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Note: this book contains historical sources which may use words that were widely used at the time of the source, but are derogatory, offensive and are not used today. These words may include ‘coloured’ (person or people), ‘Negro’, and ‘non-white’, as well as racist words such as ‘n—r’, which we do not print in full.
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HOW THIS BOOK WILL HELP YOU IN AQA GCSE HISTORY



It will help you to learn the content

Is your main worry when you prepare for an exam that you won’t know enough to answer the questions? Many people feel that way – particularly when a course covers over 1000 years of history! And it is true, you will need good knowledge of the main events and the detail to do well in this thematic study. This book will help you acquire both the overview and the detail.

The author text explains the key content clearly. It helps you understand each period and each topic, and the themes that connect the topics.
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A pie chart showing the result of the 1975 EEC referendum.
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Diagrams and timelines help you to visualise and remember topics. We also encourage you to draw your own diagrams – an even better way to learn.
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The book is full of sources. This course deals with some big issues and sources help pin those issues down. History is at its best when you can see what real people said, did, wrote, sang, watched, laughed about or cried over. Sources can really help you understand the story better and remember it because they help you to see the big concepts and ideas in terms of what they meant to people at the time.
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SOURCE 1 The opening lyrics of Lord Kitchener’s song: ‘London is the place for me’.

London is the place for me

London this lovely city

You can go to France or America,

India, Asia or Australia

But this is the place I wanted to know

London that is the place for me

To live in London you are really comfortable

Because the English people are very much sociable
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SOURCE 4 A drawing from the 1870s of an Irish ‘navvy’ by an unknown artist.
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Think questions direct you to the things you should be noticing or thinking about in the sources and text. They also help you practise the kind of analytical skills that you need to improve in history.
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THINK


	26  Study Source 6 carefully. Can you identify at least three features of Jewish life in the source which show that Jewish people experienced hardship in London?

	27  How useful is Source 6 for explaining the contribution of Jewish migrants to the growth of the British economy in the late nineteenth century?



[image: ]




[image: ]






[image: ]

Every subject and topic has its own vocabulary. If you don’t know what these words mean you won’t be able to write about the subject. So for each chapter we have provided a key word list. These are the kind of words or terms that could be used in sources or an exam question without any explanation, so you need to be able to understand them and use them confidently in your writing. They are all defined in the Glossary on pages 107–108. But we also want you to create your own key word list – in a notebook or on your phone, write down each word with your own definition.
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KEY WORDS

Make sure you know what these words mean, and are able to use them confidently in your own writing. See the Glossary on page 107 for definitions.


	•  Anarchy

	•  Angevin
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Finally, there is a Topic Summary at the end of every topic. This condenses all the content into a few points, which should help you to get your bearings in even the most complicated content. You could read that summary before you even start the topic to know where you are heading!
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TOPIC SUMMARY

England in the Age of Discovery


	•  English seafarers made technological advances in shipbuilding and navigation. This enabled them to challenge Spanish and Portuguese domination of commerce and resources in the ‘New World’ of the Americas.
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It will help you to apply what you learn

The second big aim of this book is to help you apply what you learn, which means to help you think deeply about the content, develop your own judgements about the themes, and make sure you can support those judgements with evidence and relevant knowledge.

This is not an easy task. You will not suddenly develop this skill. You need to practise studying an issue, deciding what you think, and then select from all that you know the points that are really relevant to your argument. One of the most important skills in history is the ability to select, organise and deploy (use) knowledge to answer a particular question.
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The main way we help you with this is through the Focus Tasks. These are the big tasks that appear at the end of each chapter so that you can build your big picture of the story of Migration, Empires and the People. We ask you to create a:


	•  Development of the British Empire factor map at the end of each chapter so you can track the development of the British Empire over time.

	•  Contacts Directory to understand the role played by individuals in Britain’s story of migration, and the relevance of factors within these individuals’ lives.



These tasks help you think through the big issues and the resulting charts will also help you revise. We also ask you to write answers to the nine enquiry questions that conclude each subsection of the book.
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FOCUS TASK


	1  What do you think were the key factors in the changing connections between Britain and the peoples of its American and Caribbean colonies in the eighteenth century?

