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    Rising Beyond Chains – The Legacy of Booker T. Washington brings together a substantial range of Booker T. Washington’s published writing: autobiographical narratives, educational arguments, historical studies, biography, travel observation, and public address. Rather than presenting these works as isolated statements, the collection permits them to be read as related parts of a long public career devoted to education, work, citizenship, and racial advancement in the United States. The volumes included here span personal recollection and institutional experience as well as broader commentary on the conditions confronting Black Americans. Together, they show Washington writing for students, general readers, reformers, and citizens concerned with the nation’s social responsibilities.

The collection begins from the personal ground of The Story of My Life and Work and Up From Slavery, Washington’s two major autobiographical books. Both works connect the circumstances of his early life with the formation of his educational commitments and his work at Tuskegee. Their interest is not merely retrospective. Washington uses autobiography as a means of considering how individuals and communities may pursue learning, self-discipline, and material stability amid the enduring consequences of slavery and discrimination. Read together, these narratives establish the experiential foundation for many of the arguments developed elsewhere in the collection, while preserving the directness and purposeful movement characteristic of Washington’s prose.

Working With the Hands continues the autobiographical and institutional concerns of Up From Slavery while concentrating on industrial training and the daily work of education. It belongs at once to memoir, educational exposition, and social commentary. Washington presents practical labor not as separate from intellectual or moral life, but as a subject requiring organization, skill, patience, and responsibility. The book consequently helps clarify the place of Tuskegee in his writing as well as in his public life. Its account of training and institution-building complements the more general principles found in his essays and addresses, giving the collection a sustained attention to the relationship between ideals and practice.

The Future of the American Negro gathers Washington’s reflections on matters of race, education, public life, and national development. In this more explicitly argumentative mode, his prose addresses questions that were central to the United States after emancipation and during the era of segregation. The work’s title announces a concern with collective prospects rather than private achievement alone. Washington repeatedly considers the conditions under which progress may be made through schooling, economic opportunity, constructive relations, and civic conduct. Its inclusion makes clear that this collection is not only autobiographical or institutional; it is also a record of Washington’s effort to interpret the social and political significance of Black advancement for the country as a whole.

Character Building represents Washington as a lecturer and moral instructor. Composed of addresses delivered to students at Tuskegee Institute, it turns from public policy toward habits of conduct: responsibility, perseverance, usefulness, and integrity. The addresses retain the accessible, concrete quality that marks much of his writing. General principles are commonly approached through examples, practical situations, and appeals to disciplined effort. In the context of this collection, the book reveals that Washington’s educational program involved more than curriculum or vocational preparation. He treated character as essential to individual confidence, institutional trust, and durable community life. Its concise address form also displays a different rhythm from the extended narratives and studies gathered here.

Industrial Education for the Negro places the question of training at the center of Washington’s public thought. The title identifies a subject to which he returned in different forms across his writing and speaking: the value of education joined to productive skill. This text should be read alongside Working With the Hands and the autobiographical works, which supply institutional and personal contexts for the same concern. Washington’s emphasis on industrial education was part of a broader argument about preparation, independence, and service. Bringing this work into the collection allows readers to encounter that argument in a focused form, rather than only through its presence within memoir or general commentary.

The Negro in the South broadens the collection’s perspective from Washington’s own experience to the regional conditions shaping Black life after slavery. The volume was published jointly with W. E. B. Du Bois, and its presence therefore records a publication context distinct from Washington’s sole-authored books. It nevertheless belongs among these materials because it includes Washington’s contribution to a discussion of the South and its racial history. The work directs attention to questions that cannot be reduced to individual effort: the historical structure of slavery, the region’s economic and social order, and the continuing importance of public understanding. Its inclusion situates Washington’s voice within a wider contemporary discourse.

The Story of Slavery addresses the institution whose legacy forms the indispensable background of Washington’s entire body of work. As a historical account intended for a broad readership, it differs in method from memoir and address, yet it shares their educational purpose. Washington’s treatment of slavery places the struggle for schooling, work, and civic standing in historical perspective, reminding readers that post-emancipation aspirations emerged from a system of enforced bondage. The book also complements The Negro in the South by directing attention to the past that shaped later regional and national conditions. Within the collection, history is thus not an ornamental subject but a necessary framework for understanding the problems Washington confronts.

Frederick Douglass is Washington’s biographical study of the leading abolitionist, author, and public speaker. By choosing Douglass as his subject, Washington contributes to the preservation and interpretation of a major Black American life whose career was inseparable from the antislavery struggle. The volume extends the collection’s interest in leadership beyond Washington’s own recollections. Biography becomes a means of linking an earlier generation’s resistance to slavery with later debates concerning education, citizenship, and racial progress. Its presence also demonstrates Washington’s capacity to write in a compact historical-biographical form, selecting a representative life as a way to engage larger questions of public memory and national history.

The Man Farthest Down carries Washington beyond the United States through observations made during travel in Europe. It is a work of travel writing and social investigation, concerned with poverty and the lives of people at the bottom of European social hierarchies. The book expands the geographic range of this collection without abandoning its central interest in labor, opportunity, education, and social conditions. Washington’s attention to ordinary workers and the poor reflects a habit of looking at large systems through the circumstances of everyday life. By setting American concerns beside observations abroad, the volume adds comparative breadth to an oeuvre often associated most immediately with the American South.

Address in Memory of Carl Schurz preserves Washington in the formal setting of commemorative public speech. Such an address differs from a memoir, an institutional account, or a historical study: its occasion calls for remembrance, evaluation, and civic reflection. Carl Schurz was a public figure associated with reform and public service, and Washington’s memorial address registers his engagement with the traditions of American political and moral leadership. The inclusion of this shorter occasional work is important because it shows the breadth of Washington’s public voice. His writing was shaped not only for books but also for audiences assembled around educational, civic, and commemorative purposes.

