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How to use this book


A typical main spread

Research methods

Almost all the research methods content for both year 1 and year 2 is covered in chapter 5.

The chapter follows the order of topics in the speciﬁ cation for social, cognitive and biological psychology and learning theories.

This chapter ends with:

• Revision summary

• Exam questions with student answers and comments

• Multiple-choice questions

Chapters 1–4 

Each chapterstarts with a table of contents.

The bulk of the chapter consists of one spread for each subtopic – an example isshown on the right.

 

The chapters end with …

• Key question spread

Guidance on how to prepare and construct high qualityanswers.

 

• Practicalinvestigationspread

Two ideas for practical investigations, with detailed advice.

• Revision summaryA neat pictorial representationreminding you what has been covered.

• Exam questionswith student answers and comments

 

Sample answers from students with comments on what is good and bad.

• Multiple-choicequestions

Four questions on each spread to test your knowledge.

Think link to developmental psychology or individual differences.

The speciﬁ cation requires that students consider both of these links throughout each topic.

This is the bit in the speciﬁcation that weare covering on this spread.

 

Key terms in the speciﬁcation deﬁned.

Other terms on the spread can be found deﬁ ned in the glossary at the end of the book (with theindex).

 

Stretch and challenge yourself and enhance your understanding of thesubtopic. This ends with a question to help you think more deeply.

 

Main descriptive content (AO1)

We have usually divided this into four sections to help you structureyour knowledge.

 

Each spread deals with one subtopic. There is an overview of all the spreads in the revisionsummaryat the end of the chapter.
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Study tipStudy tip

Advice for you from experienced teachers and examiners.

In this Check it box we have given a few example exam-style questions – we cannot hope to cover every possible question but just give a ﬂ avour of the kind of thing you might expect on this subtopic.

Questions 1 and 2 are SHORT ANSWER QUESTIONS.

Question 3 is a STANDARD ESSAY on the subtopic.

Question 4 is a special essay, e.g. METHODS, I&D, SYNOPTIC – these essay types are explained on pages 17 and 18.

You are expected to provide a balancedconclusion in most extended writing questions. We give you our thoughts on what you might include. 

You can provide conclusions at the endof each evaluation point (as we have done) and that may help satisfy the criteria in some essays to include a conclusion (see page 13).

 

Remember, there are always two aspects to giving good answers in exams. 

First, you need to ‘know your stuff’. This involves more than just memorising the information – you need to understand it and we explain all the ideas you will need clearly. 

Second, you need to be able to use your knowledge to answer questions. This book will help you with that too. The layout makes the knowledge you need to use for different questions (such as describing, looking at strengths and weaknesses, etc) very clear and there are plenty of questions to give you practice.

The evaluation (AO3)

There are always at least four points:

• One strength.

• One weakness.

• One practical application.

• One issue/debate.

• (Plus one competing argument.)

In an 8-mark question you may only need two of these including a competing argument – see exam advice on page 16. In an 8-mark question you may only need two of these including a competing argument – see exam advice on page 16. 

Remember ‘less is more’. What counts is well-developed and logical evaluation, containing logicalchains of reasoning throughout.

 

To help you we have structured each evaluation point:

P –  Identify the Point to be made.

E –  Elaborate the point. Which can be done with anExample, or some Evidence or an Explanation.

 

T –  End with a link back to the essay title and/or givea conclusion: ‘This suggests ...’  ‘Therefore …’ ‘This means …’

 

What do we want?

PETS.

Where do we want them?

IN EXAM ANSWERS.

DON’T FORGET

There are shorter chapters on understanding exams (pages 6–19) and issues and debates (pages 20–25).

And, at the end of the book, there is a glossary combined with the index.

Apply it – methods (AO2)

An opportunity to practise your research methods knowledge applied to this subtopic.

This is important because research methods questions arescattered throughout your exams. These questions have a scenario and you must apply your knowledge of research methods. The more you practise the better you will get.

 

Apply it – concepts (AO2)

There are other scenario questions in the exam where your understanding of subtopics is assessed. These questions may be short (just a few marks) or may be essays. You can read advice about these on pages 10 and 11.

An extra point of evaluationto help you link each subtopic to issues and debates. 
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Understanding the exam


ASPsychology

SpeciﬁcationPearson Edexcel Level 3 AdvaFirst teaching from September ertiﬁcation from 2016

First c

First c

A LevelPsychology

SpeciﬁcationPearson Edexcel Level 3 Advanced GCE in Psychology (9PS0)First teaching from September 2015

First certiﬁcation from 2017

Issue 2

Overview of the exam

AS levelA level (AL)

Paper 1 

Social and cognitive psychology

1½ hours

70 marks

50% of total qualiﬁcation

Section A

Social psychology

29 marks, mixed question types.

Section B

Cognitive psychology

29 marks, mixed question types.

Section C

Social and cognitive psychology

12 marks, ERQ covering both social and cognitive psychology.

Paper 2 

Biological psychology and learning theories

1½ hours

70 marks

50% of total qualiﬁcation

Section A

Biological psychology

29 marks, mixed question types.

Section B

Learning theories

29 marks, mixed question types.

Section C

Biological psychologyand learning theories

12 marks, ERQ covering both biological psychology and learning theories.

Paper 1 

Foundations in psychology

2 hours

90 marks

35% of total qualiﬁcation

Section A

Social psychology

70 marks, mixed question types.

Section B

Cognitive psychology

Section C

Biological psychology

Section D

Learning theories

Section E

Issues and debates

20 marks, twoERQs.

 

Paper 2 

Applications of psychology

2 hours

90 marks

35% of total qualiﬁcation

Section A

Clinical psychology

54 marks, mixed question types.

Section B

Choose one from three optional topics:

• Criminologicalpsychology

• Child psychology

• Health psychology

36 marks, mixedquestion types.

 

Paper 3 

Psychological skills

2 hours

80 marks

30% of total qualiﬁcation

Section A

Research methods

24 marks, mixed question types.

Section B

Review of studies

24 marks, mixed question types on psychological studies and one ERQ on classic studies from Paper 1 and from Clinical psychology.

Section C

Issues and debates

32 marks, twoERQs.
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Exam question styles 

Both AS and AL contain similar question styles and these tend to fall into two main categories:

1.Short answer questions (SAQs) Marks range from 1 to 7 and are awarded for each‘creditworthy’ idea. 

 

2.Extended response questions (ERQs), often called ‘essays’. Marks range from 8 to 20 and these questions always have an evaluative component. They are level-marked, meaning the examiner will compareyour answer to sets of descriptors and choose the set which best describe your essay. This is explained on page 15.

 

Assessment objectives 

Your exam answers are assessed in terms of three skills:

AO1 Description This is explained on page 8–9.

Demonstrate knowledge and understanding of scientiﬁc ideas, processes, techniques andprocedures.

 

AO2 Application This is explained on pages 10–11.

Apply knowledge and understanding of scientiﬁc ideas, processes, techniques and procedures: in a theoretical context, in a practical context, when handling qualitative data and when handlingquantitative data.

 

AO3 Evaluation and analysis This is explained on pages 12–13.

Analyse, interpret and evaluate scientiﬁc information, ideas and evidence, including in relation to issues, to make judgements and reach conclusions and to develop and reﬁne practical design andprocedures.

 

Command words

In all exam questions there are command words (listed below) which tell you what you are requiredto do in the exam question. This list is provided by Edexcel. 

 

AnalyseBreak something down into its components/parts. Examine each part methodicallyand in detail in order to discover the meaning or essential features of a theme, topic or situation. Explore the relationship between the features and how each one contributes to the topic.

 

AssessGive careful consideration to all the factors or events that apply and identify which arethe most important or relevant. Make a judgement on the importance of something, and come to a conclusion where needed.

 

CalculateObtain a numerical answer, showing relevant working. If the answer has a unit, thismust be included.

 

CompareLooking for the similarities and differences of two (or more) things. This should not require the drawing of a conclusion. The answer must relate to both (or all) things mentioned in the question. The answer must include at least one similarity and onedifference.

 

CompleteTo ﬁll in/write all the details asked for.

ConvertExpress a quantity in alternative units.

DeﬁneProvide a deﬁnition of something.

 

DescribeTo give an account of something. Statements in the response need to be developed asthey are often linked but do not need to include a justiﬁcation or reason.

 

DetermineThe answer must have an element that is quantitative from the stimulus provided, ormust show how the answer can be reached quantitatively. To gain maximum marks there must be a quantitative element to the answer.

 

DiscussExplore the issue/situation/problem/argument that is being presented within thequestion, articulating different or contrasting viewpoints.

 

DrawProduce an output, either by freehand or using a ruler (e.g. graph).

EvaluateReview information then bring it together to form a conclusion, drawing on evidenceincluding strengths, weaknesses, alternative actions, relevant data or information. Come to a supported judgement of a subject’s qualities and relation to its context.

 

ExplainAn explanation that requires a justiﬁcation/exempliﬁcation of a point. The answer must contain some element of reasoning/justiﬁcation. This can include mathematicalexplanations.

 

GiveGenerally involves the recall of one or more pieces of information; when used inrelation to a context, it is used to determine a candidate’s grasp of the factual information presented.

 

IdentifyThis requires some key information to be selected from a given stimulus/resource.InterpretRecognise a trend or pattern(s) within a given stimulus/resource. 

JustifyRationalise a decision or action.

NameSynonymous with ‘Give’.

PlotProduce, or add detail to, a graph/chart by marking points accurately (e.g. line of bestﬁt).

 

PredictArticulate an expected result.

StateSynonymous with ‘Give’.

SuggestMake a proposal/propose an idea in written form.To what extentReview information, then bring it together to form a judgement conclusion, followingthe provision of a balanced and reasoned argument.

 

Both SAQs and ERQs include the following typesof question: 

 

Application questions

   

These begin with a short description of a ‘real life’ situation or context. These are sometimes called ‘scenario’ questions. They may be SAQs (see page 10) or ERQs (see pages 17 and 19).