	2  Write an answer to the enquiry question: How did the idea of liberty shape the fate of Britain in the Americas from 1707 to 1865?
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It will help you prepare for your examination

If you read all the text and tackle all the Focus Tasks in this book you should be well prepared for the exam, but to help you more specifically:
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Progress Check questions focus on the skills and concepts that will be the focus of exam questions. These deal with the kind of issues that the exams will focus on (usefulness of sources, significance of events, causes of events, factors for change, similarities and differences between events). They help you judge how well your thinking is developing about these issues.
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PROGRESS CHECK

Significance


	1  Explain the significance of the Suez Canal for the development of the British Empire up to 1914.
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Assessment Focus appears on pages 103–106. These pages take you step by step through the requirements of the specification and the kinds of questions you might be asked. They provide some practice questions and some sample answers that help you to see what an effective answer might look like.
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Migration, Empires and the People, 790 to the present day: The Long Second Millennium

When we look at the sea, it’s the waves that catch our attention and appear to create all the drama. So, when we look at the past it is the major events that seem to hold our attention: battles, Acts of Parliament, protest marches, disasters and triumphs. But with the ocean it is the currents that are at work below the surface that drive the waves, even though we don’t see them. It’s similar with history: there are factors and influences at work behind the scenes of the great events that shape the changes and the continuities of our long past. When we look at a really long period of history, as in this course, we can begin to appreciate these ‘currents’ much better.

People have commented about British history and these themes throughout the millennium, and we have chosen quotes from six different people to highlight something about Migration, Survival, Liberty, Business, Empire, and Identity.
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ACTIVITY

Study these quotes and consider how relevant the ideas are to life for British people in the early twenty-first century.
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Migration

William of Malmesbury was a medieval English monk, whose father was Norman and mother English. He wrote a number of important histories of England. In 1125, he wrote:


‘England has become the habitation of outsiders and the dominion of foreigners … and newcomers gnaw away at the riches and very innards of England.’



He was talking particularly about the migration of Norman French people that followed the Norman Conquest. These sorts of complaints can still be heard in the twenty-first century.

[image: ]






[image: ]

Survival

Giovanni Mocenigo was the ambassador of Venice to the kingdom of France at the time of the battle between the Spanish Armada and England. On 11 August 1588 he said:


‘The battle will be bloody, for the English never yield.’



He was emphasising the way in which England fought for its survival through the centuries.
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Liberty

John Milton was an English poet and author, famous for his poem Paradise Lost. In 1644 he was arguing with Parliament for the freedom of writers to publish what they wanted to, within the law of libel – the ‘freedom of the press’. Milton wrote:


‘Give me the liberty to know, to utter, and to argue freely according to conscience, above all liberties.’



Liberty was becoming a very important idea for the English people, and was a key factor in the revolutions of the seventeenth century.
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Business

Napoleon Bonaparte was a French soldier who became the Emperor of France after the French Revolution had swept away the old French monarchy. He led France in a series of wars against Britain but failed to successfully invade England. He has been reported as saying that:


‘England is a nation of shopkeepers.’



This gave the message that business and trade were a vital strength in Britain’s economic position in the world.
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Empire

Winston Churchill was the wartime leader of Britain between 1940 and 1945. He argued very strongly that Britain should not give up its empire. When Britain did give INDEPENDENCE to its Indian Empire in 1947, Churchill said:


‘It is with deep grief I watch the clattering down of the British Empire with all its glories and all the services it has rendered to mankind.’



He clearly believed that the British Empire had been a good thing for the world and for Britain.
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Identity

Mo Farah is a very successful British athlete who was born in Somalia and migrated to Britain when he was nine years old. After winning his first Olympic gold medal at the London Games in 2012, thinking about his identity, he said:


‘This is my country and when I put on my Great Britain vest I’m proud. I’m very proud.’



The interaction of the themes of this course helps us to appreciate the various influences on the identities of people who see themselves as British.
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THINK

There are also seven key factors that influence the history of Britain in the Long Second Millennium: economic resources, government, ideas, individuals, religion, technology and war.

Which of the seven factors do you think would be most relevant to each of the six themes? What do you know about Britain and these factors already?
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Migration and EMPIRE are two themes (currents) that have been vital in British history, and we have added another four to help you understand the big picture of British history: Business, Liberty, Survival and Identity. We are going to study over a thousand years of those themes to help understand British identity and interaction with the world. We have called the whole period the ‘Long Second Millennium’ because the earlier part, before 1000CE, is needed to make sense of the thousand-year period that ended formally in 2000CE. We also include the period of the twenty-first century that we have seen so far, bringing us to the present day.


