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    Talks To Teachers On Psychology; And To Students On Some Of Life’s Ideals by William James is a compact gathering of two complementary sequences first issued together in 1899. It brings the author’s mature psychological insights to the practical concerns of classrooms, and his humane reflections to the formative choices of students. Rather than isolating theory from daily experience, the volume shows James addressing living audiences, translating scientific concepts into workable counsel. Collected here as a single whole, the pieces illuminate how mind, behavior, and value can be discussed in the same breath, without sacrificing rigor or the concreteness upon which teachers and students depend.

The scope of this collection is deliberately precise: it presents the fifteen chapters of Talks to Teachers on Psychology alongside the three addresses gathered as Talks to Students. Originating as public lectures and revised for publication, these texts conserve the energy of spoken instruction while offering the clarity of finished essays. The purpose of bringing them together is to preserve the author’s original design, in which a primer of applied psychology is answered by a compact set of reflections on conduct, perspective, and aspiration. The pairing emphasizes continuity between how we learn and how we choose to live.

The genres represented are non-fictional and practical. The teacher-facing portion blends lecture notes with essayistic exposition, forming a concise handbook of educational psychology written for working educators. The student-facing portion consists of public addresses recast as essays that counsel attentiveness to health, perception, and meaning. No fiction, poetry, or dramatic dialogue appears here; rather, the writing draws on examples, cases, and everyday observations. Read together, the texts exemplify the address, the lecture, and the essay as living forms—brief, pointed, and oriented toward action rather than abstract system-building.

What unifies the collection is James’s insistence that ideas must prove themselves in experience. He writes as a psychologist attentive to the workings of mind—attention, habit, memory, the “stream” of mental life—and as a philosopher concerned with consequences for conduct. Across both parts, he respects individual differences, cautions against rigid formulas, and treats education as the cultivation of effective reactions to the world. Thematically, the pieces join inquiry into mental processes with ethical reflection on significance, value, and perspective. Stylistically, they favor plain speech, vivid instance, and the patient untangling of complex processes into workable principles.

The Talks to Teachers begin from a simple premise: sound instruction benefits from a realistic psychology of the learner. The chapters proceed from broad orientation to specific topics—behavior, reactions, habit, association, interest, attention, memory, acquisition, apperception, and will—always with an eye to classroom application. James aims to give teachers usable bearings rather than formulas, showing how a scientific understanding of mind can help guide lesson design, discipline, and encouragement. He neither prescribes a curriculum nor promises a shortcut. Instead, he offers a framework within which experience and observation can inform practice.

Among the most influential discussions is the treatment of the stream of consciousness. James portrays mental life as continuous flow rather than a sequence of discrete snapshots, a view that carries consequences for how teachers solicit, sustain, and respect attention. If thought moves as a current, instruction must work with its rhythms, transitions, and interests. This perspective anchors the volume’s method: psychology provides images and laws that explain tendencies, while teaching adjusts to the actual course of a learner’s awareness, moment by moment, task by task.

Equally central is the analysis of habit and association. The laws of habit suggest that repeated acts organize character and skill; the association of ideas explains how thoughts call one another forth. James draws practical lessons: that schools shape futures by arranging conditions for good habits, that memory rests on meaningful connections rather than rote alone, and that interest is a gateway to sustained attention. The teacher’s art, in this account, lies in staging experiences that chain together usefully, making the right acts easier and more likely, and anchoring new material to what is already alive in the mind.

Other chapters explore reactions, both native and acquired, and the role of will. James treats instinctive responses as the groundwork upon which education builds, guiding the transformation of raw tendencies into disciplined capacities. The “necessity of reactions” underscores that learning culminates in doing—speaking, writing, solving, cooperating—so that knowledge becomes a power to act. The will is not an abstract faculty but a practiced capacity, strengthened by choices that favor deliberate response over caprice. Through these topics, the teacher’s task appears as the cultivation of choice-worthy habits within real constraints.

The three Talks to Students shift from pedagogy to self-care and perspective. The Gospel of Relaxation addresses the strains of study and work, recommending a steadier poise that makes effort more effective. On a Certain Blindness in Human Beings counsels humility about our limits in appreciating other lives. What Makes a Life Significant invites reflection on sources of meaning beyond mere achievement. Though brief, these addresses open spacious questions. They do not foreclose debate but offer students language and orientation for balancing energy with rest, conviction with sympathy, and ambition with a larger sense of purpose.

