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          Who This Book Is For

        

      

    

    
      Many teachers create their own activities, either as a basis for a course or as supplementary materials to use along with a course book or other materials they are given. This short ‘how to’ book helps you discover different ways to present and write materials. There are awareness-raising tasks, a learning preferences questionnaire, tips for learners, information on learner strategies, and a comprehensive section with examples of activities including rubrics (written and oral instructions) and goals.

      I hope this is an interesting, eye-opening and enjoyable manual to work through. My experience with different learner types has been all of the above.

      It is necessary to mention, however, that there has been quite a bit of discussion recently as to the validity of learner types and learning preferences, and arguments both for and against can be readily found.

      One of the problems mentioned is the large number of theories mentioned in the literature. Coffield (Coffield et al. 2004a, 2004b) set out to determine if any of these theories could be used by educators, and suggests that classifying people into a fixed set of characteristics may be counter-productive to learning.

      Terminology has also been confusing as some of the same terms crop up and refer to different models, leaving teachers, trainers and writers in doubt as to which ones to use. Coffield and his colleagues in Should We Be Using Learning Styles? What Research Has to Say to Practice (Coffield et al. 2004a, 2004b) recommends six of the models they researched. Jill Hadfield, in an analysis of Coffield’s work, recommends a total of seven, three of which are relevant to this module. In the article Teacher Education and Trainee Learning Style (2006), Hadfield discusses whether learner types are determined from birth and unchangeable, or if learners have the option to move between different styles of learning. She goes on to say, “This is a crucial distinction, since many implications for classroom practice hang on the question of whether we consider learning styles to be fixed or mutable; namely how far we should match teaching techniques and tasks to learning styles and how far we should individualize instruction for different types of learner” (Jill Hadfield, Teacher Education and Trainee Learning Style, RELC Vol. 37, 2006, London).

      We can say that ‘learner types’ and ‘learning preferences’ are basically the same. Learner types are generally thought of as characteristics we are born with, while preferences usually refer more to the behavior we exhibit while learning. These preferences grow out of our learner type and are used to help us learn, either consciously by choice or subconsciously because they make us more comfortable with what we are doing.

      Two specific models recommended by Hadfield are the cognitive and behavioral ones, the first of which are addressed here. She goes on to mention modalities, also known as the visual, auditory, and kinesthetic model (VAK), and notes that the research done by Coffield et al. seems to concentrate on the idea of matching teaching style to individual learner types rather than on the concept of mixing teaching styles in order to reach a large number of learners. As Hadfield is in favor of an inclusive approach, she includes VAK in her list of learner types she considers to be important.

      In looking at the arguments for and against, it seems to me that helping learners to stretch out of learner types when necessary, and teaching them strategies to do so, is a vital part of both materials development and classroom practice. Teaching strategies as well as thinking skills to learners can be incorporated into tasks written for the classroom. Hadfield points out that teachers need to have access to all learner types and learning preferences so they can pick and choose the particular ones that will be helpful for their learners. It is my contention that this applies as well to materials writers and developers. Most educators and writers tend to teach or write tasks in the way they themselves learn best, indicating that a varied and mixed approach is a positive way forward to help learners become successful and enjoy the process of learning a new language.

    

  


  
    
      
        
        

        
          Aims

        

      

    

    
      The basic aims of this book are to:

      a) provide an overview of the basic categories of learner types (sensory-based perception: visual, auditory, kinesthetic emotional and kinesthetic motoric; and cognitive processing: global and analytic);

      b) give examples of activities designed to appeal to particular learner types;

      c) offer ideas on how to create activities to appeal to different learners;

      d) look at ways to alter, adapt, and expand activities to make them appeal to different learner types and to help learners stretch out of their comfort zones.
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          Getting Started

        

      

    

    
      Before you begin this book, read these short descriptions and do the tasks that follow.

      
        
        Task 1A Processing information

        In order to store and recall information:

        • Visual learners like to see words or images.

        • Auditory learners like to hear words or sentences.

