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		    Disclaimer

				The aim of this book is to tell our experiences with honesty. Consequently, some chapters may trigger an adverse reaction. If a chapter is beginning to upset you, we advise that you immediately please stop reading and seek help or support. We are not doctors, therapists or experts on mental health conditions and disorders.
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				To Nic, Brax and Matt. 

				To my magical reason for being (a very big part of my very small world).

				

				Promise me you’ll always remember:

				‘You’re braver than you believe, stronger than you seem, and smarter than you think.’ – A.A Milne

			

		

	
		
			
				Foreword by Roy Blatchford CBE

				I started teaching in Her Majesty’s Prison, Brixton in 1973. When I moved to teach in a south London primary school I vowed that all my ‘top juniors’ would leave me with strong self-esteem and the dignity of articulacy and literacy, as prerequisites for success at secondary school. 

				‘Mental health’ was not in my vocabulary as a young teacher. However, it is rightly in the minds of students, parents and teachers today. My experience in schools over four decades tells me that children and young people cannot flourish in the school environment unless their self-esteem and readiness to learn are carefully nurtured by skilled teachers and support staff.

				Two years ago I had the privilege to be a member of the Education Policy Institute’s Commission, which produced the influential report ‘Children and Young People’s Mental Health: Time to Deliver’.1 

				In that role I saw first-hand the wide variance of practice within NHS services for those children and young people with mental health issues. I came to understand the imperative that we share nationally the very best local practices. I also came across the excellent work of James Hollinsley (editor of this collection) at Longwood Primary Academy, Harlow.

				At the launch of the EPI report, Secretary of State Jeremy Hunt spoke eloquently and personally about the issue of online bullying, and how, as a parent of three young children, he was keenly aware of what some parents and teachers have to manage. Hunt observed that when he was a child, if you were bullied at school at least you could escape when you went home. But pernicious texting means a young person today finds it difficult to escape.

				The delivery of effective services clearly hinges upon the many NHS partners involved. Yet it is teachers that are de facto in the frontline when it comes to children’s emotional wellbeing. Hence the need for mental health training to be part of initial and in-service provision for teachers.

				Further, we need to see a trained lead for mental health and wellbeing in every school and ensure that young people are involved in designing in-school support. Personal and social education programmes require a particular focus on the risks of contemporary social media and how pupils can build their resilience to confront its worst aspects.

				What gives me particular optimism is that we shall increasingly succeed in early identification and successful treatment of mental ill health in the young is the willingness of adults from all backgrounds to talk about the issue. As recently as five years ago, this was not the case.

				The subject is properly on the national agenda, politically and socially. This collection of essays is happy evidence of that much-needed coming together of professionals from different backgrounds, speaking powerfully about their important work with children and young people and their own personal experiences. 

				

				Endnotes:

				1. Frith, E. (2016): Children and Young People’s Mental Health: Time to Deliver. London: Education Policy Institute.

			

		

	
		
			
				… RIGHT?

				I wake up every day wondering what if I said the truth about me, about how I feel? Stopped living a lie. You see, the longer I do, the harder it gets. Every moment is a struggle to seem normal; to smile, to mask up and to put up.

				But I am a normal human being... right?

				

				Those voices, ever growing in the media population resonate through my soul ‘it’s okay, break the stigma’. But what would they make of me? Like unwanted truths in a relationship that are there but never told, I say nothing in fear that it might break what I have left. I look in the mirror but don’t recognise the person that others see.

				But I’m a normal parent... right?

				

				I wipe away the tears before school, and later after INSET. I would drink my soul away given half a chance. But my responsibility, my life, calls for order. So I cling on to what is reality, part hoping to conceal, part wanting to be caught so I can say ‘I’m not okay’; my finger constantly on the self-destruct button.

				But I’m a normal teacher... right?

				

				I look to religion, to music, to walks in the country. I look to normality, to movies, to evenings out. I look to counselling, to friends, to loved ones. I look to social media, to food, to another. I turn to myself and ask ‘why can you not just say it to someone?’.

				The bell goes again… 

				Children walk into class... 

				And I wonder... 

				You will be okay... right?

				

				But how many of you will feel like me? How many of you are stronger-willed? How many of you less resilient or without a foundation to survive? How many of you will suffer, even though you are ‘academically successful’?

				Then I realise... something needs to change... there needs to be a greater voice... right?

				

				The same thing shouldn’t happen to our next generation. Change is needed. The politics, the targets, the aspirations, the accountability procedures, the frameworks, goals and ethos – all need re-definition.