Across both parts, James’s style remains distinctive. He writes without jargon, favors concrete examples over abstraction, and trusts readers to test advice against experience. The tone is frank yet hospitable, balancing caution with encouragement. Analytic passages are enlivened by everyday illustrations, while ethical reflections are anchored in psychological insight. The result is neither a textbook nor a sermon, but a conversation in which theory meets practice. By keeping the audience in view—first teachers, then students—James models a way of writing that is as participatory as it is instructive.

The lasting significance of this volume lies in its bridgework. For educators, it helped establish a tradition of educational psychology that links classroom method to credible accounts of attention, memory, habit, and will. For students, it offers concise guidance for navigating pressure, perspective, and value. The book also complements James’s wider contributions to psychology and philosophy, including his articulation of the stream of consciousness and his emphasis on practical consequences in belief and action. Its durability reflects usefulness: readers continue to find workable ideas that respect complexity without surrendering clarity.

Gathered here as he first intended, these talks and essays present a single argument expressed in two directions: that understanding how minds work can sharpen teaching, and that understanding how values take hold can steady living. The collection invites readers to treat learning as a humane enterprise, where science aids judgment and ideals inform effort. Its counsel is modest in claim, confident in purpose, and oriented toward improvement rather than perfection. Entered with patience, it rewards with tools and perspectives that can be tried, revised, and retained—knowledge that becomes power through thoughtful application.
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    William James (1842–1910) was an American philosopher and psychologist whose work helped define pragmatism and shape modern psychology. Writing at the turn of the twentieth century, he connected laboratory findings, classroom practice, and everyday ethical concerns with unusual clarity. He prized experience over systems, arguing that thought should be judged by its consequences in life. This collection, combining Talks to Teachers and Talks to Students, distills his effort to translate psychology into guidance for educators and to frame ideals suitable for students entering adult life. It reveals his distinctive voice: empirically grounded, pluralistic, and oriented toward usefulness without sacrificing moral seriousness.

James’s formation joined scientific training with philosophical curiosity. He studied at Harvard, completing medical training before turning decisively to psychology and philosophy in the 1870s. Encounters with physiology and experimental psychology, evolutionary theory, and the empiricist tradition shaped his outlook. He drew intellectual energy from conversations with contemporaries who were developing pragmatic themes, and from exposure to European laboratories and debates. That wide horizon strengthened his conviction that psychology must respect lived experience while remaining methodical. The result was a thinker who saw the mind not as a static container of ideas but as an active process engaged in coping, choosing, and adapting to circumstances.

At Harvard, James taught physiology, psychology, and philosophy over several decades and organized a laboratory for teaching psychological methods. His reputation rose with The Principles of Psychology (published in the early 1890s), which presented enduring ideas such as the stream of consciousness, the role of habit, and the significance of will. He described consciousness as a flowing, selective activity rather than a mosaic of separate elements, and he treated attention as central to mental life. The book’s functional orientation—asking what mental processes do for an organism—prepared the ground for his practical pedagogy, culminating in public lectures that later became Talks to Teachers.

Talks to Teachers grew out of addresses to educators and remains a compact guide to applying psychology in classrooms. James discusses “Psychology and the Teaching Art,” then traces topics through “The Stream of Consciousness,” “The Child as a Behaving Organism,” “Education and Behavior,” and “The Necessity of Reactions.” He distinguishes “Native Reactions and Acquired Reactions,” identifies “What the Native Reactions Are,” and explains “The Laws of Habit.” Subsequent chapters—on “The Association of Ideas,” “Interest,” “Attention,” “Memory,” “The Acquisition of Ideas,” “Apperception,” and “The Will”—offer pragmatic counsel: cultivate good habits, enlist interest to secure attention, and respect the learner’s active mind rather than imposing mere drill.