For example:

 

Karen is a regular at Millstones bookstore. She gets her ‘loyalty card’ stamped every time she makes a purchase. She gets a £10 voucher for every ten stamps. 

Describe how Millstones could use two 

schedules of reinforcement to temptcustomers to buy more books. (4)

 

Some questions look like application questionsbut are not. The ‘stem’ is just a prompt.

 

For example:

 

There are many research studies that haveused animals within psychology.

 

Explain the practical issues of using animals in psychological research. (4) 

Research methods questions

These obviously assess your knowledge of research methods and may appear anywhere in the exam. They may or may not begin with ascenario.

 

These are discussed on page 11.

For example:

 

Describe one key feature of the case study as a research method in cognitivepsychology. (2)

 

Assess the usefulness of twin studies as a research method in biological psychology. (8)

Synoptic questions 

These require you to draw on ideas from multipleareas of the speciﬁcation. These are found in AS Papers 1 and 2 (Section C) and AL Papers 1 (Section E) and 3 (Sections B and C). 

 

For example:

 

To what extent can the classic studies from social and cognitive psychology (Sherif et al. 1954/1961 and Baddeley et al. 1966b) be considered reliable? (12) 
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Understanding the exam

Describing concepts

Short answer questions (SAQs) may concern concepts. Oneof the ﬁ rst concepts in this book is obedience.

 

This is what we have written:

Obedience – A form of social inﬂ uence in which an individual follows a direct order. The person issuing the order is usuallya ﬁ gure of authority who has the power to punish when obedient behaviour is not forthcoming. There is usually the assumption that the person receiving the order is made to respond in a way they would not otherwise have done.

 

If you were asked to describe this concept for 1 mark youmight write: 

 

Obedience is when a person follows a direct order from an authority ﬁgure.

This is a basic answer.

If you were asked to describe this concept for 2 marks youmight write: 

 

Obedience is when a person follows a direct order from an authority ﬁ gure. This usually entails doing something that they would not otherwise have chosen to do.

This answer provides two points. The number of points madeshould equal the number of marks available (see top of facing page).

 

Example questions

• Deﬁ ne what is meant by the term ‘unconditioned response (UCR)’. (1) 

• Give examples of information that might be stored as an episodic memory and as a semantic memory. (2) 

• Explain the process of synaptic transmission. (3)

Timing

In the AS exams there are 70 marks for each paper and you have 90 minutes. In the AL exams all three papers are 2 hours long and there are 90 marks available on Papers 1 and 2 and 80 marks available on Paper 3. 

Dividing the time equally across the paper would give you 1 minute 20 seconds per mark which gives you 11 minutes for an 8-mark essay.Spending a bit longer on these will probably pay off – but not more than 15 minutes! 20 seconds per mark which gives you 11 minutes for an 8-mark essay. Spending a bit longer on these will probably pay 

 

Start every question by circling the mark allocation in order to work out how long you can spend on the question. It’s really important to keep an eye on the time, all the time. Writing too much on one question could jeopardise your chances of ﬁ nishing the paper –and then you risk losing many marks.important to keep an eye on the time, all the time. Writing too much on one question could jeopardise your chances of ﬁ nishing the paper – 

 

Describing research studies

SAQs may also relate to research studies. Each of the foundation topics requires you to know at least two studies in detail (a classic and a contemporary study). Some topics also include other studies (e.g. Milgram and Pavlov).

For these studies you need to know the aim, procedure, ﬁ ndings andconclusions in detail. 

 

Aims  One or two sentences should be sufﬁ cient to explain the study’s mainobjectives.

 

Procedures  This can include details about the research method, variables, design, sample, controls, ethical considerations, materials and, most importantly, what the participants actually had to do. You should prepare about six key points. 

Findings  You should identify about four key points and try to include exact ﬁ gures for quantitative data. Knowing how the ﬁ gures relate to each other is important, e.g. quoting two means (one for each condition of an experiment) would not necessarily gain you two marks as it is the relationship between theﬁ gures which is important. If you are asked to explain ﬁ ndings, state what the ﬁ ndings are and then say why this is important with regard to the hypothesis. 

 

Conclusions  Report the researcher’s conclusions – not your conclusions.A conclusion is a statement about what the ﬁ ndings mean (‘This shows that …’) which is linked back to the aims and hypotheses. 

 

Example questions

• Describe the aim of Sherif et al.’s Robbers Cave Experiment (1954/61). (2)

• Describe the procedure of one contemporary study from cognitive psychology. (5)

• Explain Raine et al.’s (1997) ﬁ ndings. (4)

• Describe the conclusion(s) of one contemporary study for the learningtopic. (2)

 

• Describe one contemporary study from social psychology. (5)

Understanding description (AO1)

In order to answer exam questions successfully you need to understand certain skills. We start by looking at descriptionskills. What is it you have to do when you describesomething?

Think of describing an orange. You might say – it is round and orange – which is true but that is a rather limiteddescription.

A better description would include more detail – The skin is a little squishy and pockmarked. The remains of the green stalk are set in a dimple. The inside is divided into segments of very juicy ﬂ esh.

To do well at description you need to grasp this concept of detail.

Researcher’s names

The convention, when referring to a study, is to give the ﬁ rst researcher’s last name and the date of the study. If you can’t remember the name but you do know the study, just get stuck in with what you do know, and try not to worry! However, knowing the name ensures that the reader knows which study you are describing – otherwise you might not perform so well because the reader can’t tell which speciﬁ c study you are referring to.

Research dates

Again if you know the date, great! But don’t worry too much if you don’t. The important thing is knowing how studies relate to each other over time.

A special note

Research studies can also be used when writing evaluation. In this situation, you will need to focus on ﬁ ndings/conclusions of the studies and show how they either support or refute the explanation you are discussing. You might also ﬁ nd research studies are helpful when you are asked to explain a scenario but in this case always make sure you have made clear links between aspects of the study and the scenario.
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Describing theories

SAQs may require you to describe a theory (model or explanation). In this book we have generally identiﬁed four key features for every theory. If you can write something for each of these four features that should enable you to describe a theory well.

If the question is worth 2 marks then only write about two of the features. However, note that if the features are linked (for example, writing about capacityand duration in the context of the multi-store model), they only jointly count as one feature. There must be two distinct points.

 

If the question is worth 5 marks then you need to provide a bit of extra information for one of the features.

Example questions

•Describe two features of agency theory. (2)

•Describe how one human behaviour can be explained using evolution and/ornatural selection. (2)

 

•Describe social learning theory as an explanation of human behaviour. (4)

Describing key questions

In each of the four foundation topics you need to prepare an answer on a keyquestion.

 

If you are asked to describe your key question for 4 marks (an SAQ), you need to do just that. You do not need to apply any psychological theories or back yourideas up with research evidence, you simply need to describe the key question.

 

Let’s imagine your key question is ‘Should schools do more to educate pupilsand parents about the possible effects of playing violent video games?’. In a 4-mark answer you could include information about:

 

•Why such games are popular and with whom. Maybe include some statisticsto back this up such as the number of sales of a particular game.

 

•Why people are worried about this issue. You could relate to a high proﬁle case in the news about a crime committed by someone who played a lot ofviolent video games.

 

•What will happen if this question goes unanswered. Might more crimes be committed? Could more people be injured/lose their lives?

•Why directly educating pupils and parents might be helpful and why this oughtto be the school’s responsibility.

 

Describing your practical investigation  You may also be asked an AO1 question about this.

How much should I write?

Match the number of points you make to the number of marks available. 

Check out this example of a mark scheme to get an idea of what this looks like in practice. Notice how you have to make quite a detailed point for each mark. Also be aware that this list is an example – any four accurate and relevant points in a similar amount of detail would be creditworthy.

Describe the multi-store model of memory. (4)

One mark for each point describing the multi-store model. For example: 

• Information primarily enters the system through a sensory experience and into the sensory register which is modality speciﬁc (1).

• Information is then passed to short-term memory where it can be held for around 18–30 seconds before it decays (1).

• If this data is rehearsed to maintain the information it can be transferred to long-term memory (1).

• Long-term memory is said to have a potentially inﬁnite capacity and duration (1).

From AL Paper 1, June 2017, question 4

Creating a well organised response

On the right is chaos – the ﬂoor of a badly organised bedroom – where you have to search high and low to ﬁnd things. Teachers often feel like this when reading student answers. Ordering the information in your answer logically requires a little thought before you get started but it could make a lot of difference. Each point should follow systematically from the last. Try to avoid randomly dumping everything you know onto the page as it makes it hard to ﬁnd the marks, just like a messy bedroom!

Good description

Good description needs to be accurate and thorough. You should demonstrate your understanding. A creditworthy point will also be clear and coherent using appropriate specialist terminology.  

What is meant by accurate and thorough? 

Being correct. If you write something that is wrong, you can’t expect to be credited for it. It is important that you write in plain and simple language in order to convey yourknowledge and understanding precisely and concisely. 

 

Your answers need to be thorough and speciﬁc. This does not always mean writing lots. Instead it means including the small pieces of information that really bring your answer into focus. For example:

Information is then passed to short-term memory which isvery limited and information can be forgotten easily. 

 

Information is then passed to short-term memory where itcan be held for around 18–30 seconds before it decays. 

 

The second answer is more detailed and thus morethorough but not much longer.

 

When describing ﬁndings try to include numerical information, for example compare these two answers:

By Stage 3, the number of friends drawn from the outgroup had increased signiﬁcantly.

By Stage 3,the number of friends drawn from the outgrouphad increased from 6.4% to 36.4% for the Rattlers.

What is meant by understanding?

It is important that you do understand what is written in this book and don’t simply try to memorise it. One way to do this is to read what is in the textbook for each feature of, for example, a theory or study and then close the book and try to summarise it in one sentence. This makes you process the meaning.

What is meant by clear and coherent?

Clarity is achieved by writing short sentences that can beeasily understood by someone else. Clarity is improved by coherence, where one sentence links obviously to the sentence that came before it.

 

What is meant by specialist terminology? 

