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			More Praise for
POSITIVE DISCIPLINE

			
				“I do a lot of counseling with parents and often recommend your book as a fabulous tool for parents of strong-willed children. My own redheaded rebel, who is a delightful adult now, tried every bit of patience I had. When I attended one of your sessions at an AMS conference several years ago, I discovered your book! I buy them to keep on hand for parents who need help!”

				—LINDA BERNSTORF, Nashville, TN

			

			
				“As someone who has presented literally hundreds of classes and workshops based on Positive Discipline, I can attest to its power to change lives. And as our world grows in complexity with the attendant increases in stress on our families, we need Positive Discipline now more than ever.”

				—MIKE BROCK, licensed professional counselor, author, educator, and seminar leader, Farmer’s Branch, TX

			

			
				“As a family physician, I am constantly recommending Positive Discipline to parents to help them understand their children and themselves. I have seen countless numbers of parents and children blossom through the deep knowledge that they gain by reading and applying the principles of this book. As a parent, I had read many parenting books but none have spoken as clearly and honestly about the struggles we invite as parents. It has been invaluable to me and my family.”

				—DANIEL GOODMAN, M.D., Everett, WA

			

			
				“What Jane Nelsen talks about in theory really works in practice.”

				—ROBERT L. ATER, Superintendent,
The International School of Brussels

			

			
				“Easy to read. Easy to apply. Positive Discipline gives parents tools to guide their children positively and effectively.”

				—MARJORIE SHULMAN, parent, Trumball, CT

			

			
				“When parents and teachers use the ideas, processes, and techniques described herein, the results are remarkable. Students don’t want to run away from school—they want to run to school.”

				—J. W. ROLLINGS, ED.D, parent/educator

			

			
				“Your book has changed my life in the classroom—and my whole attitude toward teaching. It has helped by teaching my students to take on social and academic responsibility. During class meetings, students learn language skills through self-government, and classroom management skills that improve the total academic atmosphere of the classroom.”

				—GENE FORD, eighth grade teacher, Sacramento, CA

			

			
				“Jane has been a keynote speaker at P.E.N. (Parent Education Network) conferences, and we use Positive Discipline for parent education classes. Participant evaluations have shown excellent ratings in all three areas.”

				—MURIEL KELLEHER, Executive Director, P.E.N.

			

			
				“I have been using [this] book in workshops with teachers—they love it! It is exciting to see the improvements that have been made over the years with these marvelous ideas. You have made a valuable contribution.”

				—BOB BRADBURY, M. DIV., Pastor,
Admiral Congregational U.C.C.

			

			
				“No one is perfect, but Jane Nelsen describes in an understandable way how we can have an almost perfect relationship with our children.”

				—ANGELIKE JAGER, parent, Bod Soden, Germany

			

			
				“Walnut Grove Elementary School in Pleasanton, CA, adopted Positive Discipline and teachers enthusiastically used class meetings and experienced dramatic results. As principal, I facilitated several parent study groups. The net result was a school full of happy teachers, students, and parents working together in an atmosphere of cooperation to solve problems and improve social and academic skills. I cannot speak highly enough of this program and its benefits.”

				—ROBERT W. WAKELING, Superintendent,
Sunol Glenn School District, CA
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		FOREWORD

		For thousands of years parents and teachers learned the art of raising children through grandmothers, grandfathers, aunts, uncles, and neighbors who lived together under relatively stable circumstances for generations.

		When changes became necessary, the value of sharing wisdom and experiences was instinctively understood by the pilgrims and pioneers who traveled together and settled communities with common values and community goals.

		Suddenly, at the end of World War II there was a mass migration from small towns and farm communities into urban and suburban environments. An entire culture was dislocated due to the combined effects of the Industrial Revolution, the GI Bill, reaction to the Depression, and technology. The wisdom and support of extended family and longtime friends was lost. Soon after this dramatic shift to urban communities, nearly eleven million couples began giving birth to an average of 4.2 children each and became urban pioneers, crossing a frontier of lifestyle and technology without networks and support systems to offer an accumulation of wisdom to guide them.

		Not knowing they were pioneers, these couples forgot the basic strategy that had enabled other pioneers to successfully colonize a new continent. They forgot that pioneers got together with strangers around the campfire to compare notes on the journey so that everyone didn’t have to perish learning the same lessons. Instead of following the wisdom of generations who relied on learning from one another, they became isolated.

		Those who did not replace family and community support systems with networks of fellow travelers often covered feelings of inadequacy and lack of knowledge about what to do with a false sense of pride in “handling their own problems.” They adopted the belief that people shouldn’t discuss family business with strangers. It became important to them to hide their problems and handle them, often very ineffectively, behind closed doors. They traded in wisdom and principles acquired over centuries for books and theories untried and untested.

		At the same time a national fantasy grew up that the only thing between Americans and a generation of perfect, super children was perfect, super parents. What a shock when many children did not turn out perfectly. The guilt, stress, and denial tore people apart. Parenting, which was once the cumulative work of generations, became a grim, part-time struggle for two or more relatives who did not have much experience in what they were trying to do.