Taken as a whole, these works are united by Washington’s sustained concern with the aftermath of slavery and with the means by which education, disciplined labor, institution-building, and character might support advancement. Their style is generally clear, practical, and directed toward public usefulness. Washington moves readily between personal experience, illustrative anecdote, historical explanation, and direct appeal, adapting his manner to autobiography, essay, lecture, biography, travel narrative, and address. The collection does not erase the complexities of the period in which he wrote; instead, it provides the materials for reading his ideas across forms and occasions. His lasting significance lies in the scale of his influence as an educator, author, and national public figure.
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    Booker T. Washington (1856–1915) was an American educator, author, and public speaker who became one of the most prominent Black leaders of the late nineteenth and early twentieth centuries. Born into slavery in Virginia, he came of age during Reconstruction and devoted his career to expanding educational and economic opportunities for African Americans. Washington is especially associated with the development of Tuskegee Institute in Alabama and with a large body of writing on education, labor, racial conditions, and self-development. His autobiographical and public writings made him a widely recognized national figure, while his approach to racial advancement also generated substantial debate among Black intellectuals and activists.

After emancipation, Washington worked while pursuing schooling, an experience that shaped his emphasis on discipline, practical knowledge, and the dignity of labor. He studied at Hampton Normal and Agricultural Institute, where he was influenced by its founder, Samuel Chapman Armstrong. Hampton’s combination of academic study, teacher training, and industrial instruction informed Washington’s later educational program. In 1881, he became the founding principal of the Tuskegee Normal School for Colored Teachers, later known as Tuskegee Institute. Beginning with limited resources, he led the institution’s growth into an important center for teacher preparation, vocational training, agriculture, and other forms of practical education for Black students.

Washington’s best-known book, Up from Slavery, first published in 1901, recounts his early life, education, and work at Tuskegee. Written in a direct and carefully shaped autobiographical style, it presents education, perseverance, thrift, and useful work as means of personal and community advancement. The book reached a broad readership and helped establish Washington as a leading interpreter of Black life for many white and Black Americans. The Story of My Life and Work similarly describes his development as an educator and institution builder. Together, these works portray Tuskegee not simply as a school, but as an experiment in education linked to community development and economic independence.

In speeches and essays, Washington argued that Black Americans needed secure access to education, property, skilled work, and business opportunities. His 1895 Atlanta Exposition address, often associated with the phrase “Atlanta Compromise,” urged interracial economic cooperation while accepting, for the time being, the continuation of segregation and disfranchisement. Supporters viewed this position as a pragmatic effort to build strength under oppressive conditions. Critics, including W. E. B. Du Bois and others, objected that it did not forcefully enough demand political rights, equal citizenship, and resistance to segregation. The disagreement became a central controversy in the history of African American political thought.

Several volumes in this collection develop Washington’s educational and moral concerns. Character Building gathers talks emphasizing responsibility, habits, service, and perseverance. Working with the Hands explains the educational value he saw in productive labor and practical training, ideas closely connected to Tuskegee’s curriculum. Industrial Education for the Negro addresses the case for vocational and industrial instruction within a broader program of schooling. In The Future of the American Negro, Washington considers the condition and prospects of Black Americans in the United States, stressing education, economic progress, and constructive relations across racial lines. These works show his recurring effort to connect individual development with institutional and communal advancement.

Washington also wrote history, biography, and social observation. The Story of Slavery presents an account of slavery and emancipation for a general readership, while Frederick Douglass offers a concise study of the earlier abolitionist and orator whose life represented a different but deeply significant model of Black leadership. In The Negro in the South, Washington examined conditions affecting African Americans in the region after slavery. The Man Farthest Down, based on travel in Europe, broadened his attention to poverty and labor beyond the United States. His Address in Memory of Carl Schurz reflects his engagement with public questions of citizenship and reform, as well as his respect for figures associated with antislavery and civic causes.

During his later years, Washington remained active as Tuskegee’s leader, writer, lecturer, and adviser on issues affecting Black education and public life. He died in 1915, leaving an institution that continued to serve as a major educational center and a published record that documents his era’s conflicts and aspirations. His legacy remains complex: he is remembered for building Tuskegee, advancing educational opportunity, and articulating a powerful case for economic self-help, while his accommodationist public strategy continues to invite criticism and reassessment. His books remain important sources for understanding African American education, leadership, labor, and political debate in the decades after emancipation.
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    Booker T. Washington’s career unfolded from the final years of American slavery through Reconstruction, the consolidation of Jim Crow, and the early twentieth-century Progressive Era. Born enslaved in Virginia in 1856, Washington became one of the most prominent Black educators, speakers, authors, and institution builders in the United States. The works gathered in “Rising Beyond Chains – The Legacy of Booker T. Washington” span autobiography, social commentary, educational advocacy, biography, travel writing, and commemorative address. Together, they record the conditions confronting African Americans after emancipation while also engaging wider debates about labor, citizenship, migration, racial violence, education, philanthropy, and democratic reform.

The Civil War and emancipation form the indispensable background of Washington’s writing. Federal military victory over the Confederacy brought slavery’s legal abolition through the Thirteenth Amendment in 1865, followed by constitutional amendments establishing birthright citizenship and voting protections. Washington’s recollections of bondage, freedom, and his early family life in The Story of My Life and Work and Up From Slavery place individual experience within this transition. His accounts emphasize the material insecurity that accompanied freedom for many formerly enslaved people: limited access to land, schooling, capital, and secure employment. These circumstances shaped his sustained attention to education, skilled labor, property, and institutional self-help.

Reconstruction, roughly 1865 to 1877, expanded Black political participation and established public-school systems across much of the former Confederacy, though its gains faced persistent white resistance. Washington’s own pursuit of schooling was enabled by this new educational environment. He attended Hampton Normal and Agricultural Institute in Virginia, founded in 1868 under the leadership of Samuel Chapman Armstrong. Hampton combined academic instruction with industrial training and was supported by northern philanthropy. Washington’s later arguments for practical education drew heavily on this experience, even as Black communities also sought classical, professional, and collegiate education. The competing and overlapping aims of these educational models became a major issue in his public career.