In the companion Talks to Students, James turns from classroom technique to personal orientation. “The Gospel of Relaxation” counsels against debilitating strain, urging poise that restores energy and clarity. “On a Certain Blindness in Human Beings” exposes how limited our sympathies can be, recommending humility toward values we do not share. “What Makes a Life Significant” locates meaning in devoted effort and service, rather than in external prestige. Across these addresses, his pragmatic spirit appears not as cold utility but as a humane method: test ideals in experience, honor plural forms of excellence, and choose habits that make sustained striving emotionally possible.

Beyond this collection, James pressed his philosophy in influential books and lectures. The Varieties of Religious Experience examined personal religious life as data for psychological and philosophical reflection. Pragmatism and The Meaning of Truth developed a view of truth keyed to practical consequences in inquiry. Essays in Radical Empiricism argued that relations are part of experience itself, not added by abstraction. He favored a pluralistic universe—open, unfinished, and responsive to action—over fixed systems. Public audiences and academic readers alike found his prose accessible, even when it challenged prevailing doctrines in both psychology and metaphysics.

In his later years, James continued to lecture and write while remaining engaged with teaching and debate. He died in 1910, leaving a body of work that has endured in classrooms, clinics, and seminar rooms. Talks to Teachers and Talks to Students retain special vitality: they connect psychological insight with the craft of teaching and with the ethical orientation of students beginning adult life. His reflections on attention, interest, habit, and will remain pertinent to contemporary practice. More broadly, James’s pragmatism sustains a living legacy—encouraging open-minded inquiry, respect for experience, and a humane patience with the complexity of human motives.
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    William James’s Talks to Teachers on Psychology; and to Students on Some of Life’s Ideals appeared in 1899, at the hinge between the Gilded Age and the Progressive Era in the United States. James (1842–1910), a Harvard psychologist and philosopher, helped establish psychology as an academic discipline while advancing the pragmatic turn in American thought. The collection gathers popular lectures, not technical treatises, reflecting an era when new sciences sought practical legitimacy. It addresses schoolrooms expanding under compulsory-education laws and college halls filled by a growing middle class, all amid rapid urbanization, industrial labor discipline, and the search for ethical orientation in a volatile democracy.

James had published The Principles of Psychology in 1890 and a Briefer Course in 1892, monumental works that shaped international psychology. Yet many teachers and students needed a bridge between laboratory research and daily practice. The Preface situates the volume as such a bridge, making selective, concrete use of earlier theory. In the 1880s–1890s, experimental psychology flourished in German and American laboratories, but James resisted reducing mind to apparatus. His lectures translate complex debates—consciousness, habit, will—into guidance for classrooms and character formation, mirroring a broader late nineteenth-century push to harness new knowledge for civic purposes.

The lectures to teachers grew out of invitations from normal schools and local associations in the early 1890s around Cambridge, Massachusetts. Normal schools were burgeoning institutions that professionalized a largely female teaching workforce. States had been passing compulsory schooling statutes since the mid-nineteenth century, and by the 1890s city systems were grappling with immigrant influxes and age-graded classrooms. Within that context, James addressed teachers confronting overcrowding, recitation methods, and the legitimacy of psychology in pedagogy. He offered not a doctrinaire system but a pragmatic orientation, reflecting American suspicion of rigid theory and the Progressive impulse toward practical reform.

“Psychology and the Teaching Art” opens by separating scientific description from pedagogical prescription, a distinction debated in late nineteenth-century education. The 1892 Committee of Ten report had just standardized a subject-centered secondary curriculum, while Herbartian clubs across the Midwest promoted a psychology of instruction. James’s historical importance lies in advising teachers to treat psychology as a bank of probable tendencies rather than a set of recipes. In an age of rising expertise, he cautioned against technocracy in the schoolroom, insisting that the teacher’s tact and ethical purpose remain paramount even as scientific insights inform classroom craft.

“The Stream of Consciousness” reflects an intellectual landscape shaped by British empiricism, German psychophysics, and emerging laboratory introspection. James’s famous metaphor countered faculty psychology and reified “ideas” by emphasizing continuity, change, and attention’s selective function. End-of-century readers were familiar with debates over psychophysical measurement and mental elements. James’s rendering dignified everyday experience against overly mechanical models. The phrase later resonated with literary modernists, but in situ it addressed teachers needing a realistic account of fluctuating attention and emotion in pupils, while acknowledging the limits of introspection in an era enamored of scientific precision.