		Statistics show that the approximately 4.3 million children born in 1946 overpowered urban schools in 1951. They took the achievement tests in 1963 and reversed a three-hundred-year upward trend. In all areas of achievement, children had been improving up until this time. The children who were born after World War II started a downward trend in achievement and an upward trend in crime, teenage pregnancy, clinical depression, and suicide. Clearly, our understanding of and resources for raising and educating children was compromised by urbanization and technology.

		In her book Positive Discipline, Jane Nelsen has gathered up the wisdom of many pioneers ahead of her and has created a warm campfire for parents and teachers who desire timeless principles that work, instead of theories that do not. In this book, Jane gives a very practical set of guidelines for parents and teachers who wish to help their children develop self-discipline, responsibility, and positive capabilities and attitudes.

		I think enough of Jane’s book that it has been adopted as a text in our internationally recognized training program, Developing Capable People, which is used throughout North and Central America and Africa. The principles work and provide a wonderful basis for the enrichment of the family experience.

		H. STEPHEN GLENN
www.empoweringpeople.com
November 1985






		Author’s Note: H. Stephen Glenn died in 2004. He is greatly missed, and it is a blessing that his Developing Capable People program continues to help thousands.

	
		PREFACE AND ACKNOWLEDGMENTS

		Positive Discipline is based on the philosophy and teachings of Alfred Adler and Rudolf Dreikurs. I was not privileged to study under either of these great men, but I would like to acknowledge the people who introduced me to the Adlerian approach. It has changed my life and greatly improved my relationships with children at home and in the classroom.

		I am the mother of seven children, and grandmother of eighteen (as of 2006). Many years ago, when I had only five children, including two teenagers, I was frustrated by the same child-rearing problems experienced by so many parents today. I did not know how to get my children to stop fighting with one another, to pick up their toys, or to complete the chores they had promised to do. I had problems getting them to bed at night—and then getting them up in the morning. They didn’t want to get into the tub—and then didn’t want to get out.

		Mornings were miserable, for it seemed impossible to get them off to school without constant reminders and irritating hassles. After school was a continuation of battles over homework and chores. My “bag of tricks” included threatening, yelling, and spanking. These methods felt terrible to me and to my children—and they didn’t work. I was threatening, yelling, and spanking for the same misbehaviors over and over again. This became clear to me one day as I heard myself repeating, “I’ve told you a hundred times to pick up your toys.” It suddenly dawned on me who the real “dummy” was—and it wasn’t my children. How ridiculous that it took me one hundred times to realize that my approach wasn’t working! And how frustrating because I didn’t know what else to do.

		Compounding my dilemma was my status as a senior in college, majoring in child development. I was reading many wonderful books that expounded the many fantastic things I should be accomplishing with my children, but none of them explained how to achieve these lofty goals. Imagine my relief when, on the first day of a new class, I heard that we were not going to learn many new theories, but would thoroughly investigate the Adlerian approach, including skills for practical application to help children stop misbehaving—and to teach them self-discipline, responsibility, cooperation, and problem-solving skills.

		To my delight, it worked. I was able to reduce fighting among my children by at least 80 percent. I learned to eliminate morning and bedtime hassles and to achieve much greater cooperation in the completion of chores. The most important change was that I found that I enjoyed being a mother—most of the time.

		I was so enthusiastic that I wanted to share these ideas with others. My first opportunity was with a group of parents of educationally, physically, and mentally challenged children. At first the parents of these children were reluctant to try these methods. They were afraid that their children would not be able to learn self-discipline and cooperation. Many parents of challenged children do not understand how clever all children can be at manipulation. The parents in this group soon learned how disrespectful they were being to their children by pampering them rather than helping them develop their full potential.

		I was subsequently employed as a counselor in the Elk Grove Unified School District in Elk Grove, California, where many parents, teachers, psychologists, and administrators were supportive of Adlerian concepts to increase effectiveness with children at home and in the classroom. I am especially grateful to Dr. John Platt, psychologist, whom I adopted as my mentor. He taught me a great deal.

		Dr. Don Larson, assistant superintendent, and Dr. Platt were responsible for obtaining a Title IV-C grant and received federal funding to develop an Adlerian counseling program. I was fortunate to be chosen as the director of this program. During the three years of developmental funding, the program was so effective in teaching parents and teachers to help children change their misbehavior that the program achieved recognition as an exemplary project and received a three-year grant for dissemination to school districts in California. We adopted the name Project ACCEPT (Adlerian Counseling Concepts for Encouraging Parents and Teachers). Through this experience I had the opportunity to share Adlerian concepts with thousands of parents and teachers. It was exciting to hear them share their stories of how they used the skills they had learned in the Project ACCEPT training workshops. I learned more than I taught. I gratefully acknowledge those who gave me permission to share their examples with others.

		Special thanks go to Frank Meder for his contributions in the area of class meetings. He was able to grasp and implement an important principle—that freedom is impossible in a social environment without equal emphasis on order.

