in a laboratory.





  7  a)  Identify the type of data gathered in this study.


      b)  Outline one finding from this study.





8  This study used the self-report method to gather some of the data




      a)  Describe one strength of the self-report method as used in this study.


      b)  Describe one weakness of the self-report method as used in this study.





9  Explain why Milgram’s study of obedience and Bocchiaro et al.’s study of disobedience and whistle-blowing can be related to the social area of psychology.





10    Both Milgram, in his study of obedience, and Bocchiaro et al., in their study of disobedience and whistle-blowing used a comparison group. Outline the purpose of the comparison group in both of these studies.
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Key theme: Responses to people in need

Classic study: Piliavin et al. (1969): Subway Samaritan

Relation to the social area
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13    Suggest why this study relates to the social area of psychology.
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Theory/theories on which the study is based
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14    Using your own words, define the terms ‘diffusion of responsibility’ and ‘bystander apathy’.
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Background to the study






Research method
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1  Type of victim (drunk or carrying a cane).

2  Race of victim (black or white).

3  Effect of a model (after 70 or 150 seconds, from the critical or adjacent area), or no model at all.

4  Size of the witnessing group (a naturally occurring independent variable).
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•  frequency of help

•  speed of help

•  race of helper

•  sex of helper

•  movement out of critical area

•  verbal comments by bystanders.
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15    Explain why this study can be considered a field experiment.
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Outline of the procedure/study
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1  Critical area – early (70 seconds after the victim collapsed).

2  Critical area – late (150 seconds after the victim collapsed).

3  Adjacent area – early (70 seconds after the victim collapsed).

4  Adjacent area – late (150 seconds after the victim collapsed).
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16    Describe how the confederate played the role of the drunk victim.
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Key findings
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Conclusions
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17    Describe one difference in helping behaviour towards the cane victim and the drunk victim.

18    Suggest why an individual who appears ill or lame is more likely to receive help than an individual who appears drunk.
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Contemporary study: Levine et al. (2001): Cross-cultural altruism

Relation to the social area



Theory/theories on which the study is based



•  Kin selection theory: this refers to the tendency to perform behaviours that may favour the chance of survival of people with a similar genetic base (for example, Hoffman, 1981).

•  Reciprocal altruism: this suggests that an individual’s helping behaviour is based on the expectation that other people will perform altruistic (helping) acts in return.

•  Responsibility–pro-social value orientation: this holds that a strong influence on helping behaviour is a feeling of and belief in one’s responsibility to help, especially when combined with the belief that one is able to help the other person (Staub, 2003).

•  Social exchange theory: people help because they want to gain goods from the one being helped. They calculate rewards and costs of helping others, aiming to maximise the rewards and minimise the costs (Foa and Foa, 1975).
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19    Outline one theory of helping behaviour.
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Background to the study







1  To determine whether a city’s tendency to offer non-emergency help to strangers is a cross-culturally stable characteristic of a place.

2  To obtain a descriptive body of data on helping behaviour across cultures using identical procedures.

3  To identify country-level variables that might relate to differences in helping.




Research method
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1   Whether the victim dropped a pen.

2   Whether the victim had a hurt/injured leg.

3  Whether the victim was blind and trying to cross the street.
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20    Outline two aims of this study.

21    Identify two helping behaviours measured in this study.
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Outline of the procedure/study
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•  all experimenters received both a detailed instruction sheet and on-site field training for acting their roles, learning the procedure for participant selection and scoring of participants

•  the experimenters practised together

•  no verbal communication was required of the experimenter.





1  Dropped pen: walking at a carefully practised, moderate pace (15 paces/ 10 seconds), experimenters walked towards a solitary pedestrian passing in the opposite direction. When 10 to 15 feet from the participant, the experimenter reached into his pocket and accidentally, without appearing to notice, dropped his pen behind him, in full view of the participant, and continued walking past the participant. A total of 214 men and 210 women were approached. Participants were scored as having helped if they called back to the experimenter that he had dropped the pen and/or picked up the pen and brought it to the experimenter.

2  Hurt leg: walking with a heavy limp and wearing a large and clearly visible leg brace, experimenters accidentally dropped and unsuccessfully struggled to reach down for a pile of magazines as they came within 20 feet of a passing pedestrian. A total of 253 men and 240 women were approached. Helping was defined as offering to help and/or beginning to help without offering.