“The Child as a Behaving Organism” and “Education and Behavior” arise from functionalism, the characteristically American school of psychology that emphasized adaptation and purpose. Darwinian evolution, widely accepted by the 1890s, reframed instincts and learning as survival strategies within environments—urban schools, factories, and households shaped by industrial capitalism. The child-study movement led by G. Stanley Hall promoted gathering data on children’s development; James respected the impulse while warning against premature generalization. Against a static view of intellect, he stressed activity, context, and growth, aligning with Progressive reformers who sought schools that prepared citizens for fluid social roles.

“The Necessity of Reactions,” “Native Reactions and Acquired Reactions,” and “What the Native Reactions Are” speak to contemporary interest in instincts, reflexes, and early motor responses. Late nineteenth-century physiology, from Helmholtz to Sherrington, had elevated reaction-time studies, and early educators were eager to apply such findings. James cataloged native tendencies—curiosity, fear, imitation—without collapsing them into determinism, insisting that education must harness and redirect them. This balance anticipated both behaviorist emphases on observable action and later developmental psychologies, while resonating with a culture fascinated by athleticism, drill, and the bodily cultivation that accompanied mass schooling and youth organizations.

“The Laws of Habit” connected psychology to the era’s moral reform and self-help traditions. Americans steeped in the legacies of Benjamin Franklin and the temperance movement understood character as practiced routine. Industrialization introduced time discipline to everyday life, and reformers linked habit to efficiency and virtue. James drew on empirical observations and common sense to argue for deliberate habit-formation and for breaking bad habits early. His counsel fit a society alarmed by “overpressure” and nervous disorders yet committed to self-mastery. The chapter’s practicality helped cement James’s reputation among teachers as a guide to classroom management and personal conduct.

“The Association of Ideas” revisited a classic lineage from Hume and the British associationists, then prevalent in teacher-training texts. By the 1890s, Ebbinghaus’s memory experiments had quantified learning curves, and experimentalists questioned purely associative models. James acknowledged associative processes while integrating attention, interest, and context. For normal-school graduates trained on Herbartian lesson plans and formal stepwise instruction, he offered a historically situated corrective: associations matter, but they are neither uniform nor mechanically transferable. His nuanced stance corresponded to broader shifts away from universal mental faculties toward probabilistic accounts of learning.

The chapters on “Interest” and “Attention” were timely in a culture transformed by telegraphy, mass newspapers, streetcars, and the telephone. American cities demanded rapid shifts of focus, and physicians diagnosed neurasthenia—nervous exhaustion—among students and clerks. James advanced the educational doctrine that interest guides attention and effort, challenging the rote-recitation methods common in graded schools. He did not reject discipline; instead, he showed how voluntary attention can be cultivated by leveraging intrinsic curiosity. Those themes paralleled Progressive ideas about child-centered instruction, while answering contemporary anxieties about distraction in a technologically accelerated environment.

“Memory” addressed practical school concerns in light of new psychological findings and old classroom routines. Ebbinghaus’s work (1885) had introduced controlled studies of forgetting and spacing, while American schools still leaned on memorization for spelling, arithmetic facts, and civic catechisms. James explained the conditions that strengthen recall without endorsing mindless drill. In an era of mass immigration, schooling also served assimilationist aims, loading memory with common culture. James’s approach offered educators an empirical rationale for more meaningful review and organization, staking a middle ground between traditional recitation and experimental novelties.

“The Acquisition of Ideas” and “Apperception” intervened in American reception of German pedagogy, especially Herbart’s theory that new material is grasped through organized prior knowledge. Herbartian normal schools and clubs had popularized formal “steps” of instruction. James placed apperception in a broader psychology of experience, warning against rigid templates. His audience included teachers navigating graded curricula, subject specialization, and standardized examinations. The historical contest was between a system that promised order and a pragmatism wary of doctrinal excess. James’s treatment both honored the insight that prior knowledge matters and defended the teacher’s situational judgment.

“The Will” stands at the crossroads of psychology, ethics, and religion in fin-de-siècle America. James’s earlier essay “The Will to Believe” (1897) had defended pragmatic commitment under uncertainty, provoking debate across Protestant, Catholic, and secular circles. In the classroom, the will related to effort, self-control, and moral education, themes animated by the Social Gospel and civic republican ideals. The 1890s also celebrated a rhetoric of strenuous endeavor that would soon be associated with Theodore Roosevelt. James contextualized effort without glorifying strain for its own sake, speaking to a generation negotiating ambition, conscience, and fatigue.