In 1881 Washington became the first leader of the Tuskegee Normal School in Alabama, an institution authorized by the state and initially held in a borrowed church building. Tuskegee’s development supplied the institutional setting for much of his writing and public work. Students helped construct buildings, cultivate crops, and learn trades alongside academic subjects, practices Washington presented as educational and economic preparation. The school’s growth depended on tuition, student labor, state support, and donations from northern individuals and foundations. Its history illustrates the era’s unequal educational funding as well as the expansion of Black-led schools, churches, newspapers, fraternal organizations, and businesses after emancipation.

The Story of My Life and Work, published in 1900, appeared when Washington had become nationally known through Tuskegee and his public speeches. Its narrative links his progress from enslavement to educational leadership with the creation and expansion of Tuskegee Institute. The book reflects conventions of late nineteenth-century self-help writing, which often treated discipline, thrift, work, and character as routes to advancement. It also addresses northern readers whose charitable support was important to Black educational institutions. Washington’s presentation of school-building, fundraising, and organized labor documents the practical demands of sustaining an institution for African Americans in a South where public resources and political protection remained severely unequal.

Up From Slavery, first published as magazine installments in 1900 and as a book in 1901, became Washington’s best-known autobiography. It recounts slavery, emancipation, Hampton, Tuskegee, and his emergence as a public figure. Its title and structure reflect a widely circulated language of uplift used by Black reformers, religious leaders, educators, and philanthropic organizations. While the narrative celebrates individual and collective effort, it also preserves evidence of the restricted opportunities and racial hostility faced by Black Southerners. The book’s broad readership made it a central source through which many contemporary white readers encountered Washington’s ideas, while later scholars have read it alongside the political constraints and rhetorical choices of its period.

Washington’s prominence intensified after his 1895 Atlanta Exposition address, often called the Atlanta Compromise speech. Speaking before a largely white audience at an event promoting southern industrial development, he urged economic cooperation and vocational preparation while stating that African Americans should seek their full constitutional rights. The address was applauded by many white political and business leaders and brought Washington national attention. It was also criticized by Black activists and intellectuals who believed its language accommodated segregation and insufficiently defended civil and political equality. This controversy provides important context for The Future of the American Negro and for the guarded, strategic public language found throughout the collection.

The Future of the American Negro, published in 1899, addressed a nation in which segregation was gaining legal and administrative force. The Supreme Court’s 1896 decision in Plessy v. Ferguson upheld a Louisiana railway-segregation law and became associated with the judicial doctrine of “separate but equal.” Southern states also used poll taxes, literacy tests, grandfather clauses, white primaries, and intimidation to curtail Black voting. Washington argued for education, economic development, and improved relations between races, but the book must be read against this narrowing of citizenship. Its reform program emerged not in a period of stable equality, but amid the systematic erosion of many Reconstruction-era protections.

Racial terror and forced segregation were central realities of the period in which Washington wrote. Lynching reached high levels in the late nineteenth and early twentieth centuries, and anti-Black violence was used to enforce racial hierarchy and suppress political participation. The 1898 Wilmington coup in North Carolina, in which a white supremacist mob overthrew the city’s elected biracial government, demonstrated the fragility of Black political gains. Washington publicly condemned lynching on several occasions, while his critics debated whether his broader strategy confronted white supremacy with sufficient directness. The collection’s concern with economic independence therefore cannot be separated from the violence, disfranchisement, and segregated institutions that limited Black life in the South.

Character Building belongs to a major tradition of moral and civic instruction popular in the late nineteenth and early twentieth centuries. Washington’s discussions of habits, responsibility, honesty, perseverance, and service drew upon ideas circulating in churches, schools, reform organizations, and self-help literature. Such themes were not merely private concerns in his writing: he connected personal conduct to community institutions, educational opportunity, and economic stability. At the same time, the emphasis on character appeared in a society where African Americans were often judged through racist stereotypes and denied equal protection regardless of conduct. The historical setting clarifies both the appeal of Washington’s message and the limits imposed by discrimination.

Working With the Hands reflects the rapid industrialization that transformed the United States after the Civil War. Railroads, factories, urban growth, mechanized agriculture, and new corporate enterprises altered patterns of work and encouraged demand for technical and vocational training. Washington maintained that training in agriculture, domestic arts, and skilled trades could provide useful knowledge and strengthen communities, particularly in the rural South. At Tuskegee, industrial instruction was linked to the operation of the school itself. His arguments entered a national debate over the purposes of education: whether schools should prioritize liberal learning, occupational preparation, social efficiency, or democratic citizenship. Black educators held differing views on how these goals should be balanced.

The Negro in the South, published in 1907 with contributions by W. E. B. Du Bois as well as Washington, places their differing emphases in direct historical proximity. Du Bois, a scholar and cofounder of the Niagara Movement in 1905, argued forcefully for civil rights, political participation, and higher education for a trained leadership. Washington and Du Bois disagreed sharply in public and private debate, especially over the response to disfranchisement and segregation. Their joint appearance in this volume nevertheless reflects a shared concern with the economic, educational, and social conditions of Black Southerners. The work belongs to an era when Black intellectual life included substantial disagreement within a common struggle against racial subordination.

Industrial Education for the Negro gathers Washington’s advocacy for a form of education he considered closely connected to community development and employment. Its arguments were shaped by the expansion of southern textile mills, mines, railways, and commercial agriculture, as well as by the continued importance of farming to many Black families. Washington did not reject literacy or academic study; rather, he repeatedly argued that schooling should include practical skills and productive labor. Critics feared that vocational programs, when offered unequally, could confine Black students to subordinated occupations. The historical debate surrounding industrial education thus concerned not only curriculum but also who would control labor, resources, leadership, and access to professional careers.

Frederick Douglass and The Story of Slavery connect Washington’s generation to the antislavery movement and to the remembered experience of bondage. Douglass, born enslaved in Maryland around 1818, escaped in 1838 and became a leading abolitionist, editor, lecturer, author, and advocate for Black citizenship; he died in 1895. Washington’s account of Douglass situates him as a formative public figure in African American history. The Story of Slavery addresses the institution that emancipation had ended legally but whose legacy remained visible in landholding patterns, labor relations, family histories, and racial ideology. These works participate in an early twentieth-century struggle over how slavery and emancipation would be remembered.