				Because I am a normal human being, parent and teacher and it’s the time to change. It is time to speak up and, more importantly, act.

				The question is not ‘am I normal?’. The question is this: ‘do you hold an educated voice of reason or do you have a voice in need of being reasonably educated?’

				When it comes down to mental health and wellbeing within schools and beyond, there is much education to do.

				

				Poor mental health lies dormant and potentially in every human, regardless of status – some are just luckier than others without it waking up. To ensure that our actions truly matter our children need us, the profession, to change the agenda.

				It is time for wellbeing to rise alongside grades and be given the same gravitas as academic outcomes. Only then will the difference we make have true meaning.

				

				You agree with that... right?

				You are going to help make a change... right?

				You see the implications of what could be if we don’t... right?

				... right?

				

				– Thomas Campbell, primary school teacher and survivor of poor mental health.

			

		

	
		
			
				Chapter 1

			    The importance of mental health in schools
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				‘Once the understanding is there, we can all stand up and not be ashamed of ourselves, then it makes the rest of the population realise that we are just like them but with something extra.’ – Stephen Fry

				

				A quick note to the reader… I have rewritten this a dozen times over – some more emotive and some less, some fact-based and some anecdotal. I came to the conclusion that no matter what I write, it cannot emphasise enough the importance of wellbeing in schools – especially for those institutions and organisations with an infatuation of academic outcomes. These outcomes will mean very little without the contents of this book, and for some vice versa. I think the quote below is a good starting point, so let’s go with that. 

				‘A child’s mental health is just as important as their physical health and deserves the same quality of support. No one would feel embarrassed about seeking help for a child if they broke their arm – and we really should be equally ready to support a child coping with emotional difficulties.’ – HRH Duchess of Cambridge

				This sums up, perfectly, the current status of Britain’s mental health. As a society we have sat on a quiet, ever delicate, three-legged stool. On top of which is a child who, with an incessant need to rock backwards, is just waiting to fall.

				The reason that people like you or I went into the world of education is to make a difference, and we do. Yet within the educational system itself, there is a top-heavy focus on attainment, progress and outcome measures. This may be understandable, given the pressures of an ever-shrinking world and global workplace that our children will have to contend in later life. It is easily reasoned, measurable, and important, until you understand the larger, widespread problem surrounding mental health in schools and beyond. 

				

				And herein lies the problem

				Not being a lover of statistics, I loathed putting any in. It seems to somewhat undermine the suffering that is taking place. Yet, without it a clear picture of our national predicament cannot be seen.

				
						In early 2016 a snapshot survey by the NAHT of 1455 headteachers in England suggested that two-thirds of primary schools are not equipped to support mental health concerns.

						In 2016, and then again in 2017, Ofsted released that 90% of primary schools were rated Good or Outstanding.

				

				The evidential gap between standard of school and ability to cope with mental health concerns highlights how the mental wellbeing of pupils is not necessarily high within current educational accountability processes. As such, the mental health of this nation is at constant risk. Without placing a wider emphasis on, and support for schools; depression, anxiety, suicide rates, amongst many other mental health needs, will continue to rise and the effects will further regress our nation.

				

				What will happen to the three quarters of a million?

				Mental health is responsible for an increasing epidemic of harm to our youngest members of society. The damage in later life can be life-limiting, life-threatening, irreparable and lead to further generations experiencing the same. For those that are lucky, help is found. For those that are less lucky, they suffer. For those unfortunate, the consequences are incomprehensible.

			  
						10% of children and young people (aged 5-16 years) have a clinically diagnosable mental health problem, yet 70% of these have not had appropriate interventions at an early age.1

						1 in 12 young people self-harm at some point in their lives, though there is evidence that this could be a lot higher. Girls are more likely to self-harm than boys.2

						Suicide is the leading cause of death in young people (male and female) in their 20s and early 30s. Hanging preferred by males, poisoning by females. Suicide attempts are up to 20 times more frequent than completed suicides.3

						95% of imprisoned young offenders have a mental health disorder. Many of them are struggling with more than one disorder.4

						Along with the detrimental price to the individual and their families, the long-term cost to the UK economy is £105 billion per year.5 This is in reaction to what is already being caused. 
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				Based on average annual birth rate (2004-2014) of 780,445

				

				The above does not take into account those that are yet to show signs and symptoms or the ever-increasing migrant trend. Only last week, I had a young boy join us, separated from his family, who walked to the UK from Afghanistan; his story was unimaginable, but his needs were no less. 