Take care to learn the meanings of the specialist words for any topic so you can use them effectively in your descriptions. This provides detail in your answers.

However, just dropping terms into your answers will not earn marks. Make sure you are using them correctly andexplaining them when necessary.

 

Chaos.
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Understanding application (AO2)

We will now move on to the second of the skills, application.

The trick of the application questions is that you are required to apply what you have learned about psychological concepts, studies and theories – to a stem, also known as the context or scenario.

Imagine the following scenario … 

It is a dark night with a thin sliver of moon and ink black clouds. The wind is starting to get stronger. You walk home down a street with no lights and suddenly …

A scenario is a scene – it’s context. You now have a chance to put your psychology into action. This kind of question is intended to be something that tests your real understanding of psychology.

You should become brilliant at this because we have provided lots and lotsof practice throughout this book.

 

Concepts:

On everymain spread of this book we have anApply it – concepts box, with lots of examples of a scenario and a question (or questions).

In chapter 1 we discuss social identity theory (SIT).

‘Donate not Hate’ are a charity that help refugees. They have a web page where people can show their support and join the group at the click of a button. However, the page also attracts attention from people who are anti-refugees and leave nasty comments. Sometimes, the page supporters retaliate with equally aggressive comments.

Using concepts from social identity theory, explain why tensions arise between groups ofpeople in situations such as this. (4)

 

The context or ‘scenario’ above contains a number of ‘hooks’ or ideas that you might be able to relate to features of the theory. Itprovides you with a context for your answer. 

 

You would need to make four points in answer to this question, because the question is worth 4 marks. 

It is critical that everypoint combines materialfrom the scenario with your understanding of social identity theory in order to gain credit.

Your ﬁ rst point might say something like…

As soon as people click to join the ‘Donate not Hate’ group-chat they are going through social categorisation, meaning they will nowsee other group members as part of their ingroup.

 

The point combines material from thescenario with features of SIT:

 

Scenario material: Focus on ‘Donate not Hate’, joining the web pages, refugees, donating aid, negative comments.

Features of SIT: Focus on ingroups and outgroups, social categorisation, social identiﬁ cation and social comparison, self-esteem, social selves etc.

Some scenarios are shorter. 

For example, in chapter 4 we discussphobias.

 

Gladys has a phobia of pineapples. 

Describe how Gladys’ phobia of pineapples couldbe treated using systematic desensitisation. (3)

 

Your ﬁ rst point might say something like…

Gladys’ therapist will try to help her to relax when she sees a pineapple by teaching herbreathing exercises or using aromatherapy.

 

The point combines material from the scenario with aspects of systematic desensitisation:

Scenario material: Focus on Gladys andtreating her phobia of pineapples.

 

Features of systematic desensitisation: Focus on fear hierarchy, reciprocal inhibition, relaxation techniques, stages of classical conditioning.

You can read marked examples on page 162.

Explain questions

All questions that have the word ‘explain’ require justiﬁ cation (explain why) or exempliﬁ cation (give an example).Such questions may be AO1 or AO2 – but that is not important, what is important is that when you see the command word ‘explain’, you must add a justiﬁ cation or example. This is highlighted in yellow below.

 

Using a justiﬁ cation to turn a description into an explanation

Explain one weakness of classical conditioning as a theory of human learning. (3)

One weakness of classical conditioning is that much of the support for this theory comes from animal experiments. This is a weakness because adults with classically conditioned fear responses, for example, can consciously control their fear using strategies such as positive self-talk (‘this can’t hurt me’). This suggests that classical conditioning is ﬂ awed as a theory of human learning as it does not take account of the role of cognition.

Using an example to turn a description into an explanation

Explain one feature of social identity theory. (3)

Social identiﬁ cation occurs when an individual begins to adopt the beliefs, values and attitudes of the group that they see themselves as belonging to, that is the ingroup. They may also start to change their behaviour and appearance in line with group norms in order to gain acceptance from the group. One example of this is when the Rattler boys in Sherif’s Robbers Cave began swearing more, crying less and acting tough to ﬁ t in with the others as they started to bond as a group.

Understanding the exam

Wrong sort of dark night!

A different scenario altogether …
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Compare questions

The command term ‘compare’ needs some special attention, ‘answers must include at least one similarityAND one difference’, even in a 2-mark question. 

  

For example: 

Compare classical and operant conditioning as theories of learning. (2)

One thing these theories have in common is that they were both tested using animal experiments, for example Pavlov classically conditioned dogs to salivate to the sound of a bell and Skinner used operant  conditioning  to train rats to press a lever. 

However, the theories differ in that classical conditioning focuses on what happens before the learned behaviour, e.g. the pairing of an unconditioned and a neutral stimulus whereas operant conditioning focuses on what happens after the behaviour, i.e. the consequences.

•The language of comparison is picked out in green. You could use words such as ‘same’ and ‘likewise’ for similarities, and ‘in contrast,’ and ‘but’ to indicate differences.

•Notice how each point includes BOTH the things you were asked tocompare highlighted in orange.

 

•Finally, we have picked out the theme in purple – the basis of the similarity or difference. The key to answering compare questions is toidentify themes.

 

•Comparison points can come from both descriptive and evaluative content, so theories could be compared with regard to research evidence, applications and issues and debates.

Methods

A minimum of 25% of your exam questions will  assess skills in relation to research methods and  most of these questions require you to apply your  knowledge of research methods to a scenario. So we  have provided lots of examples – on every main spread  of this book we have an Apply it – methods box.

For example:

 

Agnes was veryinterested by the comments on the ‘Donate not Hate’ web page and decided to attend a donation event where people were dropping off food and clothing to be taken overseas. She conducted semi-structured interviews with some of the supporters. She asked questions about their attitudes towards refugees and how they felt about people who are opposed to the campaign.

Explain one way that Agnes might prepare for her semi-structured interviews. (2)

The description of the research study is the scenario. It again provides the context for your answer. 

For example, when studying research methods you will learn about semi-structured interviews. You need to use that knowledge in the context of thisresearch study.

 

Answering Apply it – methods is different from Apply it – concepts. This time there are two parts to a 2-mark answer:

•Identify: Suggest one idea about how Agnes might prepare for the interviews.

•Justify: Explain why she would do this.

For example:

IDENTIFY

To prepare for the interviews Agnes might have searched through the ‘Donate not Hate’ web page comments thread to get ideas for the  open and closed questions that she will use to guide the semi- structured interview. (This is the how bit.) 

JUSTIFY

This ensures her questions are relevant as they are based on  actual comments from ingroup members rather than Agnes’  preconceptions,meaning her data will be more valid.  (This is the why bit.)

Notice that each time you have to link the scenario material  to your knowledge of the speciﬁc area of psychology.

There are marked examples of research methodsquestions on pages 226–227.

  

Individual differences and developmental psychology

The speciﬁcation requires that you think about how each topic relates to individual differences and developmentalpsychology, and you will be examined on these links.

 

Individual differences refers to the ways that one person differs from another, such as their personality or gender or age. Questions could include any command term:

•Describe how individual differences can affectobedience. (2)

  

•Explain one way in which memory can be affected by individual differences. (3)

•Learning theorists explain individual differences in a variety of ways. Evaluate one or more of these explanations using examples of individual differences inany one human behaviour. (8)

 

Developmental psychology is about how and why people change over the course of their lives. 

•Describe one reason why a person’s level of prejudice might change as they get older. (2) 

•Using your knowledge of biological psychology, explain two reasons why levels of aggression might change overthe life span. (4)

 

•To what extent are biological and learning theories able to account for developmental differences over time? (12) 

What do students do wrong in research methods questions?

Ethics – Not elaborating sufﬁciently. Try to explain ethical considerations by linking them together, e.g. lack of informed consent is a problem because, without it, participants are at greater risk of psychological harm. 

Graphs and tables – Dashing off graphs too quickly. If you are asked to draw a graph, the title should be well-detailed, including reference to your independent and dependent variables. Also take extra care with the scaling and labelling of your axes.

Arithmetic questions – Messy/non-existent workings. Show all your working with extreme care, as you get marks all the way through multistage calculations. If numbers make you ﬂustered practise relaxation. Don’t miss these easy marks. 

Inferential tests – Not reporting the result correctly. When reporting the outcome of an inferential test, you must state the observed value you calculated and state the critical value (including the information you used to obtain the critical value). You must also state your conclusion, i.e. apply the result to the hypothesis. We have examples of this on pages 191, 193, 200 and 212.

There are many more comments throughout the research methods chapter.

11
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What is evaluation and analysis? 

This is a very important question. If you don’t know an answer to this question this could cost you a LOT of marks in the exam! Evaluation is about assessing the VALUE or worth of something, for example a study, a theory or a therapy. 

Time to get judgemental

We evaluate in order to make judgements and reach conclusions. 

It’s a bit like being in court, trying to work out whether someone is innocent or guilty – you need to look at the evidence from both sides and think about where the evidence came from. This allows you to make judgements (for example, ‘is it ‘credible’?).

Once the court has heard all the evidence, the judge will pronounce his or her verdict. At the end of your essays, you need to give your ﬁ nal verdict or conclusionregarding the overall worthof the thing that you have been evaluating. 

There are THREE key skills required when writing great evaluation. Each is identiﬁ ed in the mark scheme (on the next spread) so it is important to understand what they are and how to do them well.

Understanding evaluation and analysis (AO3)

Let’sgetjudgemental.Evaluation involves making judgementsand drawing conclusions.

AO3 skill 1: Chains of reasoning 

Good evaluation/analysis will include several of these ‘chains’ depending on the mark allocation – the more marks, the more chains needed. 

Imagine making a paperchain, the chain can be built up over several links. You start with three links – one at the start and oneat the end, and at least one in-between. Your evaluative chains of reasoning will build up in just the same way. Building up your point gradually will help you to argue in a way which is clear and convincing!

