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Introduction


For the teacher

This book is intended for use by students studying the Cambridge International AS Level English General Paper (8021) syllabus for examination from 2028.

The aim of the book is to present comprehensive coverage of the syllabus in a readable and engaging style that will appeal to all students. It provides knowledge and practice exercises to help students develop skills in reading and writing. It also gives opportunities for students to explore issues within three broad topic areas:


	●  Economic, historical, moral, political and social issues


	●  Science (including its history, philosophy, ethics, general principles and applications), environmental issues, technology and mathematics


	●  Literature, language, the arts, crafts and the media.




We remind teachers that they are at liberty to amend and modify the material in this book to best suit the ability and interests of their students. We also encourage teachers to produce their own answers to exercises to ensure that the questions are best suited to the focus of their specific lessons. Some exercises, for example, may be more suitable as extension work for students – the decision to use them as such is that of the teacher alone.

Cambridge International AS Level English General Paper (8021) syllabus and assessment overview

The information in this section is taken from the Cambridge International Education syllabus. You should always refer to the appropriate syllabus document for the year of examination to confirm the details and for more information. The syllabus document is available on the website: www.cambridgeinternational.org.

Syllabus overview

The Cambridge International AS Level English General Paper syllabus enables learners to:


	●  develop understanding and build a confident working knowledge of English in the context of contemporary topics


	●  consider and explore a broad range of topics in local, national and international contexts


	●  develop a wider awareness of contemporary issues through reading sources from different perspectives


	●  develop skills of independent thinking and reasoning


	●  develop the skills of interpretation, analysis, evaluation and persuasion


	●  develop skills in writing structured arguments, presenting reasoned explanations and selecting appropriate information to provide evidence


	●  develop the ability to present a point of view clearly, and to consider and reflect upon the views of others.




Learners are also encouraged to read widely, both for their own enjoyment and to further their awareness of global topics and communication using English.



Assessment overview

All candidates take two components: Component 1 and Component 2.








	
Component 1


	
Essay





	
Duration


	
1 hr 15 min





	
Marks


	
40 marks





	
Features


	

	•  One formal essay from a choice of ten questions


	•  Questions from three broad topics


	•  Externally assessed

















	
Component 2


	
Comprehension





	
Duration


	
1 hr 45 min





	
Marks


	
50 marks





	
Features


	

	•  Short answer, structured and extended writing questions


	•  Based on unseen material


	•  Externally assessed










Answers

The answers can be found at: www.hachettelearning.com/english/cambridge-international-as-level-english-general-paper







Syllabus and skills overview

1 Reading


Language focus

The first three units present key reading and writing skills and how you can start to develop them. The following section introduces you to command words, and how understanding these can help shape your writing.

Command words

Command words are the instruction words used in assessment questions. They tell you what to do with the information, ideas or sources you are given. Examples include ‘analyse’, ‘describe’, ‘evaluate’ and ‘compare’. Understanding command words helps you:


	●  know exactly what a question is asking for


	●  use the right level of detail


	●  show clear, organised thinking


	●  avoid surface-level answers and move towards deeper, more rigorous thinking


	●  use the right tone (e.g. objective, balanced, reflective)


	●  use appropriate grammar structures.





KEY TERM

Command words The instructional words in a question stem that define the response required.



Below are the command words you can expect to come across when studying the Cambridge International AS Level English General Paper (8021) syllabus. It’s important to be able to recognise these words and understand their meaning.









	
Command word


	
Meaning (syllabus definitions)





	
Analyse


	
Examine in detail to show meaning, and identify elements and the relationship between them.





	
Assess


	
Make an informed judgement.





	
Compare


	
Identify and comment on similarities and/or differences.





	
Consider


	
Review and respond to given information.





	
Describe


	
State the points of a topic and give characteristics and main features.





	
Discuss


	
Write about issue(s) or topic(s) in depth in a structured way.





	
Evaluate


	
Judge or calculate the quality, importance, amount or value of something.





	
Explain


	
Set out purposes or reasons; make the relationships between things clear; say why and/or how; and support with relevant evidence.





	
Give


	
Produce an answer from a given source or recall from memory.





	
Identify


	
Name, select or recognise.





	
Justify


	
Support a case with evidence or argument.





	
State


	
Express in clear terms.





	
Suggest


	
Apply knowledge and understanding to situations where there is a range of valid responses, in order to make proposals or put forward considerations.





	
Summarise


	
Select and present the main points, without detail.










 EXERCISE 1

The following four questions look similar but require different types of thinking. Identify the command word in each, and write a one-sentence explanation of what should be included in each answer.


	1  Analyse the reasons why people sometimes postpone difficult tasks.


	2  Evaluate whether postponing tasks is always a negative behaviour.


	3  Explain how postponing one small task can lead to larger problems.


	4  Discuss whether maintaining a structured routine can reduce the likelihood of procrastination.









EXERCISE 2

Rewrite each of the following questions so it becomes more demanding, by using a stronger command word.


EXAMPLE


	●  Original: ‘Describe a challenge you have recently overcome.’


	●  Stronger command word: ‘Analyse the factors that helped you overcome a recent challenge.’







	1  ‘Give one benefit of working in a group.’


	2  ‘Identify how people choose what to watch online.’


	3  ‘State one argument for reducing screen time.’







EXERCISE 3


	1  Below are six questions. Match each with the correct command-word category.


	    Think about what the question is asking and what you would need to include in your response.

[image: ]


	2  Now choose two of the questions you matched. Rewrite each one to fit a different command word, changing the question so it demands a different type of thinking.


EXAMPLE

Original: ‘What are the main stages in this process?’ (describe)

Switched: ‘Why does each stage matter?’ (explain)




	    For each rewritten question, write one sentence explaining how the cognitive demand changed.


EXAMPLE

The original asked me to list and sequence; the new version asks me to give reasons.








Typical grammar patterns

Command words can often be effectively answered using specific grammatical structures and phrases. Complete Exercise 4 to think about how you might respond to certain command words.


 EXERCISE 4

Match each command word with the grammatical phrase and structure that should be used when writing a response to it








	Command words:

	Grammatical phrases and structures:




	Compare

	Adjectives and sequencing, for example ‘firstly’, ‘next’, ‘finally’




	Explain

	Cause-and-effect phrases, for example ‘because’, ‘therefore’, ‘as a result of’




	Describe

	Similarities and differences, for example ‘similarly’, ‘whereas’, ‘in contrast’














Unit 1 Reading


[image: Person stands in the aisle between tall library shelves, reaching up to take a book while holding several books in the other hand.]

Learning objectives

By the end of this unit, you will understand more deeply that:


	●  the type of text and purpose for reading determines how you will read a particular passage


	●  different audiences may understand texts differently, based on their lived experiences


	●  reading broadly and for a variety of purposes enhances your ability to connect with others.








Why do we read?