3  Helping a blind person across the street: experimenters, dressed in dark glasses and carrying a white cane, acted the role of a blind person needing help getting across the street. Experimenters attempted to locate downtown corners with crosswalks, traffic signals and moderate, steady pedestrian flow. They stepped up to the corner just before the light turned green, held out their cane and waited until someone offered help. A trial was terminated after 60 seconds or when the light turned red, whichever occurred first, after which the experimenter walked away from the corner. A total of 281 trials were conducted. Helping was scored if participants, at a minimum, informed the experimenter that the light was green.
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22    Describe the ‘hurt leg’ condition.
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Key findings
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23    Outline one finding in relation to the helping behaviours shown in simpatia countries.

24    Suggest one conclusion that can be drawn from the findings of this study in relation to helping behaviours.
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Conclusions
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  1  (a) Describe the sampling method used in this study.


      (b) Suggest one weakness of using this sampling method for this study.





2  Outline two practical difficulties the researchers may have encountered whilst conducting this study.


3  Suggest how the participants who did not help the victim might have applied the cost-reward matrix.





  4  (a) Explain what is meant by ‘diffusion of responsibility’.


      (b) Suggest one reason why diffusion of responsibility did not occur in this study.





5  Describe two controls used in the study by Levine at al. on cross-cultural altruism.






  6  (a) Outline how the experimenters were prepared for this study.


      (b) Suggest one advantage of preparing the experimenters in this study.





7  Outline two of the three ways helping behaviour was tested.





  8  (a) Define the term ‘simpatia’.


      (b) Outline the difference in relation to helping behaviour found in simpatia countries compared to non-simpatia countries.





9  Describe how the studies by Piliavin et al. and Levine et al. relate to the key theme ‘Responses to people in need’.





10    Explain why both Piliavin et al.’s subway Samaritan study and Levine et al.’s study into cross-cultural altruism are considered field studies.
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•  know the research method and sample

•  know the key findings

•  be able to suggest at least one way in which each study could be improved and possible implications of the suggestion(s) for methodology, ethics, reliability, validity, usefulness, practicality, etc.

•  know how each study relates to the area of social psychology

•  know strengths/weaknesses of conducting research under controlled conditions, snapshot studies, observation and self-reports (including rating scales) as ways to gather data, quantitative and qualitative data, the sample

•  be able to consider the issues of reliability, validity and ecological validity, ethnocentrism

•  understand how each study links to the psychological debates of nature/nurture, freewill/determinism, reductionism/holism, individual/situational explanations, usefulness of research, ethical considerations, conducting socially sensitive research, psychology as a science.



[image: ]



OEBPS/images/119-1.gif
Topi

Exercise and
mental health

Background
Benefits of exercise to mental health.

You need to be able to describe at least

Key reseal
Lewis etal. (2014)

Mood changes

At least one exercise
strategy to improve

Biological) two benefits of exercise to mental following social pertibeaity
health. dance sessions
in people with
Parkinson's
Motivation Self-efficacy and sports confidence, Munroe-Chandler et | At least one strategy
(Cognitive) including imagery and sports al.(2008) for motivating

orientation.

You need to be able to decribe
self-efficacy, sports confidence, the
use ofimagery in sports and sports
orientation.

Playing with
confidence: the
relationship between
imagery use and
self-confidence and
self-efficacy in youth
soccer players

athletes

Personality
(Cognitive)

Personality, its measurement and its
relationship to sport.

You need to be able describe at least
one psychological theory of personality
and its measurement, and at least one
way in which it relates to sport.

Kroll and Crenshaw
(1970

Multivariate
personality profile
analysis of four
athletic groups

At least one strategy
for using knowledge
of personality to
improve sports
performance

Performing with
others (Social)

Teams, coaching and leadership.

You need to be able describe at least
one psychological theory of teams
related to sport, at least one theory
of coaching related to sport and one
theory of leadership related to sport.

Smith et al. (1979)

Coach effectiveness
training: a cognitive—
behavioural
approach to
enhancing
relationship skills in
youth sports coaches

At least one strategy
for improving team
performance

Audience effects
(Social)

How an audience can facilitate or inhibit
sports performance; home advantage.

You need to be able describe at least
one way an audience can facilitate
sports performance and one way in
which an audience can inhibit sports
performance, plus a psychological
explanation of home advantage.