The role of individuals in thematic history: My Contacts Directory

You are studying very long periods of time, and we understand that major factors drive changes and influence the way events happen. However, individuals are always significant, both as examples of some of those factors, and sometimes as a key factor in their own right. There are many individual stories in this book that show how important individuals are to history. We have given you details of these people as ‘Contacts’. Most of these are in green but some are in blue because these are the people who are directly mentioned in the AQA specification for this course. When you come across a Contact you will need to keep a record of the key details, and we suggest that you do that in a Contacts Directory. This could be kept in a separate exercise book, or on index cards that you can then catalogue, so that revision becomes much easier.

You can carry out further research into the topics and gather more evidence about these people. The record that you keep should show how the particular Contact is an example of a migrant, to or from Britain, and how they contributed to Britain and the British Empire. See if you can find something about the Contact for each of the six key factors. You will review the Contacts at the end of each of the four sections of the course.


Using your Contacts Directory

To show you how to go about using your Contacts Directory, on the left we have presented an example of a major figure in British history, Winston Churchill. We have shown how you can use the information in his Contact to complete a grid focused on the factors you are studying. There are many aspects of Churchill’s life that connect to our themes and factors. He was the son of an American immigrant, and travelled to a number of parts of the Empire. The reporter Jon Snow, a schoolboy at the time of Churchill’s death, waited for hours in the cold to catch a glimpse of the train carrying his coffin back to his place of birth. Snow recalled that he bowed his head at the passing train in genuine awe because ‘it felt like the passing of history’. For many, Churchill’s death was the symbolic end of the British Empire.
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CONTACT

Winston Churchill, 1874–1965


	•  Born in 1874 at Blenheim Palace, Oxfordshire, Churchill was the son of Lord Randolph Churchill, a prominent Conservative politician. His mother, Jeanette Jerome, was a wealthy American migrant to England.

	•  He was raised as a member of the established Anglican Church.

	•  Churchill studied and trained at the Royal Military College Sandhurst. In 1896 his regiment went to India, where he saw service as both a soldier and a journalist on the North-West Frontier (modern Pakistan).

	•  In 1899 he left the army. After failing to get elected as a Conservative MP, Churchill travelled to South Africa to cover the Boer War as a reporter for the London Morning Post.

	•  Churchill became a Liberal MP in 1900. As a minister in the Liberal Government in 1910–12 he was responsible for increasing the size of the Royal Navy to protect British naval supremacy against German competition.

	•  In 1921 Churchill moved to the Colonial Office, where his principal concern was with the mandated territories in the Middle East. To keep control over these new territories he promoted the use of the Royal Air Force to subdue rebels who did not want to be a part of the British Empire.

	•  In 1931 Churchill resigned from the Government in protest at its round table negotiations with Gandhi and Indian Nationalists, because he believed they were against the British Empire, and that Gandhi should be imprisoned for organising boycotts of British goods.

	•  He was chosen to lead a coalition government in May 1940 after the war against Nazi Germany began to go horribly wrong. Churchill’s speeches lifted national morale during this grim period.

	•  He lost the 1945 election to Labour, but was re-elected in 1951.

	•  In 1953, the year of Queen Elizabeth II’s coronation, he was awarded the Order of the Garter for his services to the British Empire, and also a Nobel Prize for Literature.

	•  Churchill died in 1965 and his state funeral was one of the grandest in British history.
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	Key factor
	Contact: Winston Churchill





	War
	Fought in India and later South Africa before becoming Lord of the Admiralty in charge of the navy in 1911. In 1940–45 he led Britain to victory in the Second World War.



	Religion
	Anglican



	Government
	Elected as an MP for the Conservative and Liberal parties. Was given a number of important ministerial positions before, during and after the First World War. Chosen to become prime minister in 1940 until the end of the Second World War.



	Economic resources
	Supported the British Empire and was especially critical of Indian nationalists like Gandhi who challenged the dominant position of British trade in India.



	Science and technology
	Promoted the building of sophisticated battleships while in charge of the navy and later pioneered use of the Royal Air Force to maintain the Empire in the early 1920s.