The student addresses, added to the teacher talks in 1899, reflect the collegiate culture of the late 1890s: expanding enrollments, intercollegiate athletics, fraternities, and student YMCA chapters. “The Gospel of Relaxation” responded to a widely diagnosed epidemic of overwork and nervousness, variously labeled neurasthenia. Physicians such as S. Weir Mitchell had popularized rest cures; James reframed the issue as a habit of unnecessary tension in mind and body. Against the cult of feverish efficiency, he advised economical effort. The lecture captured a national debate over vigor versus repose, positioning psychological insight as a humane counterweight to overstrain.

“On a Certain Blindness in Human Beings” drew upon James’s travels in the southern Appalachians in the 1890s and his philosophical pluralism. The post-Reconstruction South, regional poverty, and divergent tastes in landscape and livelihood furnished examples of how one person’s indifference can be another’s passion. Industrial growth and migration were producing new proximities among classes and cultures; misunderstanding followed. James’s plea for sympathetic imagination thus had social as well as psychological stakes, speaking to democratic coexistence. It resonated with Progressive appeals to observe life as lived by others rather than imposing elite standards from afar.

“What Makes a Life Significant” addressed students at a time of visible wealth disparities, labor unrest, and philanthropic experimentation—settlement houses, civic clubs, and university extension. The lecture probed the sources of worth in lives of toil and service, challenging narrow success metrics that flourished in a market society. Without advocating a single program, James situated significance in experienced purpose and acknowledged the moral energy of reform movements. His reflections paralleled contemporaneous efforts to redefine higher education’s mission, nudging privileged students toward sympathetic engagement with the broader social fabric rather than detached cultivation.

Although composed as accessible talks, the collection is in dialogue with cutting-edge science. James both engaged and resisted the rising authority of laboratory methods associated with Wundt and, in the United States, with figures such as Titchener and Hall. He accepted measurement where it clarified classroom realities—attention, habit formation—while refusing to reduce teaching to technique. That stance mirrored a larger American ambivalence toward expert rule: Progressive reforms brought surveys and standards, yet local judgment and moral purpose still mattered. In this, James anticipated ongoing debates about evidence-based practice and the limits of quantification in human affairs.

“Talks to Teachers” spread rapidly through teachers’ institutes and normal schools, shaping Progressive-era teacher education alongside John Dewey’s contemporaneous writings. Amid school consolidation, graded organization, and burgeoning textbooks, James’s emphasis on interest, habit, and will offered a flexible framework adaptable to varied contexts. He criticized the doctrine of “formal discipline”—the belief that training in one subject automatically strengthens a general faculty—a view many reformers were abandoning. In the broader politics of schooling, his humane empiricism supported child-centered practices without dismantling curricular coherence, thereby appealing to reformers wary of both drill and dogma.

Across the century that followed, the collection’s fortunes rose and fell with larger intellectual currents. Behaviorism, ascendant after 1913, sidelined introspective accounts like “the stream of consciousness,” yet found in James’s attention to reaction and habit a usable precursor. Mid-twentieth-century cognitive psychology revived interest and attention as central constructs, and educators rediscovered spacing effects and meaningful encoding in memory. Literary scholars later appropriated “stream of consciousness” for narrative technique, and philosophers returned to James’s pluralism. In each era, readers reinterpreted the lectures—sometimes as progressive manifestos, sometimes as practical wisdom—testifying to their elasticity and historical rootedness.