Gabriel Fagúndez, Partner and Managing Director at Qubika, shared the following thoughts when he immersed himself in reading during the Covid-19 pandemic:

We read because we like to nourish ourselves with the experiences and points of view of others; we read to move forward our starting line in life aiming to go further; we read to feel that we are not alone in this world…

(Source: Adapted from Gabriel Fagúndez (2020) ‘Why do we read?’ www.linkedin.com/pulse/why-do-we-read-gabriel-fagúndez)

Purposeful reading

Purposeful reading is reading with a clear, specific goal in mind – focusing on understanding, analysing or extracting information that serves a particular need or task, rather than just reading for general enjoyment or curiosity. You could say that it is the difference between wandering through a bookstore for fun and walking straight to the section you need with a shopping list in hand.


KEY TERM

Purposeful reading Reading with a clear, specific goal in mind.



Voices that inspire

Reading is an exercise in empathy. It’s about walking in someone else’s shoes for a while.

Malorie Blackman

Books are a uniquely portable magic.

Stephen King

These authors’ voices remind us that reading isn’t just about gathering information. It’s about growing in empathy, imagination and understanding. When we read, we don’t just learn about the world. We learn how to think, feel and become more fully human.

From glancing at news headlines to losing ourselves in a novel, reading is something we do every day. Our reasons for reading change depending on the situation: we might read a travel blog to prepare for an adventure, a novel to entertain ourselves, a textbook to understand a topic or a text message from family to feel connected.

Your roadmap to reading

Before you read, think about the reasons why you are reading, what your reading requirements are and how much time you will spend reading. By having a clear purpose for your reading, you can be a focused and more effective reader.

Start by clarifying your purpose

Think about what you want to get out of the text. Are you trying to spot the main argument, gather ideas for an essay or prepare for analysis? When you know your goal, it becomes much easier to stay focused on what really matters. Your purpose also tells you what to look for. For example, if you want to understand how a system works, you will read for explanation. If you’re writing about climate change, you might read a report to find the latest data, policies or examples. A clear purpose helps you concentrate on useful information and know when your reading task is complete.

Next, choose the right reading strategy

Your reading strategy should match both your goal and the type of text in front of you. Not every text needs the same kind of attention. Sometimes you need only the main idea; sometimes you must pay close attention to language; sometimes you’re searching for data; and other times you’re reading to spark new ideas. Matching your strategy to your purpose helps you read more effectively and efficiently.

Then, read actively and interact with the text

Stay engaged as you read. Highlight key ideas, mark examples and notice important techniques or tone. Ask yourself what the writer is trying to achieve and how each part supports the argument. It also helps to preview the text by glancing at the title, headings and opening and closing paragraphs. This gives you a quick sense of the structure: introduction, key points, evidence and conclusion. This helps you follow the writer’s thinking more easily.

Finally, manage your time wisely

Give yourself a realistic time limit that fits your purpose, and focus only on what matters most. You don’t need to read every word to read effectively.

Purposes of reading

The reasons why someone reads a particular text may be to learn, for enjoyment or simply to complete a task. When we read, we bring our purpose to the page. Whether we are reading for information, enjoyment or understanding, our purpose affects how we engage with the text.

Reading an article to gather facts for a school project requires a different approach from skimming through a magazine for entertainment. For example, when we read carefully, such as studying a leaflet about health precautions or an article for an assessment, we pay close attention to detail, we question what we read and we often read things again for clarity. In contrast, when our goal is light enjoyment or general awareness, like browsing social media or news headlines, we tend to skim, picking out only the main ideas or highlights.


KEY TERM

Skimming Moving rapidly through a text to obtain a general idea of its contents, such as glancing at a blog post for a very quick sense of what it might contain.



Knowing why we are reading helps us choose the right strategy, whether it’s scanning for specific information, skimming for a general idea or reading deeply for meaning (close reading). Skilled readers adjust their pace, focus and mindset based on their reading purpose. In the end, purposeful reading makes us more effective learners and thinkers. We read not just to finish a text, but to take something meaningful from it.


KEY TERMS

Scanning Looking through a text to find specific information, for example searching for flight times in a travel itinerary.

Close reading Reading slowly and carefully to interpret meaning or to understand language or structure, such as reading a poem line by line for symbolism.



The power of reading

When you read often, you improve your ability to think critically and express yourself clearly. Reading also helps you understand different viewpoints, cultures and issues, which makes you a more informed and thoughtful learner. There are many other benefits to reading:


	●  Reading improves vocabulary and language skills: Regular reading exposes you to new words, sentence structures and ways of expressing yourself.


	●  Reading strengthens brain function: Like exercise for the mind, reading keeps your brain active and improves concentration and focus.


	●  Reading enhances comprehension and critical-thinking: Reading helps you understand ideas better and question the information you encounter.


	●  Reading expands general knowledge: Every book or article adds something new to your understanding of the world.


	●  Reading reduces stress and promotes relaxation: Getting lost in a good story can be a great way to unwind and escape daily pressures.


	●  Reading boosts imagination and creativity: Reading stimulates mental imagery, helping you think more creatively and solve problems in new ways.


	●  Reading improves writing skills: The more you read, the more you learn about effective communication and different writing styles.


	●  Reading builds patience and focus: Reading requires sustained attention – a valuable skill in today’s fast-paced digital world.


	●  Reading inspires and motivates: Biographies, stories and powerful ideas in books can spark your own ambitions and dreams.




Different types of texts for reading

The following table outlines some of the different types of texts you may encounter.










	Text type

	Description

	Examples






	Informational texts

	Explain, inform or describe factual information

	News reports, magazine features, scientific or social research summaries, educational leaflets, encyclopaedia articles




	Argumentative and persuasive texts

	Express a viewpoint and aim to convince the reader

	Opinion columns, editorials, advertisements, letters to the editor, public campaign materials




	Analytical or critical texts

	Break down complex ideas and evaluate issues from multiple perspectives

	Policy briefs, critical essays, debate speeches, comparative reviews




	Contemporary issue-based texts

	Discuss current topics such as the environment, politics, education and technology

	Non-governmental organisation (NGO) reports, interviews with global figures, blog articles, case studies




	Reflective and personal texts

	Explore personal views, experiences or self-reflection

	Reflective essays, personal blogs, narrative accounts, memoirs, autobiographies




	Visual and data-based texts

	Use visuals to present data or information, often followed by analytical questions

	Infographics, graphs, pie charts, survey results, statistical tables




	Occasional literary/narrative texts

	Include stories or literary elements to explore moral or social themes

	Short story excerpts, memoir passages, anecdotal narratives








Consider the types of texts that you choose to read. You likely thought of things in your everyday life, like messages from friends, blog posts, discussion boards; maybe video or meme captions. This reading is curated by your lived experience and you read only what information you want to or need. How does reading based on your own interests and curiosity change the way you take in the information?

There are also things you are required to read to gain information, such as terms of service agreements, instructions, textbook chapters or leaflets. When you read texts to develop your understanding, you grow your reading muscles. So, while reading a new text may not feel easy or natural, you can take comfort from knowing you are doing the hard work of learning.

Another type of reading you will encounter is that of literature. Included in this broad category are novels, poems, essays and plays, which each require unique reading strategies. Literary texts are where our language becomes art. In much the same way as it is challenging to interpret a painting, so too is it a challenge to understand literature deeply upon the first read.