Zajonc et al. (1969)

Social enhancement
and impairment of
performance in the
cockroach

At least one strategy
for training for and
playing spectator
sports
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Stressors in the
environment
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Environmental stressors and their Black and Black At least one strategy
impact on our biological responses. (2007) for managing

You need to be able to describe at least | Aircraft noise e rEeE SHeED

two environmental stressors and at exposure and
least one impact of each of them on our | residents’ stress and
biological responses. hypertension
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The collection
and processing
of forensic
evidence
(Biological)

Background

Motivating factors and bias in the
collection and processing of forensic
evidence.

You need to be able to describe at least
two motivating factors and at least

one bias in the collection and least two
motivating factors and at least one bias
in the processing of forensic evidence.

Key research

Hall and Player
(2008)

Will the introduction
of an emotional
context affect
fingerprint analysis
and decision-
making?

Application

At least one strategy
for reducing bias

in the collection

and processing of
forensic evidence

The collection

Collection and use of evidence from

Memon and Higham

At least one strategy

of evidence witnesses and suspects. (1999) for police interviews
[Cognitive] ¥ ; .
‘ou need to be able to describe at Areview of the
least one way of collecting and using cognitive interview
evidence from witnesses and at
least one way of collecting and using
evidence from suspects.
Psychology and | How juries can be persuaded by the Dixon et al. (2002) At least one strategy
the courtroom characteristics of witnesses and to influence jury
[Cognitive) defendants. The role of accent | 4o cigion makin
9! 9
and context in
You need to be able to describe at least | perceptions of guilt
one way characteristics of witnesses
and at least on way characteristics of
defendants can persuade juries.
Crime How the features of neighbourhoods Wilson and Kelling At least one strategy
prevention and a zero tolerance policy can (1982) for crime prevention
(Social) influence crime. The poli
e police and
You need to be able to describe at least | neighbourhood
two features of neighbourhoods which | safety: Broken
can influence crime and at least one windows
way in which a zero tolerance policy
can influence crime.
Effect of Punishment and reform as responses | Haney et al. (1973) At least one strategy
punishment to criminal behaviour. AT GRS for reducing
(Social) yorp reoffending

You need to be able to describe at least
one way criminals are punished and

at least one method used to reform
criminals.

and guards ina
simulated prison
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Intelligence
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Background Key research Application

What psychologists mean by van Leeuwen et al. At least one method
intelligence and what biological factors | (2008) of assessing

could affect intelligence. A ey iy intelligence

You need to be able to describe at of general 1Q
least one psychological definition of

intelligence and at least two biological

factors which could affect intelligence.
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The medical
model

Background

The biochemical explanation of mental
illness

The genetic explanation of mental
illness

Brain abnormality as an explanation of
mentalillness

You need to be able to describe and
evaluate at least one biochemical
explanation of mental illness, one
genetic explanation of mental illness
and one area of brain abnormality as
an explanation of mental illness for the
exam.

Key research

Gottesman et al.
(2010)

Disorders in
offspring with two
psychiatrically ill
parents

Biological treatment
of one specific
disorder

Alternatives
to the medical
model

The behaviourist explanation of mental
illness

The cognitive explanation of mental
illness

You need to be able to describe and
evaluate at least one behaviourist
explanation and one cognitive
explanation of mental illness for the
exam.

One from:

@ the humanistic explanation of mental
illness

@ the psychodynamic explanation of
mentalillness

@ the cognitive neuroscience
explanation of mental illness.

You need to be able to describe and
evaluate at least one other non-
biological explanation of mental illness.

Szasz (2011)

The myth of mental
illness: 50 years
later

Non-biological
treatment of one
specific disorder
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Figure 19.3 The effect of context on the decision to present evidence
at court
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lable 19.1 Brain differences In murderers

Brain structure

Cortex

Prefrontal cortex

Murderers’ metabolic activity level

Lower activity than controls

Interpretation

Linked to loss of self-control
and altered emotion

Parietal cortex

Lower activity than controls,
especially in the left angular gyrus
(p <.06) and both Left [p <.02) and
right (p <.05) superior parietal gyri

Lower left angular gyrus
activity linked to lower verbal
ability, educational failure
and thus crime

Temporal cortex

No significant difference compared
with controls (p >.86)