 

Step 1: Identify the point  Criticism can be positive or negative andthere are many different types of criticism depending on what you are evaluating. You will see many different examples in this book. For example, if a theory is supported by evidence from a research study, this is a strength of the theory, whereas lack of research support is a weakness (limitation). When evaluating a study, high validity is a strength whereas low validity is a weakness. This ﬁ rst link in the chain is likely to start by saying something like, ‘A strength of the theory is…’.

 

Step 2: Elaborate the point  Your elaboration needs to be relevant, focused and speciﬁ c. If you are evaluating a theory using a research study, focus on the ﬁ ndings of that study and try to be exact if you can. If you are evaluating a study, ensure that you use speciﬁ c procedural details of that study. Being speciﬁ c in this way will help you avoid writing what examiners call ‘generic criticism’. Generic points are ones that could be rote learned and dropped in anywhere.Speciﬁ c evidence-based points show that you really know what you are talking about and can make your argument convincing.

Step 3: Link back or provide a conclusion  It’s not over yet! This chain needs a ﬁ nal link – to make a truly effective point you need to explain why the information in step 2 is important. You will need to make links back to the theory or study that you are evaluating. If youare evaluating a theory, which particular keywords or features could be drawn out in your ﬁ nal point? If you are evaluating a study think carefully about what the study was actually about and ensure that the last point in your argument links back to that.

 

Chains of reasoning: Building your argument, point by point, will make it clear and convincing. Imagining the links in different colours might help you to remember that each link has a different job.

Look at any of the critical points (AO3) in this book. We have tried to create three link ‘chains of reasoning’ which follow these simplerules…

 

• P – Identify the Point to be made.

• E –  Elaborate the point. Which can be done with an Example, or some Evidence or an Explanation.

• T –  End with a link back or conclusion: ‘This suggests ...’  ‘Therefore …’ ‘This means …’

Here’s a chain of reasoning (PET) from page 31, using research evidence:

Immediacy less important than strength

A weakness of social impact theory is that the role of immediacy may not be a key ingredient in social impact.

Charles Hoﬂing et al. (1966) arranged for an unknown doctor to telephone 22 nurses and ask each of them to administer an overdose of a drug that was not on their ward list. A startling 95% of the nurses started to administer the drug (they were prevented from doing so). Although the doctor was not immediately present, the nurses obeyed without question. 

This challenges social impact theory because the source beingabsent should have reduced the effect but it didn’t.

 

Understanding the exam12
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Signposting competing argumentsSignposting competing arguments

You don’t have to keep saying ‘on the one hand … on the other hand’, in fact that could get rather weird! Try mixing itup a bit with phrases like…

 

• This said,• In contrast,• Alternatively,

Here’s a chain of reason (PET) from page 41, with acompeting argument:

 

The minimal group experiment

 

A strength of SIT is support from the minimal groupexperiment.

 

Tajfel (1970) worked with 15-year-old Bristol school boys. Ingroups and outgroups were created by telling each boy which other boys had behaved like them or notlike them in a previous task (choosing which painting they liked). Later the boys were asked to allocate points to the other boys and were told these points would later be exchanged for cash. Tajfel found that more points were awarded to ingroup members than outgroup members. Boys even opted to maximise the difference in points awarded to the ingroup compared with the outgroup, even if this reduced the total ﬁ nal sum awarded to the ingroup!

 

This study shows how social categorisationis sufﬁ cient to trigger ingroup favouritism and discrimination against the outgroup.

 

Competing argument: Although this study appears to support SIT, the task of privately allocating points lacks mundane realism. In real life, we may be less discriminatory as there may be unpleasant social consequences of such actions. Discrimination is rarelythis covert, meaning that the study lacks ecological validity.

 

AO3 skill 2: Competing arguments

Remember the point of evaluation/analysis? It is to make judgements and drawconclusions. Think about the judge in court. He or she can only announce the verdict having considered both sides of the argument, for and against. In your evaluative essays, it’s important that you present ‘both sides’. So you might present a chain of reason that argues that a certain theory, study, therapy etc. is good or bad.

 

However, once you have done this, you can sometimes inject a competing argument. Competing means ‘opposing’. For example, you might have presented a chain of reason that suggests that, ‘on the one hand’ study ‘x’ supports a theory ‘y’. However, you could then argue that, ‘on the other hand’, the study might only be seen as weak support due to certain methodological ﬂ aws, such as low validity (and explain why). 

In order to put this competing view across effectively, you will need to follow the PET rule outlined on the facing page. Be sure to always keep a steady eye on the essay title so that your ﬁ nal explain point is made explicitly relevant to the title. 

You don’t need competing arguments every time, but overall the essay shouldbe ‘balanced’.

 

AO3 skill 3: Conclusions

Conclusions should draw together the evidence and arguments in your essay. You should reach a judgement about whatever it is you have been considering, just like the judge reaching his or her verdict. You might consider what this study or theory contributed to the understanding of this area of psychology or how has it helped people in society to live happier, more functional or more productive lives. 

Conclusions come in two forms:

1. Mini conclusions – These can come at the end of each evaluation point, as described on the facing page. The ‘T’ part (Therefore …, This shows that ...) is a conclusion. Make sure these mini-conclusions are not generic(i.e. could ﬁ t anywhere), instead link them to the content of your chain of reasoning. These mini-conclusions are an invaluable part of your evaluation/analysis.

2. End of essay conclusions – Essays should end with a balanced conclusion. This must:

• Not just summarise the points you have already made. 

• Not introduce any major new themes or pieces of evidence that have notbeen previously mentioned. 

 

You should present a balanced verdict (mentioning both positive and negative points). You need to be fairly succinct – two or three sentences are plenty. 

We have tried to give you ideas throughout this book about what a balanced conclusion might look like but your conclusions will depend upon what you have written in your essay – and on your views. 

Writing conclusions can be tough – if your conclusion is too superﬁ cial, it won’t receive much credit. Looking on the bright side, like all skills, practicemakes perfect. So get practising!

 

You can’t ‘high ﬁ ve’ without two hands!

Remembering the simple phrase,‘On the one hand, on the other hand’ will help you to present competing arguments in your written work.

For a ‘super’ essay, don’t forget to ‘inject’ your evaluative essays with at least one competing (opposing) argument.

Using research studies in evaluation

On page 8 we noted that you may present information about a research study as part of your descriptive content – but you can also use research studies as evaluation.

If you do this then it is really only the ﬁ ndings/conclusion that will be creditworthy as AO3. You will also need to ‘top and tail’ the ﬁ ndings using the PET rules to create effective ‘chains of reasoning’. 

Any description of the procedure might be credited as description (AO1) but only if it is deemed relevant to the focus of the question.

Using applications as evaluation

Each of the main spreads in this book provides one evaluation point on how the subtopic has been applied – either applied to something practical which can be used to change people’s lives or applied to understanding something theoretical.

Such applications are a central aim of psychology and therefore when a theory or study can be applied elsewhere that is considered a strength. 

Using issues and debates as evaluation

The ﬁ nal ﬂ ourish on our evaluation pages is an ‘issues and debates’ chain of reasoning, demonstrating how every subtopic can be used to build synoptic essays.

Although you can use these in any essay, they are primarily there to help you build a collection of points that can be made in your AL synoptic essays, which you learn about in our Year 2 book.
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Essays (extended response questions)

Essays are about description andevaluation

In this book we have given you a lot of description for each topic (the left-hand side of each spread). You need this descriptive content for SAQs. 

You also need the descriptive content in essays – but a cut-down version of what we have covered in this book. You must ‘cut it down’ so you have time for the application/evaluation component of the essay (AO2 and AO3) – the chains of reasoning, competingarguments and balanced judgements (see mark schemes below). 

 

Use description wisely. While a small chunk of your essay may be pure description (see plan on the next spread), much of your answer will be made from chains of reasoning which contain further description as relevant to the point you are making.  

On the next two spreads we look at how to construct answers but we start here by explaining the levels-based mark scheme used to assess your answers.

Your AO1, AO2 and AO3 skills are assessed in SAQs but also in extended response questions (ERQs) – called ‘essays’ for short. 

We will begin by looking at 8-mark essays and how they are assessed. There are two kinds of 8-mark questions: 

• AO1 + AO3

• AO1 + AO2 scenario (context) 

On page 18 we look at 12-mark essays and how they are assessed.

AO1 and AO3: Evaluate and Assess questions

The grid below summarises the levels-based mark scheme used for such questions. 

AO1 (4 marks) AO3 (4 marks) Candidates must demonstrate an equal emphasis on knowledge and understanding vs evaluation/conclusion in their answer. 

LevelMarkDescription (AO1)Knowledge and understanding

Evaluation (AO3)Chains of reasoning(AO3)

 

Competing arguments(AO3)

 

Conclusion (AO3)

00No rewardable material.

11–2Isolated elements. Limited attempt to address the question.

Limited supportingevidence.

 

Generic.

23–4Mostly accurate. Statements with somedevelopment.

 

Mostly accurate and relevant factual material.

Superﬁcial.

35–6Accurate.

Arguments developed but may be imbalanced.

Mostly coherent.Grasp of competingarguments.

 

Arguments lead to aconclusion.

 

47–8Accurate and thorough.Well-developed andlogical.

 

Logical throughout.Demonstrates an awareness of competingarguments.

 

Balanced conclusion.(Nuanced).

AO1 and AO2: Discuss questions (have a scenario)

‘Discuss’ questions have a scenario. The levels-based mark scheme used for such questions is shown below. AO1 (4 marks)  AO2 (4 marks) Candidates must demonstrate an equal emphasis on knowledge and understanding vs application in their answer.AO1 (4 marks)  AO2 (4 marks) Candidates must demonstrate an equal emphasis on knowledge and understanding vs application in their answer. 

 

LevelMarkDescription (AO1)Knowledge and understanding

Argument (AO2)Chains of reasoning(AO2)

 

Competing arguments(AO2)

 

Application (scientiﬁcideas, processes, techniques or procedures) (AO2)

00No rewardable material.

11–2Isolated elements. Little or no reference to relevant evidence from the context.

23–4Mostly accurate. Partially developed.Superﬁcial.

Imbalanced.