As you can see, different types of reading serve various purposes and need different approaches. Some texts aim to inform or explain. Others are intended to entertain, inspire or provoke thought. The following examples demonstrate how the purpose and style of a text can influence how you read and understand it.

Example 1: Everyday text

For example, a social-media post or meme:

[image: Cartoon fish sits on a chair at a table in an underwater room with shells, starfish and aquatic plants, while water fills the space. A speech bubble from the fish reads this is fine. A cup of beverage is placed on the table.]
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With fewer words, the images used in memes become part of the ‘text’ that you read. Likewise, social-media posts and messages may require you to infer the deeper meaning based on context. Look at the image above. In pairs or groups, discuss:


	●  What is the post trying to achieve?


	●  How much information is actually given?


	●  Does it rely more on visuals or on words?






Example 2: Informational text

For example, Article 26 from the Universal Declaration of Human Rights published by the United Nations:


	1  Everyone has the right to education. Education shall be free, at least in the elementary and fundamental stages. Elementary education shall be compulsory. Technical and professional education shall be made generally available and higher education shall be equally accessible to all on the basis of merit.


	2  Education shall be directed to the full development of the human personality and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship among all nations, racial or religious groups, and shall further the activities of the United Nations for the maintenance of peace.


	3  Parents have a prior right to choose the kind of education that shall be given to their children.




(Source: www.un.org/en/udhrbook/pdf/udhr_booklet_en_web.pdf)

Example 3: Literature text

For example, an excerpt from Act I of A Doll’s House, a play by Henrik Ibsen set in a Norwegian town in 1879:








	NORA:

	… Tell me, is it really true that you did not love your husband? Why did you marry him?




	MRS LINDE:

	My mother was alive then, and was bedridden and helpless, and I had to provide for my two younger brothers; so I did not think I was justified in refusing his offer.




	NORA:

	No, perhaps you were quite right. He was rich at that time, then?




	MRS LINDE:

	I believe he was quite well off. But his business was a precarious one; and, when he died, it all went to pieces and there was nothing left.




	NORA:

	And then? –




	MRS LINDE:

	Well, I had to turn my hand to anything I could find – first a small shop, then a small school, and so on. The last three years have seemed like one long working-day, with no rest. Now it is at an end, Nora. My poor mother needs me no more, for she is gone; and the boys do not need me either; they have got situations and can shift for themselves.




	NORA:

	What a relief you must feel if –




	MRS LINDE:

	No, indeed; I only feel my life unspeakably empty. No one to live for anymore.






(Source: Henrik Ibsen (1879) A Doll’s House)


 EXERCISE 1

In pairs or groups, discuss the following questions.


	1  Which text type do you read most – everyday, informational or literature? Why do you read this most?


	2  Why is academic reading often more challenging than reading for personal interest?






Why reading a variety of texts matters

Reading different types of texts prepares you to handle various topics and writing styles. It also expands your understanding of the world. Engaging with various reading materials, such as newspapers, essays, scientific articles, blog posts and fiction, helps build a strong foundation of knowledge. It also introduces you to different ways of thinking and writing. This exposure increases your confidence in conversations and helps you respond thoughtfully to unfamiliar topics.

Reading books regularly sharpens your thinking and communication, and its benefits go far beyond school. Reading – from newspapers to magazine articles, and from blogs to journals, and even accessing well-researched websites – exposes you to real-world dilemmas, current affairs, science, culture and technology. This helps you to:


	●  build a strong foundation of knowledge


	●  stay updated with global topics and debates


	●  learn new facts, ideas and vocabulary


	●  gather examples for use in writing or speaking on unfamiliar topics


	●  converse better about world affairs


	●  strengthen your thinking and evaluation skills.




Good readers make good thinkers. Reading with a flair for various interpretations develops your reasoning skills, strengthens your judgement and makes you a more analytical thinker, which in turn develops wider skills that help you to:


	●  examine and evaluate the structure of an argument


	●  perceive exaggerations, or even bias, in opinionated pieces, advertisements, etc.


	●  reflect on whether a point is backed by good reasoning and fair evidence


	●  enhance your reasoning when you question what you read


	●  improve your language and writing


	●  identify and interpret information


	●  understand how writers use language.





 EXERCISE 2


	1  Consider what you have learned so far, and list three main reasons for reading.


	2  Identify three types of texts and consider which skills they develop.


	3  Explain how reading improves critical-thinking and empathy.






Reading comprehension

One of the most important skills when interacting with different texts is reading comprehension. Reading comprehension means that, when you read a text, you don’t just read the words; you understand their meaning. Reading comprehension can range from being able to identify and select specific facts from a text to being able to make inferences and draw conclusions about the wider meaning in a passage. It is about ensuring your understanding of the words you read and maximising their impact on you.


KEY TERM

Reading comprehension The ability to read and process text and understand its meaning.



The following tips will help you improve your reading-comprehension skills when interacting with different texts:


	●  Ask yourself questions as you read, and try to answer them with information in the text.


	●  Make connections and links between what you are reading and what you have read in the past.


	●  Summarise the information you have read in the text using your own words.


	●  Teach the information from the text to someone you know, or plan how you might do this.




Read the text below and answer the Exercise 3 comprehension questions that follow. Remember to use your skimming and scanning skills to help you!

Coral bleaching occurs when corals are under stress in their environment. As water temperatures increase due to climate change, the warmer waters place additional stress on the corals. This causes them to expel the algae (zooxanthellae) living in their tissues, removing their colour and leaving them white. This event does not mean that the corals are dead, but it does mean that they have a lower rate of survival and are more prone to other environmental stressors. When corals are bleached, and if this leads to mortality, all the organisms reliant on the coral reefs are put at risk too. Coral provides a range of other species with shelter, spawning grounds and food, and the loss of these important resources can destroy whole ecosystems.




 EXERCISE 3


	1  What is the name of the algae responsible for the colour of coral?


	2  How does coral bleaching directly affect coral?


	3  How might coral bleaching affect the wider reef ecosystem?












Unit 2 Writing


[image: Person writes in a notebook at a desk with a laptop, stacked books, sheets of paper, and a monitor in the background.]

Learning objectives

By the end of this unit, you will understand more deeply that:


	●  different kinds of writing serve different purposes: to inform, argue, reflect or entertain


	●  writing well is a process of thinking clearly and communicating effectively


	●  writing develops the skills needed to build reasoned arguments, analyse ideas and express them with clarity


	●  recognising command words and task types can help you respond accurately and effectively in writing tasks


	●  writing style needs to be adapted to the tone, context and audience, so your message is clear and effective.








Why do we write?

People have written for as long as they have spoken. From cave paintings to social media posts, from royal decrees to reflective essays, writing has always been our way of preserving thoughts and sharing them with others.

Writing is one of the most powerful tools you will ever use. You don’t just write to put words on a page; you write to think, share and connect. At its core, writing is a way to communicate. It allows you to express your ideas, experiences and knowledge in a way that can reach people across time and distance.

Something you write today could inform, inspire or even challenge someone years from now. You also write to discover what you really think. Have you noticed how your ideas often become clearer once you put them into words? Writing helps you question, organise and refine your thoughts. This is why essays and reflections don’t just record your opinions; they help you deepen your understanding.