The Man Farthest Down, published in 1912, grew from Washington’s travel and observations in Europe. It widened his frame of reference beyond the United States by examining poverty, labor, migration, and social hierarchy among poor Europeans. The book appeared during a period of intensified transatlantic migration, urban overcrowding, labor activism, and social investigation. Progressive Era reformers increasingly used surveys, journalism, settlement work, and statistical studies to document poverty and industrial conditions. Washington’s attention to the “man farthest down” reflects this wider reform vocabulary, while his comparisons also reveal the international setting in which Americans discussed race, class, nationalism, and social welfare.

Washington’s Address in Memory of Carl Schurz commemorates a German-born American reformer who served as a Union general, U.S. senator, secretary of the interior, journalist, and advocate of civil-service reform. Schurz, who died in 1906, had also supported antislavery politics before and during the Civil War. Washington’s memorial remarks place him within a tradition of civic reform and public service that Washington considered significant for national life. The address shows Washington engaging not only specifically Black institutions but also the broader political culture of reform, merit, immigration, and national memory. It reflects the prominence of public commemorations in shaping historical reputations during the early twentieth century.

As a collection, these works document Washington’s response to the transition from slavery to freedom under conditions that fell far short of racial equality. They illuminate the construction of Black educational institutions, the influence of philanthropy, the pressures of southern segregation, and debates over work, leadership, voting rights, and historical memory. Later readers have interpreted Washington in divergent ways: some stress his institutional achievements, anti-lynching statements, and efforts to secure resources within a hostile political order; others emphasize his accommodationist public posture and its conflict with demands for immediate civil rights. Reading the texts together makes clear that they were interventions in changing historical circumstances, not a single uncomplicated program.
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    The Story of My Life and Work
Washington recounts his early hardships, pursuit of education, and emergence as an advocate for practical learning and racial advancement. The narrative frames personal progress as inseparable from disciplined work, self-reliance, and institutions capable of serving a wider community.
Up From Slavery
This autobiographical account follows Washington’s movement from enslavement into education, public leadership, and the building of educational opportunity for Black Americans. Its measured, purposeful tone presents gradual advancement through labor, training, perseverance, and cooperation as a response to the burdens of the post-slavery South.
The Future of the American Negro
Washington examines the prospects of Black Americans within a nation still shaped by slavery, discrimination, and contested citizenship. The work argues for durable progress through education, economic capacity, moral development, and constructive relations across racial lines, while retaining an analytical and reform-minded tone.
Character Building
This collection of moral reflections emphasizes habits of responsibility, integrity, patience, thrift, and service. Washington’s plainspoken instructional style turns individual conduct into a civic concern, linking private character to the strength of families, schools, and communities.
Working With the Hands
Washington defends the dignity and social value of skilled manual work, especially when joined to intellectual and moral education. The work advances his recurring belief that productive labor can foster independence, competence, and respect for both workers and the communities they support.
The Negro in the South
Focusing on the conditions confronting Black Southerners, this work considers education, labor, land, race relations, and the continuing legacy of slavery. Washington balances criticism of entrenched inequality with his characteristic emphasis on practical institutions and long-term community development.
The Man Farthest Down
Washington broadens his social inquiry beyond the United States by considering people placed at the lowest levels of European economic and social life. The book compares forms of marginalization and prejudice with an observant, reform-oriented concern for how work, class, race, and national custom shape opportunity.
Frederick Douglass
This portrait of Frederick Douglass considers a major antislavery leader as a figure of courage, intellect, and public purpose. Washington uses Douglass’s life and influence to reflect on the struggle against slavery and the responsibilities inherited by later generations.
The Story of Slavery
Washington offers a historical account of slavery and its human, social, and political consequences. The work treats emancipation not as the end of the story but as the beginning of continuing questions about freedom, citizenship, education, and economic security.
Industrial Education for the Negro
This focused argument presents industrial education as a central means of expanding opportunity for Black Americans. Washington stresses training that combines practical skills with discipline and useful knowledge, placing education in direct relation to self-support and communal advancement.
Address in Memory of Carl Schurz
In this memorial address, Washington honors Carl Schurz through an assessment of public principle, civic responsibility, and moral leadership. The tribute’s formal tone connects individual character with broader democratic ideals, continuing Washington’s interest in service and social reform.
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I have cheerfully consented to prefix a few words introductory to this autobiography. While I have encouraged its publication, not a sentence has been submitted to my examination. From my intimate acquaintance with the subject, because of my connection with the Peabody and the Slater Education Funds, I am sure the volume has such a strong claim upon the people that no commendation is needed.

The life of Booker T. Washington cannot be written. Incidents of birth, parentage, schooling, early struggles, later triumphs, may be detailed with accuracy, but the life has been so incorporated, transfused, into such a multitude of other lives,--broadening views, exalting ideals, molding character,--that no human being can know its deep and beneficent influence, and no pen can describe it. Few living Americans have made a deeper impression on public opinion, softened or removed so many prejudices, or awakened greater hopefulness in relation to the solution of a problem, encompassed with a thousand difficulties and perplexing the minds of philanthropists and statesmen. His personality is unique, his work has been exceptional, his circle of friendships has constantly widened; his race, through his utterances and labors, has felt an upward tendency, and he himself has been an example of what worth and energy can accomplish and a stimulus to every one of both races, aspiring to a better life and to doing good for others.

It has been said with truth that the race problem requires the patient and wise co-operation of the North and the South, of the white people and the Negroes. It is encouraging to see how one true, wise, prudent, courageous man can contribute far more than many men to the comprehension and settlement of questions which perplex the highest capabilities. Great eras have often revolved around an individual; and, so, in this country, it is singular that, contrary to what pessimists have predicted, a colored man, born a slave, freed by the results of the War, is accomplishing so much toward thorough pacification and good citizenship.