No difference was expected

Occipital cortex

Higher activity than controls
(p <.02) (unexpected)

May compensate on CPT for
lower frontal activity
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Figure 21.3 A cusp catastrophe model of the effects of anxiety
upon performance





OEBPS/images/153-1.gif
lable 18.2 Median instances of direct interventions, verbal corrections
and generalverbal directions (reminding subjects of task requirements)

3 4 5
Direct intervention (showing) 12.0 6.0 3.0
Verbal correction (telling) 3.0 5.0 as
Verbal direction and reminder [telling) | 5.0 8.0 3.0
Total verbal intervention 8.0 13.0 7.5
Total help received 20.0 19.0 10.5
Rato: 100 2o o0 30
€ 8.0 13.0 7.5
—046 |=0.40
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lable 21.4 Running time and starting latency in seconds for subjects
tested alone, in co-action and in the presence of an audience

Runway Maze
Treatmen Alone Social Alone Social
Co-action
Starting latency | 8.25 (8) 6.88 (8) 10.56 (8) 11.19 (8)
Running time 40.58 (8) 32.96 (8) 110.45 (8) 129.46 (8)
Audience
Starting latency | 14.80 (10) | 9.35(10) 37.55(10) | 22.75(10)
62.65(10) | 39.30 (10) 22135 (10) | 296.64 (10)
Both treatments
Starting latency | 11.89 (18) 8.25(18) 25.56 (18) 17.61 (18)
Running time 52.84(18) | 36.48(10) 172.06 (18) | 222.34 (18)
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lable 18.4 Relative frequency of interventions by the tutor expressed as
interventions per number of construction operations [both assisted and

unassisted) performance by each child

3 3 5
Total construction operations 262 352 280
Total interventions 201 198 12
Operations per intervention 1.3 1.8 25






OEBPS/images/153-2.gif
Table 18.3 Relative successes of each age group with ‘'showing” and ‘telling”

3 4 5
Success rates of showing 40% 63% 80%
interventions
Success rates of telling 18% 40% 57%
interventions
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Figure 4.1 Normal distribution curve
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Figure 4.2 Positive skewed distribution curve
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Psychopaths Frequency % Controls Frequency %

Physiological and safety needs

Food 89 .30 n7 12

Drink 196 66 370 .38

Clothing 120 41 266 .27

Money 78 26 160 16

Social needs

Family 84 .28 555 .57

Religion 36 12 201 21
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Social Responses to people | Milgram (1963): Obedience | Bocchiaro et al. (2012):
in authority Disobedience and whistle-blowing
Responses to people | Piliavin et al. (1969): Levine et al. (2001): Cross-cultural
in need Subway Samaritan altruism
Cognitive Memory Loftus and Palmer (1974): | Grant et al. (1998): Context-
Eyewitness testimony dependent memory
Attention Moray (1959): Auditory Simons and Chabris (1999): Visual
attention inattention
Developmental | External influences on | Bandura et al. (1961): Chaney et al. (2004): Funhaler
children’s behaviour Transmission of study
aggression
Moral development Kohlberg (1968): Stages of | Lee etal. (1997): Evaluations of
moral development lying and truth-telling
Biological Regions of the brain Sperry (1968): Split brain Casey et al. (2011): Neural
study correlates of delay of gratification
Brain plasticity Blakemore and Cooper Maguire et al. (2000): Taxi drivers
(1970): Impact of early
visual experience
Individual Understanding Freud (1909): Little Hans Baron-Cohen et al. (1997): Autism

differences

disorders

in adults

Measuring differences

Gould (1982): A nation of
morons - bias in IQ testing

Hancock et al. (2011): Language of
psychopaths






OEBPS/images/166-2.gif
lable 18.6 Gender orientation in toy commercials

vt i

Boy oriented 47.6% (30) 42.1% (24) 70.6% (48) 54.8% (103)
Girl oriented 30.2% (19) 49.1% (28) 23.5% (16) 33.0% (62)
Boy and girl 22.2% (14) 8.8% (5) 5.9% (4) 12.2% (23)

Total n=63 n=>57 n=68 n=188
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lable 18.5 Distribution of toy commercials

Sample
Categol 1999 Combined
Food, drinks, 47.7% (71) £41.4% (55) 45.9% (90) 45.2% (216)
snacks
Toys 42.3% (63) 42.9% (57) 34.7% (68) 39.3% (188)
Educational and 3.4% (5) 7.5% (10) 3.1% (6) 4.3% (21)
public service
Recreation 2.7% (4) 2.3% (3) 6.1% (12) 4.0% (19)
Video and movie 4.0% (6) 6.0% (8) 3.1% (6) 4.2% (20)
promotions
Other NA NA 7.1% (14) 2.9% (14)
Total 149 133 196 478
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Background

Key research

Arousal
and anxiety
(Biological)

Optimising arousal, controlling anxiety
and measuring anxiety in sport.