Another important reason to write is to inform and educate. When you create a textbook, report or article, you share knowledge with others. But writing can also persuade. Through speeches, advertisements or academic arguments, your words can convince others to see your point of view, make decisions or take action.

Writing also gives you a chance to express yourself and be creative. Poems, stories and plays let you share emotions, explore your imagination and connect with the wider human experience. Finally, writing allows you to record and preserve. When you keep a diary, write a letter or draft a legal document, you capture memories and create evidence for the future. In short, you write to communicate, think, inform, persuade, express yourself and preserve knowledge. Writing is not just a school skill; it is a way for you to shape your thinking and your place in the world.


Remember!

You write to communicate, think, inform, persuade, express yourself and preserve knowledge.



Purposeful writing

Purposeful writing means writing with a clear goal in mind. Every piece of writing is created for a reason – to inform, persuade, entertain, reflect or express ideas. When you write purposefully, you think about why you are writing (your purpose), who you are writing for (your audience) and what effect you want your words to have.


KEY TERM

Purposeful writing Writing with a clear goal in mind.



Purposeful writing ensures that your ideas are organised and your style matches the task, audience and context.


EXAMPLES


	●  A news article aims to inform.


	●  An advertisement aims to persuade.


	●  A short story aims to entertain.


	●  A diary entry may aim to reflect on personal experiences.






Voices that inspire

Writing is thinking on paper.

William Zinsser (On Writing Well, 1976)

AI can produce prose, but it cannot reproduce your lived experience, your insight, or your perspective.

Paul Fyfe (adapted from his commentary on ChatGPT and writing pedagogy in Inside Higher Ed, 2022)

The UNESCO Report (2023) on AI and education states that while AI can assist with writing, it ‘cannot replace the originality, creativity, and personal reflection that come from human authors’.

These views point out an important distinction within modern writing. Technology can produce text, but only human writers can add meaning, interpretation and authenticity. From this, we can infer that writing is more than a mechanical job; it helps clarify our thoughts and shape our beliefs. This idea is supported by the statement above on artificial intelligence, which emphasises that while tools such as ChatGPT can help, they cannot take the place of personal human expression. This means writing is still a deeply personal process of exploration and creativity, even as digital tools change.





[image: ] MEDIA INSPECTOR

In pairs or groups, discuss:


	●  Can AI ever capture your unique experiences?


	●  How might you use AI as a tool without letting it take over your voice?


	●  Why do you think educators and researchers emphasise creativity and reflection as ‘human-only’ skills?








The power of writing

Strong writing skills play a vital role in learning, work and everyday life. Those who write well can explain their ideas clearly, present information in an organised way and convince others with well-reasoned arguments. Writing also nurtures critical-thinking, imagination and personal expression, giving the writer the chance to develop their ideas, reflect on their own experiences and engage with challenging topics. When you strengthen your writing abilities, you will not only improve academically, but you will also gain essential skills for thriving in a fast-changing world.

Writing helps you navigate between facts, inferences and opinions, keeping your thinking clear and your communication precise. It prevents confusion for both you and your readers. Writing encourages you to ask worthwhile questions. It pushes you to explore ideas further, challenge assumptions and seek new insights.

Read the following two paragraphs, which both attempt to explain the importance of social media in current times. Then complete Exercise 1 to see how writing can shape meaning and influence the reader’s response.

Paragraph A

Social media has become one of the most powerful tools of the modern era. It influences how people connect, share information and engage with the world. It enables instant communication across borders, allows businesses to reach wider audiences and gives individuals a platform for self-expression. From raising awareness about social issues to providing educational resources, social media has transformed society in meaningful ways. When used responsibly, it can bridge gaps, foster collaboration and empower communities.



GLOSSARY

Foster To encourage the growth or development of something (especially something desirable).





Paragraph B

Nowadays, people are on social media. It is used a lot for many things. Everyone is posting, liking and sharing. It’s important because people can talk or do business. Sometimes it helps with news or learning. Often, people just use it for fun and wasting time. It is everywhere, so social media is very important these days.



 EXERCISE 1


	1  Compare the two paragraphs. Which one communicates the writer’s ideas more effectively? Give two reasons for your choice.


	2  Identify three weaknesses in the other paragraph that make it less effective.


	3  Copy and complete the table below to compare the two paragraphs.











	Paragraph _____ is more effective because:


	1  It gives specific examples (communication, business, awareness, education).


	2  ________________


	3  ________________




	Paragraph _____ is weaker because:


	1  It uses vague language (‘a lot’, ‘many things’, ‘sometimes’).


	2  ________________


	3  ________________















Different types of writing

Just as reading involves many different text types, writing also takes many forms. Each form serves a particular purpose and uses its own style, tone and structure. Understanding these forms will help you choose the right way to express your ideas. The following table outlines some of the different forms of writing you may encounter.












	Form

	Purpose

	Features

	Examples






	Informative

	To deliver clear and factual information

	Objective, concise, straightforward

	News reports, summaries, manuals, articles




	Persuasive

	To sway attitudes or actions

	Emotive language, rhetorical devices, appeals to values

	Campaigns, advertisements, motivational speeches




	Argumentative

	To prove a point of view through logic

	Structured, evidence-based, considers counter-arguments

	Essays, opinion pieces, position papers




	Discursive

	To explore various sides of an issue

	Balanced yet exploratory

	Discussion essays, articles, columns




	Reflective

	To examine personal thoughts and experiences

	Personal, introspective, sometimes analytical

	Blogs, diaries, memoirs, reflective essays




	Analytical/critical

	To interpret or evaluate ideas and texts

	Structured, reasoned, evidence-based judgements

	Reviews, critiques, policy briefs, academic essays




	Creative

	To entertain or inspire imagination

	Original, expressive, uses literary techniques

	Stories, plays, poems, novels










The following two extracts relate to advertising. Both extracts focus on the topic of healthy eating but are written for different purposes. Read them carefully and then complete Exercise 2.

Extract A: Persuasive advertisement about healthy eating

Fuel your future – eat smart today!

Are you ready to feel more energetic, focused and confident every single day? Choosing fresh, whole foods over processed snacks isn’t just a health trend – it’s a lifestyle that transforms your mind and body. Replace sugary drinks with fruit-infused water and watch your energy levels soar. Add colour to your plate with vibrant vegetables, and you’ll notice the difference within a week. Small choices make a big impact – start your healthy journey now!

(Source: Adapted from USDA public health awareness campaign (2024) ‘Eat Smart, Live Strong’)

Extract B: Informative report about nutrition trends

Changing eating habits in the 21st century

Recent studies indicate a significant rise in consumer awareness about nutrition. More people are reducing their intake of refined sugars and processed foods, while plant-based diets are becoming increasingly popular in urban areas. According to a 2025 NSF Report, 76% of respondents said they read food labels before purchasing products. Nutritionists suggest that access to digital health resources and government initiatives promoting balanced diets have contributed to these positive changes.

(Source: Figures taken from www.nsf.org/gb/en/news/nsf-research-reveals-brits-demand-greater-clarity-transparency-and-standardisation-in-food-labelling)




 EXERCISE 2

Answer the questions below using Extract A and Extract B.