While Mr. Washington has achieved wonders, in his own recognition as a leader and by his thoughtful addresses, his largest work has been the founding and the building up of the Normal and Industrial Institute, at Tuskegee, Alabama. That institution illustrates what can be accomplished under the supervision, control, and teaching of the colored people, and it stands conspicuous for industrial training, for intelligent productive labor, for increased usefulness in agriculture and mechanics, for self- respect and self-support, and for the purification of home- life. A late Circular of the Trustees of Hampton Institute makes the startling statement that "six millions of our Negroes are now living in one. room cabins." Under such conditions morality and progress are impossible. If the estimate be approximately correct, it enforces the wisdom of Mr. Washington in his earnest crusade against "the one- room cabin", and is an honorable tribute to the revolution wrought through his students in the communities where they have settled. Every student at Tuskegee, in the proportion of the impression produced by the Principal, becomes a better husband, a better wife, a better citizen, a better man or woman. A series of useful books on the "Great Educators" has been published in England and the United States. While Washington cannot, in learning and philosophy, be ranked with Herbart, Pestalozzi, Froebel, Hopkins, Wayland, Harris, he may be truly classed among those who have wrought grandest results on mind and character.

J. L. M. CURRY

WASHINGTON, D. C.
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Many requests have been made of me to write something of the story of my life. Until recently I have never given much consideration to these requests, for the reason that I have never thought that I had done enough in the world to warrant anything in the way of an autobiography; and I hope that my life work, by reason of my present age, lies more in the future than in the past. My daughter, Portia, said to me, not long ago: "Papa, do you know that you have never told me much about your early life, and your children want to know more about you." Then it came upon me as never before that I ought to put something about my life in writing for the sake of my family, if for no other reason.

I will not trouble those who read these lines with any lengthy historical research concerning my ancestry, for I know nothing of my ancestry beyond my mother. My mother was a slave on a plantation near Hale's Ford, in Franklin County, Virginia, and she was, as I now remember it, the cook for her owners as well as for a large part of the slaves on the plantation. The first time that I got a knowledge of the fact that my mother and I were slaves, was by being awakened by my mother early one morning, while sleeping in a bed of rags, on the clay floor of our little cabin. She was kneeling over me, fervently praying as was her custom to do, that some day she and her children might be free. The name of my mother was Jane. She, to me, will always remain the noblest embodiment of womanhood with which I have come in contact. She was wholly ignorant, as far as books were concerned, and, I presume, never had a book in her hands for two minutes at a time. But the lessons in virtue and thrift which she instilled into me during the short period of my life that she lived will never leave me. Some people blame the Negro for not being more honest, as judged by the Anglo-Saxon's standard of honesty; but I can recall many times when, after all was dark and still, in the late hours of the night, when her children had been without sufficient food during the day, my mother would awaken us, and we would find that she had gotten from somewhere something in the way of eggs or chickens and cooked the food during the night for us. These eggs and chickens were gotten without my master's permission or knowledge. Perhaps, by some code of ethics, this would be classed as stealing, but deep down in my heart I can never decide that my mother, under such circumstances, was guilty of theft. Had she acted thus as a free woman she would have been a thief, but not so, in my opinion, as a slave. After our freedom no one was stricter than my mother in teaching and observing the highest rules of integrity.

I am indebted to and beg to thank Mr. E. Webber for valuable assistance rendered in connection with the preparation of this publication. BOOKER T. WASHINGTON.

LITTLE BOOKER, A FAVORITE WITH HIS MASTER, IS ALLOWED

  TO PEEP INTO THE PARLOR OF THE "BIG HOUSE."

Who my father was, or is, I have never been able to learn with any degree of certainty. I only know that he was a white man.

As nearly as I can get at the facts, I was born in the year 1858 or 1859. At the time I came into the world no careful registry of births of people of my complexion was kept. My birthplace was near Hale's Ford, in Franklin County, Virginia. It was about as near to Nowhere as any locality gets to be, so far as I can learn. Hale's Ford, I think, was a town with one house and a post-office, and my birth place was on a large plantation several miles distant from it.

I remember very distinctly the appearance of the cabin in which I was born and lived until freedom came. It was a small log cabin about 12 x 16 feet, and without windows. There was no floor, except one of dirt. There was a large opening in the center of the floor, where sweet potatoes were kept for my master's family during the winter. In this cabin my mother did the cooking, the greater part of the time, for my master's family. Our bed, or "pallet," as we called it, was made every night on the dirt floor. Our bed clothing consisted of a few rags gathered here and there.

One thing I remember more vividly than any other in connection with the days when I was a slave was my dress, or, rather, my lack of dress.

The years when the war1 was in progress between the States were especially trying to the slaves, so far as clothing was concerned. The Southern white people found it extremely hard to get clothing for themselves during that war, and, of course, the slaves underwent no little suffering in this respect. The only garment that I remember receiving from my owners during the war was a "tow shirt." When I did not wear this shirt I was positively without any garment. In Virginia, the tow shirt was quite an institution during slavery. This shirt was made of the refuse flax that grew in that part of Virginia, and it was a veritable instrument of torture. It was stiff and coarse. Until it had been worn for about six weeks it made one feel as if a thousand needle points were pricking his flesh. I suppose I was about six years old when I was given one of these shirts to wear. After repeated trials the torture was more than my childish flesh could endure and I gave it up in despair. To this day the sight of a new shirt revives the recollection of the tortures of my first new shirt. In the midst of my despair, in connection with this garment, my brother John, who was about two years older than I, did me a kindness which I shall never forget. He volunteered to wear my new shirt for me until it was "broken in." After he had worn it for several weeks I ventured to wear it myself, but not without pain.

Soon after my shirt experience, when the winter had grown quite cold, I received my first pair of shoes. These shoes had wooden bottoms, and the tops consisted of a coarse kind of leather. I have never felt so proud since of a pair of shoes.

