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Dedication

Keith Randell (1943–2002)

The original Access to History series was conceived and developed by Keith, who created a series to ‘cater for students as they are, not as we might wish them to be’. He leaves a living legacy of a series that for over 20 years has provided a trusted, stimulating and well-loved accompaniment to post-16 study. Our aim with these new editions for the IB is to continue to offer students the best possible support for their studies.


Introduction

This book has been written to support your study of HL option 2: History of the Americas, Topic 17: Civil rights and social movements in the Americas, post-1945 of the IB History Diploma.

This introduction gives you an overview of:


•  the content you will study for Civil rights and social movements in the Americas

•  how you will be assessed for Paper 3

•  the different features of this book and how these will aid your learning.



1 What you will study

After 1945 and the end of the Second World War, growing political and social movements had an effect on every country of the Americas. Groups that had been ignored for centuries began to organize and push for greater inclusion in their respective countries. These included indigenous peoples, African Americans, Hispanic-Americans and women. These groups challenged traditional power élites and sought rights that others possessed and took for granted. How they were able to make progress and to overcome enormous obstacles is the focus of this book. In many cases, advancement was slow. Civil disobedience, violence, mass marches and the use of the courts all marked this process of change.

This book covers the following civil rights and social movements post-1945:


•  Chapter 1 examines the situation of the indigenous peoples in North and South America and how they organized themselves to win greater rights.

•  The origins, tactics and organization of the Civil Rights Movement in the USA are examined in Chapter 2. The fight against segregation, particularly in the South, is explored, as are the various organizations that pushed for change both in the courts and at grass roots level.

•  Chapter 3 traces the various strategies employed by Dr Martin Luther King Jr, Malcolm X and the Black Power Movement as they challenged the status quo.

•  The role of governments in assisting or holding back change in the Americas is considered in Chapter 4.

•  Chapter 5 looks in detail at the youth movements in the 1960s and 1970s in the region.

•  Chapter 6 analyses the growth of feminist movements in the Americas.

•  Finally, Chapter 7 looks at the Hispanic-American movement, the role of César Chávez and immigration reform.



2 How you will be assessed

The IB History Diploma can be studied either to Standard or Higher Level. It has three papers in total: Papers 1 and 2 for Standard Level and Paper 3 for Higher Level. It also has an Internal Assessment that all students must do.


•  For Paper 1 you need to answer four source-based questions on a prescribed subject. This counts for 20 per cent of your overall marks.

•  For Paper 2 you need to answer two essay questions, each from a different topic. This counts for 25 per cent of your overall marks.

•  For Paper 3 you need to answer three essay questions from two or three sections. This counts for 35 per cent of your overall marks.



For the internal assessment you need to carry out a historical investigation. This counts for 20 per cent of your overall marks.

HL option 2: History of the Americas is assessed through Paper 3. You must study three sections out of a choice of eighteen, one of which could be Civil rights and social movements in the Americas, post-1945. These sections are assessed through Paper 3 of the IB History Diploma which has 36 essay questions – two for each of the eighteen sections. In other words, there will be two specific questions that you can answer based on civil rights in the Americas.

Examination questions

For Paper 3 you need to answer three of the 36 questions. You could either answer two from one of the sections you have studied and one from another section, or one from each of the three sections you have studied. So, assuming that Civil rights and social movements is one of the sections you have studied, you may choose to answer one or two questions on it.

The questions are divided up by section and are usually arranged chronologically. In the case of the questions on the Civil rights and social movements, you should expect numbers 33 and 34 to be on this particular section. When the exam begins, you will have five minutes in which to read the questions. You are not allowed to use a pen or highlighter during the reading period. Scan the list of questions but focus on the ones relating to the sections you have studied.

Remember you are to write on the history of the Americas. If a question such as, ‘Discuss the impact of the student movements on the society of one country of the region’ is asked, do not write about student movements in China. You will receive no credit for this answer.

Command terms

When choosing the three questions, keep in mind that you must answer the question asked, not one you might have hoped for. A key to success is understanding the demands of the question. IB History diploma questions use key terms and phrases known as command terms. The more common command terms are listed in the table below, with a brief definition of each. See the appendix of the IB History Guide for more detail.

Examples of questions using some of the more common command terms and specific strategies to answer these questions are included at the end of Chapters 1–6.



	Command term
	Description
	Where exemplified in this book



	Analyse
	Investigate the various components of a given issue
	Pages 51–2



	Compare and contrast
	Discuss both similarities and differences of two events, people, etc.
	Pages 216–19



	Discuss
	Present a thoughtful review of the various arguments and factors. Your answer should be supported by appropriate evidence.
	Pages 175–6



	Evaluate
	Make a judgement while looking at two or more sides of an issue
	Pages 152–4



	Examine
	Provide a critical evaluation by closely looking at important issues and explain why the ones you have chosen are the most important.
	Pages 121–2




Answering the questions

You have two-and-a-half hours to answer the three questions, or 50 minutes each. Try to budget your time wisely. In other words, do not spend 75 minutes on one answer. Before you begin each essay, take five to seven minutes and compose an outline of the major points you will raise in your essay. These you can check off as you write the essay itself. This is not a waste of time and will bring organization and coherence to what you write. Well-organized essays that include an introduction, several well-supported arguments and a concluding statement are much more likely to score highly than essays which jump from point to point without structure.

The three essays you write for Paper 3 will be read by a trained examiner. The examiner will read your essays and check what you write against the IB mark scheme. This mark scheme offers guidance to the examiner but is not comprehensive. You may well write an essay that includes analysis and evidence not included in the mark scheme and that is fine. It is also worth remembering that the examiner who will mark your essay is looking to reward well-defended and well-argued positions, not to deduct for misinformation.

Each of your essays will be marked on a 0–15 scale, for a total of 45 points. The total score will be weighted as 35 per cent of your final IB History. Do bear in mind that you are not expected to score 45/45 to earn a 7: gaining 27–30/45 will equal a 7. Another way of putting this is that if you write three essays that each score 10, you will receive a 7.

Writing essays

In order to attain the highest mark band (13–15) your essays should:


•  be clearly focused

•  address all implications of the question

•  demonstrate extensive and accurate historical knowledge which supports your thesis

•  demonstrate knowledge of historical processes such as continuity and change

•  integrate your analysis

•  be well structured

•  have well-developed synthesis

•  evaluate different historical perspectives.



Your essay should include an introduction in which you set out your main points. Do not waste time copying the question but do define the key terms stated in the question. The best essays probe the demands of the question. In other words, there are often different ways of interpreting the question.