	1  What are the writer's intentions for Extracts A and B? 





HINT

You might think about:


	●  the tone of the writing


	●  the features used within the writing, such as statistics or rhetorical devices


	●  what the writer is trying to achieve with their writing.







	2  Who is the intended audience for Extracts A and B?





HINT

You might think about:


	●  the language used 


	●  the level of the writing (is it informative or simple?)







	3  What techniques has the writer used in Extracts A and B?





HINT

You might think about:


	●  rhetorical devices


	●  tone


	●  the inclusion of data.








Writing essays

Writing takes many forms, but you will often engage with argumentative, discursive, reflective, analytical and critical writing.

The word essay comes from the French essai, meaning ‘to try’ or ‘to attempt’. Michel de Montaigne, a 16th-century French writer, is often called the ‘father of the essay’ because he used this form to explore his thoughts and experiences freely. In many Western traditions, essays are linear. They present a clear argument and supporting evidence. In East Asian traditions, writing tends to be more circular or reflective. It focuses on the balance and harmony of ideas. In Arabic and Indian academic traditions, essays often emphasise context, quotations or moral reasoning. Each approach indicates how a culture values reasoning, persuasion and the relationship between the writer and the reader.

An essay is a structured piece of writing that presents and develops an idea or argument. Unlike casual writing, it requires you to organise your thoughts carefully, support your points with evidence and use a clear, formal style. Writing essays helps you practise essential academic skills such as research, analysis and reasoning. It is one of the best ways to show how well you can think and communicate. In academic work, you will often encounter argumentative, discursive, reflective, analytical or critical essays. Writing each type requires you to plan ideas logically, develop points clearly and justify your statements with evidence. Strong essay-writing demonstrates reasoning, clarity and critical-thinking. These skills not only enhance your studies but also build confidence in every kind of writing you do.



STUDY TIP

Identifying the command word in a question is essential for grasping what the task requires. Recognising command words helps you plan your response effectively and select the appropriate writing style, whether it’s to explain, argue or evaluate. Before you begin writing, underline or highlight the command word in the question. This is important because it shows you exactly what type of thinking and writing is needed.


EXAMPLES

Examples of Syllabus command word definitions:


	●  ‘Discuss’ means you should write about issues or topics in depth in a structured way.


	●  ‘Evaluate’ asks you to make a judgement about or calculate the quantity, importance, amount or value of something.


	●  ‘Analyse’ means to examine in detail to show meaning and to identify elements and the relationship between them.






Understanding this saves time, keeps your writing focused and helps you clearly achieve the task’s purpose.







Essay-writing is not just about completing assignments or passing assessments – it’s about developing skills that will stay with you for life. When you write essays, you learn how to think more clearly, communicate more effectively and express yourself with confidence. It is a process that strengthens the way you think and communicate. Each time you plan, write and revise, you practise skills that are useful far beyond the classroom. Essay-writing allows you to develop the following skills:


	●  Critical-thinking: You learn to analyse information, question assumptions and form reasoned opinions.


	●  Communication: Essays train you to express your ideas in a clear and persuasive way, both in writing and in speech.


	●  Organisation: Structuring an essay helps you practise organising arguments logically – a skill that’s useful in debates, discussions and problem-solving.


	●  Research and evidence: To build a strong essay, you need to back up your ideas with facts and examples. This makes your arguments more convincing and credible.


	●  Confidence in expression: The more you write, the more you develop your own voice and the ability to defend your perspective.




Remember: writing is about more than just completing assignments. It is how you think, explore and communicate clearly and purposefully. Whether you are explaining an idea, examining an issue or presenting a point of view, good writing helps you organise your thoughts and express them with confidence. As you work through this book, you will learn to write with better accuracy, awareness and control of tone and style. Keep in mind that good writing is not about being perfect; it’s about making progress. Each piece you write helps you refine your voice and improve your ability to reason, persuade and connect with your reader. Remember: every writer starts somewhere. The more you write, the clearer your thoughts will be and the more effectively you’ll express what is important to you.


STUDY TIP

It is important to know who you are as a writer, regardless of how well or how much you write. Take a moment to think about your own writing habits and answer the questions below. In addition to these questions, consider how you could add more writing to your days.


	●  What types of writing do you enjoy the most, and why?


	●  Which skills – planning, organising or expressing ideas – do you find most challenging?


	●  How can improving your writing help you communicate more confidently in real life?






In summary, essay-writing is practice for real life. It helps you learn to think, argue and communicate in ways that will benefit you not only in your studies, but also in the workplace and beyond.







Unit 3 The connection between reading and writing
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Learning objectives

By the end of this unit, you will understand more deeply that:


	●  reading and writing are skills that develop together


	●  understanding audience and purpose improves clarity in reading and writing


	●  studying exemplar reading passages can improve writing skills


	●  responding critically requires combining evidence from reading with original ideas in writing


	●  word choice matters – vocabulary and syntax influence tone and message.








Reading and writing: can we have one without the other?

Everything you read was written by someone. At its most basic level, reading cannot exist without the written word, and for writing to be worth anything, it must be read. However, reading and writing are both learned skills. Consider them the ‘cousins’ of listening and speaking, where listening and reading are the inputs, and speaking and writing are the outputs. In other words, we speak and write to share our thoughts; we listen and read to learn the thoughts of others.

While reading, writing, speaking and listening are connected skills, many learners develop speaking and listening before they start learning to read and write. We typically learn our first language through regular exposure to natural communication patterns, whether spoken or signed. For many learners, this process happens naturally and intuitively, driven by rhythm, repetition and interaction. Other language skills build on this basic experience.

While we typically acquire our first language naturally, we must be taught how to read and write. Your style of speech is unique to you – as is your voice when writing. Now, did you know that once you have learned to read, your brain then reads automatically, even when you don’t intend to? When someone who has learned how to read sees words, they read them. It can’t be helped. Even though reading is not a natural act, it becomes an automatic one. Conversely, writing is always work. We must have ideas. We must understand grammar. We must be purposeful. Writing is never accidental – it requires a plan.

Many skills are sharpened and refined through strengthening your reading and writing skills, which in turn hone key aspects of your critical-thinking skills, including:


	●  Analysis: Breaking information into parts to understand it better.


	●  Evaluation: Judging the reliability and strength of ideas or arguments.


	●  Inference: Drawing logical conclusions from available information.


	●  Problem-solving: Using reasoning to find effective solutions.


	●  Reflection: Considering your own thinking and biases.




Bringing reading and writing together

Reading and writing are closely linked. When you read carefully and write with purpose, each skill strengthens the other. The reading–writing cycle to the left illustrates how these two processes connect through five stages that help you think, create and reflect more effectively.


	1  Reading: Every cycle begins with reading, which involves exploring ideas, voices and perspectives. As you read, you learn new vocabulary, styles and ways to express meaning.


	2  Understanding and analysis: After reading a text, you move on to understanding and analysis. Here, you examine what the writer is saying, why they are saying it and how their language and structure influence meaning.


	3  Critical-thinking: Next comes critical-thinking. This involves asking questions, comparing viewpoints and forming your own opinions about what you have read.