As soon as I was old enough I performed what, to me, was important service, in holding the horses, and riding behind the white women of the household on their long horseback rides, which were very common in those days. At one time, while holding the horses and assisting quite a party of visiting ladies to mount their horses, I remember that, just before the visitors rode away, a tempting plate of ginger cakes was brought out and handed around to the visitors. This, I think, was the first time that I had ever seen any ginger cakes, and a very deep impression was made upon my childish mind. I remember I said to myself that if I ever could get to the point where I could eat ginger cakes as I saw those ladies eating them, the height of my ambition would be reached.

When I grew to be still larger and stronger the duty of going to the mill was intrusted to me; that is, a large sack containing three or four bushels of corn was thrown across the back of a horse and I would ride away to the mill, which was often three or four miles distant, wait at the mill until the corn was turned into meal, and then bring it home. More than once, while performing this service, the corn or meal got unevenly balanced on the back of the horse and fell off into the road, carrying me with it. This left me in a very awkward and unfortunate position. I, of course, was unable, with my small strength, to lift the corn or meal upon the horse's back, and therefore would have to wait, often for hours, until someone happened to be passing along the road strong enough to replace the burden for me.

My owner's name was Jones Burroughs, and I am quite sure he was above the average in the treatment of his slaves. That is, except in a few cases, they were not cruelly whipped. Although I was born a slave, I was too young to experience much of its hardships. The thing in connection with slavery that has left the deepest impression on me was the instance of seeing a grown man, my uncle, tied to a tree early one morning, stripped naked, and someone whipping him with a cowhide. As each blow touched his back the cry, "Pray, master! Pray, master!" came from his lips, and made an impression upon my boyish heart that I shall carry with me to my grave.

When I was still quite a child, I could hear the slaves in our "quarters" whispering in subdued tones that something unusual--the war--was about to take place, and that it meant their freedom. These whispered conferences continued, especially at night, until the war actually began.

While there was not a single slave on our plantation that could read a line, in some way we were kept informed of the progress of the war almost as accurately as the most intelligent person. The "grapevine" telegraph was in constant use. When Lee surrendered, all of the plantation people knew it, although all of them acted as if they were in ignorance of the fact that anything unusual had taken place.

Early one morning, just after the close of the war, word was sent around to the slave cabins that all the slaves must go to the "big house," the master's house; and in company with my mother and a large number of other slaves, including my sister Amanda and brother John, I went to the "big house," and stood by the side of my mother, and listened to the reading of some papers and a little speech made by the man who read the papers. This was the first public address I had ever heard, and I need not add that it was the most effective one to which it had ever been my privilege to listen. After the reading of the paper, and the speech, my mother leaned over and whispered, "Now, my children, we are free." This act was hailed with joy by all the slaves, but it threw a tremendous responsibility upon my mother, as well as upon the other slaves. A large portion of the former slaves hired themselves to their owners, while others sought new employment; but, before the beginning of the new life, most of the ex-slaves left the plantation for a few days at least, so as to get the "hang" of the new life, and to be sure that they were free. My mother's husband, my stepfather, had in some way wandered into West Virginia during the war, and had secured employment in the salt furnace near Malden, in Kanawha county. Soon after freedom was declared he sought out my mother and sent a wagon to bring her and her children to West Virginia. After many days of slow, tiresome traveling over the mountains, during which we suffered much, we finally reached Malden, and my mother and her husband were united after a long enforced separation.

The trip from Franklin county to Malden, West Virginia, was the first one that had taken me out of the county where I was born, and, of course, it was quite an event, especially to the children of the family, although the parting from the old homestead was to my mother a very serious affair. All of our household and other goods were packed into a small wagon drawn by two horses or mules. I cannot recall how many days it took us to make this trip, but it seems to me, as I recall it now, that we were at least ten days. Of course we had to sleep in the wagon, or what was more often true, on the ground. The children walked a great portion of the distance.

One night we camped near an abandoned log cabin, and my mother decided that, instead of cooking our frugal meal in the open air, as she had been accustomed to do on the trip, she would build a fire in this cabin and we should both cook and sleep in it during the night. When we had gotten the fire well started, to the consternation of all of us, a large and frightful looking snake came down the chimney. This, of course, did away with all idea of our sheltering ourselves in the cabin for the night, and we slept out in the open air, as we had done on previous occasions.

Since I have grown to manhood it has been my privilege to pass over much of the same road traveled on this first trip to West Virginia, but my recent journeys have been made in well-appointed steam cars. At the time I first traveled through that part of Virginia and West Virginia there was no railroad, and if there had been we did not have the money to pay our fare.

At the close of the war our family consisted of my mother, step-father, my brother John and sister Amanda. My brother John is director of the mechanical department of the Tuskegee Institute, and my sister, now Mrs. Amanda Johnson, lives in Malden, West Virginia. Soon after we moved to West Virginia my mother took into our family, notwithstanding our own poverty, a young orphan boy who has always remained a part of our family. We gave him the name of James B. Washington. He, now grown to manhood, holds an important position at the Tuskegee Institute.

While I have not had the privilege of returning to the old homestead in Franklin county, Virginia, since I left there as a child immediately after the war, I have kept up more or less correspondence with members of the Burroughs family, and they seem to take the deepest interest in the progress of our work at Tuskegee.
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We began life in West Virginia in a little shanty, and lived in it for several years. My step-father soon obtained work for my brother John and myself in the salt furnaces and coal mines, and we worked alternately in them until about the year 1871. Soon after we reached West Virginia a school teacher, Mr. William Davis, came into the community, and the colored people induced him to open a school. My step-father was not able to spare me from work, so that I could attend this school, when it was first opened, and this proved a sore disappointment to me. I remember that soon after going to Malden, West Virginia, I saw a young colored man among a large number of colored people, reading a newspaper, and this fired my ambition to learn to read as nothing had done before. I said to myself, if I could ever reach the point where I could read as this man was doing, the acme of my ambition would be reached. Although I could not attend the school, I remember that, in some way, my mother secured a book for me, and although she could not read herself, she tried in every way possible to help me to do so.