Next, you should write an in-depth analysis of your main points in several paragraphs. Here you will provide evidence that supports your argument. Each paragraph should focus on one of your main points and relate directly to the question. More sophisticated responses include counter-arguments.

Finally, you should end with a concluding statement.

In the roughly 45 minutes you spend on one essay, you should be able to write 3–6 pages. While there is no set minimum, you do need to explore the issues and provide sufficient evidence to support what you write.

At the end of Chapters 1–6, you will find IB-style questions with guidance on how best to answer them. The more practice you have writing essays, the better your results will be.

The appearance of the examination paper

Cover

The cover of the examination paper states the date of the examination and the length of time you have to complete it: 2 hours 30 minutes. Instructions are limited and simply state that you should not open it until told to do so and that three questions must be answered.

Questions

You will have five minutes in which to read through the questions. It is very important to choose the three questions you can answer most fully. Remember that two questions will be on civil rights and social movements after 1945. After mastering the material in this book, you may well decide to choose the two questions that focus on this topic. After the five minutes’ reading time is over, you can take out your pen and mark up the exam booklet:


•  Circle the three questions you have decided to answer.

•  Identify the command terms and important points. For example, if a question asked, ‘Analyse the aims and impact of the Black Panthers in the 1960s and 1970s’, underline the words ‘aims’ and ‘impact’. This will help you to focus on the demands of the question.



For each essay take 5–7 minutes to write an outline and approximately 43–5 minutes to write the essay.

3 About this book

Coverage of course content

This book addresses the key areas listed in the IB History Guide for HL option 2: History of the Americas, Topic 17: Civil rights and social movements in the Americas, post-1945.

Chapters start with an introduction outlining key questions they address. They are then divided into a series of sections and topics covering the course content.

Throughout the chapters you will find the following features to aid your study of the course content.

Key and leading questions

Each section heading in the chapter has a related key question which gives a focus to your reading and understanding of the section. These are also listed in the chapter introduction. You should be able to answer the questions after completing the relevant section.

Topics within the sections have leading questions which are designed to help you focus on the key points within a topic and give you more practice in answering questions.

Key terms

Key terms are the important terms you need to know to gain an understanding of the period. These are emboldened in the text the first time they appear in the book and are defined in the margin. They also appear in the glossary at the end of the book.

Sources

Throughout the book are several written and visual sources. Historical sources are important components in understanding more fully why specific decisions were taken or on what contemporary writers and politicians based their actions. The sources are accompanied by questions to help you dig deeper into the history of civil rights and social movements in the Americas.

Key debates

Historians often disagree on historical events and this historical debate is referred to as historiography. Knowledge of historiography is helpful in reaching the upper mark bands when you take your IB History examinations. You should not merely drop the names of historians in your essay. You need to understand the different points of view for a given historiographical debate. You can bring these up in your essay. There are a number of debates throughout the book to develop your understanding of historiography.

Theory of Knowledge (TOK) questions

Understanding that different historians see history differently is an important element in understanding the connection between the IB History Diploma and Theory of Knowledge. Alongside some of the debates is a Theory of Knowledge style question which makes that link.

Summary diagrams

At the end of each section is a summary diagram which gives a visual summary of the content of the section. It is intended as an aid for revision.

Chapter summary

At the end of each chapter is a short summary of the content of that chapter. This is intended to help you revise and consolidate your knowledge and understanding of the content.

Skills development

At the end of Chapters 1–6, you will find:


•  examination guidance on how to answer questions, accompanied by advice on what supporting evidence you might use, and sometimes sample answers designed to help you focus on specific details

•  examination practice in the form of Paper 3 style questions.



At the end of Chapter 7, you will find a selection of Paper 3 style questions.

End of the book

Timeline

This gives a timeline of the major events covered in the book, which is helpful for quick reference or as a revision tool.

Glossary

All key terms in the book are defined in the glossary.

Further reading

This contains a list of books, websites and films which may help you with further independent research and presentations. It may also be helpful when further information is required for internal assessments and extended essays in history. You may wish to share the contents of this area with your school or local librarian.

Internal assessment

All IB History diploma students are required to write a historical investigation which is internally assessed. The investigation is an opportunity for you to dig more deeply into a subject that interests you. This gives you a list of possible areas for research.



CHAPTER 1

Native Americans and civil rights in the Americas



This chapter looks at the fate of the indigenous inhabitants of the Americas after the European conquest that began in the sixteenth century. It investigates the reasons for the inequality they have suffered and how and to what extent they have attained civil rights. You need to consider the following questions throughout this chapter:


•  How and to what extent did the indigenous population of Latin America achieve equality after 1945?

•  How and to what extent did Native Americans achieve equality in the USA after 1945?

•  How and to what extent did First Peoples achieve equality in Canada after 1945?



1 The indigenous population in Latin America


[image: ]

Key question: How and to what extent did the indigenous population of Latin America achieve equality after 1945?
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Background: the Latin American indigenous population before 1945


[image: ]

What was the situation of the indigenous population before 1945?
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From the sixteenth century, the history of Latin America was dominated by tense interactions between conquerors (Spanish and Portuguese) and conquered (the indigenous population). The culturally arrogant conquerors created a hierarchical society based upon their notions of ‘race’ (see Source A, page 10). At the bottom was the ‘inferior’ indigenous population, which remained subjugated, despite frequent rebellions.

The newly independent republics in the nineteenth century

The Latin American colonies gained independence in the nineteenth century. The new national governments were not particularly interested in indigenous land rights and culture, and invariably oppressed and exploited both the indigenous population and mestizos. By 1900, the indigenous populations had lost a large proportion of their land, and were forced to pay special taxes and provide unpaid labour services in nations such as Bolivia, Colombia, Ecuador, Guatemala, Mexico and Peru.


[image: ]

SOURCE A
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[image: ] Study Source A. Why might some people find it offensive to be described as of ‘the Indian race’?
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An extract from The History of Latin America by Marshall Eakin, published by Palgrave, New York, USA, 2007, page 136.

Race is a social construct that has no genetic basis, since every culture defines what we call ‘race’ in different ways. Contemporary notions of race arise out of nineteenth century social science that attempted to define races scientifically. Scientists today, especially those working in genetics, almost universally reject the notion of biologically defined categories of race. They tell us, in effect, that there are no clear biological or genetic boundaries that separate the human species sufficiently to define racial groups. What we tend to call race, is, in fact, our own culture’s reading of physical appearance, in particular, skin tones. And these readings are highly subjective and variable.