	4  Writing: You then use your understanding and ideas to write. Writing helps you organise your thoughts, express your interpretations and communicate clearly with your readers.


	5  Feedback and reflection: Finally, you reflect on your writing or the writing of others. Feedback allows you to recognise what works well and what can be improved. Reflection makes every piece of reading or writing a learning experience.
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Each stage connects naturally to the next, creating a continuous cycle. The more you practise this process, the more confident and skilled you will become as both a reader and a writer.

Reading and writing skills

Now that you’ve explored how reading and writing work together in the reading–writing cycle, it’s time to focus on how you can improve these skills. The goals below show how you can bring reading and writing together in practical ways, by selecting information carefully, analysing ideas and expressing them clearly in your own writing. Each goal represents a step towards becoming an independent and thoughtful learner. You will learn to pick out useful information, understand meaning and communicate your knowledge effectively.


	●  Use information well: Pick out useful ideas from what you read and apply them in your own work.


	●  Make sense of meaning: Explain ideas clearly, think about different viewpoints and decide how strong an argument is.


	●  Write with clarity: Get your message across in a way that is accurate, clear and well structured.




As you work through the activities that follow, use these goals as a checklist to guide your progress. They will help you track how well you:


	●  identify key points in reading passages


	●  explain ideas and viewpoints thoughtfully


	●  write in a clear, accurate and well-structured way.




Together, these aims will help you become more confident in connecting what you read with what you write.

Read the following text about the challenges faced by migratory birds and the actions taken to alleviate those issues. Then complete Exercise 1, which will allow you purposefully to apply the skills you’ve gained.

Leaders of countries in the Arctic region are increasingly worried about the decline of migratory birds. These birds travel thousands of kilometres between their breeding and wintering areas each year. A report on Arctic biodiversity states that many of these birds are facing growing pressures, such as habitat loss, pollution and overhunting. These issues affect them not just in the Arctic but also along their long migration routes around the world.

To tackle these challenges, the report recommended several actions:


	●  Strengthen international cooperation between Arctic and non-Arctic countries to protect migratory birds, especially along key routes such as the East Asian flyway.


	●  Collaborate with global organisations and conservation networks to share knowledge and coordinate efforts to protect these species.


	●  Develop and implement recovery plans for endangered birds in partnership with other countries.


	●  Safeguard important wetlands and other habitats where migratory birds rest and feed during their journeys.




By taking these steps, countries can help ensure that migratory birds continue to thrive as part of the world’s shared natural heritage.


 EXERCISE 1


	1  Identify three main problems faced by migratory birds.


	2  Identify two actions that countries are taking (or are recommended to take) to solve these problems.


	3  In your own words (up to 120 words), explain why international cooperation is important in protecting migratory birds.


	4  Write a short paragraph (about 100–120 words) explaining why global teamwork is important for solving environmental problems.








Common reading pitfalls that affect your writing

Every reading error directly impacts how well you write. Even strong readers can sometimes make mistakes or overlook important details when they hurry through a text. Misunderstanding what you read often results in unclear, incomplete or incorrect responses. The table below shows some common reading errors and the writing consequences that follow. By recognising these patterns, you can learn to avoid them and improve both your reading comprehension and your written communication.








	Reading error

	Writing consequence




	Misreading the question

	Answer goes off-topic or becomes irrelevant




	Copying without understanding

	Response is disjointed and lacks analysis or original thought




	Not identifying the main idea

	Response focuses on minor details instead of the main argument




	Ignoring tone, audience or purpose

	Style is incorrect: either too casual, biased or emotional




	Poor evidence selection

	Claims lack support or use examples that are irrelevant




	Weak skimming or scanning

	Time is wasted and writing is rushed; answers are incomplete




	Reading only one perspective

	Response is one-sided and lacks evaluation of both views






The table above shows how common reading errors can directly affect the quality of your writing. Exercise 2 helps you practise avoiding those mistakes. Read the short passage carefully and then complete the questions that follow to see how accurate reading leads to clearer thinking and stronger writing. Focus on identifying key ideas, understanding both sides of an argument and expressing your own viewpoint logically and with balance.

Technology and technological innovation have always impacted the way people live and work. Advancements in technology have allowed for wider access to the internet, programmes and services, as costs are reduced and production is enhanced. This has created opportunities for education and global collaboration. However, many people are concerned that the constant use and reliance on technology have weakened communication skills and personal relationships, shortened attention spans and led to additional stress and overstimulation.


 EXERCISE 2


	1  What are the two opposing perspectives presented?


	2  Identify one benefit and one drawback of technology from the extract.


	3  Write two or three sentences to explain your own view on whether technology helps or causes harm in people’s daily lives. Use an example from the text to support your opinion.






In this unit, you have seen how reading and writing connect closely. Careful reading helps you understand meaning, identify key ideas and think critically about different viewpoints. These skills shape how clearly and confidently you write. You have learned to use information effectively, explain ideas in your own words and express them clearly and in an organised way. Remember: strong writing starts with strong reading. As you move forward, keep reflecting on how each text you read can inspire and improve the way you communicate your ideas.







Developing understanding of texts

4 Understand information


Language focus

In this unit, you will develop your skills in understanding information from a variety of different texts. The following section introduces this by looking at some key language skills that you will use.

Fiction and non-fiction

Effective reading and writing are supported by having a clear understanding of the different features of fiction and non-fiction writing.

Complete Exercises 1, 2 and 3 to build your confidence in handling different aspects of fiction and non-fiction writing.


 EXERCISE 1

There are some language and grammar skills that are specific to fiction or to non-fiction texts, and others that apply equally to both. Match each of the following skills with the correct category:








	Categories:

	Skills:




	Fiction

	Effective, appropriate vocabulary




	

	Use of evidence, e.g. statistics or quotations




	

	Imagery and use of sensory detail




	

	Engaging openings and conclusions




	Non-fiction

	Logical flow of arguments




	

	Show, don’t tell




	

	Summary and synthesis of ideas and arguments




	

	Awareness of audience




	Both

	Effective use of dialogue








Register

Register is all about the formality that you write in, and how you reflect the audience, purpose and context of your text. In short, register is the tone and style in which a text is written or spoken. As a general rule, a text that uses an informal register is much more casual and colloquial in style, and may use contractions, slang and abbreviations. It may have a more personal or emotional tone, and demonstrate flexibility with grammar and punctuation rules. Texts with a formal register are more precise and stick more rigidly to the rules of standard English. They are typically used in academic and professional settings and use a neutral and unemotional style, characterised by standard forms of language.


KEY TERMS

Register The level of formality and style of language used in a text. The register of a text is crafted to fit the context, audience or purpose of the text.

Informal register A casual and colloquial style, typically used with people the writer knows well or in more casual circumstances.

Formal register A neutral and unemotional style typically used in academic and professional settings, characterised by standard forms of language, rather than contractions, abbreviations, colloquialisms, etc.






 EXERCISE 2


	1  Read the sentences below. Decide whether each sentence uses a formal or informal register.
 
	a  ‘Could you please send me the report by tomorrow?’


	b  ‘Hey! Are you coming to the party tonight?’


	c  ‘I am writing to request information about your courses.’


	d  ‘What’s up? Long time no see!’


	e  ‘Thank you for your assistance with this matter.’