        • Kinesthetic emotional learners like to involve their feelings and emotions.

        • Kinesthetic motoric learners like to do something or touch something.

        • Global learners like to have an overview.

        • Analytic learners like to have details.

        Think of examples of students from your classes who exhibit one of the above learning styles clearly.

        Look at activities you have used and find a task that you feel would appeal more to one of the learner types mentioned than to the others. If you found any of these activities as downloadable resources online, file them so you can come back to them later.
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        Task 1B Matching tasks to learner types

        Look at these activities and decide which learners they would appeal to, based on the information above. Remember that activities can appeal to more than one learner type.

        a) Completing a text by listening to a recording

        b) Having a discussion about a text

        c) Completing a chart with figures

        d) Matching sentence halves together

        e) Finding names for objects in pictures

        f) Exchanging personal information with a partner

        g) Miming activities

        h) Matching cards together

        i) Finding or discussing the gist of a text

        j) Describing words to a partner

        k) Working in cooperative groups

        l) Completing stem sentences

        

      

      Go to the next page to read the Commentary on this task.

    

  


  
    
      Commentary on Task 1

      a) This appeals mostly to auditory learners because the main task is understanding spoken language. There is some appeal to visual learners when they look at the text, and also to analytic learners as the answers may fall into logical categories of parts of speech or particular grammar usage.

      b) This appeals mostly to auditory learners because they need to both speak and listen, and to analytic learners because it deals with hard facts.

      c) This appeals mostly to visual learners, who like to see charts and other graphic organizers. It also appeals to analytic learners, who will generally search for a logical way to complete a chart.

      d) This appeals mostly to analytic learners because they usually base their answers on logical sequences. It can also appeal to visual learners because it deals with written text. If done as pair or group work, it can also appeal to auditory learners as they discuss the possibilities.

      e) This appeals mostly to visual learners, who enjoy seeing pictures. Done in groups, it could also be auditory, as the learners would presumably discuss their opinions.

      f) This appeals mostly to kinesthetic emotional and global learners because both value feelings and emotions. They also like to find out about other people, and look for ways to set up relationships with others.

      g) This appeals mostly to kinesthetic motoric learners, who look for every opportunity to move about in the classroom. In addition, because they enjoy this, they are often very good at miming.

      h) This appeals mostly to kinesthetic motoric learners because they like things they can touch and move about, and visual learners, who can read the words or look at the pictures on the cards.

      i) This appeals mostly to global learners because they prefer to have an overview rather than the details.

      j) This appeals to auditory learners, who enjoy speaking and listening, and also to analytic learners, who like to find ways to describe things accurately.

      k) This appeals to kinesthetic emotional learners, who enjoy working together with others, and also to global learners, who value teamwork and reaching goals together.

      l) This appeals to global learners, who like the chance to use their own words to complete sentences, and also to kinesthetic emotional learners, who like personalized learning experiences.
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          What Are Learner Types/Learning Preferences?

        

      

    

    
      In the first task, I gave a very brief explanation of six different learner types. Here we are going to look more carefully at the definitions of learner types and their learning preferences.

      Any observation of a class will lead to the conclusion that individuals take in and make sense of information in different ways. Although the ultimate goal of the teacher is to help learners reach a common level, the ways in which this is done can vary widely.

      Research in the field has been carried out on sensory-based perception (what we see, hear, feel or touch) and on cognitive processing (how we organize the knowledge we both receive and possess into complete pictures or details, whether we prefer a complete picture or the details). Most researchers would agree, however, that learning preferences mean we use filters to make sense of the flood of information around us. These preferences then show up as particular characteristics, which are often recognized when learners interact with their learning environments.

      We, and our learners, can become aware of habits and strategies that learners use to reach their goals. This is important to keep in mind when creating materials, as learners will react differently to both the presentation and the practice of language. Learners have different ways of becoming aware of new language features, and they process them and remember them differently. Keeping in mind that our learners are individuals is one of the tasks an ELT writer faces, and motivates us to look
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