[image: ]



The indigenous population in Latin America 1900–45

In countries such as Colombia, Ecuador, Mexico and Venezuela, large mestizo populations were incorporated into society and politics, but darker skinned peoples remained at the bottom of the Latin American hierarchy. The large indigenous populations of Guatemala, Ecuador, Peru and Bolivia were impoverished and discriminated against. Resistance proved useless. However, by the 1920s, countries with large indigenous and mestizo populations such as Paraguay, Honduras, Nicaragua, El Salvador and Mexico were glorifying population diversity as a national characteristic. After the Mexican Revolution (1910–20), it suited the new Mexican government to try to create a sense of national identity by depicting the Spanish as evil conquerors and the Aztecs as their noble victims, as in Diego Rivera’s propagandist murals (see Source B).


[image: ]

SOURCE B
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[image: ] What is the attitude of the artist in Source B to the Spanish conquerors and the conquered indigenous population?
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Detail from a Diego Rivera mural depicting Mexican history in the Palacio Nacional in Mexico City, painted between 1929 and 1935.
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The indigenismo movement, which was particularly fashionable in Guatemala, Ecuador, Bolivia and Peru, saw indigenous culture as the source of the best national values, revered the communal character of the Inca state, and urged revitalization of indigenous communities through land redistribution and the incorporation of indigenous people as equal citizens in the nation’s progress. However, despite all this glorification of the indigenous past, Mexican President Cárdenas (1934–40) typified the attitude of successive Mexican governments when he said the goal was to ‘Mexicanize’ the ‘Indians’, not to ‘Indianize’ Mexico. By 1945, Mexico was a proudly mestizo nation but the indigenous peasants remained impoverished and regarded as socially inferior.

The indigenous population after 1945


[image: ]

Why and with what results did indigenous activism increase after 1945?

[image: ]



The proportion of indigenous people varied from state to state in the twentieth century. They constituted over half of the population in Guatemala, Peru and Bolivia, one-third in Ecuador, and around one-tenth in Mexico. Mestizos constituted the majority in Colombia, Ecuador, El Salvador, Honduras, Mexico, Nicaragua, Panama, Paraguay and Venezuela, while the population was of predominantly European descent in countries such as Argentina, Chile, Costa Rica and Uruguay.
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SOURCE C
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[image: ] Judging from Source C, what difficulties can statistics present to the historian?
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Comparative statistics from the Instituto Indigenista Interamericano (III) and the World Bank, showing numbers and percentages of indigenous peoples of national population in Latin America in 1994–5.
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Reasons for increased indigenous activism and unity

In 1945, countries with large indigenous populations were significantly poorer than those without. The large indigenous populations of Mexico, Guatemala, Peru, Ecuador and Bolivia were impoverished (around 90 per cent of cultivable land was owned a small minority that was white or mestizo) and greatly discriminated against (most were not allowed to vote). So, it is not surprising that after 1945 they increasingly agitated for economic and political equality and respect for their culture. Increased indigenous activism was also due to the politicization of the peasants, indigenous organizations, liberation theology, economic problems, globalization and sympathetic governments.


[image: ]


The politicization of the peasants

In 1945, the indigenous peasantry was generally illiterate, focused on scraping a living, and politically inactive. However, some started to become politicized. For example, in the remote regions of the Andes, the radical left contributed to the politicization of indigenous peasants. Other contributory factors in Peru included:


•  labour union politicization of occasional labourers in the mines of Cerro de Pasco and the steel refineries of La Oroya

•  exposure to city life when doing temporary work in the Peruvian capital, Lima

•  contact with friends and family who had gone to work on the coast and remained there

•  increased literacy and access to political information.



Indigenous organizations

Historian Guillermo de la Peña (1998) wrote of the ‘proliferation and persistence’ of indigenous organizations in the 1960s and 1970s, despite the many authoritarian governments. Organizations such as the Colombian Regional Council of the Cauca Indians (CRIC), established in 1971, raised ethnic consciousness, as did the international organizations that they joined, such as the South American Indian Council (CISA), established in 1980. These organizations emphasized ‘Indianism’, arguing that the physical survival of Indians required their cultural survival and that they were entitled to autonomy. These organizations gained national and international publicity and made it difficult for governments and politicians to ignore the indigenous population.

Liberation theology

In 1962, the Second Vatican Council concluded that the Catholic Church needed to do more to help the poor and the Catholic Bishops’ conference at Medellín, Colombia (1968) agreed. Followers of liberation theology organized the poor into Christian Base Communities (CEBs), which combined religious study with agitation for measures that would help the poor, such as land redistribution, water rights and better wages. From the 1960s to the 1980s, a considerable minority of Catholic clergy fought for their impoverished flocks’ rights, and helped to mobilize the indigenous population. For example, in Guatemala in the early 1970s, the Catholic Church collaborated with idealistic students in literacy projects for the indigenous peasants. Some Catholic priests gave lessons in the Guatemalan Constitution, Article 1 of which declared that all Guatemalans were equal regardless of race or religion. However, many Catholics were uneasy about the pronouncements of liberation theologians. For example, El Salvador’s Archbishop Óscar Romero (1917–80) said, ‘When all peaceful means have been exhausted, the Church considers insurrection moral and justified.’

In 1980, Pope John Paul II visited Brazil, forbade the clergy from holding political office and condemned violence as a means of social change – and the liberation theology movement declined.
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SOURCE D
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[image: ] Give reasons for and against the usefulness of Source D in any assessment of the situation of the indigenous populations of Latin America in 1979.
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An extract from the final document of the third conference of Latin American bishops at Puebla, Mexico, 1979, attended by Pope John Paul II. Quoted in A History of Latin America: Independence to the Present, Volume 2, eighth edition by Benjamin Keen and Keith Haynes, published by Cengage Learning Inc., 2009, page 307.

We identify as the most devastating and humiliating scourge, the situation of inhuman poverty in which millions of Latin Americans live, with starvation wages, unemployment and underemployment, malnutrition, infant mortality, lack of adequate housing, health problems, and labor unrest.
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Economic problems

Economic problems triggered self-help movements among the indigenous populations. For example, coca grower unions in Bolivia campaigned for the right to earn a living from growing coca (see page 142).

Globalization

From the 1980s, globalization accelerated developments in Latin American culture and society. Technology and the mass media, along with migration from rural areas to cities, exposed the indigenous population to foreign ideas on individualism and civil rights.

Sympathetic governments

Some governments recognized that racial divisions, discrimination and inequality hampered national progress. Others simply sought indigenous support. The resultant government demonstrations of sympathy generated activism. For example, the socialistic military regime of General Velasco Alvarado (1968–75) in Peru gave the Quechua language equal status with Spanish and redistributed land to indigenous communities. This bequeathed a legacy of militancy and a heightened cultural and racial self-awareness among the Andean indigenous population.