		Acknowledgment and sincere appreciation go to those who worked as paraprofessionals for Project ACCEPT. Judi Dixon, Susan Doherty, George Montgomery, Ann Platt, Barbara Smailey, Marjorie Spiak, and Vicky Zirkle worked tirelessly as leaders of parent study groups while organizing and developing materials used in the project. They all shared many examples of the effectiveness of the principles with their own families and the families with whom they worked.

		Lynn Lott is the special friend and colleague who helped me get back on track when one of my children experimented with drugs. I was ready to stop using Positive Discipline concepts and instead use control and punishment. I attended a workshop she facilitated on working with teenagers at a NASAP (North American Society of Adlerian Psychology) convention and knew immediately that she could get me back on track. I asked her to write a book with me because I have learned that if I can make something work for me, then it is worth sharing with others. We have since written four books together, and she has had considerable influence on my growth and development of Positive Discipline concepts.

		My children have always been sources of inspiration, opportunity, and love. I refer to them as my before, during, and after children. Terry and Jim were already teenagers when I learned about these concepts. Kenny, Bradley, and Lisa were seven, five, and three, respectively. Mark and Mary were born after I had been teaching parent study groups for a while. They have been the inspiration for many opportunities to keep learning, and taught me over and over that the only time I thought I was an expert was before I had children.

		The greatest benefit of all has come from the understanding of principles and skills that increase mutual respect, cooperation, enjoyment, and love. Every time I stray from the concepts taught in this book, I create a mess. The positive aspect of that is that all I have to do is go back to the methods and skills and I can not only clean up the mess, but can make things better than they were before. Mistakes truly are wonderful opportunities to learn.

		Over the years I have been blessed to have many people come into my life because of their love for Positive Discipline. The Positive Discipline Association (www.posdis.org), a nonprofit organization, has been formed for the training of Certified Positive Discipline Associates, research, workshops, scholarships, demonstrations, schools, and quality assurance. It would take many pages to list all the people who have been responsible for creating this organization, so I won’t do that. However, I do want them to know how much I love and appreciate them.

		I would like to thank Jody McVittie, M.D., Mike Shannon, M.D., and Marti Monroe, Ph.D., for taking the time to read this third edition and giving many valuable suggestions.

		Johanna Bowman, my Ballantine project editor, was fabulous to work with. After thinking I had made as much improvement as I could, Johanna pointed out details and made suggestions that improved this edition even further. Thanks, Johanna.

	
		INTRODUCTION TO THE THIRD EDITION

		I am thrilled that Positive Discipline has been in print for twenty-five years and is now considered a classic. I am even more thrilled that I have heard from so many parents and teachers about how much it has improved their lives in homes and classrooms. The following two comments are representative of the hundreds I have heard: “After twenty-five years, I was ready to get out of teaching. Kids have changed so much. However, Positive Discipline helped me adjust to and work with the changes and I now enjoy teaching again.” “My kids aren’t perfect, and neither am I, but I sure do enjoy parenting now.”

		So, you may wonder, with this kind of success, why would I want to make any changes? Doesn’t it make sense that I would learn even more over the past twenty-five years? I have been fortunate to work with thousands of parents and teachers during workshops and lectures. They have shared their successes and their struggles. I have learned what worked, what needed some fine-tuning, what needed more emphasis, and some new ideas that needed to be included.

		In the very first chapter you will be introduced to the Four Criteria for Effective Discipline. Parents and teachers have found these criteria helpful to understand the different approaches to discipline and what makes sense for long-lasting, positive effects for children. The four criteria help them eliminate discipline practices that are not respectful to children and are not effective in the long term.

		I sometimes wonder if the battle between punishment and permissiveness will go on forever. It seems that many think in terms of these two extremes. People who think punishment is valid usually do so because they think that the only alternative is permissiveness. People who don’t believe in punishment often go to the other extreme and become too permissive. Positive Discipline helps adults find a respectful middle ground that is neither punitive nor permissive. Positive Discipline advocates tools that are both kind and firm and that teach valuable social and life skills.

		In this edition you will find an increased emphasis on the importance of being kind and firm at the same time. Parents and teachers still seem to struggle with this concept. Part of the reason is thinking in terms of either/or. I have found it helpful to use the analogy of breathing. What would happen if we breathed in but not out—or out, but not in? The answer is obvious. Being either kind or firm isn’t a matter of life or death, but being kind and firm can make the difference between success and failure. It also helps to know that being kind can offset all the problems of being too firm (rebellion, resentment, damaged self-esteem), and that being firm can offset all the problems of being too kind (permissiveness, manipulation, spoiled brats, damaged self-esteem) when you are both kind and firm at the same time.

		I have shared more about using Positive Time-out as a life skill that is effective for both adults and children. Parents and children find it helpful and humorous to remember that, during times of conflict, we revert to our reptilian brains (and reptiles eat their young), where the only option is fight (power struggles) or flight (withdrawal and poor communication). All the more reason to take some Positive Time-out until we feel better and can then solve problems based on closeness and trust instead of distance and hostility.