	Ideas
	A strong believer in the British Empire, Churchill used his political positions to maintain the Empire. He also believed in good relations with America and the Commonwealth.











1 Conquered and conquerors
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1.1 Context: Conquered and conquerors

The Middle Ages covered nearly a thousand years in which the people of the region called Britannia by the Romans (which did not include the Scots and the Irish) went through centuries of invasion and migration. Eventually the Germanic peoples, mostly Angles and Saxons, united a lot of the land under different kings and became known as the English.

England was ruled by Danish people and by French Normans during the eleventh century. The Norman Conquest brought England into the political affairs of France, and for centuries the kings of England also had territorial interests within France which they fought to maintain. The map of England’s worldview in the Middle Ages involved northern and western Europe.
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CHRISTENDOM

The conversion of European peoples to Christianity happened throughout the early Middle Ages. Most of Europe was Christian by the year 1000. Many Christian believers regarded the Pope in Rome as the leader of the Christian Church: the CATHOLIC (or universal) Church. From the tenth century the popes were attempting to maintain the unity of Christendom. They often faced crises with rulers of different states, including the Holy Roman Empire and England, who wanted to have more power over their churches, especially the appointment of new bishops. By 1100 the popes had established the idea of the Crusades, which were aimed at reclaiming Palestine for Christians from the rule of the Islamic empire. These military expeditions led by the kings and lords of Europe would be another way of uniting Christendom.
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COMMERCE

Trade was an important activity throughout the Middle Ages, and there were even traders who travelled from China and Central Asia to Europe along what was termed the ‘Silk Road’. The VIKINGS were the greatest traders of the time, and their commerce was accompanied by violence, raiding and EXTORTION. Most people were concerned with work on the land and trying to survive, but there were sophisticated trade routes bringing luxury items for wealthy people. These various trades took place with currency. Coins found their way all across Europe as Vikings and others engaged in an early form of global commerce.
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DYNASTIC POLITICS

Power in European POLITIES lay with princes. This was not an era of democratic power for ordinary people. Politics was carried out by elites who belonged to powerful and wealthy families. Rulers wanted to ensure that their positions of authority became hereditary, and that members of their family (almost always male) or DYNASTY would inherit lands and authority. Challenges constantly arose in striving to secure male children who could succeed princes. There was also a concern to ensure that one principality could expand by incorporating others through political marriages. Wars often arose between dynasties who wanted either to expand or defend existing positions.
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1.2 Vikings and Anglo-Saxons, 790–1066
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FOCUS

England in the late eighth century was a divided land. There were seven different kingdoms and they were often at war with one another. What they had in common was their heritage as Anglo-Saxons and their faith as Christians. The relative stability of England was rocked in 792 when the first wave of Scandinavian raiders started spreading terror along the coast and then inland. These Viking invasions encouraged the emergence of a united England by the tenth century, but the threat from across the North Sea did not disappear. For part of the eleventh century England was ruled by conquering Danish kings. In this topic you will be examining how the English survived in this ever-changing North Sea world.
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Viking York

The English city of York, known to the Vikings as Jorvik, became the capital of the large territory conquered by a substantial Viking army between 865 and 874. It became a centre for Viking commerce and a base from which to attack the ANGLO-SAXON rulers who surrounded them. It was also the capital of a kingdom that was governed according to Viking laws.

The coin shown in Source 1 was found during ARCHAEOLOGICAL excavations near York. It came from the time of the Vikings.
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THINK

Look carefully at the coin in Source 1.


	1  What does the discovery of this Arabic coin near York suggest about life in the region under Viking rule?

	2  What does the Arabic coin suggest about the world of the Vikings?

	3  Describe two factors that encouraged the Vikings to invade England.
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SOURCE 1 An Arabic coin. It has no images of people on either side, but there are words around the outside edge that refer to a Caliph (chief Muslim leader) of the Islamic Empire. The words in the middle of the coin refer to the central belief of the Islamic faith.
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ACTIVITY A

Carry out your own research on Viking Jorvik. Find out about other artefacts that have been uncovered by archaeologists. How far does the evidence from Jorvik suggest that the Viking conquests changed the lives of ordinary English
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Viking raiders
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The Great Heathen Army and Viking conquests in England
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	4  How much of what we call England was under the Danelaw?