Taken together, these talks provide a commentary on the social transformations of the 1890s: the professionalization of teaching, the scientific self-confidence of psychology, the strains of industrial modernity, and the ethical longings of students poised to enter a complex world. James neither rejected modernity nor surrendered to it; he translated science into counsel, tempered athletic vigor with relaxation, and urged sympathetic imagination in a pluralistic nation. Later audiences have mined the collection for guidance on habit, attention, and civic empathy, reading it alternately as a product of its Progressive moment and as a timeless primer on the moral uses of psychology.
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    Preface
James introduces a practical program: to translate psychological insight into guidance for teachers and to offer students reflections on conduct and ideals. He sets an empirical, conversational tone, promising usefulness over system-building and emphasizing experience as the testing ground for ideas.
Talks to Teachers: Foundations of Psychology and Education (I–IV)
Beginning with the relation between psychology and the teaching art, James sketches the stream of consciousness and treats the child as a behaving organism whose learning is rooted in action. He argues that education is the shaping of behavior through understanding mental processes, offering a pragmatic toolkit rather than a rigid method, and urging teachers to observe, adapt, and intervene where it matters most.
Talks to Teachers: Reactions, Instinct, and Habit (V–VIII)
These talks trace why reactions are necessary, distinguishing native (instinctive) from acquired responses and cataloging common native tendencies. James culminates in the laws of habit, giving concrete counsel on forming good habits and breaking bad ones, and framing habit as the educator’s most reliable ally for channeling natural energies into disciplined conduct.
Talks to Teachers: Association, Interest, and Attention (IX–XI)
Turning to the association of ideas, James shows how mental links shape understanding and how interest is the lever that makes those links accessible. He treats attention as the mind’s selective power, urging teachers to kindle genuine interest to sustain voluntary attention, while respecting individual differences and the mind’s plasticity.
Talks to Teachers: Memory, Ideas, Apperception, and Will (XII–XV)
James explains memory as patterned retention aided by meaningful connections, then details how new ideas are acquired by anchoring them to prior knowledge (apperception). He closes with a pragmatic account of the will—training effort, selecting ends, and structuring conditions—arguing that education refines choice and perseverance without relying on moralizing.
Talks to Students: The Gospel of Relaxation
Addressing strain and anxiety, James recommends balancing ambition with ease to achieve steadier, more effective work. The essay blends practical advice with a humane tone, reframing relaxation as a discipline that improves performance and well-being.
Talks to Students: On a Certain Blindness in Human Beings
James reflects on our limited access to others’ inner values, urging humility in judgment and openness to diverse forms of fulfillment. The piece uses observation and example to advocate sympathetic imagination as an ethical habit.
Talks to Students: What Makes a Life Significant
Exploring meaning in ordinary and strenuous lives, James locates significance in lived effort, service, and the pursuit of ideals suited to one’s capacities. The essay advances a pluralistic, pragmatic vision of value, encouraging students to honor purpose found in work and character rather than status or display.
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In 1892 I was asked by the Harvard Corporation to give a few public lectures on psychology to the Cambridge teachers. The talks now printed form the substance of that course, which has since then been delivered at various places to various teacher-audiences. I have found by experience that what my hearers seem least to relish is analytical technicality, and what they most care for is concrete practical application. So I have gradually weeded out the former, and left the latter unreduced; and now, that I have at last written out the lectures, they contain a minimum of what is deemed 'scientific' in psychology, and are practical and popular in the extreme.

Some of my colleagues may possibly shake their heads at this; but in taking my cue from what has seemed to me to be the feeling of the audiences I believe that I am shaping my book so as to satisfy the more genuine public need.

Teachers, of course, will miss the minute divisions, subdivisions, and definitions, the lettered and numbered headings, the variations of type, and all the other mechanical artifices on which they are accustomed to prop their minds. But my main desire has been to make them conceive, and, if possible, reproduce sympathetically in their imagination, the mental life of their pupil as the sort of active unity which he himself feels it to be. He doesn't chop himself into distinct processes and compartments; and it would have frustrated this deeper purpose of my book to make it look, when printed, like a Baedeker's handbook of travel or a text-book of arithmetic. So far as books printed like this book force the fluidity of the facts upon the young teacher's attention, so far I am sure they tend to do his intellect a service, even though they may leave unsatisfied a craving (not altogether without its legitimate grounds) for more nomenclature, head-lines, and subdivisions.

Readers acquainted with my larger books on Psychology will meet much familiar phraseology. In the chapters on habit and memory I have even copied several pages verbatim, but I do not know that apology is needed for such plagiarism as this.

The talks to students, which conclude the volume, were written in response to invitations to deliver 'addresses' to students at women's colleges. The first one was to the graduating class of the Boston Normal School of Gymnastics. Properly, it continues the series of talks to teachers. The second and the third address belong together, and continue another line of thought.