		Sometimes it is easier to be both kind and firm at the same time “after” calming down, apologizing, and then using a Positive Discipline tool. For this reason I have included more emphasis on the importance of the kind of Positive Time-out that helps children and adults feel better so they can do better.

		Speaking of Positive Time-out, many adults struggle with the idea of making time-out a positive experience. They mistakenly believe that it is “rewarding” the misbehavior. However, when they truly understand the long-term effects of punishment and the reptilian brain, they see the benefits of Positive Time-out.

		Focusing on solutions is a major theme of this edition. For years I was discouraged as I kept hearing about the focus on logical consequences. It seemed that parents and teachers thought there were only two discipline tools to use: logical consequences and time-out. Time-out was always the “punitive” kind, and logical consequences were usually poorly disguised punishments. Adults really struggle with giving up punishment.

		One of my most popular statements is, “Where did we ever get the crazy idea that in order to make children do better, first we have to make them feel worse.” When confronted with this idea, parents and teachers can see that it really is a crazy idea, yet when confronted with misbehavior, they slide into old punishment habits.

		Focusing on solutions came as an epiphany for me. I was visiting a class meeting where the kids were focusing on a “consequence” for a student who was tardy from recess. I noticed that all their suggested “consequences” were punitive. I called for a time-out and asked, “What do you think would happen if you focused on solutions to this problem instead of consequences?” The kids “got it” right away. From then on, all of their suggestions were helpful solutions. I started sharing the idea of focusing on solutions with parents and teachers and would later hear that they were amazed at how much power struggles diminished in their homes and classrooms.

		Another change you’ll find in this book is my emphasis on adult responsibility for many behavior problems. Before I say any more, I want to share that my biggest hesitation in writing about this was that I didn’t want it to sound in any way like blame—just awareness and responsibility. That said, I kept noticing that many of the behavior challenges parents and teachers felt frustrated about could be changed if the adults changed first. Frankly, I got tired of always hearing complaints from adults about what the child did.

		I started asking, as gently as possible, what the adults did to help create the problem. It seemed to me that some “misbehaviors” were “set up” by adults. One example was how many children “rebelled” when parents and teachers made demands. These same children might be very cooperative if the adults in their lives involved them in solutions during family or class meetings, or helped them create routine charts and then asked, “What was our agreement?” or “What do you need to be doing now?” Of course this won’t work in every situation; that is why there are so many different Positive Discipline tools.

		“Personality: How Yours Affects Theirs” is a new chapter that helps adults understand what they invite from children—both assets and liabilities—from their own personalities. Many adults are not aware of the personalities they formed based on decisions they made as children that now affect their children. The information in this chapter can be a fun way to learn how to overcome behaviors that invite poor decisions as children form their personalities. Again, this information should never be used to place blame, labels, or judgments. Awareness is the key to change.

		There have been many changes in parenting over the past twenty-five years. A huge change is that more fathers now attend my lectures and workshops—and are much more engaged in the parenting role. Some of the changes (such as materialism and “superparenting”) can be remedied if parents pay close attention to some of the suggestions that have always been in Positive Discipline, such as how damaging it is to children when adults do too much for them, overprotect them, rescue them, don’t spend enough time with them, purchase too many things for their children, do homework for their children, nag, demand, bawl out, and then bail out.

		The foundation for healthy self-esteem is the development by children of the belief “I am capable.” Children don’t develop this belief when parents do any of these things. Nor do they develop the skills that help them feel capable when they are always told what to do without the experience of focusing on solutions where they are respectfully involved and can practice the skills parents hope they will develop.

		Family meetings and class meetings have become more popular, yet we have a long way to go. It is during these meetings that children have the opportunity to develop all of the Significant Seven Perceptions and Skills mentioned in chapter one, yet too many parents and teachers seem to think that children can develop them without any experience or practice.

		Recently I was interviewed for a magazine article by an editor who thought that most people today know that punishment doesn’t work with children. I only wish that were true. Until it is true, there is much to be done. It is still my dream to create peace in the world through peace in homes and classrooms. When we treat children with dignity and respect, and teach them valuable life skills for good character, they will spread peace in the world.

		Some books on discipline are written for parents. Others are written for teachers. This book is written for both because:

		
				The concepts are the same for parents and teachers. The only difference is the setting in which they are applied. Many teachers are also parents who would like to use these concepts at home and at school.

				
				Understanding and cooperation between home and school are increased when parents and teachers are united in their methods of helping children and one another in positive ways.

		

		Positive Discipline principles can be compared to a puzzle with many concepts (pieces). It is difficult to see the whole picture until you have all or most of the pieces. Sometimes one concept does not make sense until you combine it with another concept or attitude.