In 1989, Convention 169 of the International Labour Organization (ILO) required governments to ensure the equality of indigenous peoples. Many Latin American governments ratified that convention, and several amended their constitution to recognize indigenous rights in ‘multi-ethnic’ and ‘pluri-cultural’ states. Even when governments were slow to recognize such rights in practice, as in Bolivia, government commitment to such rights provided a quasi-legal justification for increased indigenous assertiveness.

From the 1990s, a series of progressive left-wing governments were elected in countries such as Argentina, Bolivia, Brazil, Chile, Ecuador, Paraguay, Uruguay and Venezuela. The governments of this Pink Tide focused on economic and social inequality and often worked to help indigenous peoples. For example, in Venezuela, Hugo Chavez introduced a new constitution that allocated three seats to the elected representatives of the indigenous peoples.

Methods for obtaining equality

The methods by which Latin American indigenous populations tried to gain equality included rebellions, organizations, publicity, protests and voting.

Rebellions and violence

Rebellions were a long-established but frequently unsuccessful means of protest, a notable exception being Bolivia in 1952 (see pages 137–40). Rebellions against the military governments of Guatemala (see pages 21–2)and Nicaragua gained little. Violence was often counter-productive, as in Peru.

In 1960, the indigenous Aymara and Quechua constituted around half of Peru’s population. Most lived in poverty in the Andean highlands and were regarded as greatly inferior by the relatively prosperous coastal inhabitants. President Fernando Belaúnde Terry (1963–8) promised agrarian reform but did little. The indigenous peasant population therefore began to seize cultivated land, arguing that they had paid for it with their labour over the generations. In late 1963, the government sent in the military. Around 8000 peasants were killed, 3500 imprisoned and 19,000 forced to leave their homes.

Landlessness, unemployment and underemployment remained endemic in the highlands. A splinter group of the Peruvian Communist Party set up the guerrilla organization Sendero Luminoso (Shining Path) that from 1980 encouraged the peasantry to invade, occupy and rob élite-owned land. Shining Path waged guerrilla war on the ‘establishment’, including tax collectors and wealthy merchants. In 1982, the government responded with indiscriminate attacks on villages. From 1980 to 1988, an estimated and mostly innocent 15,000 peasants were killed, roughly half by the military and half by Shining Path. Eventually, Shining Path’s violence totally alienated the peasantry.

Organizations

Organizations were usually more effective than rebellions. In the 1960s, the Brazilian government worked to convert the Amazon rainforest into farmland and cattle ranches. Indigenous peoples were killed or evicted. What the government described as ‘integration’, the indigenous population described as extermination. In 1973, some influential figures in the Catholic Church established the Indigenous Mission Council (CIMI), which organized meetings of indigenous chiefs in 1974, 1975 and 1976. At these meetings, massacres such as that perpetrated by ranchers in 1976 in the Brazilian state of Matto Grosso were denounced. CEBs (see page 13) brought people together to discuss legal tactics and form unions.

Unionization encouraged the Peruvian government to work to end forced labour and to redistribute land but, despite the 1964 Agrarian Law, the land tenure situation changed very little and the government became increasingly repressive. However, even when activists faced setbacks, their continuous pressure usually contributed to eventual improvement.

Publicity and protests

The effectiveness of publicity and protests was demonstrated in Bolivia, where the daughter of an impoverished highlands family with only six years of formal education, Domitila Barrios de Chúngara (1937–2012), drew worldwide attention to the plight of workers. In 1965, the average lifespan of a Bolivian tin miner was 35 years. If he died or was unable to work because of an industrial accident, his wife received no aid. Domitila led the Housewives’ Committee of Siglo XX, established in 1961 to co-ordinate protest. She joined in labour movements, strikes and demonstrations aimed at improving working conditions for miners and creating jobs for women. Frequently arrested, she was mistreated and tortured in jail. After she attended the United Nations (UN) International Women’s Year Tribunal in Mexico in 1975, she wrote Let Me Speak!, published in 1978 (see Source E). Her activism contributed to greater Bolivian government attention to workers’ problems.
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SOURCE E
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[image: ] How far would you trust the testimony of the activist Domitila Barrios de Chúngara in Source E about the dictator General Banzer?
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An extract from Let Me Speak! by Domitila Barrios de Chúngara, published by Monthly Review Press, New York, USA, 1978, page 187. She refers to the clash between a group of labour organizers and representatives of Bolivian dictator General Hugo Banzer (1971–8). Banzer’s men had destroyed Siglo XX’s radio transmitter in retaliation for a strike.

We women, like the workers, repudiate this attempt against our culture and our people … We won’t stand for this treatment. And we demand you immediately return our property, which has cost us so much to get … General Banzer has taken office in a country where no one elected him. He came in through the force of arms, he killed a whole lot of people and among them are children and our comrades. He machine gunned the university; he repressed and goes on repressing a lot of people. Our resources are being turned over to foreigners, especially to Brazil. Now I ask you, which measure has been in favor of the working class?
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Protests and publicity helped to internationalize the struggle for equality, which generated further publicity, as when Guatemalan indigenous leader Rigoberta Menchú won the 1992 Nobel Peace Prize and when the UN declared 1993 the International Year of the Indigenous Peoples of the World. In 2007, the third Continental Summit of Indigenous Nations and Peoples was held in Guatemala, and Guatemalan Mayans learned a great deal about effective protest from contacts with more militant Bolivian and Ecuadoran indigenous movements.

Enfranchisement

The vote was perhaps the most important method for gaining equality. Many indigenous people were illiterate and therefore disenfranchised in Peru until 1979 and in Ecuador until 1980. However, once they had the vote, more sympathetic politicians (including indigenous ones) could be elected, as in Bolivia in 2005 and Ecuador in 2006.

Continuing indigenous inequality


[image: ]

Why has equality not been achieved?
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Racism, greed, cultural clashes, internal divisions, unsympathetic governments and financial issues made it difficult to end the long-standing poverty, deprivation and social inequality of the indigenous population.

Racism

As the twentieth century progressed, official disapproval of racism increased. However, according to the historians Benjamin Keen and Keith Haynes (2009), the indigenous peoples remained ‘the principal victims of racist exploitation and violence’, which according to one estimate led to a decrease in Brazil’s indigenous population from one million to 180,000 during the twentieth century. Around 1000 of the 9000 Yanomamis living in Brazil and 12,000 in Venezuela have been murdered since 1975, mostly by gold miners. Similar killings of Amerindians have been reported in Colombia, Mexico and Guatemala.