You need to be able to describe at least
one method of optimising arousal, at
least one method of controlling anxiety
in sport and at least one method of
measuring anxiety in sport.

Fazey and Hardy
(1988)

The inverted-U
hypothesis: a
catastrophe for sport
psychology

Application

At least one
technique for
managing arousal
and anxiety in sport
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Biological Biological rhythms and the impact of Czeisler et al. (1982) | At least one strategy
rhythms their disruption on our behaviour. . . for reducing the
(Biological) Rotating shiftwork | tco 1 of jetlag or
You need to be able to describe at least | schedules that i
two biological rhythms and at least one | disrupt sleep are
impact of the disruption of each of them | improved by applying
on our behaviour. circadian principles
Recycling Conservation behaviours and the Lord (1994) At least one
and other factors which influence the tendency to Motivati q technique used to
. otivating recycling | - .
conservation conserve or recycle. ; "9 | increase recycling or
. behaviour: a quasi- .
behaviours 9 5 other conservation
o You need to be able to describe at least | experimental N
(Cognitive) ; - ; A behaviour
two conservation behaviours and at investigation of
least two factors which will influence message and source
our tendency to conserve or recycle. strategies
Ergonomics - Cognitive overload and the impact Drews and Doig At least one
human factors of observation in the workplace (2014) workplace design
(Cognitive) environment. based on ergonomic

You need to be able to describe
cognitive overload and at least one
impact of observation in the workplace.

Evaluation of a
configural vital signs
display for intensive
care unit nurses

research

Psychological
effects of built
environment
(Social)

The impact of the built environment and
urban renewal on our wellbeing.

You need to be able to describe the
impact of the built environment on
our wellbeing and the impact of urban
renewal on our wellbeing.

Ulrich (1984)

View through

a window may
influence recovery
from surgery

At least one example
of environmental
design used to
improve health/well-
being

Territory and
personal space
(Social)

Territory and personal space in the
workplace.

You need to be able to describe
territory and personal space in the
workplace.

Wells (2000)

Office clutter

or meaningful
personal displays:
the role of office
personalisation

in employee and
organisational well-
being

At least one office
design strategy
based on research
into territory or
personal space
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What makes
acriminal?
(Biological)

Background

Physiological and non-physiological
explanations of criminal behaviour.

You need to be able to describe at
least one physiological and one non-
physiological explanation of criminal
behaviour.

Key research

Raine et al. (1997)

Brain abnormalities
in murderers
indicated by
positron emission
tomography

Application

At least one
biological strategy
for preventing
criminal behaviour
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Pre-adult brain

Background
Brain development and the impact of

Key research
Barkley-Levenson

At least one strategy

development this on risk taking behaviour. and Galvan (2014) to reduce risk-taking
(Biological) You need to be able to describe at least | Neural behaviours using

one area of brain development in pre- representation of knowledge of brain

adults and at least one way this might expected value in the development

impact on risk taking behaviour. adolescent brain
Perceptual Perceptual development in children Gibson and Walk At least one play
development and how this can be studied in babies (1960) strategy to develop
(Cognitive) and animals. T il i pe_rcep\ion in young

You need to be able to describe at least R

one area of perceptual development in

children and at least one way this might

be studied in babies and one way in

which it might be studied in animals.
Cognitive Cognitive development in children and | Wood et al. (1976) At least one cognitive
development the impact of this on education. Th (o a g strategy to improve
and education |y, . herote OTIUTONiNg o icioh o learning

o ‘ou need to be able to describe at least | in problem-solving

[Cognitivel one theory of cognitive development in

children and at least one way this might

impact on educational practice.
Development The development of attachment in Ainsworth and Bell | At least one strategy
of attachment babies and the impact of failure to (1970) to develop an
(Social) develop attachments. A attachment-friendly

ttachment, "

You need to be able to describe at exploration and COATEIETE

least one theory of the development of | separation:

attachment in babies and one impact of | jllustrated by the

the failure to develop attachment. behaviour of one-

year-olds ina
Strange Situation

Impact of The influence of television advertising | Johnson and Young At least one strategy

advertising on
children (Social)

on children and the stereotyping in
such advertising.