	5  How far would life have been different for people living under the Danelaw compared to those in Wessex?
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	•  The Vikings used a very innovative long-ship that was sturdy enough to take Viking warriors from Scandinavia across the North Sea, but also slender enough to travel deep inland, up rivers and canals.

	•  Its flexibility was due to a unique design. It had a large sail for use at sea but also, depending on its size, up to 50 oars for rowing when there was no wind.

	•  The main ship held smaller rowing boats that allowed for deeper exploration.

	•  Other long-ships were deeper and designed to carry people and goods.

	•  The Vikings were excellent sailors and they travelled great distances on their long-ships, seeking trade or plunder through violence.
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Alfred the Great and the English resistance




England as one country
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	6  How did Alfred manage to secure the survival of his English kingdom against the threat of the Vikings?

	7  What were the most important factors in Alfred’s success?
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	•  Alfred was born around 849 at Wantage, in the Kingdom of Wessex.

	•  He married Ealhswith of Mercia to help unite Wessex with the Kingdom of Mercia.

	•  Ealhswith and Alfred had five children: Aelfthryth, Aethelflaed, Aethelgifu, Edward, Aethelweard.

	•  In 870 Alfred and his brother, Ethelred, fought nine major battles against the Danes.

	•  He succeeded the throne when his brother died in April 871 after a series of battles in which the Danes had gained the upper hand against the English.

	•  The Treaty of Alfred and Guthrum divided England between the two men. Guthrum and the Danes were allowed to settle in East Anglia and parts of north-east England, which became known as the Danelaw.
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	•  Guthrum was king of the Danish Vikings in the Danelaw.

	•  He was a leader of the Great Heathen Army that landed in England in 865. When one of the leaders took half of the army to fight in the north of England, Guthrum commanded the forces that would lead the assault on southern England and the Kingdom of Wessex in particular.

	•  A skilled warrior, he famously led a night attack against King Alfred at Chippenham, forcing Alfred to flee for his life.

	•  Guthrum’s hope of conquering all of southern England ended when he was defeated by Alfred in 878 at the Battle of Edington. Alfred’s peace treaty insisted Guthrum convert to Christianity in exchange for being allowed to rule as the King of the Danelaw.
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Saxon survival in 1002: A marriage and a massacre




The St Brice’s Day Massacre




Viking revenge
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	8  What does Aethelred’s charter (Source 3) suggest about the events of St Brice’s Day 1002 at Oxford?

	9  Compare the evidence that Source 4 presents with Aethelred’s account in Source 3. Which source do you consider to be the more reliable?
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Cnut the Great and Emma of Normandy
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	•  Born in Normandy, Emma was the daughter of Duke Richard I and sister of Duke Richard II.

	•  In 1002 Emma was sent to England to become the wife of King Aethelred.

	•  She took the Saxon name Aelfgifu, and received the grant of a lot of land, including the cathedral city of Winchester.

	•  Emma and Aethelred had two sons, Edward and Alfred, and a daughter, Goda.

	•  In 1013 Emma fled to Normandy when Sweyn Forkbeard invaded England, but she was back in 1014 after he died.

	•  Aethelred died in 1016, leaving her a widow.

	•  In 1017 Emma was summoned to marry the new Danish King of England, Cnut.

	•  Emma and Cnut had a son, Harthacnut, and a daughter, Gunhilda of Denmark.

	•  When Cnut died in 1035, he was succeeded by Harold Harefoot, his first wife’s son. In 1037 Emma left England for exile in Bruges, in Flanders.

	•  Harold died in 1040, and Emma’s sons Harthacnut and Edward (the Confessor) became kings of England. Harthacnut died in 1042, leaving Edward as sole king.

	•  Emma died in 1052 and was buried with Cnut in Winchester.
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	•  Born in Denmark, Cnut was the son of King Sweyn Forkbeard. His grandfather was Harold Bluetooth, who had established Christianity as the religion of the Danes.

	•  Cnut travelled with his father on raids into England. He was with Sweyn when he died in England in February 1014.

	•  He was chosen by the Vikings to succeed Sweyn in England, but the English were able to exploit the situation and brought Aethelred back from exile.

	•  In 1016 Cnut was made King of England after the death of Aethelred and his nephew Edmund Ironside. Cnut married Aethelred’s widow, Emma of Normandy.

	•  In 1018 Cnut also became King of Denmark and united the crowns of the English and the Danes.