[image: ]

SOURCE F
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[image: ] According to Source F, what is the position of revisionist Mexican scholars on ‘the Indian problem’ in Mexico?
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An extract from A History of Latin America: Independence to the Present, Volume 2, eighth edition by Benjamin Keen and Keith Haynes, published by Cengage Learning Inc., 2009, page 303.

‘The Indian problem,’ writes Mexican sociologist Pablo González Casanova, ‘is essentially one of internal colonialism. The Indian communities are Mexico’s internal colonies … Here we find prejudice, discrimination, colonial forms of exploitation, dictatorial forms, and the separation of a different population, with a different race and culture.’ Some Mexican social scientists claimed that Mexicans have long been blind to their own racism and discrimination. One cited a paragraph written in 1985 by a leading historian, Enrique Krauze: ‘Mexico constructed a tradition of natural liberty and equality that was rooted in the culture of the people and freed us very early from slavery, servitude, and racism.’ These revisionist scholars assigned much of the blame for this blindness to an indigenous policy that dated from the time of independence.
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Culture clashes and divisions

Divisions within the indigenous communities have been important, as in Bolivia where the Aymara and Quechua found it difficult to co-operate in campaigning for equality. Divisions within national communities made campaigns for indigenous rights problematic when some indigenous customs (arranged marriages, public beatings and the prohibition of land sales by individuals) were considered undesirable and unacceptable even by some indigenous people. Furthermore, many indigenous people lived outside their community in cities, where the implementation of their laws would clash with the other legal system.

Unsympathetic governments

Some governments were unsympathetic. For example, the dictatorial Somoza regime in Nicaragua killed thousands of indigenous peasantry, who were mobilized by Sandinista guerrillas. However, after the Somoza regime collapsed in 1979, the new Sandinista government sought the speedy assimilation of indigenous peoples into society. As a result, Miskitos rebelled and 15,000 fled into neighbouring Honduras.

Some of the Latin American governments most opposed to social reform were steadfastly supported by the USA, which valued their anti-Communism during the Cold War. In 1999, US President Bill Clinton visited Guatemala and apologized for US support for murderous right-wing Guatemalan governments (see pages 21–3).

Divergent interest groups

Even sympathetic governments struggled to balance the interests of the indigenous population and national prosperity, as in Peru, where Quechua Alejandro Toledo, elected president in 2001, displeased other Quechua when he allowed the privatization of oil and gas discovered in the Amazon region. In 2009, during the presidency of Alan García Pérez, police clashed with indigenous activists over the exploration. Thirty people died. Many cities erupted in violent demonstrations by students and labour unions against a free trade pact with the USA that gave rights to foreign companies in the Peruvian rainforest without the consultation with the indigenous peoples mandated by the ILO Convention 169 (see pages 14–15) and ratified by Peru. The indigenous protesters said they had the right to determine the future of their ancestral homelands. President García said the natural resources were vital to Peru’s development and belonged to all Peruvians.

Case studies of indigenous populations in Latin America
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How do Mexico and Guatemala illustrate the problems faced by the indigenous populations of Latin America after 1945?
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Case study: Mexico and mestizo domination

In the late nineteenth century, police turned Indians away from Mexico City’s centre on state occasions, so that foreigners would not see them. The indigenous population had long suffered such discrimination and humiliation, along with deprivation, at the hands of mestizos and whites. From the late 1930s, Mexican governments tried to protect indigenous languages and cultures. Caciques and village councils had some of their traditional authority restored, and native children were often educated in bilingual schools. However, the indigenous population remained impoverished and dissatisfied and turned to organizations, especially in the 1970s.

COCEI

In 1974, the indigenous peasantry and students established the Coalition of Workers, Peasants and Students (COCEI) in Oaxaca, which had a long tradition of indigenous rebellion over land rights. COCEI demanded the restoration of land, electoral democracy, the defence of Zapotec culture and economic self-government. COCEI candidates in municipal elections were fraudulently deprived of victory in 1974, 1977 and in 1980, when COCEI formed a popular front with the Communist Party. After great protests and publicity, the COCEI candidate, Leopoldo de Gyves, became mayor of Juchitán. He helped to revive Zapotec culture and made speeches in the native language until the state government overthrew him in 1982.


[image: ]

Feet and race

The Mexican government found it hard to distinguish the indigenous population from mestizos. According to the 1943 census, those wearing shoes were mestizos, those without were indigenous people. This criterion was only finally deleted in the 1980 census.
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UCEZ

In western Mexico in 1979, the Unión de Comuneros Emiliano Zapata (UCEZ) was established to defend indigenous property and communal cultural traditions. Supported by some members of the Catholic clergy and leftist political parties, UCEZ provided legal aid and organized mass meetings to articulate and publicize grievances. It refused to participate in electoral politics but was popular and effective. For example, it forced the resignation of the corrupt delegates of the Ministry of Agrarian Reform in Michoacán.

The Chiapas rebellion

Alan Sandstrom studied indigenous villages in the 1990s. He noted that the indigenous population remained disproportionately poor, were considered ‘backward’ by ‘many’ urbanized Mexicans, and reflected Mexican racial prejudice in that even they favoured children with lighter hair and skin. Continuing discontent was demonstrated in Chiapas, a predominantly rural state with a large indigenous population and one of the lowest literacy rates in Mexico, and where the great landowners still owned around 40 per cent of the land. Although Chiapas produced a large proportion of Mexico’s electricity supply, 70 per cent of the local population went without.

In January 1994, around 12,000 guerrillas led by a council of 24 Mayan commanders and calling themselves the Zapatista Army of National Liberation (EZLN) took control of three cities in Chiapas and demanded self-rule for indigenous communities. A counter-offensive of 14,000 Mexican army troops was launched, using aerial bombing of villages, executions without trial and torture of suspects. Hundreds of guerrillas were wounded and 145 died. The EZLN was quickly forced out of the cities, but the uprising continued for several years, during which time landless campesinos occupied nearly 100,000 acres of farmland (prompting over 100 wealthy landowners to stage a hunger strike in Mexico City). The number of civilian deaths caused considerable national unease and a 100,000-strong protest march in Mexico City forced the government to halt the military operation.

The Chiapas rebellion demonstrated the importance of assistance from outside the indigenous population, as shown in the roles of Bishop Samuel Ruiz, who vociferously defended the poor Mayan campesinos in his diocese of San Cristóbal de las Casas in Chiapas, and Subcomandante Marcos.