Occasionally supportedthrough the applicationof relevant evidence.

 

 

35–6Accurate.

Arguments developed.Mostly coherent.Grasp of competing arguments but discussionmay be imbalanced or contain superﬁ cial material.

 

Supported by applying relevant evidence fromthe context.

 

47–8Accurate and thorough.Well-developed andlogical.

 

Logical.

Demonstrates a thoroughawareness of competing arguments.

 

Supported by sustainedapplication of relevant evidence from the context.

 

The mark schemes used in this book are illustrative of the levels-based mark schemes (LBMS) used by Edexcel. Always ask your teacher forup-to-date advice about the Edexcel mark schemes, as these may have been amended.

 

Note that ‘Discuss’ essays do not require conclusions.
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Preparation

Read our marked examples at the end of each chapter to get a feel for where students go wrong and what they do right. 

And practise – select an exam question and prepare a small list of points. Maybe allow yourself 20 key words. Then sit down in a room on your own and set the timer for an appropriate number of minutes. You might even time the AO1 bit and then, when the buzzer goes off, time the AO3 bit and ﬁ nally the conclusion.

It is absolutely essential to practise answering questions under timed conditions.

Ms Examiner (or it could be a Mr Examiner)

Spare a thought for the person marking your exams. She (or he) has to read hundreds of student answers. Make your answer stand out and make it easier for the examiner to mark. Use paragraphs, one for each evaluation point and signpost the chains of reasoning (One strength is … Therefore I conclude …). Underline important words and write as legibly as you can.  

How essays are marked

In the mark schemes published by the exam board there are two distinct parts: 

• The indicative content outlines the possible content. This is not requiredcontent. It is there to indicate what might be included.

• The mark grid which describes how each assessment objective will be evidenced e.g. Level 2 says ‘Demonstrates mostly accurate knowledge and understanding. (AO1)’. The tables on the facing page are summary versions of the mark grids provided.

When an examiner decides how to reward an answer using a levels-based mark scheme, a ‘best ﬁ t’ approach should be used: 

• Examiners should ﬁ rst decide which descriptor most closely matches the candidate answer and place it in that band. 

• The mark awarded within the band according to each of the assessment objectives will be decided according to how securely all bullet points are displayed at that level. 

• In cases of uneven performance, this will still apply. Candidates will be placed in the band that best describes their answer, and they will be awarded marks towards the top or bottom of that band depending on how securely they have evidenced bullet points in that, or other descriptors. 

However … 

In an AO1 + AO3 question, an answer that has no conclusion may be limited to Level 1 because this important criterion is lacking.

On the other hand, if there have been mini-conclusions within each evaluation point, that may be sufﬁ cient to place the answer at a higher level.

Similarly, if an answer was all description this may limit the overall mark to Level 1 because the criteria of the upper levels have not been evidenced.

This means it is vital in an essay response that you supply evidence of all of the ﬁ ve main criteria.

Partial performance

Some questions ask for two things, for example:

Christopher loves buying books online. He has a huge collection already but just can’t stop himself. 

Evaluate two explanations for Christopher’s behaviour relating to biological psychology and learning theories. (12)  

If you only look at one topic, i.e. you explain Christopher’s behaviour using biological factors but not learning theories, you have not answered the question fully and will be subjected to a ‘partial performance’ penalty. 

Unpacking the ‘language of assessment’

The mark scheme on the facing page uses speciﬁ c terms for assessment. But what do they mean? We have covered some of the terms already on previous spreads: chains of reasoning (page 12),competing arguments (page 13),balanced conclusions(page 13) and accurate/thorough description (page 8).

Here are a few more key explanations to help you produce top level answers.

Generic

This means that the same sentence or sentences could be usedin many different essays by just changing a few words. This is especially an issue for conclusions as students like to write, ‘This theory is good because it can be applied to everyday life but, on the other hand, the research evidence is weak.’ Avoid being generic – if what you have written could apply just as well to a different theory or study, it is probably generic and worth little if any credit.

 

Superﬁcial

This describes conclusions which lack depth or understanding. They may be true on the surface but do not reﬂ ect any meaningful understanding of the psychological research in this area.

Coherent

This describes an essay where the parts ﬁ t neatly together to create the whole argument. Incoherent work is muddled and fragmented, there are a series of ideas but they do not ﬂ ow together which suggests the writer does not really understand the content. Coherence is a bit like writing a story.

Well-developed and logical

 

This links to the chains of reasoning. These should be structuredso they have a beginning, middle and end. Each sentence has a speciﬁ c purpose and should link clearly to the sentence before and the sentence afterwards. At the end the critical point should have a conclusion that explains how the whole chain relates to the topic of the essay.

 

Imbalanced

This describes an essay where the writer has not paid attention to matching the number of strengths to the number of weaknesses, or number of arguments for to those against. 

Relevant

When you read the essay title it is important that you think carefully about the theories and studies in that speciﬁ c area of the speciﬁ cation. Be selective, don’t just chuck ideas in willy-nilly. The content of your essay must all be appropriate to the area of psychology identiﬁ ed in the essay title.

Nuanced

This only applies to 12-mark ‘to what extent’ questions and refers to having subtle shades of meaning, a multifaceted conclusion.
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8-mark essays

Planning your essay

Our advice, for an 8-mark essay, is to spend about 15 minutes and write about 350 words. That’s around 20–25 words per minute. If you have average-sized handwriting, this should ﬁ t into the available space on the exam paper.  

Beware – spending too much time on your essays may result in a poor mark overall – you may gain a slightly higher mark for the essays, but lose lots of marks on the SAQs.

Dividing up your time  

There are two ways to approach essay writing – each has advantages and sometopics are more suited to one approach rather than another:

 

The divided approach

80words

Describe the theory or study.

230words

Two or three chains ofreasoning, including some competing arguments.

 

40words

Balanced conclusion.

If you do all the description at thestart of the essay you can keep track of how much you have done and ensure you focus on the chains of reasoning.

This spread considers the different kinds of 8-mark questions and how you should answer them.  

Both the AS and AL exams will contain several 8-markers of varying types (see facing page). Although there’s no ‘one size ﬁ ts all’ approach as such, there is some basic advice that will help you answer these ‘mini’ essays with conﬁdence!

Example answer

Evaluate agency theory as an explanation of obedience. (8)

Student answer

Milgram’s (1974) agency theory says that in order for humans to live in groups, some people have to be subordinate and obey orders from people above them. He says we are generally in the autonomous state where we behave independently and take responsibility for our actions. When faced with an authority ﬁ gure, we make the agentic shift, into the agentic state and then we will do what the authority ﬁ gure says and believe they are responsible for anything that we do because they told us to do it. 

One strength of agency theory is it’s supported by Milgram’s (1963) study. He found that 100% of participants would administer shocks up to 300 V to a confederate and 65% would go to 450 V. This is important because it shows that people are highly likely to obey orders even when they feel extremely anxious and don’t want to do it. However, some people have questioned the internal validity of this study. For example, Perry (2013) says many participants questioned whether the shocks were real and there is ﬁ lm footage to back this up. 

Agency theory also has some other problems. For example, some studies show that people aren’t very obedient even when you think they would be. One example is the nurses study where nearly all of them would not give a patient Valium and most of them said they were responsible for what they do. 

Finally, agency theory has been useful to society because Tarnow (2000) showed how it can be related to commercial airline pilots. He says ﬁ rst ofﬁ cers make the agentic shift when they work with the Captain and this means they don’t tell the Captain if he or she makes a mistake and this can cause huge loss of life. Now pilots are trained to be more assertive as agentic state can cause avoidable human errors.

In conclusion, agency theory may look like it is supported by his well-controlled experiments, but his studies have many problems and his theory is over-simpliﬁ ed – people don’t always make an agentic shift probably because of their personality traits and it would be good to know more about this. 

Around 360 words

Teacher comments

The student has started with a block of AO1. This is all accurate but there are some specialist terms missing. They could have used the terms ‘hierarchies’ and ‘legitimate’ for example. Using specialist terms is important as it adds to the accuracy.

It would be more thorough if moral strain had been mentioned as it is a key element of the agentic shift. 

The ﬁ rst evaluation uses PET to ensure it is well-structured and logical. There is also a competing argument, although this could have been developed more fully to explain the quality of the support that Milgram’s studies provide agency theory. 

This second evaluation point feels as if the student has a list of points they want to get through and this has meant there are lots of points but they lack development. The student doesn’t explain the point of the nurses study (or even identify the researcher’s name) and has not given exact ﬁ ndings.

The third evaluation point is better as it uses the terminology of agency theory but the PET structure has not been clearly applied making the point less well-developed.

The conclusion is balanced but includes information about personality not previously mentioned.

This is a good Level 3 response (almost Level 4) as the AO1 is accurate but lacks some detail and clarity. The chains of reasoning are coherent but could be developed more fully. It is balanced with a strength and a competing argument, followed by a weakness and another strength. The conclusion is rather basic but is not entirely generic.

The sandwich approach

30 wordsDescribe one element of the theory or study.

80 wordsRelevant chain of reasoning + competing argument.

200words

Repeat once or twice (if time), notalways with competing argument.

 

40 wordsBalanced conclusion.

Your chains of reasoning must be related to the descriptive content. For this reason, it may be better to deal with smaller chunks of description, each then followed by a chain of reasoning.

You could try to rewrite this essayusing the sandwich plan.

 

Understanding the exam16

Be sure to use the PET approach in your chains of reasoning – and thenyour evaluations will contain some description and that will add to your AO1 credit.

 

How many evaluation points?

In this book we have provided four chains of reasoning for each topic. You don’t have to use all of these ideas, especially in an 8-marker. But, as the mark allocations increase and the question becomes more challenging much of this materialmay be necessary!

 

In this book there are four subheadings in each AO1 section (almost all of the time). 80 words of AO1 means about 20 words for each subheading.