		
			A Few Pieces of the Puzzle

			Understanding the Four Goals of Misbehavior
Kindness and Firmness at the Same Time
Mutual Respect
Mistakes as Opportunities to Learn
Social Responsibility
Family and Class Meetings
Involving Children in Problem Solving
Encouragement

		

		When something isn’t working, check to see if one of these pieces is missing. For example, problem solving may not be effective if adults or children do not understand that mistakes are opportunities to learn. Family or class meetings may not be effective until people have learned mutual respect and social responsibility. Too much kindness without firmness may become permissiveness, and too much firmness without kindness may become excessive strictness. Sometimes we have to stop dealing with the misbehavior and heal the relationship first. Often the healing involves encouragement that removes the motivation for misbehavior without dealing directly with the misbehavior. Encouragement may not seem to work until adults understand the belief behind the behavior by understanding the mistaken goals.

		Throughout this book examples are given of how Positive Discipline principles have been used effectively in homes and schools. Once you understand the principles, your common sense and intuition will enable you to apply them in your own life. Thousands of parents and teachers have supported one another in learning Positive Discipline concepts through parent and/or teacher study groups. In these study groups no one is the expert, everyone feels free to share their mistakes, and they help one another learn. We all know how easy it is to see solutions to the problems of others—then we have perspective, objectivity, and creative ideas. With our own problems we often become emotionally involved and lose all perspective and common sense. In study groups parents and teachers learn they are not alone, that no one is perfect and everyone has similar concerns. The universal reaction of parents and teachers who attend study groups is, “What a relief to know I’m not the only one who is experiencing frustration!” It is comforting to know that others are in the same boat.

		In study groups, group facilitators make it clear that they are not experts. Groups are much more effective if no one assumes the role of an expert. A group leader or coleaders take responsibility for asking the questions and keeping the group on task, not for providing the answers. If no one in the group knows the answer to a question, allow time to find it in the book Positive Discipline.

		The appendixes offer some guidelines for successful group facilitation. A group may consist of as few as two people or as many as ten. If the group gets larger than that, there is less opportunity for individual involvement. The responsibility of group members is to read the chapters, be prepared to discuss the questions, and cooperate with the leaders by staying on task. If a group member has not found time to read the assigned chapter, he or she can nevertheless benefit from listening to the discussion and participating in experiential activities.

		It is not necessary to accept all the principles at once. Use only what makes sense to you at the time. And if you hear something that does not seem right to you, don’t throw out the baby with the bathwater. Some concepts that seem difficult to accept or understand now might make more sense later. One group member said that she tried some of the principles on her son, just to prove that they were wrong, and was surprised to see the positive change in their relationship. She later became a parent study group leader because she wanted to share these concepts that had helped her so much.

		It is helpful to have patience with yourself and with your children as you try to change old habits. As your understanding of the underlying principles deepens, practical application becomes easier. Patience, humor, and forgiveness enhance your learning process.

		One more word of caution: Try only one new method at a time. You will be learning many new concepts and skills that will take practice for successful application. It can be confusing and discouraging to expect too much of yourself. Apply one method at a time and move ahead slowly, remembering to see mistakes as opportunities to learn.

		Many parents and teachers have found that even though their children don’t become perfect, they enjoy them much more after applying these concepts and attitudes. This is my wish for you.

	
		Chapter One
THE POSITIVE APPROACH

		If you are a teacher, have you been teaching long enough to remember when children sat in neat rows and obediently did what they were told? If you are a parent, do you remember when children wouldn’t dare talk back to their parents? Maybe you don’t, but perhaps your grandparents do.

		Many parents and teachers today are feeling frustrated because children don’t behave the way they used to in the good old days. What happened? Why don’t today’s children develop the same kinds of responsibility and motivation that seemed more prevalent in children many years ago?

		There are many possible explanations, such as broken homes, too much television, video games, and working mothers. These factors are so common in our society today that the situation would seem rather hopeless if they really explained our current challenges with children. (And we all know of many single and working parents who are doing a great job raising their children because they use effective parenting skills.) Rudolf Dreikurs1 had another theory.

		There are many major changes that have taken place in society over the past few years that more directly explain the differences in children today. The outlook is very encouraging because, with awareness and desire, we can compensate for these changes and in doing so can also eliminate some of the problems that many think are caused by broken homes, too much television, and working mothers.

		The first major change is that adults no longer give children an example or model of submissiveness and obedience. Adults forget that they no longer act the way they used to in the good old days. Remember when Mom obediently did whatever Dad said, or at least gave the impression she did, because it was the culturally acceptable thing to do? In the good old days few people questioned the idea that Dad’s decisions were final.

		Because of the human rights movement, this is no longer true. Rudolf Dreikurs pointed out, “When Dad lost control of Mom, they both lost control of the children.” All this means is that Mom quit giving the children a model of submissiveness. This is progress. Many things about the good old days were not so good.

		In those days there were many models of submission. Dad obeyed the boss (who was not interested in his opinions) so he wouldn’t lose his job. Minority groups accepted submissive roles at great loss to their personal dignity. Today all minority groups are actively claiming their rights to full equality and dignity. It is difficult to find anyone who is willing to accept an inferior, submissive role in life. Children are simply following the examples all around them. They also want to be treated with dignity and respect.