Subcomandante Marcos

White, pipe-smoking Subcomandante Marcos was a guerrilla leader in the Chiapas rebellion, which he attributed to ‘500 years of poverty and exploitation’. In Marcos, who many think is a former university professor, Mexico’s Mayans acquired a spokesman of international renown who expertly manipulated the media to gain national and international attention for their plight. Such was his charisma that hundreds of women proposed marriage to him.
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SOURCE G
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[image: ] Research Subcomandante Marcos, shown in Source G. Suggest reasons why he wears the mask.
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Masked, white guerrilla leader Subcomandante Marcos, champion of the indigenous poor in the Mexican province of Chiapas, talking on the microphone, photographed in 2001.
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In 2000, newly elected president Vicente Fox, keen to grant indigenous communities greater self-government, withdrew the military from Chiapas, and ordered the release of jailed rebels. Chiapas remained restless and in spring 2001, Subcomandante Marcos led an EZLN march to Mexico City in order to demand indigenous autonomy and control of their resources. En route, they were greeted by thousands of supporters and received petitions (see Source H). The Mexican Congress was unhelpful and indigenous communities remained at the mercy of paramilitaries paid by the great landowners and conservative politicians. Despite their organizations, protests and guerrilla activities, ‘Indians continue to have second-class status’ in Mexico, according to historian Burton Kirkwood (2005).
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SOURCE H


[image: ]

[image: ] In what ways does the declaration in Source H suggest indigenous inequality and how far would you trust its assessment of the indigenous situation in Mexico?
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An extract from ‘The Declaration of the Indigenous Peoples of Morelos’, given to the Zapatista Army of National Liberation marchers in 2001. Quoted in A History of Latin America: Independence to the Present, Volume 2, eighth edition by Benjamin Keen and Keith Haynes, published by Cengage Learning Inc., 2009, page 303.

What do we want and demand? To be treated with respect as indigenous peoples. That we should not be jailed for defending our land … An end to industrial and commercial megaprojects in communal … land. An end to the destruction of our forests, waters, and natural resources. An end to the neoliberal modernization that is causing the disappearance of the indigenous peoples. That we be taken into account when decisions are made. We want to be part of development, not a simple rung on which others step for their development.
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Case study: the Guatemalan indigenous population and genocide

In 1945, Guatemala was one of the poorest Latin American nations; 2 per cent of the population controlled 74 per cent of the arable land. The indigenous Mayan majority was mostly illiterate, with a life expectancy of less than 40, and the highest infant mortality rate in the Americas (over 50 per cent). The election of Juan José Arévalo in 1944 led to 10 years of democracy. The vagrancy law under which most of the indigenous population were forced to work on the estates of the white and mestizo élite was abolished, land was redistributed, authority devolved to village committees and racial discrimination criminalized.

Agrarian reform

Under Arévalo’s successor, Jacobo Árbenz, an agrarian reform law (1952) was passed because the peasantry had been mobilized by the Guatemalan National Peasant Confederation (CNCG), which had nearly 250,000 members and had contributed to a great increase in indigenous peasant uprisings. As a result of the agrarian reform, over 100,000 peasant families received land, credit and technical aid from new state agencies by 1954. Middle-class anxiety about ‘the rise of the Indians against civilization’ and the impact of land redistribution on the influential US-owned United Fruit Company were important factors in the US-supported overthrow of Árbenz in 1954 and the reversal of the land reform. Once power was returned to the traditional oligarchy, peasant unions became illegal.

Repression

Democracy ended in 1954 and under a series of white and mestizo military dictatorships and a civil war that lasted nearly four decades (1960–96), Guatemala’s indigenous population struggled to survive. Over 200,000 died.

Although ethnic tensions and clashes over land were more important, the persecution of the mostly indigenous peasantry was justified as part of ‘fighting Communism’. That prompted increased US aid to the Guatemalan government. In 1967, the Guatemalan military, deployed by Defence Minister Colonel Rafael Arriaga Bosque and assisted by the US military, launched its first scorched-earth campaign, in which around 8000 civilians were killed in order to defeat around 300 guerrillas. The US embassy described Arriaga Bosque as one of Guatemala’s ‘most effective and enlightened leaders’.

Organizations

The indigenous population of Guatemala was never passive in the face of government hostility. The powerful Committee of Peasant Unity (CUC) developed out of a variety of groups such as peasant leagues, Mayan cultural associations and CEBs (see page 13). By 1980, it organized 150,000 workers in strikes that halted cotton and sugar export production and gained wage increases. In the 1980s, Mayan guerrilla groups wrought considerable damage on the Guatemalan economy.

Genocide?

Increased guerrilla activity prompted the governments of Lucas García (1978–82) and the Pentecostal lay minister General Efraín Ríos Montt (1982–3) to try to pacify ‘Indian barbarism’ in the countryside. Ríos Montt declared that his presidency was the ‘will of God’ and told Guatemala’s indigenous population, ‘If you are with us, we will feed you; if not, we will kill you.’ In his scorched earth policy against the indigenous majority, the Guatemalan military systematically eliminated entire indigenous communities, supposedly in order to eliminate the guerrillas. By 1983, the army controlled the countryside. Although the violence peaked between 1981 and 1983, the civil war continued until 1996, when the Guatemalan government and the coalition representing four guerrilla groups signed a peace agreement.

In 1997, a UN commission concluded that Mayans were killed because they were Mayan, not because the army believed that they were the support base of the guerrillas, and that this was genocide. The commission found that 200,000 Mayans had been killed, tens of thousands tortured, and even more made homeless and landless as hundreds of Mayan villages were eliminated. 40,000 people ‘disappeared’ and around 200,000 Guatemalans fled to Chiapas in Mexico. The Catholic Church estimated that more than one million people (15 per cent of the population) had been displaced, some temporarily, some permanently.
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SOURCE I
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[image: ] What message is the photographer trying to get across in the image in Source I?
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Guatemalan photographer Daniel Hernández-Salazar’s photograph for the Catholic Church’s 1998 report on the genocide in Guatemala entitled, ‘So That All Shall Know’. Combined with the image of a naked man, the bones were those of a victim of the civil war.
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SOURCE J
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[image: ] Why might the US embassy’s analysis in Source J have been incorrect?

[image: ]



An extract from a declassified cable dated 21 October 1982, sent by the US embassy in Guatemala to the US Secretary of State. Printed in The Guatemala Reader edited by Greg Grandin et al., published by Duke University Press, Durham, USA, 2011, pages 382–3.

