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Dedication








This book is dedicated to all the wonderful teachers who have blessed and enriched my life. Teachers are a part of our lives from the moment we are born, and we meet them on every path we take. I wish to honor the teachers who were part of my family of origin, the family I created, and all those that I have met on my life’s journey.

My mother, Rosalie B. Dorfman, was my first and best teacher. Her sister, Lucille Karr, has been by my side ever since my mom died. My children, Debby Watson and David Schwartz, are wonderful teachers, and from their infancy until today, I have tried to learn as quickly as I can from them!

My mother-in-law, Bertha Speter, was a Holocaust survivor who shared her love of life with all of us. I was blessed to know Robert Duffy and his wonderful children. His quirky sense of humor even on the day he died taught me what true grace really looks like. My husband, Steve Porton, has brought hope and happiness to my life and even succeeded in teaching me to understand some math!

However, as an educator, I know that many of life’s lessons are also taught in school. I was very fortunate to have outstanding teachers at every level. I met my mentor when I started my work on my master’s degree at Goucher College. Dr. Eli Velder has been a source of wisdom and kindness, and a model of what “teachers of teachers” should be. When I worked on my doctorate, my advisor at the University of Maryland at College Park, Dr. Betty Malen, provided me with support, expertise, and the first good editing I had ever received.

If you do not learn from your fellow teachers in 40-plus years of teaching, you just aren’t listening. Excellent administrators—at the school level, Doris Williams; at the county level, Thurman Doolittle; and at the state level, Dr. Nancy Grasmick—have been wonderful role models for me.

Finally, all the students I have been privileged to teach since 1966: You have taught me humility, patience, and the importance of getting to know each of you. Your willingness to explore and grow with me has deeply enriched my life. To all my wonderful teachers, those mentioned here and in prayer and those who are yet to come, thank you and G-d bless you.
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Preface




Every job is a self-portrait of the person who did it. Autograph your work with excellence.

—Unknown

Let me describe two scenarios to you. If the way I describe the problems and my suggested solutions resonate with you, you have found a textbook that will help you to use the Common Core State Standards (CCSS) to teach literacy skills to your secondary students or observe their successful implementation.





Scenario One

It is the third of October, and Mrs. Jones is beginning her eleventh-grade U.S. history class. She tells her students the following: “Read pages 110–115 carefully, and be ready to discuss the main reasons for the Civil War when you have completed your reading.” Mrs. Jones is a good disciplinarian, so the students open their texts, and there is silence in the room until Mrs. Jones gives the signal for the class discussion to begin. However, most of the students are waiting patiently for the correct answers, trying to avoid being called on, or totally ignoring class activities. At the end of class, Mrs. Jones assigns additional reading for homework. She says to herself, “I don’t know why I bother; only five of them will read it!”

When she goes to the faculty room, she complains bitterly. “These kids either won’t read or don’t know how to read. I am so tired of giving reading assignments that they just will not read. What do they do in those middle schools? I teach history; I don’t teach reading!” Many of the other teachers nod in agreement with her. Mrs. Jones is sure the students are the problem.

Before we rush to judgment, let’s take a step back. Is all reading the same? Do many students have the skills necessary to sort through five pages of text in order to determine the major reasons for the Civil War when there is so much other information provided? Did the teacher give her students sufficient guidance for this section of reading so that all of her students would be able to navigate a rigorous text successfully? Do we read history the same way we read science texts? Novels? Mathematics texts? Do most students recognize that all reading is not the same? Do teachers teach their students how to read specifically for their content areas?



Scenario Two

Mrs. Smith, who has been learning how to teach reading and writing at the secondary level over the summer, is teaching the unit on the Civil War to this year’s eleventh-grade U.S. history students. It is the third of October. Her students walk in and read the warm-up: “What do you think are the five major causes of the Civil War?”

To help her reluctant and disengaged learners, she has created cooperative learning groups that provide immediate support to each student. To address her students who have a negative schema about history, she provides opportunities for students to bring in or look up information related to every unit of study. For those students whose prior knowledge may be questionable at best, every lesson begins with a warm-up designed to identify and clarify prior knowledge relevant to the day’s topic. To enrich the lesson for her more skillful history students, she asks them to find some primary source material that they will be expected to integrate into their teams’ responses.

After a brief discussion of the students’ prior knowledge of some of the root causes of the war, Mrs. Smith shows the students some artifacts from the Civil War era found in their state. The students seem interested in the memorabilia, and Mrs. Smith talks to them about some of the current problems that trace their roots back to pre–Civil War America. Because of the rigor of the text, Mrs. Smith assigns a variety of websites to each team of students that will provide additional background and enrichment information.

Before the students begin to read, she discusses the major topics that will be covered in the text. She utilizes a new vocabulary strategy so that the confusing words can be understood in this context. The students are helped to anticipate the essential elements of the reading so that they are sensitized to key elements in the text, and learn to “ask” probing questions to the authors of the text. When the students have started to work on their post-reading question, Mrs. Smith begins her class discussion by asking her students to return to their original answers to their warm-up to see if their ideas changed as a result of their reading.

This year, almost all of the students are engaged and involved in the lesson. At lunch time, Mrs. Smith remarks to her friends, “They must have some new teachers in the middle school because this year’s class is so much better prepared, or else that summer class really helped me.” How would you explain the change?

Fundamental Principles

I know that secondary educators are trained in specific content area. They expected to teach English, math, physics, French, or business, not reading! It is clear that unless teachers help their students read their books according to the disciplines fundamental to their content, especially in light of the forthcoming CCSS, many students will not know how.

The CCSS expect that all students will be taught using rigorous text; be asked to do writing that is appropriate, clear, and skillful; participate in meaningful and sophisticated class discussions; be provided access to being creative and innovative; and be given vocabulary development tools that support the broadening of skills needed to manage complex text. I further believe that we must understand how people learn in order for us to learn how to teach.

In our work together, we must strive to create a climate that assures students that they are safe, that the content is meaningful to them, and that teachers will provide the scaffolding needed for their success. If we are dedicated and skilled, we can experience the triumph of teaching: “It is the supreme art of the teacher to awaken joy in creative expression and knowledge” (Albert Einstein).
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