You need to be able to describe at least
one influence of television advertising
on children and at least one way in
which stereotyping occurs.

(2002)

Gendered voices in
children’s advertising

to reduce the impact
of advertising which
is aimed at children
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The historical
context of
mental health

Background
Historical views of mental illness
You need to be able to describe and

evaluate at least two historical views of
mental illness for the exam.

Defining abnormal

You need to be able to describe and
evaluate at least one definition of
abnormality for the exam.

Categorising mental disorders

You need to be able to describe and
evaluate at least one method of
categorising mental disorders for the
exam.

Key research
Rosenhan (1973)

On being sane in
insane places

Application

Characteristics of an
affective disorder, a
psychotic disorder
and an anxiety
disorder
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lable 18.1 The Raven lQ scores

N SD
Fathers 94 4 6.5
Mothers 95 9 6.0
Male siblings 4b 24 7.8
Female siblings | 57 30 6.5
Male twins 14 13 8.6
Female twins 10 |19 71
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Sub-cortex

Brain structure

Corpus callosum

Murderers’ metabolic ac

Lower activity than controls

ity level | Interpretation

May stop left brain inhibiting
the right's violence

Amygdala

Lower activity in left than right side
of the brain in murderers than in
controls (p £.02)

Medial (inner)
temporal, including
hippocampus

Lower activity in left than right side
of the brain in murderers than in
controls (p £.006)

Thalamus

Murderers had lower left than right
thalamic activity compared with
controls (p <.05)

These structures form

part of the limbic system
(thought to control emotional
expression). Problems with
these structures may cause
a lack of inhibition for violent
behaviour, fearlessness and
afailure to learn the negative
effects of violence

Cingulate, caudate,
putamen, globus
pallidus, midbrain
and cerebellum

No significant differences were
found in these structures between
murderers and controls

No differences were
expected in these structures
(which are involved in other
disorders), supporting the
specificity of brain areas
involved in violence
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Study condition

Silent Noisy
Test condition Mean Standard deviation Mean Standard deviation
Reading time [mins)
Silent 15.0 7.08 13.8 6.78
Noisy 1.8 3.07 14.0 8.24
Short-answer test (out of 10]
Silent 6.7 1.22 5.4 19
Noisy 46 117 6.2 22
Multiple-choice test [out of 16)
Silent 14.3 1.58 12.7 1.64
Noisy 12.7 1.64 14.3 1.77
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Figure 13.3 An extract from the Army Beta Test
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lable 19.3 The experts final opinions of the fingermark comparison for the low and high contexts

Some detail in
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Figure 21.5 Runways and mazes used in the coaction and in the
audience treatments of Experiment 1
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mporal representa

and non-psychopat

offenders

Psychopaths Frequency % | Controls | Frequency %
Temporal construal
Lexicalverbs - past tense, e.g. gave 1,798 6.08 5,466 5.59
Lexicalverbs - present tense, e.g. work | 727 2.46 2,853 292
Articles, e.g. a, the 1,281 4.33 3,877 3.96
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Table 17.1 Responses: pseudopatients [psychiatric hospital) versus a young female student (university)
asking simple questions

University University University

Psychiatric Psychiatric | campus (non- | medical centre | medical centre
hospital hospital medical] [physicians) (physicians)

‘Looking for a | ‘Looking for an
Responses (per cent) | Psychiatrists | Nurses Faculty psychiatrist’ | internist (doctor)
Moves on, head vl 88 0 0 0
averted
Makes eye contact 23 10 0 11 0
Pauses and chats 2 2 0 n 0
Stops and talks 4 05 100 78 100
Mean number of * * 6 3.8 4.8
questions answered
(out
of six)
No. of respondents 13 47 14 18 15
No. of attempts 185 1283 14 18 15

*The researchers did not ask a set number of questions in the hospital so the data is not applicable
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Figure 9.2 The three helping measures
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Figure 11.2 A Funhaler
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