The Embassy has analyzed reports made in the U.S. by Amnesty International, the Washington Office on Latin America and the Network in Solidarity with the People of Guatemala and the Guatemalan Human Rights Commission. We conclude that a concerted disinformation campaign is being waged in the US against the Guatemalan government by groups supporting the Communist insurgency in Guatemala. This has enlisted the support of conscientious human rights and church organizations which may not fully appreciate that they are being utilized. This is a campaign in which guerrilla mayhem and violations of human rights are ignored … The campaign’s object is simple: to deny the Guatemalan army the weapons and equipment needed from the US to defeat the guerrillas ….
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Survival and revival

Despite the genocide, the indigenous population survived and revived. Indigenous peoples still constituted roughly half of the population and became far more organized and vocal, encouraged by the 1992 Nobel Peace Prize awarded to indigenous Guatemalan activist Rigoberta Menchú for raising awareness of indigenous rights. In 1993, thousands of indigenous Guatemalans marched in the nation’s capital, contributing to a renaissance of Mayan culture. The 1996 peace agreements committed the Guatemalan government to recognize the identity and rights of the indigenous populations, but the government did not live up to all of its promises and disillusioned activists talked of creating an indigenous Guatemalan nation.
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I, Rigoberta Menchú
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[image: ] Does it matter to someone studying the treatment of indigenous Guatemalans whether Rigoberta Menchú included some events she never witnessed and greatly exaggerated others?
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Nobel Peace Prize winner Rigoberta Menchú’s Mayan family were first mobilized by a Catholic Action group, then by CUC (see page 22), and finally by guerrillas (see page 22). As a 23 year old, she wrote a very dramatic account of the persecution of Guatemalan Indians, My Name is Rigoberta Menchú and This is How My Consciousness was Raised (1983), which was translated into many languages. Some questioned its accuracy, but it turned world attention to the persecution of indigenous people, especially the Guatemalan genocide.

Rigoberta Menchú said, ‘My story is the story of all poor Guatemalans. My personal experience is the experience of a whole people.’ In 1999, US anthropologist David Stoll’s response to her book, Rigoberta Menchú and the Story of All Poor Guatemalans, argued that she included events she never witnessed and greatly exaggerated others. Stoll was criticized by other anthropologists who pointed out that many of the indigenous population did die, and her book did reflect the hardship and terrors faced by them.
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The twenty-first century

In 2005, the government announced programmes to publicize Mayan culture, yet simultaneously the military was violently evicting rural Mayans from farms that they had been occupying for three years. More than half of Guatemalans lived in chronic poverty, one-fifth in extreme poverty. Land distribution remained highly inequitable. The average Mayan life expectancy was 45 years, compared to 61 for other Guatemalans. The indigenous infant mortality rate remained twice that of the non-indigenous population and three-quarters of Mayan children suffered from malnutrition. Only one-tenth of the indigenous population was literate. According to the historian Thomas Pearcy (2006), there is still ‘ethnic hatred’ in Guatemala.
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SOURCE K
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[image: ] What is the significance of Rigoberta Menchú’s clothing in Source K?
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Rigoberta Menchú (centre) in a bus station during a 30-hour tour of different neighbourhoods of Guatemala City in November 2011.
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Indigenous populations in Latin America: conclusions
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Have the indigenous populations attained equality?
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Writing in
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2 Native Americans in the USA
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Background: Native Americans in the USA before 1945
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Native Americans in the nineteenth-century USA


Native Americans in the USA 1900–45


The Roosevelt years 1933–45


Native Americans in the USA 1945–60
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The impact of the Second World War


The Truman years 1945–53



The Eisenhower years 1953–61


Termination of reservations


Lack of progress



•  African Americans had more contact with whites and used white traditions such as national organization and litigation (see Chapter 2).

•  Native Americans were fewer, less urbanized, and culturally disoriented.

•  Separate tribes and geographical segregation worked against effective national organizations and made Native Americans easier prey for an administration that preached the virtues of self-help and minimal federal intervention.




Increased Native American assertiveness 1960–80
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Continued Native American problems



National Congress of American Indians



National Indian Youth Council


Treaty rights



Red Power and American Indian Movement


AIM in the ghettos


Occupation


IAT and the occupation of Alcatraz, November 1969 to June 1971
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  1. It is isolated from modern facilities, and without adequate means of transportation.

  2. It has no fresh running water.

  3. The sanitation facilities are inadequate …

  5. There is no industry and so unemployment is very great.

  6. There are no health care facilities.

  7. The soil is rocky and non-productive and the land does not support game.

  8. There are no educational facilities.

  9. The population has always exceeded the land base.

10. The population has always been held as prisoners and dependent upon others.
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AIM, the Trail of Broken Treaties and the occupation of the BIA 1972


AIM and the occupation of Wounded Knee 1973



Writers
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Litigation


The federal government and Native Americans 1960–80
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President Lyndon Johnson (1963–9) and Native Americans


President Richard Nixon (1969–74) and the Self-Determination Act
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Court decisions
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Native Americans in the late twentieth century
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Key debate
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3 First Peoples in Canada
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Background: First Peoples before 1945


The Indian Act 1876


Resistance


First Nations people 1900–45



•  Indian Acts of 1905 and 1911 enabled the Canadian government to expropriate or exchange reserve lands so as to ‘encourage’ indigenous people off their communal land and further assimilation

•  the Department of Indian Affairs was unsympathetic

•  other Canadians were hostile or indifferent

•  shared experiences in the First World War increased pan-Indian consciousness.
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Canada’s indigenous population 1945–70
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Increased militancy




•  They had the organizational traditions of the League of Indians on which to build.

•  The 1960s was characterized by the militancy of the less privileged and each group’s actions inspired others. Some First Nations peoples were inspired by AIM (see page 30).

•  The 1961 Canadian Bill of Rights inspired rights-consciousness (the Canadian Supreme Court began to hear cases based on it in 1970).

•  Other Canadians grew increasingly affluent after 1945 and First Nations people sought to decrease the disparity by regaining lost lands and the observation of treaty rights.

•  The discovery and exploitation of new raw materials in the North of Canada threatened Aboriginal lifestyles and prompted activism.

•  Sometimes government insensitivity encouraged activism, as with the Trudeau government’s White Paper.
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The Trudeau government’s White Paper



•  the Indian Act be abolished

•  the Department of Indian Affairs be dismantled and responsibility for Aboriginal people devolved to the provinces

•  Aboriginal land claims be rejected

•  First Nations people lose their special status and be assimilated into the general Canadian population with ‘other ethnic minorities’ status.
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Harold Cardinal 1945–2005
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Continued problems 1970–2000
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Industry versus the indigenous population


Control of education


Legal inequality


Donald Marshall


Helen Betty Osborne


Land disputes


Successes
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The 1982 Constitution Act


Land disputes: problems


•  Resolution of land claims did not always bring economic advancement. In the 1980s, a federal study of Inuit and Cree of north Quebec found them living in poverty, despite financial compensation from the provincial governments for the surrender of land claims in 1975.