	2  Read the short text below. It is written in the wrong register for the situation. Rewrite it so that it fits the context, using appropriate tone, vocabulary and grammar.


	    Situation: Writing a formal email to apply for a part-time job.


	    ‘Hey, I’m looking for a job. Thought I’d hit you up and see if you’ve got anything going. Let me know!’






Jargon

Later in this unit, you will learn about jargon and the part that it plays in texts. Jargon is language particular to a specific area or topic, for example ‘affidavit’, ‘litigation’ and ‘arraignment’ are all examples of legal jargon. In comparison, simple vocabulary is accessible to all readers and does not require specialist knowledge of a subject.


KEY TERM

Jargon Special words used by experts in a particular field, which are often difficult to understand.




 EXERCISE 3


	1  Read the following short passages, each of which contains more than one example of jargon. Identify the jargon used in each example.
 
	a  Medical: ‘The patient was diagnosed with a mild case of bronchitis and was prescribed a bronchodilator to ease respiratory symptoms.’


	b  Technology: ‘To fix the issue, try rebooting the router and checking your network configuration settings.’


	c  Legal: ‘The defendant pleaded not guilty, and the case was set for trial pending further disclosure from the prosecution.’






	2  Many topics use jargon terms. For example, video games have their own language (terms include ‘NPC’, ‘lag’ and ‘spawn point’), but what does it actually mean? Your task is to create a mini guide that explains five common jargon terms from a topic of your choice, such as video games or science. You should explain the terms in a way that someone new to the topic could understand.











Unit 4 Understand information
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Learning objectives

In this unit, you will:


	●  demonstrate understanding of information (explicit and implicit) from a variety of material


	●  identify, select and use relevant information and examples for specific purposes


	●  apply information that exemplifies ideas and opinions


	●  write structured responses using appropriate language


	●  communicate information, ideas and opinions clearly and accurately


	●  construct cohesive and organised responses, linking ideas and arguments.




This unit will focus on the following skills:


	●  Identifying and understanding the key terms in the question and understanding the scope and any restrictions in the question.


	●  Understanding that there may be different points of view on a topic that may differ between groups of people in society, between traditional and contemporary perspectives, or between local, national and international contexts.


	●  Applying information to provide specific details that answer the question.


	●  Using examples to support or counter a range of arguments and to develop ideas.


	●  Structuring a response, including punctuation, paragraphing and logical connectors, within the conventions of essay writing.


	●  Expressing ideas clearly and coherently with control and accuracy.


	●  Using appropriate vocabulary and a formal register suitable for an essay.


	●  Writing for a specified audience.


	●  Using structure and language for a variety of purposes.


	●  Communicating information clearly and concisely.


	●  Using persuasive language features, such as emotive language, inclusive language, calls to action, rhetorical questions, certainty.







4.1 Recognising different text types


INTRODUCTION TO SUB-UNIT

This section of the book will teach you how to recognise different types of text. Being able to identify what kind of text you are looking at is the first step in being able to understand it and then interpret or analyse it. There are lots of times in school, work and life when you will be asked to share your understanding and analysis of texts. Recognising different text types will also help you when you are creating your own texts, by improving your understanding of what features different types of text should contain and how they should be structured. Throughout this sub-unit, you will learn the importance of reading closely and looking for clues to help you work out what kind of text you are reading or listening to.

There are two key aspects to this work, both of which will help improve your reading and writing skills:


	●  Identifying the type of text


	●  Considering the narration or point of view of a text.






Identifying the type of text

Fiction and non-fiction

A useful starting point in considering text type is identifying whether a text is fiction or non-fiction and using your understanding of the features that often distinguish these two types of writing.


KEY TERMS

Fiction text A text that is made up or invented by the writer, for example an imaginative piece of writing.

Non-fiction text A text that shares true, factual information, for example a memoir or an autobiographical account of an event that happened to the writer.




EXEMPLIFICATION

The two texts that follow have been annotated to draw attention to some of the key features of a fiction text (Text A) and of a non-fiction text (Text B).



Text A


[image: ]


Text B
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 EXERCISE 1

Copy the following features into two lists: a list of features you would expect to find in fiction writing, and a list you would expect in non-fiction writing:


	●  Narrative structure with characters, plot and a resolution of some kind


	●  Objective tone and factual accuracy


	●  Headings, subheadings and a clear, structured layout


	●  Use of descriptive language and imagery


	●  Imaginative or invented content, often involving made-up events or places


	●  Inclusion of statistics, dates and verifiable facts


	●  Dialogue used to develop characters and advance the plot


	●  Themes and symbolism


	●  A purpose of informing, explaining, arguing or describing real-world topics


	●  Formal register and technical or subject-specific vocabulary


	●  Quotations from real people, interviews or expert sources


	●  Conflict, tension and emotional engagement


	●  First-person or third-person narration, sometimes unreliable


	●  The inclusion of references, sources and sometimes a bibliography


	●  Begins in medias res or with a hook to draw in the reader







KEY TERM

In medias res When a text begins in the chronological middle of events, with no introduction, prelude or context.
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In pairs or groups, consider how you could check or verify that the use of statistics is accurate when you read a non-fiction text. Why might you want or need to do that? For example, how might you check the claim made about Italy in Text B that ‘It has more UNESCO World Heritage Sites than any other country in the world, with 59 sites as of 2024.’?



Genre

Knowing the genre of a text that you are reading (or writing) helps you communicate successfully, by improving your understanding of what the text should contain and how it should work. This is because readers – and writers – have certain expectations of genre. For example, a science-fiction story will probably be set in the future, whereas that might be an unusual setting for a romance story. Perhaps not though: as you get used to dealing with increasingly complex texts, you will notice that writers often break the rules! Science fiction and romance are just two examples of fictional genres. There are many others, from fantasy to mystery, and comedy to crime thriller. Non-fiction texts are written in a variety of genres too, for example biography, memoir, travel writing, historical writing and scientific writing.


Read the text below and then complete Exercise 2.
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The moon hung high in the dark, brooding sky. Clouds scuttled across its pale, silver face, and stars blinked in and out of view. Midnight grew closer as the figures approached the tall, rusted gates.

‘We don’t have to go in, you know,’ Emma hissed. ‘We can just say that we did. They’ll never know.’

‘Look, we’re here now. We may as well,’ responded Alice, trying to conceal the fear that she too felt.

The gates creaked open with a reluctant groan, revealing a path shrouded in mist. The air was thick with the scent of damp earth and decaying leaves. Emma hesitated, her hand trembling as she reached for Alice’s.

‘Do you hear that?’ Emma whispered, her voice barely audible.

Alice strained her ears. A faint rustling, like whispers carried by the wind, seemed to come from the shadows.

‘Probably just the trees,’ Alice muttered, though her own heart raced.

They stepped forward, the crunch of gravel underfoot the only sound breaking the oppressive silence. The path wound through overgrown hedges, leading them deeper into the heart of the cemetery.