I wish I were able to make the second, 'On a Certain Blindness in Human Beings,' more impressive. It is more than the mere piece of sentimentalism which it may seem to some readers. It connects itself with a definite view of the world and of our moral relations to the same. Those who have done me the honor of reading my volume of philosophic essays will recognize that I mean the pluralistic or individualistic philosophy. According to that philosophy, the truth is too great for any one actual mind, even though that mind be dubbed 'the Absolute,' to know the whole of it. The facts and worths of life need many cognizers to take them in. There is no point of view absolutely public and universal. Private and uncommunicable perceptions always remain over, and the worst of it is that those who look for them from the outside never know where.

The practical consequence of such a philosophy is the well-known democratic respect for the sacredness of individuality—is, at any rate, the outward tolerance of whatever is not itself intolerant. These phrases are so familiar that they sound now rather dead in our ears. Once they had a passionate inner meaning. Such a passionate inner meaning they may easily acquire again if the pretension of our nation to inflict its own inner ideals and institutions vi et armis upon Orientals should meet with a resistance as obdurate as so far it has been gallant and spirited. Religiously and philosophically, our ancient national doctrine of live and let live may prove to have a far deeper meaning than our people now seem to imagine it to possess.

CAMBRIDGE, MASS., March, 1899.












TALKS TO TEACHERS.



I. PSYCHOLOGY AND THE TEACHING ART


The American educational organization—What teachers may expect from psychology—Teaching methods must agree with psychology, but cannot be immediately deduced therefrom—The science of teaching and the science of war—The educational uses of psychology defined—The teacher's duty toward child-study.

II. THE STREAM OF CONSCIOUSNESS


Our mental life is a succession of conscious 'fields,'—They have a focus and a margin—This description contrasted with the theory of 'ideas,'—Wundt's conclusions, note.

III. THE CHILD AS A BEHAVING ORGANISM


Mind as pure reason and mind as practical guide—The latter view the more fashionable one to-day—It will be adopted in this work—Why so?—The teacher's function is to train pupils to behavior.

IV. EDUCATION AND BEHAVIOR


Education defined—Conduct is always its outcome—Different national ideals: Germany and England.

V. THE NECESSITY OF REACTIONS


No impression without expression—Verbal reproduction—Manual training—Pupils should know their 'marks'.

VI. NATIVE REACTIONS AND ACQUIRED REACTIONS


The acquired reactions must be preceded by native ones—Illustration: teaching child to ask instead of snatching—Man has more instincts than other mammals.

VII. WHAT THE NATIVE REACTIONS ARE


Fear and love—Curiosity—Imitation—Emulation—Forbidden by Rousseau—His error—Ambition, pugnacity, and pride. Soft pedagogics and the fighting impulse—Ownership—Its educational uses—Constructiveness—Manual teaching—Transitoriness in instincts—Their order of succession.

VIII. THE LAWS OF HABIT


Good and bad habits—Habit due to plasticity of organic tissues—The aim of education is to make useful habits automatic—Maxims relative to habit-forming: 1. Strong initiative—2. No exception—3. Seize first opportunity to act—4. Don't preach—Darwin and poetry: without exercise our capacities decay—The habit of mental and muscular relaxation—Fifth maxim, keep the faculty of effort trained—Sudden conversions compatible with laws of habit—Momentous influence of habits on character.

IX. THE ASSOCIATION OF IDEAS


A case of habit—The two laws, contiguity and similarity—The teacher has to build up useful systems of association—Habitual associations determine character—Indeterminateness of our trains of association—We can trace them backward, but not foretell them—Interest deflects—Prepotent parts of the field—In teaching, multiply cues.

X. INTEREST


The child's native interests—How uninteresting things acquire an interest—Rules for the teacher—'Preparation' of the mind for the lesson: the pupil must have something to attend with—All later interests are borrowed from original ones.

XI. ATTENTION


Interest and attention are two aspects of one fact—Voluntary attention comes in beats—Genius and attention—The subject must change to win attention—Mechanical aids—The physiological process—The new in the old is what excites interest—Interest and effort are compatible—Mind-wandering—Not fatal to mental efficiency.