Every barrel of salt that was packed in the mines was marked, and by watching the letters that were put on the salt barrels I soon learned to read. As time went on, after considerable persuasion on my part, my step-father consented to permit me to attend the public school half of the day, provided I would get up very early in the morning and perform as much work as possible before school time. This permission brought me great joy. By four o'clock in the morning I was up and at my work, which continued until nearly nine o'clock. The first day I entered school, it seems to me, was the happiest day that I have ever known. The first embarrassment I experienced at school was in the matter of finding a name for myself. I had always been called "Booker," and had not known that one had use for more than one name. Some of the slaves took the surnames of their owners, but after freedom there was a prejudice against doing this, and a large part of the colored people gave themselves new names. When the teacher called the roll, I noticed that be called each pupil by two names, that is a given name and a surname. When he came to me he asked for my full name, and I told him to put me down as "Booker Washington," and that name I have borne ever since. It is not every school boy who has the privilege of choosing his own name. In introducing me to an audience in Essex Hall, London, during my visit to Europe, in the summer of 1899, Honorable Joseph H. Choate, the American Ambassador, said that I was one of the few Americans that had had the opportunity of choosing his own name, and in exercising the rare privilege I had very naturally chosen the best name there was in the list.

My step-father seemed to be over careful that I should continue my work in the salt furnace until nine o'clock each day. This practice made me late at school, and often caused me to miss my lessons. To overcome this I resorted to a practice of which I am not now very proud, and it is one of the few things I did as a child of which I am now ashamed. There was a large clock in the salt furnace that kept the time for hundreds of workmen connected with the salt furnace and coal mine. But, as I found myself continually late at school, and after missing some of my lessons, I yielded to the temptation to move forward the hands on the dial of the clock so as to give enough time to permit me to get to school in time. This went on for several days, until the manager found the time so unreliable that the clock was locked up in a case.

It was in Malden that I first found out what a Sunday school meant. I remember that I was playing marbles one Sunday morning in the road with a number of other boys, and an old colored man passed by on his way to Sunday school. He spoke a little harshly to us about playing marbles on Sunday, and asked why we did not go to Sunday school. He explained in a few broken though plain words what a Sunday school meant and what benefit we would get from it by going. His words impressed me so that I put away my marbles and followed him to Sunday school, and thereafter was in regular attendance. I remember that, some years afterwards, I became one of the teachers in this Sunday school and finally became its superintendent.

No matter how dark the days or how discouraging the circumstances, there was never a time in my youth when the firm resolution to secure an education, at any cost, did not constantly remain with me. Next came the unpleasant coal mine experience.

My step-father was not able, however, to permit me to continue in school long, even for a half day at the time. I was soon taken out of school and put to work in the coal mine. As a child I recall now the fright which, going a long distance under the mountain into a dark and damp coal mine, gave me. It seemed to me that the distance from the opening of the mine to the place where I had to work was at least a mile and a half. Although I had to leave school I did not give up my search for knowledge. I took my book into the coal mine, and during the spare minutes I tried to read by the light of the little lamp which hung on my cap. Not long after I began to work in the mines my mother hired some one to teach me at night, but often, after walking a considerable distance for a night's lesson, I found that my teacher knew but little more than I did. This, however, was not the case with Mr. William Davis, my first teacher.

After working in the coal mine for some time, my mother secured a position for me as house boy in the family of General Lewis Ruffner. I went to live with this family with a good many fears and doubts. General Ruffner's wife, Mrs. Viola Ruffner, had the reputation of being very strict and hard to please, and most of the boys who had been employed by her had remained only a short time with her. After remaining with Mrs. Ruffner a while, I grew weary of her exact manner of having things done, and, without giving her any notice, I ran away and hired myself to a steamboat captain who was plying a boat between Malden and Cincinnati. Mrs. Ruffner was a New England woman, with all the New England ideas about order, cleanliness and truth. The boat captain hired me as a waiter, but before the boat had proceeded many miles towards Cincinnati he found that I knew too little about waiting on the table to be of any service, so he discharged me before I had been on his boat for many hours.

In some way, however, I persuaded him to take me to Cincinnati and return me to Malden. As soon as I returned home, I returned to Mrs. Ruffner, acknowledged my sins, and secured my old position again. After I had lived with Mrs. Ruffner for a while she permitted me to attend school for a few hours in the afternoons during three months, on the condition that I should work faithfully during the forenoon. She paid me, or rather my step-father, six dollars per month and board for my work. When I could not get the opportunity to attend school in the afternoon I resorted to my old habit of having some one teach me at night, although I had to walk a good distance after my work was done in order to do this.

While living with Mrs. Ruffner I got some very valuable experience in another direction, that of marketing and selling vegetables. Mrs. Ruffner was very fond of raising grapes and vegetables, and, although I was quite a boy, she entrusted me with the responsibility of selling a large portion of these products. I became very fond of this work. I remember that I used to go to the houses of the miners and prevail upon them to buy these things. I think at first Mrs. Ruffner doubted whether or not I would be honest in these transactions, but as time went on and she found the cash from these sales constantly increasing her confidence grew in me, and before I left her service she willingly trusted me with anything in her possession. I always made it a special point to return to her at the end of each campaign as a salesman every cent that I had received and to let her see how many vegetables or how much fruit was brought back unsold.

At one time I remember that, when I passed by an acquaintance of mine when I had a large basket of peaches for sale, he took the liberty of walking up to me and taking one of the ripest and most tempting peaches. Although he was a man and I was but a boy, I gave him to under- stand in the most forceful manner that I would not permit it. He seemed greatly surprised that I would not let him take one peach. He tried to explain to me that no one would miss it and that I would be none the worse off for his taking it. When he could not bring me to his way of thinking he tried to frighten me by force into yielding, but I had my way, and I am sure that this man respected me all the more for being honest with other people's property. I told him that if the peaches were mine I would gladly let him have one; but under no circumstances could I consent to let him take without a protest that which was entrusted to me by others. It happened very often that as I would pass through the streets with a large basket of grapes or other fruit, many of the larger boys tried by begging and then by force to dispossess me of a portion of what had been given me to sell, but I think there was no instance when I yielded. From my earliest childhood I have always had it implanted in me that it never pays to be dishonest, and that reward, at some time, in some manner, for the performance of conscientious duty, will always come, and in this I have never been disappointed.