At the end of each chapter in this book are some student answersto practice questions, including answers for essay questions.
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Types of 8-mark essay questions

All essays have a central focus – a theory, study or psychological concept from the speciﬁ cation. The command word and the way the essay is phrased tells you speciﬁ c elements of the theory/study/concept that you must address.speciﬁ cation. The command word and the way the essay is phrased tells you speciﬁ c 

STANDARD question: Evaluate or assess

The ‘standard’ essay question requires you to describe and evaluate one of the subtopics in the speciﬁ cation. There should be equal amounts of description and evaluation in your answer but remember that some of the description will be in the chains of reasoning. For example:

• Evaluate one contemporary study from cognitive psychology. (8)

• Assess the usefulness of systematic desensitisation as a therapy for people with phobias. (8)

• Pavlov conducted research on classical conditioning.Evaluate Pavlov’s research into learning. (8)

CONTEXT question: Discuss

‘Discuss’ questions begin with a scenario (context). These should be treated in a similar way to SAQs with scenario – you must apply your whole discussion to the scenario. ‘Discuss’ questions begin with a scenario (context). These should be treated in a similar 

The ‘discuss’ mark scheme on the previous spread shows how such questions are marked. You can see examples of such questions throughout the book in the Apply itconcepts boxes. For example:

 

• Psychology students Annie and Frankie are performing in the whole school musical but there are so many lines, songs and dance moves to remember, they are worried they will never remember them all.

Discuss how the multi-store model of memory could help the girls to remembereverything they need to learn. You must make reference to the context in your answer. (8) 

 

METHODS question

You may be asked to write an essay relating a topic or subtopic to a speciﬁ c research method. For example:

• Evaluate the use of interviews as a research method in social psychology. (8)

• Assess the use of case studies in research on memory. (8)

To evaluate or assess you must think in terms of strengths and weaknesses or arguments for and against. You might also make comparisons with other research methods, which might be more or less useful for conducting research in the area highlighted in the question. Use at least one example to illustrate your answer and present a balanced conclusion at the end.

ISSUES AND DEBATES (I&D) question 

AL exam questions may be on issues and debates. There are I&D questions for more than 8 marks (see next spread) but for an 8-mark I&D question the issue or debate is linked to one or more of the topics or subtopics you have studied. For example:

• With reference to biological psychology, assess the way in which psychology may beused for social control. (8)

 

KEY QUESTION question 

8-mark key question essays will have the command term ‘discuss’ and require description and application. We have given detailed instructions about these essaystowards the end of each topic chapter (see pages 56, 84, 118 and 156). Longer questions will use a different command term and will assess your evaluation skills as well as description and application.

 

PRACTICAL INVESTIGATION question 

You might be asked about any of your four investigations. For example:

• Evaluate the procedure used to collect and analyse the qualitative data in the practical investigation you carried out when studying learning theories. (8)

For this question you would need to describe the aim of your investigation and then how you collected and analysed the data, followedby strengths and weaknesses of both the collection and analysis stages. Finally you would need to make a judgement about the overall merit of this investigation and the conclusions that you drew from it.

 

What do students do wrong in essays?

• Students give too much description – You need to portion up your time carefully, keep your eye on the clock and be self-disciplined. This said, it can also be easy to be too superﬁ cial in the description – make sure you include detail but don’t go overboard leaving yourself short of time for your evaluation.

• Students fail to make their evaluation effective – Use the lead-in phrases such as ‘A strength is …’ or ‘However …’ to make it clear when you are presenting evaluation. 

• Evaluation points are under-developed, i.e. poorly explained – Be obsessive about using PET when creating your chains. Many students think quantity is better, for example doing three instead of two evaluations but if you do that you will sacriﬁ ce quality and may not get beyond Level 1.

• Students fail to answer the question – Take time to plan your answer, focusing on what is truly relevant and creditworthy. If you just start writing your answer, you may forget the focus of the question – it really does pay to do some planning. It may also help, as you start each new paragraph, to go back to the title to remind yourself what the essay should be about.

• Students do not use paragraphs – Which makes the essay very difﬁ cult to read. Each new chain of reasoning needs a new paragraph. 

Note that this is not a scenario/context question, even thoughthere is a stem.Note that this is not a scenario/context question, even though there is a stem.

The practical investigation for social psychology and for learning theories involves the collection of both qualitative and quantitative data. This means either of these might be the focus of an essay. 

ATCHOO (BC)

This mnemonic will help you remember all the ingredients for a great essay: 

Accurate andThorough (AO1).

Chains of reasoning. 

On the one hand, On the other hand – your competing arguments (AO3).

And then ... why do we sneeze? Bad Cold, which stands for BalancedConclusion!

17
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Types of 12-mark essay questions

In comparison with the 8-markers, you now have 50% more time for the 12-mark essays. This isabout 20 minutes (including planning time) and about 500 words. 

 

SYNOPTIC question

AS synoptic questions link two of the topics you have studied. For example: 

• To what extent can the classic studies from biological psychology and the learning theories be considered ethical? (12)• To what extent can the classic studies from biological psychology and the learning theories be considered ethical? (12)

SYNOPTIC + METHODS questionSYNOPTIC + METHODS question

At AS the synoptic style can also be combined with research methods content. For example:At AS the synoptic style can also be combined with research methods content. For example:

• psychology. (12)• psychology. (12)

Evaluate the use of laboratory experiments to further understanding in social and cognitiveEvaluate the use of laboratory experiments to further understanding in social and cognitive 

 

SYNOPTIC + CONTEXT questionSYNOPTIC + CONTEXT question

At AS and AL a 12-mark synoptic question may have a scenario. For example:At AS and AL a 12-mark synoptic question may have a scenario. For example:

• Noah and Richelle are in the same dance team. After rehearsal, they start discussing the other dancers’ performances. It seems they both have very different ideas about how the rehearsal went.• Noah and Richelle are in the same dance team. After rehearsal, they start discussing the other dancers’ performances. It seems they both have very different ideas about how the rehearsal went. 

Evaluate two explanations for Noah and Richelle’s differing points of view relating to social and cognitive psychology. (12)Evaluate cognitive psychology. (12)

SYNOPTIC + I&D question

At AL the synoptic style (two topics) is combined with I&D topics. For example:

• To what extent can research from cognitive and social psychology be considered scientiﬁ c? (12)

There are questions on AS and AL papers that combine two or more topics. These are called SYNOPTIC questions (synopticmeans giving an overview).

12-mark essay questions can be

• AO1 + AO3

• AO1 + AO2 + AO3 scenario (context)

AO1 and AO3: Evaluate and To what extent

The levels-based mark scheme used for these 12-mark questions is similar to the one used for 8-mark evaluate/assessquestions (see page 14) – except the marks for each level are different, as shown on the right.

 

AO1 and AO2 and AO3: Evaluate questions (have a scenario) 

‘Evaluate’ questions may also have a scenario and then they are marked differently from those with no scenario. The levels-based mark scheme used for such questions is shown below, and is different from the one used for 8-mark Discuss questions – because AO3 is now added and conclusions are expected.

AO1 (4 marks) AO2 (4 marks)  AO3 (4 marks) Candidates must demonstrate an equal emphasis between knowledge and understanding vs application vs evaluation/conclusion in their answer. 

LevelMarkDescription (AO1)Knowledge and understanding

Line(s) of argumentbased on relevant evidence from the context (AO2)

 

Ability to integrate and synthesiserelevantknowledge (AO2)

Chains of reasoning(AO3)

 

Competing arguments(AO3)

 

Conclusion (AO3)

00No rewardable material.

11–3Isolated elements. Little or no referenceto relevant evidence from the context. 

 

Limited supportingevidence.

 

Generic.

Little or no attemptto address the question.

 

24–6Mostly accurate. Argument occasionallysupported.

 

Some development in the form of mostly accurate and relevantfactual material.

 

Superﬁcial.

37–9Accurate.Argument supported.Mightdemonstrate.

Mostly coherent.Grasp of competing arguments but evaluationmay be imbalanced.

Arguments lead toa conclusion.

 

410–12Accurate andthorough.

 

Argument sustained.Demonstrates.Well-developed andlogical throughout.

 

Demonstrates an awareness of competingarguments.

 

Balancedconclusion.

The mark schemes used in this book are illustrative of the levels-based mark schemes (LBMS) used by Edexcel. Always ask your teacher forup-to-date advice about the Edexcel mark schemes, as these may have been amended.

 

Think on your feet.

We have outlined a number of different kinds of essay on this page and the previous page but basically you need to be ready for any combination.

LevelMark

00

11–3

24–6

37–9

410–12

12-mark essays

Understanding the exam18
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Example answer

Christopher loves buying books online. He has a huge collection already but just can’t stop himself. Evaluate two explanations of Christopher’s behaviour relating to biological psychology and learning theories. (12) 

Student answerDysfunction of the orbitofrontal cortex (OFC) could be responsible for Christopher’s behaviour as this region controls rational thinking and self-control and his impulsive purchasing shows he is behaving irrationally – he might not be able to afford the books! OFC dysfunction has also been linked to a serotonin deﬁ ciency in this area. Furthermore, when Christopher buys a book it might activate the release of dopamine which stimulates his brain’s reward centres making him feel elated. This could be addictive meaning that he wants to buy more and more books.

A strength of this explanation is that animal experiments support the idea that dopamine is involved with pleasure and is rewarding. For example, scientists have used lesioning to stop mice from releasing dopamine and this stopped them from self-administering cocaine, as there was no reward. This shows that dopamine release could be the reward that maintains Chris’ behaviour. 

However, this research may not be relevant to humans because mice brains are very different from human brains. Although they share much of the same neurochemistry sometimes drugs can have the opposite effects in mice as they do in humans meaning you should be very cautious when extrapolating from mice to humans. 

Furthermore, much of the research linking speciﬁ c brain regions to certain behaviours is only correlational so just because the OFC appears to be active during rational decision-making it doesn’t mean that damage to this region causes irrational behaviour like impulsive buying.

Christopher’s behaviour can also be explained using operant conditioning. For example, book-buying may have been stamped in through positive reinforcement, meaning he experiences a reward for buying books such as being complimented on his huge collection by his friends. Or he might experience negative reinforcement, for example, he feels stressed but when he is looking at Amazon he starts to feel more relaxed, so going onto this site is rewarding because it temporarily relieves stress. 