•  Sometimes the courts were unsympathetic. In 1991, Chief Justice Allan McEachern rejected Aboriginal rights to exclusive land ownership and self-government, mostly because he rejected the oral history on which their claims were based (in 1997 the court overruled him).

•  The courts frequently disagreed. In 1993, Donald Marshall (see page 44) was arrested again and charged under the Fisheries Act for catching eels during the closed season in Nova Scotia. Although his lawyers argued that he was exempt from the fishery regulations because of treaties between the Crown and the Mi’kmaq dating from 1760–1, Marshall was found guilty. That decision was upheld by the Nova Scotia Supreme Court, but rejected by the Supreme Court of Canada in 1999, which ruled that he had a treaty right to a ‘moderate livelihood’ from the natural resources of his region. This ruling led to tension, bitterness and violence in some maritime communities when non-Native fishermen and fisheries and oceans officials tried to stop Mi’ kmaq lobster fishers claiming their ‘treaty right’.

•  The federal government was slow to settle any land claims but especially those by non-treaty Indians who lacked reserves or treaty Indians who claimed more territory than the government allotted them. In 1990, there were over 500 claims outstanding, but only three or four were settled per year. Frustration over land claims bogged down in bureaucracy and in the courts led some to greater militancy.



Land disputes and militancy



Provinces vs the federal government: the 1982 charter


Elijah Harper and the Constitution Act


The Charlottetown Accord


The residential schools
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The Royal Commission report of 1996


The indigenous population in the twenty-first century
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•  The indigenous population’s living conditions remained unsatisfactory. In 2005, Health Canada investigated Escherichia coli and skin disease among the Kashechewan First Nation, and found that local operators who ran the water treatment plants were unqualified (chlorine was not being used in the water treatment) and that the skin disorders were due to living in unhygienic conditions.

•  First Nations people suffered higher rates of poverty, unemployment, incarceration, suicide, substance abuse and health problems than other Canadian citizens.

•  The life of expectancy of the 500,000 Natives was 8.1 years shorter for males and 5.5 years shorter for females.

•  Natives remained below the national average in educational attainment.

•  While two-thirds of status Indians lived on over 2600 reserves, the remainder lived mostly in larger southern cities such as Winnipeg, Manitoba, where disaffection led to increasing numbers of gangs.

•  Self-government gave chiefs councils wide-ranging and self-regulatory powers that some people criticized as excessive, likely to fragment Canada, and poorly exercised.

•  Many Aboriginals demanded more powers and financial compensation for centuries of mistreatment. A 2005 meeting of first ministers and Aboriginal leaders in Kelowna, British Columbia, led to Prime Minister Paul Martin’s announcement that $5 billion of federal funds would be committed to Aboriginals over five years in order to try to decrease the gap in living standards between them and other Canadians, but Martin’s Liberal government fell and the new Conservative government dumped the Kelowna Accord.
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How to answer ‘analyse’ questions


Example



1  To answer this question successfully, you need to discuss what constituted success or effectiveness and what constituted failure for one Native American organization. Your focus should be on one country only. You could write about a group in the USA, Canada or a Latin American country such as Bolivia. In questions such as these, you need to set the terms and then answer the question using these parameters. For example, if you were to write about the American Indian Movement (AIM) in the USA, you could discuss how effective the group was politically and/or socially. You should also define for whom the group was effective. In other words, was AIM effective for Native Americans or the US population or both?

2  Take several minutes and write down the goals, successes and failures of the AIM. This will help you with your essay when you need to analyse how effective the group was. An example is given below.
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•  Improve housing, education, emplo yment.

•  Bring attention to problems Native Americans faced.

•  Receive compensation for US treaty violations.





•  Fewer jailed when Minneapolis–St Paul police monitored.

•  1972: Trail of Broken Treaties March from San Francisco to Washington, DC, gained attention.

•  1973: Wounded Knee incident gained attention – Nixon administration responded.

•  1975: Indian Self-Determination Act. Some control regained on reservations.





•  Continued poverty, high disease rates.

•  Governmental attention was not sustained.
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3  In your introduction, briefly explain what the AIM tried to achieve and to what extent the group was effective. Order the successes from most important to least important. Be sure to provide the historical context, as well. An example of a good introductory paragraph is given below.
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4  For each of the key points you raise in your introduction, you should be able to write one or two long paragraphs. Here, you should provide your supporting evidence. Be sure to make a judgement about each item’s effectiveness.

5  In the final paragraph, you should tie your essay together stating your conclusions. Do not raise any new points here.

6  Now try writing a complete answer to the question following the advice above.
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1  Discuss how the political struggle of the Native Americans changed in the 1960s and 1970s. Support your answer with examples of two countries in the region.

    (For guidance on how to answer ‘discuss’ questions, see pages 175–6.)

2  Compare and contrast the success of Bolivian indigenous movements (see pages 15–16 and 137–40) with Canadian First Nations organizations.

    (For guidance on how to answer ‘compare and contrast’ questions, see pages 216–19.)
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Country | Indigenous population Part of the total population in per cent
W | voidsaw | W | Verdsak

Argentina 350,000 360,000 1.00 1.10
Bolivia 4,500,000 4,150,000 63.00 56.80
Brazil 300,000 225,000 0.20 0.20
Chile 800,000 550,000 6.00 4.20
Colombia 600,000 300,000 2.00 090
Costa Rica 30,000 26,000 1.00 090
Ecuador 4,100,000 3,100,000 40.00 29.50
El Salvador 400,000 1,000 7.00 0.02
Guatemala 5,800,000 3,900,000 66.00 43.80
Honduras 600,000 110,000 12.04 2.10
Mexico 7,800,000 12,000,000 9.00 14.20
Nicaragua 160,000 48,000 5.00 14.25
Panama 140,000 99,000 5.05 410
Paraguay 100,000 80,000 3.00 1.90
Peru 8,400,000 9,100,000 40.00 40.80
Uruguay 0 - 0 -
Venezuela 400,000 150,000 2.00 080
Total of LA & the Caribbean 34,225,000 34,426,000 772 1276

Sources: World Bank, Regional and Sectorial Studies: Indigenous Peoples & Poverty in Latin America, Washington,
DC, September 1994, and Instituto Indigenista Interamericano (Ill), América Indigena Vol. LV. No. 3, Mexico, 1995.
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