	•  Cnut took Danegeld money from the English and paid off his soldiers in 1018, sending most of them back to Denmark.

	•  In 1027 Cnut travelled to Rome for the coronation of Holy Roman Emperor Conrad II. He appeared to be one of the most prestigious monarchs in Europe at the time.

	•  Cnut became King of Norway in 1028, and he was then the prosperous leader of a large North Sea empire.

	•  Cnut died on 12 November 1035 and was buried at Winchester.
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England in Cnut’s North Sea empire
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	10  Compare the migration stories of Cnut and Emma. Use the Contact profiles and the image in Source 5. In what ways are they similar and in what ways do they differ?
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	1  Consider how Cnut’s position and identity developed during his lifetime. How might he have wanted to be remembered by the Danes and by the English?

	2  Explain how Cnut was significant for:

	a)  the Danes

	b)  the Anglo-Saxons.
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Emma of Normandy: Queen and mother
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	11  How far did Emma of Normandy secure peace for the English kingdom during the early eleventh century?
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	•  England under the Anglo-Saxon kings faced regular invasion by Viking raiders from Norway and Denmark from the end of the eighth century until the eleventh, when a Dane became king.

	•  The Great Heathen Army regularly invaded England from 865 and the Vikings fined the Anglo-Saxons to let them keep their liberty. This was called Danegeld.

	•  Alfred the Great led the Saxon resistance to the Danes and his military victories led to the negotiation of peace with Danish leader Guthrum and his conversion to Christianity.

	•  The Danes returned to their invasions of England at the end of the tenth century, and in 1016 the Danish prince Cnut became King of England. He established an empire stretching from Scandinavia to England across the North Sea.

	•  Emma of Normandy was both an influential queen and queen-mother in early eleventh-century England. She worked with Cnut to establish peace in England as a Christian country.
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	1  What do you think were the key factors in helping England to survive through more than two centuries in the North Sea world of Viking conquests?

	2  Write an answer to the enquiry question: How did the English survive in the North Sea world up to 1066?
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1.3 England and France, 1066–1560
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England and France: Dynastic claims
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	1  Study Source 2. What do you notice about the symbols on the shield that Henry V is shown holding on the coin?

	2  What does this suggest about the ambitions of Henry V and other English kings of this time?

	3  Why did Reginald de Cobham want to be shown wearing his special Garter on his tomb effigy (see Contact box)?

	4  Why might the Order of the Garter play an important part in claims that English kings might make over lands in France?
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	•  King Edward III set up this special group in the 1340s for knights of England who fought bravely for him in the war against France.

	• Membership was restricted to 24 knights, plus the King and Prince of Wales. Only the King chose members.

	•  The motto of the order was a French phrase: ‘Honi soit qui mal y pense’ (‘Shame on him who thinks evil of it’).

	•  The Order of the Garter has been continued by the British monarchy and awarded to many Prime Ministers.
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	•  Reginald was born in 1295 in Surrey.

	•  He trained as a knight and served as a diplomat for King Edward III between 1327 and 1330.

	•  By 1334 he was a knight in the household of Edward III and fought in the Scottish campaigns led by Edward.

	•  In 1346 he was in the force under Edward III that attacked France, fighting at the Battle of Crecy and the protracted but eventually successful siege of Calais.

	•  In 1352 he was honoured by Edward III with the Order of the Garter. A year later he was appointed Captain of Calais and was trusted to defend this important strategic town for the English.
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The Normans and the Angevins in France and England




Norman rule in England




Matilda and Geoffrey of Anjou
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	5  How did the Vikings establish themselves in parts of France?

	6  How successful was William I in establishing a Norman dynasty in England?

	7  How significant was Matilda in shaping England’s relationship with France?
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	•  Henry was born at Le Mans in north-west France on 4 March 1133.

	•  His father was Geoffrey, Count of Anjou and his mother Matilda, daughter of Henry I of England.

	•  In 1150–51 Henry became ruler of Normandy and Anjou, after the death of his father.

	•  In 1152 he married Eleanor of Aquitaine, the greatest heiress in western Europe.

	•  In 1153 he crossed to England to pursue his claim to the throne, reaching an agreement that he would succeed Stephen on his death, which occurred in 1154.

	•  With the help of his trusted friend and chancellor, Thomas Becket, Henry reorganised the English justice system, establishing courts and prisons for those awaiting trial in 1166.