This explanation is also supported by rodent research, for example Skinner rewarded rats with food to increase lever pushing. He found that a variable ratio reinforcement created the highest rate of lever pressing. This shows that Christopher might buy more books if the website uses unpredictable rewards like occasional vouchers and discounts. 

However, operant conditioning has its weaknesses when applied to humans as Christopher may ﬁ nd buying books intrinsically rewarding rather than extrinsically, meaning that he just enjoys looking at the website and ﬁ nding books that interest him. He might just like owning books because it makes him feel in control as he has a book on every topic.

Overall, I would say that both the biological and learning explanations have their downsides due to the evidence mainly being from animal studies. However, I conclude that the biological explanation is the best as it can be used to explain intrinsic motivation as buying books is rewarding due to the feelings of pleasure generated by the release of dopamine and this causes Christopher to keep adding more books to his collection.  

Around 500 words

Teacher commentsThis is a well-structured answer. In the ﬁ rst paragraph he has thought about the biological content he has studied and selected appropriate material relating to the OFC and the role of serotonin and dopamine, all of which is contextualised back to the scenario.

In paragraph 2 the student signals his evaluation with care using ‘PET’ chains of reasoning and injects a competing argument in paragraph 3 about problems of extrapolating research from animals to humans. This is reasonably well-developed with the link to the idea that drugs have the opposite effects in some cases. He has not linked this back to Christopher. 

The student continues with a further paragraph of evaluation looking at the correlational nature of some brain research. This is contextualised to book-buying, but it is rather cursory and not a well-developed chain. This makes the argument for and against biological explanations a little imbalanced.

Operant conditioning is selected for the section on learning theory, which is a sensible choice and is contextualised well, demonstrating a good understanding of positive and negative reinforcement.

The student moves on to evaluation relating to animal research and links this to reinforcement schedules showing further AO1 knowledge which again is contextualised to Christopher. 

To create balance a ﬁ nal competing argument is injected relating to the weaknesses of operant conditioning with reference to intrinsic rewards and feeling in control. As with the previous evaluation paragraphs this shows a reasonably well-structured chain of reasoning – point, explanation, conclusion.

The essay ﬁ nishes with a conclusion considering the problems of both explanations before judging which is the better explanation. There is a good link between the way biological psychology explains intrinsic motivation, which had been presented as a weakness of operant conditioning.

This is a top level answer. There is a good range of accurate and detailed knowledge, though perhaps a bit short for learning theory. There are sustained links to the scenario throughout and the evaluation is generally well-developed and logical with explicit competing arguments. The conclusion follows well from the arguments presented and is balanced. 11 out of 12 marks.

Less is more 

Don’ t try to cram in too much. Latané’s law of diminishing returns is certainly true in essays written under exam conditions – often you pick up marks quickly in the ﬁ rst stages of the essay but the more you write, the fewer marks there are to gain and the more time you are potentially wasting, which could be used for other questions. 

Writing fewer points in an essay can deﬁ nitely lead to more marks, because it gives you time to develop your points fully. Think quality not quantity.

Maybe it is the dopamine release that keeps Christopher loving his books.

To summarise!

Exam questions may be SAQs:

• Identify

• Give

• Describe

• Explain

• Compare

ERQs may be 8 marks:

• Evaluate

• Assess

• Discuss (has a scenario)

ERQs may be 12 marks:

• Evaluate

• To what extent

• Evaluate (has a scenario)

ERQS may also be 16 or 20 marks – but these are AL essays which we discuss in our Year 2 book.

19
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What is Psychology?

Psychology is the science of human behaviour, including thoughts and emotions as well as actions.

Everyone offers explanations about why people (and animals) behave the way they do. We are all ‘armchair psychologists’. Studying psychology aims to be scientiﬁc and therefore tests and criticises evidence systematically.

One of the features of any subject (such as biology or the study of literature) is that there are underlying questions that can be asked about any individual topic within thatsubject, and so it is with psychology. 

 

You are required, as part of the Edexcel course in psychology, to focus on certain issuesand debates and try to apply them to each topic you study.

 

Issues in psychology

An issue is a topic for discussion. Such issues often lead to discussions because people hold polarised opinions on these topics – that is why they have become issues. There are no simple answers but it is important for us to discuss these issues in relation to our studies of human behaviour.

•Ethical issues in research (animal and human).

•Practical issues in the design and implementation of research.

•Comparisons of ways of explaining behaviour using differentthemes.

 

•Cultural and gender issues in psychological research.

•An understanding of how psychological understanding has developed over time.

•The use of psychology in social control.

•The use of psychological knowledge in society.

•Issues related to socially-sensitive research.

Exam information

In the AS exam there are no extended response questions (essays) on issues and debates. However:

1. You can use these topics as evaluation points (as we have done on the subtopic spreads), but you must ensure that your point is well contextualised – as we have illustrated here by looking at each issue/debate in relation to sleep.

2. Those of you who are going on to do the AL exam might start practising the issues and debates essays, and there are examples throughout this book of questions on issues and debates (I&D). You can also read about them in the exam section on pages 17 and 18.

Debates in psychology

Debates are also topics for discussion but, in comparison with issues, debates have two quite distinct ‘sides’,such as nature versus nurture.Psychologists consider the evidence for each side of the debate and weigh it up. No one side of the debate is likely to ever win and the answer may lie in intermediate possibilities between two extreme positions. 

•Reductionism in the explanation ofbehaviour.

 

•Psychology as a science.

•The role of both nature and nurturein psychology.

 

Issues and debates

20
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Psychologists want to explain why people (and animals) behave as they do. They are always on the lookout for interesting things that people do. Just look in any newspaper or on social media – they are full of stories about people’s behaviour.

What about dreams?

Let’s start with Sigmund Freud

According to Freud in the early 19th century, dreams represent unfulﬁ lled wishes but their contents are expressed symbolically. The real meaning of a dream (latent content) is transformedinto something emotionally harmless (manifest content, the content you actually experience) that may be meaningless to anybody but a psychoanalyst trained to interpret these symbols. 

For example, a penis may be represented by a snake or a gun, a vagina by a tunnel or a cave. In order to understand the meaning of dream symbols fully, however, Freud believed it was necessary to consider them in the context of a person’s life. For example, a ﬁ sh could representa person’s friend who is a ﬁ sherman or another friend who has a Piscean star sign. For this reason Freud did not support the idea of dream dictionaries. 

 

Electroencephalogram for brain activity

Awake

EEG

EMG

EOG

REMNREM

Electrooculogram for eye movements

Electromyogram for muscle activity

Freud suggested that images in dreams may have a deeper meaning – for example a dream about a cigar may represent some sexual preoccupation. However, he also recognised that not everything in a dream is symbolic, as Freud himself said, ‘sometimes a cigar is just a cigar’.

Why REM sleep?

Knowing that dreaming happens during REM sleep doesn’t tell us anything about what REM sleep is for.Susanne Diekelmann and Jan Born(2010) suggest that sleep is a great opportunity to sort out memories as the brain is ‘ofﬂ ine’. Imagine trying to organise the contents of a hard drive if new entries kept being made as you were tidying ﬁ les and folders. 

When you are sleeping there is minimal new incoming sensory data or feedback from muscles, and this gives your brain time to identify which memories to strengthen. REM sleep alternates with non-dreaming (nREM) sleep and these alternating cycles are important to both cutting down connections that are not needed and building up those that are. 

Dreams are basically a read-out of all the shufﬂ ing of memories that isgoing on.

 

Freud may have had a point

More recent research has supported Freud’s link between dreaming and wish fulﬁ lment. Mark Solms (2000) used PET scans to identify the parts of the brain that are active during dreaming. The results showed that the rational part of the brain is indeed inactive during REM sleep, whereas the forebrain centres concerned with memory and motivation are very active. In Freud’s language, the ego (rational and conscious thought) becomes suspended while the id (the more primitive, unconscious-‘driven’ part of the mind) is given free rein to process those unfulﬁ lled wishes. Furthermore, evidence suggests that REM sleep is very important to emotional memories.

Why do we dream?21

A more scientiﬁ c approach

In the 1950s Nathaniel Kleitman decided to study the unconsciousness of sleep (his work was sponsored by the company that produced Ovaltine, looking for waysto promote a remedy for sleeplessness).

 

Kleitman together with Eugene Aserinsky (1953) and later William Dement (1957) was the ﬁ rst to make the link between REM activity (rapid eye movements during sleep) and dreaming. They woke participants up when their brain waves (displayedon an EEG – see diagram below) showed REM sleep and found that participants were highly likely to report dreaming. However, they also found that dreams that were less vivid were recorded outside REM sleep and that sleepers, when awoken in REM sleep, did not always report dreaming. 

 

A PET scan, just a little joke.
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Ethical issues in research (animal and human)

The issue: Making sure animals and humans in research are treated with respect 

The way participants are treated in research is an issue for psychologists because we do not have the right to cause other people to experience psychological or physical distress. All professionals (lawyers, doctors, etc) are governed by a professional group, in the UK the British Psychological Society (BPS) helps psychologists to think about ethical issues by giving them guidelines to follow. For example, when conducting a research study psychologists must ensure that participants leave a study in the same physical and psychological state as at the start of the study.

Animals too need protecting. Many psychological studies involve the use of animals, who also experience pain and distress. 

Why is it an issue?

 

Ethics raise issues because people have the right to privacy, conﬁ dentiality, safety, choices etc. 

However, there is a second reason – the ‘public face’ of psychology. If participating in investigations conducted by psychologists is distressing, annoying or embarrassing, people could lose faith in psychology. People would be, for instance, less willing to consider therapies based on psychological ideas.

Animals need monitoring and protecting so that painand distress are identiﬁ ed and avoided or reduced so that the animals do not suffer.

 

The issue in practice 

Research on sleep and dreaming raises ethical issues because dreams are very personal. 