		It is important to note that equality does not mean the same. Four quarters and a dollar bill are very different, but equal. Children obviously do not deserve all the rights that come with greater experience, skills, and maturity. Adult leadership and guidance are important. However, children deserve to be treated with dignity and respect. They also deserve the opportunity to develop the life skills they need in an atmosphere of kindness and firmness instead of an atmosphere of blame, shame, and pain.

		Another major change is that in today’s society children have fewer opportunities to learn responsibility and motivation. We no longer need children as important contributors to economic survival. Instead children are given too much in the name of love without any effort or investment on their part and they develop an entitlement attitude. Too many mothers and fathers believe that good parents protect their children from all disappointment. They rescue or overprotect—thus robbing their children of the opportunity to develop a belief in their capability to handle the ups and downs of life. Skill training is often neglected because of busy life schedules or a lack of understanding of how important it is for children to contribute. We often rob children of opportunities to feel belonging and significance in meaningful ways through responsible contributions and then complain and criticize them for not developing responsibility.

		Children do not develop responsibility when parents and teachers are too strict and controlling, nor do they develop responsibility when parents and teachers are permissive. Children learn responsibility when they have opportunities to learn valuable social and life skills for good character in an atmosphere of kindness, firmness, dignity, and respect.

		It is important to emphasize that eliminating punishment does not mean that children should be allowed to do whatever they want. We need to provide opportunities for children to experience responsibility in direct relationship to the privileges they enjoy. Otherwise, they become dependent recipients who feel that the only way to achieve belonging and significance is by manipulating other people into their service. Some children develop the belief, “I’m not loved unless others take care of me.” Others may develop the belief that they shouldn’t try because they can’t do very much that doesn’t invite shame and pain. It is saddest when they develop the belief “I’m not good enough” because they don’t have opportunities to practice proficiencies that would help them feel capable. These children spend a great deal of energy in rebellion or avoidance behaviors.

		When all of their intelligence and energy is directed toward manipulation, rebellion, and avoidance, children do not develop the perceptions and skills needed to become capable people. In the book Raising Self-Reliant Children in a Self-lndulgent World2 H. Stephen Glenn and I identify the Significant Seven Perceptions and Skills necessary for developing capable people.

		Significant Seven Perceptions and Skills

		
				Strong perceptions of personal capabilities—“I am capable.”

				Strong perceptions of significance in primary relationships—“I contribute in meaningful ways and I am genuinely needed.”

				Strong perceptions of personal power or influence over life—“I can influence what happens to me.”

				Strong intrapersonal skills: the ability to understand personal emotions and to use that understanding to develop self-discipline and self-control.

				Strong interpersonal skills: the ability to work with others and develop friendships through communicating, cooperating, negotiating, sharing, empathizing, and listening.

				Strong systemic skills: the ability to respond to the limits and consequences of everyday life with responsibility, adaptability, flexibility, and integrity.

				Strong judgmental skills: the ability to use wisdom and to evaluate situations according to appropriate values.

		

		Children developed these perceptions and skills naturally when they were allowed to work side by side with their parents, receiving on-the-job training while making meaningful contributions to the family lifestyle. The irony is that in the good old days children had opportunities to develop strong life skills, but had few opportunities to use them. Now the world is full of opportunities for which too many children are not prepared. Today children do not have many natural opportunities to feel needed and significant, but parents and teachers can thoughtfully provide these opportunities. A wonderful fringe benefit is that most behavior problems can be eliminated when parents and teachers learn more effective ways to help their children and students develop healthy perceptions and skills. Most misbehavior can be traced to a lack of development in these Significant Seven Perceptions and Skills.

		Understanding why children do not behave the way they used to is the first step for parents and teachers who are facing child-discipline challenges. We need to understand why controlling methods, which worked so well many years ago, are not effective with children today. We need to understand our obligation to provide opportunities, which were once provided by circumstances, for children to develop responsibility and motivation. And most important, we need to understand that cooperation based on mutual respect and shared responsibility is more effective than authoritarian control (see Table 1.1).

		TABLE 1.1
THREE MAIN APPROACHES FOR ADULT-CHILD INTERACTION




		
			
					STRICTNESS
(excessive control)
				
					
					• Order without freedom
• No choices
• “You do it because I said so.”
				
			

			
					PERMISSIVENESS
(no limits)
				
					
					• Freedom without order
• Unlimited choices
• “You can do anything you want.”
				
			

			
					POSITIVE DISCIPLINE
(authoritative; kindness
and firmness at the
same time)
				
					
					• Freedom with order
• Limited choices
• “You can choose within limits that show respect for all.”
				
			

		

		The attitude of parents or teachers who choose between each of the three approaches is very different.

		
			Strictness—“These are the rules by which you must abide, and this is the punishment you will receive for violation of the rules.” Children are not involved in the decision-making process.

			Permissiveness—“There are no rules. I am sure we will love each other and be happy, and you will be able to choose your own rules later.”

			Positive Discipline—“Together we will decide on rules for our mutual benefit. We will also decide together on solutions that will be helpful to all concerned when we have problems. When I must use my judgment without your input, I will use firmness with kindness, dignity, and respect.”