	•  In 1169 a force of Anglo-Norman lords invaded Ireland. Henry travelled to Dublin to assert his overlordship of the territory they had conquered.

	•  He made Thomas Becket his Archbishop of Canterbury, but Thomas resisted Henry’s attempts to control the Church. Some of Henry’s knights murdered Becket in 1170.

	•  Henry II died as the ruler of an Angevin empire that stretched from Hadrian’s Wall in Scotland to the Pyrenees mountains between Spain and France.
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Henry II’s attempts to secure the Angevin Empire



Ireland






Henry II’s sons
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	•  William was the son of John Marshal, who held the position of Chief Marshal of the Horses to the English king.

	•  King Stephen took him as a ransom during ‘the Anarchy’ when his father supported Matilda. John Marshal refused to surrender to save his son, saying he could have other sons.

	•  He was knighted in 1166 and spent about twenty years fighting in tournaments in France.

	•  In 1185 he returned to England and served Henry II at court in his last years.

	•  King Richard made William the Earl Marshal in 1189 when William’s brother died.

	•  He served King John throughout the years of turmoil in France and England. John created William Earl of Pembroke in 1199.

	•  When John was dying in 1216, he entrusted William with his young son Henry III.

	•  In 1217 William Marshal led the English army against Prince Louis of France at the Battle of Lincoln.

	•  William Marshal died in 1219 and passed his office to his eldest son.
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	8  How far was Henry II able to ‘pacify Ireland’?

	9  How far was William Marshal a most loyal knight of the Angevin kings?
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King John and losses in France





A forgotten French invasion of England
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	•  John was born around Christmas in 1166 or 1167 in Oxford.

	•  On his father’s death in 1189 his brother, Richard, became king. John received titles, lands and money, but this was not enough.

	•  In 1193, when Richard was imprisoned in Germany, John tried to seize control. His COUP failed and, when Richard returned in early 1194, John was banished.

	•  In 1199, Richard died and John became king.

	•  John was asked by the King of France to act as his negotiator between two rival French families. Instead of resolving the dispute, John married the daughter of one of the powerful families in the hope he would inherit her lands. This triggered a rebellion in central France and Phillip II, King of France, ordered John to come to Paris to explain himself. John was King of England but in France his loyalty had to be to Phillip II. When John refused to explain himself, Phillip declared war on John.

	•  The war with France was a disaster for John and by 1204 he had even lost Normandy to Phillip.
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	10  Matthew Paris was both a historian and a monk living at a time when most people believed that kings were appointed by God and should not be criticised. What does his statement about King John tell us about John’s reign?





	11  How can you identify the English and the French in this image?

	12  How useful is this picture for a study of King John?

	13  Why was the Battle of Lincoln important for the development of English identity?
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The Hundred Years’ War




The Battle of Crecy
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	•  Edward was born on 13 November 1312, the son of Edward II and Isabella of France.

	•  He became king in 1327 after his father was deposed by his mother and her lover, Roger Mortimer.

	•  In 1328 Edward married Philippa of Hainault.

	•  In July 1346, Edward landed in Normandy, accompanied by his son Edward, the Black Prince.

	•  In 1348, he created the Order of the Garter to honour soldiers who distinguished themselves in battle (see page 16).

	•  In 1360 Edward renounced his claim to the French Crown in return for the whole of Aquitaine, which had been confiscated by the King of France twenty years earlier.

	•  In 1369, the French declared war again. Edward, by now an elderly man, left the fighting to his sons. They enjoyed little success and the English lost much of the territory they had gained in 1360.
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	14  What do you notice about the difference in weaponry used by the English (on the right) and the French (on the left)?

	15  What does the English royal standard in the centre-right of the picture suggest about the war aims of the English during Edward III’s war against France?
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The Battle of Poitiers




Henry V and Agincourt






The Hundred Years’ War and English identity
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	16  How important was military technology to Edward III’s successes against the French at Crecy and Poitiers?
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	•  Born in 1386, the son of the future Henry IV.

	•  Henry showed his military abilities as a teenager, taking part in the Battle of Shrewsbury in 1403. He then spent the next five years fighting against Owen Glendower’s rebellion in Wales. He was also keen to have a role in government, leading to disagreements with his father.