Dement and Kleitman (see previous spread) askedparticipants about the content of their dreams. The participants may have felt uneasy telling a stranger about their dreams as dreams often reveal inner emotions and thoughts.  

 

This means that researchers must becareful at the outset to consider how participants may feel and then they can take steps to avoid such psychological discomfort.

 

Practical issues in the design and implementation of research

The issue: Facts and fake news

 

It’s possible to ﬁ nd evidence to support almost any claim, but is it good evidence?Psychologists want their body of knowledge to be trustworthy. As a consequence, studies have to be designed and conducted following careful procedures. 

 

Why is it an issue?

Researchers set out with an aim for their research and must be sure the data they collect really is measuring what they were intending to study, rather than being affected by lying, guessing or external factors that should have been controlled. These are problems of validity – the genuineness of the research results.

Researchers also need to be certain that if they, or someone else, did the study again the results would be the same. If the results are different this would suggest there was something affecting the data collection making the results inconsistent. This is a reliability problem. 

Finally, researchers must be sure that the results from the people they have tested would apply to other people, places and times. This is a problem of generalisability.

The issue in practice

Studies need to be designed and implemented to produce results with high validity, reliability and generalisability.

Dement and Kleitman’s research, unlike Freud’s, was valid as it measured observable data such as brain waves to identify dream sleep. Measures such as EEGs are also very reliable, whereas Freud’s interpretations of dreams were unlikely to be the same as another researcher’s interpretations. As Dement and Kleitman only used a restricted group of people (nine American adults) we cannotbe sure that the results would apply widely.

 

This means that Dement and Kleitman’s research was a well-designed scientiﬁ c study, however it may lack generalisability.

Comparisons of ways of explaining behaviour using different themes

The issue: Which approach?

There are always different ways to look at a problem. In psychology this means considering different types of psychological explanations, for example ones based on interactions with other people (social psychology) or on brain structure (biological psychology). 

Why is it an issue?

Each chapter in this book provides a different ‘theme’ or type of explanation. These explanations are often at odds with each other. For example, a ‘cognitive’ theme focuses on our thinking, our beliefs or how we deal with information. This will provide quite different reasons for a behaviour compared with a learning theory theme, which would consider how the factors in the environment affect how we act, by providing rewards and punishments.

The issue in practice

In dream research, there are two opposing themes: the Freudian explanation, based on hidden motives in our unconscious mind, and a biological explanation, based on the role of connections between neurons.

Freud said the dreams we recall are meaningless but useful in helping us to express inner conﬂ icts safely. Biological explanations in contrast suggest that thecontent of our dreams is meaningless, they are just a byproduct of the brain’s attempts to organise our memories. There is recent evidence for both ideas, suggesting they are both partially correct.

 

This suggests that different themes can share ideas as well as be conﬂ icting. Our ﬁ nal understanding of dreaming may be a combination of the two. For example, REM seems to be especially important in the consolidation of emotionalmemories.

 

Issues and debates22

Issues in psychology

People may not wish to reveal the true content of their dreams but also don’t want to let the researcher down – and this may create discomfort.






















































OEBPS/images/cover.jpg
Endorsed for
Pearson Edexcel
Qualifications

Edexcel

Psychology

for A Level Year 1 & AS

Cara Flanagan « Matt Jarvis e Rob Liddle e Julia Russell « Mandy Wood
































































OEBPS/images/title.jpg
Edexcel

Psychology

for A Level Year 1 & AS

Cara Flanagan
Matt Jarvis
Rob Liddle
Julia Russell
Mandy Wood

—
Muminate




































































OEBPS/images/bg023.jpg





OEBPS/images/bg024.jpg





OEBPS/images/bg020.jpg





OEBPS/images/bg021.jpg





OEBPS/images/bg022.jpg













































OEBPS/images/bg009.jpg





OEBPS/images/bg005.jpg





OEBPS/images/bg006.jpg
f———

Key terms
e
= e
==
e
e e o et
A b s e
s i e et
o ot oo

Amodorn modalofearing phobis
Sty i (1568) ropoeea vl
o s s et oy o T
Dy 30 g b vl o
ol e g e e e
res v 1 g o

1. Tougn casskal .

2. oo st samng

2. Tcugn romatons! ke, L. marg it

TENEARG s St O SR,

i .3 ors compts oparaton o e
gt of proves trn ol cacoa
Condhain f e S e D 1
gt som pocesos na ot o cases
e 0 sl o s s ke e,
Wt st pris it s o s
nc i B e P e

e g g .

Phobias: Learning theory explanations

Explaining the acquisition of phobias
Tho bropracss model

Vet Nowe (1560 s e gcess s o g
e o T i T

IS can b3S .0 Goeb7ed DSt poce y 3 process o clssial
Eonaan, e e B L G SO

Aequisition o phobias b lasical condioning
o i o s e g st on st v
e S, e St G Ceio e ol el s,
5] o Sl 1 cre Tt ey g i <panss (0w 331
o S, UCS) Thoughsssiaton e s bacmes & condienea
i 50 o s oo sponc (SR (e Tl o
EaTirg e vas et H B Wen 3t Rl R
1530 th el s of L1 Abar ot 1 chapt, 66
g 125

e oo e sl o e s wel 3 S s
ana S 3 vasp S you en o o tng () s pared i e st
1 o o Wk RSl 1 a1t b .5 RIS 8 CF

Malatanance by opsant candiening
Fasponses ity Kl coacirgtend o geine e . i 5
S o, oW, Foms 5 P, Nowrer GpEned T & e
et oernt e,

Oper conatning s e Wi ohavour I e 12, vt
o e, PGt (gt et o iy o
DERELE e TSt plce a3 bt s i by
e o g e e iy

Mower Mo s by o 1 o e an s repanse
103 Sk e s IS 13 cog s o e ot et
03 5 Sk by i e A S s RO oIS
i i vy e e s s e,

i Sracne i oot RO TSpons SO D AP
S, Sy s 57 NS o g eRTCOmer o 1
200 Cnaos Nower s & 13 g amoromar &
et s e,

Sociallarang f hobias
Nichs ook ana s Mineka (1969 sggesed strr mecrans v
S of e« chelorl KT, e Gemareiea e i
TS T 0 e U MOV G T s s
S 5 oy s s aqred e o s

TAman Iy Srla S pbi o NG T s g
s S 3t T ch i w et g cnces
s (o ana er 2604 e et o3 toraly iy s et
3 i, a3 s e 54 ol 0 SIS F0S DanGATET

Think Lk
Incivicual cfferences

Avokdance bohmour

it 8 Miurersrtsfeamad o mp ¢ brvia o s he srty o
‘Srcpting a i shock. peois ol v ditinca noisl s
Eehaout g scidonce soming Tha g b srsgicrwar -

S5 Biidng gong 5he S ro0ce he s acocetad win 9 e
and e sdrs tht popute s cason.

Avoianca behosour can s afec s ifrrcs  baovu. ey
bl b e . ey sy 1070 et
Sansivy thecry g ha coms ksl difsences i perscly an
£ apianad by o Sndens nuGes re o lamin o et
ot s ey S B BT Mo o e RS






OEBPS/images/bg007.jpg
Evaluation

Suppating ovidonca.
sergin s enceemrmn s s s o re
o8 Conang s g 1 T2 SRR
pros.

e for o aqustion et resenses inrumars
comes e o s and Rotr sy of Ut Abor.
e o o et of Ko sl
SO0 e o e Sy 5 (50 3
P Conans i Samorere oo s o
s it s ks 50 i g

i gt T, v I i . et
erpnatin o prois s ke pice

"We Sl acqre prols of s it s b e
ofGargr ol smhoray st 5 1 f rs
e Gttt of ot g irgs s s o g
Ghepe T at oso A D, s, Sne
PecHs S B AR coERI SpETes o
iy

i npran s shows 1t g 5 ot e
ot Sl o S

Applcatonto resting phobiss
Lesing sy spratons o s e sl s
Sppatrs s o

et et an fosg (et e
e Gl i - oy et o
eSps 1 1 s s WS g s Y
et i e s

i st s prctcl v of aring TS or
s

s e ctvr v o i prois, g
pegcdanic oy
Sgrun reud i proves n tams of aspacamen.
e e o o o i
o oSt 9 Gt W (S8
223 Mt g W 3 et g win e
nnsciusy b depeong e it cio il et
T e ety gl e et cane
LB o il s Wt/ s s
i s ana 3 s o e
T v st eing hcty It s it aprtn
vy oo,
‘Compatingargument Howee are s ety asrger
oo e o K iy St o i
Tantetmtve, el psgncaran: eor
s gty st st y e coe s

1 Balanced conclusion 3
§ i e ot vt s, stz
§ o e Tt e St )
i e o s s Bor e
§ ottt specs cfprons vt ey s §
o o e s s oy bR

@ Methads: A question of phobias
P
S ingpariipnt rponts o e qestion, el me cenhngyou an ht o
ST ey,
e
emever e
e et e
e
e
BEERIIIIIE
e
et
ST

@ Concepts: Feline fears

F e ———
e i e Tt e s e e
i bl ey s o el et
ot . D e kg e e s ks 1

Study tip

Check it:
xan towearingthcrn can s x e arerences
s (0
2. ) Cosra nowone marming meory can epien i scquion
s 6]
) Deszrte o one g ey can e e maeerars
o e 4]
. Seandr: vt neeamng oy 5 n eperaten of
o )
AL (0/Bmopt: o s stant e eming o snd s






OEBPS/images/bg008.jpg





OEBPS/images/bg002.jpg
~—
mn 2
luminate






OEBPS/images/bg004.jpg





OEBPS/images/bg016.jpg





OEBPS/images/bg017.jpg





OEBPS/images/bg018.jpg





OEBPS/images/bg019.jpg





OEBPS/images/bg012.jpg





OEBPS/images/bg013.jpg





OEBPS/images/bg014.jpg





OEBPS/images/bg015.jpg





OEBPS/images/bg010.jpg





OEBPS/images/bg011.jpg

































