		

		As a fun way to illustrate the extreme differences between the three approaches, Dr. John Platt3 tells the story of three-year-old Johnny at breakfast time in each home. In a strict home, where Mom knows what is best, Johnny does not have a choice regarding breakfast. On a cold, rainy day, controlling mothers all over the world know that Johnny needs some kind of hot mush to get him through the day. Johnny, however, has different ideas. He looks at the mush and says, “Yuck! I don’t want this stuff!” One hundred years ago it was much easier to be a strict, controlling mother. She could just say, “Eat!” and Johnny would obey. It is more difficult today, so Mom goes through the following four steps in her effort to get obedience.

		Step one: Mom tries to convince Johnny why he needs hot mush to get him through the day. Remember what your mother told you hot mush would do inside your body? “It will stick to your ribs!” Have you ever thought about what a three-year-old thinks when he is told hot mush will stick to his ribs? He is not very impressed.

		Step two: Mom tries to make the mush taste better. She tries all kinds of concoctions—brown sugar, cinnamon, raisins, honey, maple syrup, and even chocolate chips. Johnny takes another bite and still says, “Yuck! I hate this stuff!”

		Step three: Mom tries to teach him a lesson in gratitude. “But Johnny, think of all the children in Africa who are starving to death.” Johnny is still not impressed and replies, “Well, send it to them.”

		Step four: Mom is now exasperated and feels that her only alternative is to teach him a lesson for his disobedience. She gives him a spanking and tells him he can just be hungry.

		Mom feels good about the way she handled the situation for about thirty minutes before she starts feeling guilty. What will people think when they find out she couldn’t get her child to eat? And what if Johnny is really suffering from hunger?

		Johnny plays outside long enough to build up guilt power before he comes in and claims, “Mommy, my tummy is so hungry!”

		Mom now gets to give the most fun lecture of all—the “I told you so” lecture. She doesn’t notice that Johnny is staring into space while he waits for her to finish so he can get on with life. Mom feels very good about her lecture. She has now done her duty to let him know how right she was. She then gives him a cracker and sends him out to play again. To make up for the nutritional loss suffered from the lack of a good breakfast, she goes into the kitchen and starts fixing liver and broccoli. Guess what lunch will be like?

		The next scene takes place in a permissive home, where Mom is training a future anarchist. When this Johnny comes into the kitchen, Mom says, “What would you like for breakfast, sweetheart?”

		Since Johnny has had three years of training, he is a real “sweetheart” and proceeds to run Mom through his training routine. Johnny first requests a soft-boiled egg on toast. He makes Mom cook nine eggs before she gets it just right. Then he decides he doesn’t really want a soft-boiled egg, he wants French toast. Mom has three eggs left, so she whips up French toast. Meanwhile Johnny has been watching television. During the commercial he sees that athletes can do marvelous things if they eat the Breakfast of Champions. He says, “I want Wheaties, Mom!” After he tastes the Wheaties, he changes his mind and asks for Sugar Crispies. Mom doesn’t have Sugar Crispies, but runs to the store to get some. Johnny doesn’t ever have to build up guilt power. He has Mom running on it twenty-four hours a day.

		These stories are not exaggerations. They are examples of true situations. One mother told me that her child wouldn’t eat anything except potato chips. I asked her where he got them. She exclaimed, “Well, I buy them because he won’t eat anything else!” Many children are being raised to be tyrants who feel they are significant only if they can manipulate other people into fulfilling their demands.

		We will now go into a home where Positive Discipline is used. There are two significant differences before breakfast starts. First, Johnny will be dressed and have his bed made before he even comes to breakfast. (Later, you will learn how to accomplish this.) The second difference is that Johnny will do something to make a contribution to the family routine, such as setting the table, making the toast, or scrambling the eggs. (Yes, three-year-old children can scramble eggs, as you will see when we discuss chores.)

		This morning is a cereal day. Mom gives Johnny a limited choice. “Would you like Cheerios or Wheaties?” (She doesn’t buy sugar-coated cereals.)

		This Johnny has also been watching television commercials about what the great athletes eat, so he chooses Wheaties. After one taste, he changes his mind and says, “I don’t want this stuff!”

		Mom says, “Fine. We can’t recrisp the Wheaties. Go outside and play, and I’ll see you at lunchtime.” Notice that Mom skipped all the steps the controlling mom went through. She didn’t try to convince him or tell him about starving children or try to make it taste better. She didn’t even have to spank him. She simply allowed him to experience the consequences of his choice.

		Since Mom is new at this, Johnny tries to build up guilt power

		
		
		
		
		
		
		
		
		BEWARE OF WHAT WORKS

		
		The Four R’s of Punishment

		
				Resentment—“This is unfair. I can’t trust adults.”

				Revenge—“They are winning now, but I’ll get even.”

				Rebellion—“I’ll do just the opposite to prove I don’t have to do it their way.”

				
				Retreat:
				
						Sneakiness—“I won’t get caught next time.”

						Reduced self-esteem—“I am a bad person.”