XII. MEMORY


Due to association—No recall without a cue—Memory is due to brain-plasticity—Native retentiveness—Number of associations may practically be its equivalent—Retentiveness is a fixed property of the individual—Memory versus memories—Scientific system as help to memory—Technical memories—Cramming—Elementary memory unimprovable—Utility of verbal memorizing—Measurements of immediate memory—They throw little light—Passion is the important factor in human efficiency—Eye-memory, ear-memory, etc.—The rate of forgetting, Ebbinghaus's results—Influence of the unreproducible—To remember, one must think and connect.

XIII. THE ACQUISITION OF IDEAS


Education gives a stock of conceptions—The order of their acquisition—Value of verbal material—Abstractions of different orders: when are they assimilable—False conceptions of children.

XIV. APPERCEPTION


Often a mystifying idea—The process defined—The law of economy—Old-fogyism—How many types of apperception?—New heads of classification must continually be invented—Alteration of the apperceiving mass—Class names are what we work by—Few new fundamental conceptions acquired after twenty-five.

XV. THE WILL


The word defined—All consciousness tends to action—Ideo-motor action—Inhibition—The process of deliberation—Why so few of our ideas result in acts—The associationist account of the will—A balance of impulses and inhibitions—The over-impulsive and the over-obstructed type—The perfect type—The balky will—What character building consists in—Right action depends on right apperception of the case—Effort of will is effort of attention: the drunkard's dilemma—Vital importance of voluntary attention—Its amount may be indeterminate—Affirmation of free-will—Two types of inhibition—Spinoza on inhibition by a higher good—Conclusion.





TALKS TO STUDENTS



I. THE GOSPEL OF RELAXATION

II. ON A CERTAIN BLINDNESS IN HUMAN BEINGS

III. WHAT MAKES A LIFE SIGNIFICANT




TALKS TO TEACHERS


Table of Contents





I. PSYCHOLOGY AND THE TEACHING ART


Table of Contents



In the general activity and uprising of ideal interests which every one with an eye for fact can discern all about us in American life, there is perhaps no more promising feature than the fermentation which for a dozen years or more has been going on among the teachers. In whatever sphere of education their functions may lie, there is to be seen among them a really inspiring amount of searching of the heart about the highest concerns of their profession. The renovation of nations begins always at the top, among the reflective members of the State, and spreads slowly outward and downward. The teachers of this country, one may say, have its future in their hands. The earnestness which they at present show in striving to enlighten and strengthen themselves is an index of the nation's probabilities of advance in all ideal directions. The outward organization of education which we have in our United States is perhaps, on the whole, the best organization that exists in any country. The State school systems give a diversity and flexibility, an opportunity for experiment and keenness of competition, nowhere else to be found on such an important scale. The independence of so many of the colleges and universities; the give and take of students and instructors between them all; their emulation, and their happy organic relations to the lower schools; the traditions of instruction in them, evolved from the older American recitation-method (and so avoiding on the one hand the pure lecture-system prevalent in Germany and Scotland, which considers too little the individual student, and yet not involving the sacrifice of the instructor to the individual student, which the English tutorial system would seem too often to entail)—all these things (to say nothing of that coeducation of the sexes in whose benefits so many of us heartily believe), all these things, I say, are most happy features of our scholastic life, and from them the most sanguine auguries may be drawn.

Having so favorable an organization, all we need is to impregnate it with geniuses, to get superior men and women working more and more abundantly in it and for it and at it, and in a generation or two America may well lead the education of the world. I must say that I look forward with no little confidence to the day when that shall be an accomplished fact.

No one has profited more by the fermentation of which I speak, in pedagogical circles, than we psychologists. The desire of the schoolteachers for a completer professional training, and their aspiration toward the 'professional' spirit in their work, have led them more and more to turn to us for light on fundamental principles. And in these few hours which we are to spend together you look to me, I am sure, for information concerning the mind's operations, which may enable you to labor more easily and effectively in the several schoolrooms over which you preside.

Far be it from me to disclaim for psychology all title to such hopes. Psychology ought certainly to give the teacher radical help. And yet I confess that, acquainted as I am with the height of some of your expectations, I feel a little anxious lest, at the end of these simple
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