I wish to add here that there are few instances of a member of my race betraying a specific trust. One of the best illustrations of this which I know of, is in the case of an ex-slave from Virginia, whom I met not long ago in a little town in the state of Ohio. I found that this man had made a contract with his master, two or three years previous to the Emancipation Proclamation, to the effect that the slave was to buy himself, by paying so much per year for his body; and while he was paying for himself, he was to be permitted to labor where and for whom he pleased. Finding that he could secure better wages in Ohio, he went there. When freedom came, he was still in debt to his master some three hundred dollars. Notwithstanding that the Emancipation Proclamation freed him from any obligation to his master, this black man walked the greater portion of the distance back to where his old master lived in Virginia, and placed the last dollar, with interest, in his hands. In talking to me about this, the man told me that he knew he did not have to pay the debt, but he had given his word to his master, and his word he had never broken. He felt that he could not enjoy his freedom till he had fulfilled his promise.
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In all, I must have spent about four years in the employ of Mrs. Ruffner; and I here repeat what I have said more than once, that aside from the training I got at the Hampton Institute under General Armstrong, Mrs. Ruffner gave me the most valuable part of my education. Her habit of requiring everything about her to be clean, neat and orderly, gave me an education in these respects that has been most valuable to me in the work that I have since tried to accomplish. At first I thought that her idea of strict honesty and punctuality in everything meant unkindness, but I soon learned to understand her and she to understand me, and she has from the first time that I knew her until this day proven one of the best friends I ever possessed.

One day, while I was at work in the coal mine, I heard some men talking about a school in Virginia, where they said that black boys and girls were permitted to enter, and where poor students were given an opportunity of working for their board, if they had not money with which to pay for it. As soon as I heard of this institution, I made up my mind to go there. After I had lived with Mrs. Ruffner about four years I decided to go to the Hampton Institute, in Virginia, the school of which I had heard. I had no definite idea about where the Hampton Institute was, or how long the journey was. Some time before starting for Hampton, I remember, I joined the little Baptist church, in Malden, of which I am still a member.

Of my ancestry I know almost nothing. While in slave quarters, and even later, I heard whispered conversations among the colored people of the tortures which the slaves, including, no doubt, my ancestors on my mother's side, suffered in the middle passage of the slave ship while being conveyed from Africa to America. I have been unsuccessful in securing information that would throw any accurate light upon the history of my family beyond my mother. She, I remember, had a half-brother and a half-sister. In the days of slavery, not very much attention was given to family history and family records--that is, black family records. My mother, I suppose, attracted the attention of a purchaser who was afterward my owner and hers. Her addition to the slave family attracted about as much attention as the purchase of a new horse or cow. Of my father I know even less than of my mother. I only know that he was a white man, but whoever he was, I never heard of his taking the least interest in me, or providing in any way for my rearing. But I do not find especial fault with him. He was simply another unfortunate victim of the institution which the nation unhappily had engrafted upon it at that time.
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After my mother and brother John had secured me a few extra garments, with what I could provide for myself, I started for Hampton, about the first of October, 1872. How long I was on this journey I have at this time no very definite idea. Part of the way I went by railroad, part in a stage, and part on foot. I remember that when I got as far as Richmond, Virginia, I was completely out of money, and knew not a single person in the city. Besides, I had never been in a city before. I think it was about nine o'clock at night that I reached Richmond. I was hungry, tired and dirty, and had no where to go. I wandered about the streets until about midnight, when I felt completely exhausted.

By chance I came to a street that had a plank sidewalk, and I crept under this sidewalk and spent the night. The next morning I felt very much rested, but was still quite hungry, as it had been some time since I had a good meal. When I awoke, I noticed some ships not far from where I had spent the night. I went to one of these vessels and asked the captain to permit me to work for him, so that I could earn some money to get some food. The captain very kindly gave me work, which was that of helping to unload pig iron from the vessel. In my rather weak and hungry condition I found this hard work, but I stuck to it, and was given enough money to buy a little food. My work seemed to have pleased the master of the vessel so much that he furnished me with work for several days, but I continued to sleep under the sidewalk each night, for I was anxious to save enough money to pay my passage to Hampton.

After working on this vessel for some days, I started again for Hampton, and arrived there in a day or two, with a surplus of fifty cents in my pocket. I did not let any one know how forlorn my condition was. I feared that if I did, I would be rejected as one that was altogether too unpromising. The first person I saw after reaching the Hampton Institute was Miss Mary F. Mackie, the Lady Principal. After she had asked me many searching questions, with a good deal of doubt and hesitation in her manner, I was assigned to a room. She remarked at the same time that it would be decided later whether I could be admitted as a student. I shall not soon forget the impression that the sight of a good, clean, comfortable room and bed made upon me, for I had not slept in a bed since I left my home in West Virginia. Within a few hours I presented myself again before Miss Mackie to hear my fate, but she still seemed to be undecided. Instead of telling me whether or not I could remain, I remember, she showed me a large recitation room and told me to sweep it. I felt at once that the sweeping of that room would decide my case. I knew I could sweep, for Mrs. Ruffner had taught me that art well. I think that I must have swept that room over as many as three times, and dusted it the same number of times. After awhile Miss Mackie came into the room and rubbed her handkerchief over the tables and benches to see if I had left any dust, but not a particle could she find. She remarked with a smile, "I guess we will try you as a student." At that moment I think I was the happiest individual that ever entered the Hampton Institute.

After I had been at the Hampton Institute a day or two I saw General Armstrong, the Principal, and he made the impression upon me of being the most perfect specimen of man, physically, mentally and spiritually, that I had ever seen; and I have never had occasion to change my first impression. In fact, as the years went by and as I came to know him better, the feeling grew. I have never seen a man in whom I had such confidence. It never occurred to me that it was possible for him to fail in anything that he undertook to accomplish. I have sometimes thought that the best
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