Suddenly, a tall figure emerged from the fog, a gaunt man with hollow eyes and a tattered coat. He stood motionless, watching them.

‘Who are you?’ Emma gasped, her voice trembling.

The man remained silent; his gaze fixed upon them. Then, without a word, he turned and began to walk away, disappearing into the mist.

‘Should we follow him?’ Emma asked, her voice a mix of fear and curiosity.

Alice hesitated, then nodded. ‘We came this far.’

They followed the man’s retreating figure, their footsteps muffled by the thick fog. As they ventured deeper, the air grew colder, and the whispers grew louder, as if the very earth was speaking.

Ahead, a faint light flickered from an old lantern swinging from a rusted hook. Beneath it, a weathered sign read: ‘Enter at your own risk.’

Alice swallowed hard. ‘I think we’ve found it.’


GLOSSARY

Shrouded To be covered or enveloped.




 EXERCISE 2


	1  What genre does this text belong to (for example, horror, mystery, fantasy, adventure, etc.)?


	2  List three clues that suggest this genre. Consider setting, atmosphere and the events that take place.


	3  How does the writer create mood and tension in this text?


	4  Find and explain two examples of descriptive language used in the text.


	5  What emotions do you think the reader is supposed to feel? How does the text inspire these emotions?







Text types

The genre of a text and whether it is fiction or non-fiction help you identify the type of text you are dealing with. Recognising different types of text and understanding how they should be treated will help you be a more skilful reader and writer. The following text types are all ones that you are likely to encounter. For each one, some information has been provided about how to recognise and respond to it.


	●  Article: Usually non-fiction, an article will either take a particular stance on a topic, or look at the issue in a more balanced, argumentative fashion. Many articles contain facts and statistics, using these to develop their line of thought or argument. Sometimes articles that are written from a particular individual’s point of view are known as opinion pieces. These tend to include lots of persuasive techniques, in an attempt to win the reader over to sharing their perspective.


	●  Letter or email: It is key that a letter or email has a writer and a recipient and, in reading any example, you should establish who these two parties are to help you best interpret it. Letters and emails may be either formal or informal, depending on the audience and purpose of the text. Emails are more likely to contain informal language than letters.


	●  Report: A report is most often a factual and unbiased account of a topic, event or other situation. It will often contain verifiable facts and figures. A report usually seeks to be unbiased, but you should still check who has written it, and for what purpose, when deciding whether or not there may be any bias.


	●  Script: It is often immediately clear that a text is a script because of the presence of stage directions and dialogue. Although scripts can be read on the page, they are written with the intention of being performed. As such, the stage directions that are included are important in helping you understand how the script is intended to be delivered.


	●  Review: A review is perhaps best thought of as an evaluation of something. From restaurant reviews to theatre reviews (with many others in between), a review will share the writer’s thoughts and opinions about what they thought, saw, felt, etc. Reviews tend to be more informal than formal, and you may find some persuasive language and/or use of humour.


	●  Blog: A particular type of text found online, a blog is usually written in an informal, colloquial manner. Blogs can be published immediately, so often comprise initial responses to an idea or situation. Be alert for features of personal writing when working with a blog post, such as the writer’s voice, emotive language, anecdotes, and more.


	●  Advert: An advert is an interesting type of text for a number of reasons. Adverts can be created in various different formats, for example television, online, print (such as magazines or newspapers) and more. They are usually paid communications, designed to promote products or services, and often have a particular target audience in mind. Look for the use of persuasive techniques in adverts.


	●  Reported speech: This refers to when we explain or describe what someone else has said to us. For example, someone might say ‘I like ice cream’. In reported speech, this would become ‘They told me that they liked ice cream’. A text may largely consist of reported speech, and reported speech might appear in various text types.


	●  Essay: Essays are written for many different purposes and can be fiction or non-fiction. To give a couple of examples, a critical essay may be written to analyse a piece of literature, or a history essay to discuss the significance of an event from the past. In general, essays consist of an introduction, several main body paragraphs and a conclusion.






 EXERCISE 3

Write down which of the text types on the previous page you think would be most suitable for each of the following topics or ideas. Note that more than one may be suitable. For each one, explain why you have chosen that particular text type.


	1  Discussion of the pros and cons of generative AI usage in schools.


	2  Sharing your thoughts on a product that you have purchased.


	3  Discussion and description of your first day at a new school.


	4  Communicating with a service provider to explain what services you need.






Considering the narration or point of view of a text

The narration of a text















Age-verification technology












	

	

	








	

			



			







	

			







4.2 Writing for a specific audience, purpose and context






	

	






Purpose and audience














	

	

	

	

	





Purpose



	

	

	







	

	

	





	

	

	






	

	

	








Writing to persuade



	

	

	

	

	



Writing to inform



	

	

	

	



Writing to entertain



	

	

	

	

	




Text A








Text B







Text C





	

	











	
	
	



	
	
	



	
	
	



	
	
	







Audience






Text A: Pole and whip fishing






Text B













Looking at purpose and audience together







[image: Shoreline with litter and debris scattered across wet ground, extending towards shallow water.]
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Context














Bigger than soccer: the World Cup will decide the next decade of global events in America


















	

	

	








			



			








4.3 Understanding language in context






	

	

	





What context is and why it matters







	

	

	

	

	

	

	

	






Types of context



	

	

	

	

	










Sarcastic
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Excited
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How language changes in different contexts



Text A








Text B





Text C












	

	



























	

	

	

	





Analysing language in context

Analysing language in literature











	

	

	














A useful checklist for analysing language in literature


	

	

	

	



Analysing language in a non-fiction context



	

	

	

	

	

	

	

	

	

	

	





Black Friday: the darkest of days
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A useful checklist for analysing language in non-fiction texts


	

	

	

	








A note on code-switching



	

	

	







	

	

	







Rethinking the voting age















	

			



			







			



	

			



			



























4.4 Understanding different text sources






	

	

	

	

	





Types of text sources









	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	







Purpose, audience and context



	

	

	

	

	

	




Surveillance and data collection: social media and streaming services are not protecting users

















	

			



			







			



			






















Language and tone


Language



	

	

	







	

	

	

	

	

	






Tone



	

	




[image: Graphic displays eleven colourful comic speech bubbles, each displaying a word including serious, formal, sarcastic, humorous, balanced, biased, conversational, emotive, nostalgic, persuasive, and neutral.]
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Text A


Text B



Text C





	







	
	



	
	




	
	




	
	




	
	




	
	






	





Reliability and bias










Text A: Students gather for climate protest



Text B: Teen ‘climate protest’ just an excuse to skive school?





	

	








	

			



	

	

	

	

	





			







Being media literate















	

	

	

	





A useful checklist for assessing language for bias and credibility
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Well, what a sheltered life I had lived up until that point; a picture-perfect

life free of any misfortune that could even come close to a Black Friday

in LA. Sure, I had seen the news reports of rowdy deal-seekers fighting

over toaster ovens and silk scarves and heard about the endless traffic

that blocked up entire cities, but nothing could have prepared me for the
[ descent into the darkest, most devastating human tradition that is bargain

hunting.

My day started well enough. With a stomach still protesting the sheer
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