				

			

		

		
		
		
		
		
		IF NOT STRICTNESS, AND NOT PERMISSIVENESS—THEN WHAT?

		
		
		
		
		
		The Four Criteria for Effective Discipline

		
				Is it kind and firm at the same time? (Respectful and encouraging)

				Does it help children feel a sense of belonging and significance? (Connection)

				Is it effective long-term? (Punishment works in the short term, but has negative long-term results.)

				Does it teach valuable social and life skills for good character? (Respect, concern for others, problem solving, accountability, contribution, cooperation)

		

		
		KINDNESS AND FIRMNESS AT THE SAME TIME

		
		
		
		
		
		
		
		
		
		
		
		
		
		
		
				Your turn is coming.

				I know you can say that in a respectful way.

				I care about you and will wait until we can both be respectful to continue this conversation.

				I know you can think of a helpful solution.

				Act, don’t talk. (For example, quietly and calmly take the child by the hand and show him or her what needs to be done.)

				We’ll talk about this later. Now it is time to get in the car.

				(When child is having a temper tantrum.) We need to leave the store now. We’ll try again later (or tomorrow).

		

		
		OPPOSITES ATTRACT: WHEN ONE PARENT IS KIND AND THE OTHER IS FIRM

		
		
		HELPING CHILDREN FEEL A SENSE OF BELONGING AND SIGNIFICANCE (CONNECTION)

		
		
		IS IT EFFECTIVE LONG-TERM?

		
		
		
		TEACHING VALUABLE AND SOCIAL LIFE
SKILLS FOR GOOD CHARACTER

		
		THE POSITIVE DISCIPLINE JOURNEY

		
		
		
		REVIEW

		Positive Discipline Tools

		
				Eliminate punishment.

				Eliminate permissiveness.

				Use kindness and firmness at the same time.

				Provide opportunities for children to develop strength in the Significant Seven Perceptions and Skills.

				Beware of what works (punishment has negative long-term results).

				Give up the crazy idea that in order to make children do better, first you have to make them feel worse.

				Involve children in setting limits.

				Ask curiosity questions

				Use kind and firm phrases.

		

		Questions

		
				
				What are the two main reasons children don’t behave the way they used to in the good old days?

				
				What are the Significant Seven Skills and Perceptions? How could a lack of these lead to misbehavior in children?

				What are three approaches to child discipline, and what are the differences among them?

				Discuss the two main differences between Positive Discipline and other methods and why these differences are important for long-term results.

				What is meant by “beware of what works”?

				What are the Four R’s of Punishment? Share personal experiences of times you felt any of the Four R’s and why.

				What are the long-term effects for children who learn through strict methods, and why?

				What are the long-term effects for children who learn through Positive Discipline, and why?

				Why do things sometimes get worse before they get better?

				Which characteristics would you like to see children internalize as a result of their interaction with you as a parent or teacher?

				What are the Four Criteria for Effective Discipline, and how do they fit with punishment? Why are they effective in the long term?

				What are some phrases that include kindness and firmness at the same time?

		

	
		
			To Barry

			I became pregnant with my sixth child while working on my master’s degree. The university I attended was fifty miles from home. Because I deliver babies so quickly, and often early, during the last month Barry drove me to school (with our emergency birth kit in the back seat) and sat in an empty classroom while I attended classes. Mark was born during Christmas vacation. I love to nurse, so when school reconvened, Barry continued driving me and our nursing son the hundred-mile round-trip to school. He would then sit in an empty classroom with Mark so I could nurse during breaks.

			When our nursing babies cried at night, Barry would get up, change their diapers, and bring them to me to nurse. He could hardly remember getting up, but when I got up I had difficulty going back to sleep.

			After Mary was born (three years later), Barry and I both considered going back to school for advanced degrees. It was obvious that we could not both go to school since we had two children under the age of five. It was Barry’s decision that I should go since I loved school and he didn’t, and that he would prefer to be home every evening (after his full-time job as a civil engineer) with the kids while I pursued my Ed.D.

			People often ask me how I am able to do all that I do. Now you know—and you have a taste of why I love and appreciate him so much.

		

	
		
			Also by Jane Nelsen et al.

			Positive Discipline for Teenagers

			Positive Discipline in the Classroom

			Positive Discipline A–Z

			Positive Discipline for Single Parents

			Positive Discipline for Preschoolers

			Positive Discipline: The First Three Years

			Positive Discipline: A Teacher’s A–Z Guide

			Positive Time-Out and Over 50 Ways to Avoid Power Struggles in the Home and the Classroom

			Positive Discipline for Childcare Providers

			Positive Discipline in the Christian Home

			Positive Discipline for Working Parents

			Teaching Parenting the Positive Discipline Way

			Positive Discipline for Parenting in Recovery

			Positive Discipline for Your Stepfamily

			Raising Self-Reliant Children in a Self-Indulgent World

			Pup Parenting

			Parents Who Love Too Much

			Serenity: Four Principles for Eliminating Stress and Bringing

			Joy and Peace to Your Life and Relationships
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