	•  Henry became king in 1413 and, after crushing a rebellion against his leadership, began to raise an army to invade France.

	•  He captured Harfleur Castle in 1415 and tried to march his small army 160 miles east to Calais before being intercepted by a large French army. Henry led his small force to a major victory at Agincourt.

	•  Between 1417 and 1419 Henry followed up this success with the conquest of Normandy. Rouen surrendered in January 1419 and his successes forced the French to agree to the Treaty of Troyes in May 1420. Henry was recognised as heir to the French throne and married Catherine, the daughter of the French king.

	•  Henry promoted the use of English over Latin and French as the language of his government. He helped establish this as the new pattern for future generations.

	•  Henry died suddenly on 31 August 1422.
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England loses its grip on France, 1422–53
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	•  Joan of Arc was born to a peasant family in 1412 in a village about 30 miles south-east of Agincourt.

	•  France suffered many humiliating losses to the English and their allies throughout her childhood. In her early teens she began to have visions from the Archangel Michael instructing her to support Charles VII and help him to regain his kingdom.

	•  Charles heard of Joan’s visions and allowed her to lead his army to lift the siege of Orleans in 1429. Joan was vital to raising the morale of the French forces and in just nine days the English were defeated for the first time since Agincourt.

	•  Although Joan was captured and burned at the stake by the English and their allies, her role in lifting the siege of Orleans was a turning point in the Hundred Years’ War.

	•  The English never recovered from this defeat. Joan was declared a martyr a few years after her death.
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	17  Why was Joan of Arc so effective in uniting the French against the English?

	18  Was technology a more important factor than religion in England’s defeats towards the end of the Hundred Years’ War?
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	1  Explain the significance of Henry II for England’s changing relationship with France.





	2  Explain how the Hundred Years’ War changed from a dynastic dispute to a conflict between nations.
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	1  What do you think were the key factors that connected England to France in the period 1066–1453? Present these ideas in a mind map. Include evidence from the textbook or your own knowledge to support each idea. This will be your plan for the next question.

	2  Write an answer to the enquiry question: To what extent did England’s survival in the Middle Ages depend on France?
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	•  After a successful invasion and conquest of England by Frenchmen from Normandy in 1066, England became heavily involved in the affairs of France.

	•  King William’s great-grandson Henry II married Eleanor of Aquitaine and created a vast Angevin empire out of their combined territories, stretching from Scotland to Spain. He continued to add to his empire, including part of Ireland.

	•  Henry’s youngest son King John went to war against the King of France and lost Normandy in 1206.

	•  Edward III invaded France in 1346 and won stunning victories at Crecy (1346) and Poitiers (1356).

	•  Henry V continued the war with France in 1415, winning a spectacular victory at Agincourt, but his attempts to unite the English and French Crowns failed.

	•  United French armies under Charles VII forced the English out of France in 1453 except for Calais.

	•  Although France won the war and England descended into civil war, the rise of the Tudor dynasty in 1485 witnessed the birth of a distinctly English nation that accepted it would have to seek glory elsewhere.
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1.4 Pulling it all together: Conquered and conquerors


Edgar Aetheling




Continued rebellions





[image: ]


[image: ]




[image: ]






[image: ]



	1  How does Edgar Aetheling’s story show how the Normans connected England with Europe in the late eleventh century?

	2  Does Edgar’s story show the triumph of a conquered prince against his conquerors?
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The English loss of Calais in 1558
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	3  Why do you think Mary I was so concerned about the loss of Calais?

	4  Why do you think the English recovered from the loss of Calais so quickly?



[image: ]






[image: ]




[image: ]






[image: ]




	•  Anarchy

	•  Angevin

	•  Anglo-Saxons

	•  Danegeld

	•  Danelaw

	•  Dynasty

	•  Empire

	•  Normans

	•  Vikings
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	•  Choose the Contacts that show the influence of as many of the key factors as possible and complete a grid like the one on page 6. Think about how the factors influenced the migration of each person or group, and how they in turn made an impact on that factor.

	•  For the development of higher-level historical thinking, you should consider how the different key factors interconnected in the life of your Contact. Was one factor more dominant than the others?

	•  Choose your favourite Contact(s) from this chapter. Debate the relative importance of your favourite with the rest of the class. You could produce a display to promote the significance of your favourites.

	•  You will continue your Contacts Directory at the end of each chapter.
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