				The UK is currently looking at over 772,000 individuals with mental health problems of whom schools feel that they are not equipped to provide support for. 772,000 is a number greater than the entire population of Leeds or 61 times the full capacity of Wembley Arena. 

				

				The darkness…

				The following assertions can be made regarding the current status of our education system: 

				
						The pressures on schools is unforgiving – for outcomes, not happiness or feeling whole.

						Schools are in need of further training on developing good mental health and access to better services (as stated before two-thirds of heads are leading schools that are ‘not equipped’). 

						Referrals to Child and Adolescent Mental Health Services (CAMHS) or Emotional Wellbeing and Mental Health Service (EWHMS) are inundated – requests made by schools are either lower than the threshold or have waiting times. It was uncovered in 2016 that the median of the maximum waiting times for all providers was 26 weeks for a first appointment and nearly ten months for the start of treatment.6

						Therefore, schools need to provide further support and care for those vulnerable with mental health needs that they are unsure of, diagnosed or not, to fill the void and ever-growing need for underfunded public sector systems (as only 0.7% of current national expenditure is on mental health).7

						Without a greater emphasis on ensuring that the children are mentally well and resilient, life outcomes will not improve.

						If schools do not meet the needs of individuals with mental health problems, regardless of the increasing academic outcomes at school, these issues may well manifest and effect later life.

						The effects of which will have emotional impact on the next generation, which according to current trends, is still growing in number.

						Go back to the start of this list, just add on another 100,000 innocents or so.

				

								

… and the trailblazers

				Yet there are solutions. This book is about caring for the most vulnerable in our society and shaping futures – sharing best practice in education and beyond. The light, shining without excuse and without fear, to lead towards further understanding and better outcomes for the whole person. The trailblazers for children’s mental health: 

				
						School leaders and schools that put every child first and recognise that the mental health and wellbeing of children is as high as, if not higher than, academic achievement.

						Charities and think tanks that put their Heads Together to increase strength in voice and an understanding of the wider mental health picture.

						Brave and strong individuals who have survived experiences with mental health who, in sharing, increase the understanding that at times ‘it is ok not to be ok’. 

				

				Nelson Mandela once said that ‘Education is the most powerful weapon you can use to change the world’. He is right, but education in Britain needs to be redefined to meet the needs of the human condition – rather than conditions set by others.

				

				Endnotes

				1. Children’s Society. (2008): The Good Childhood Inquiry: health research evidence. London: Children’s Society.

				2. Brooks, F. (2015): HBSC England National Report 2014. Hatfield, UK: University of Hertfordshire.

				3. National Office of Statistics. (December 2017). Statistical bulletin: Suicides in the UK: 2016 registrations. London: National Office of Statistics.

				4. YoungMinds. (2014): Same Old… the experiences of young offenders with mental health needs. London: YoungMinds.

				5. Department of Health. (2016): No health without mental health: A cross-Government mental health outcomes strategy for people of all ages Supporting document – The economic case for improving efficiency and quality in mental health. London: Department of Health.

				6. Frith, E. (2016): CentreForum Commission on Children and Young People’s Mental Health: State of the Nation. London: CentreForum.

				7. Independent Mental Health Taskforce to the NHS. (2016): The Five Year Forward View for Mental Health. London: the Mental Health Taskforce (NHS).

			

		

	
		
			
				Chapter 2

We all have ‘mental health’ – it’s what you do with it that counts
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				‘There is no health without mental health.’ – Dr. David Satcher

				Within the media, there is a growing awareness and publication around ‘mental health’. Over the years the terminology has changed and, more recently, so has perspective. As such, it is important to understand the link between history and present when looking at mental health. 

			  
				A very, very brief history and why it is important 

				For the larger part of history, those with poor mental health were treated very poorly. In medieval times, it was linked to witchcraft and demons – mostly leading to attempted exorcism or burning at the stake. The scientific approach was through the drilling into the skull (trephining) to release the spirit. Before these times of ‘medical’ practice, it was linked to making gods angry. 

				The 1600s saw the growing introduction of lunatic asylums e.g. Bedlam, that saw the vulnerable removed from communities and kept in dismal, prison-like conditions including shackles and beating – seemingly a refuge for them with a focus on keeping them in. The 1800s started to see treatments such as rotation therapy in which a chair was suspended and the patient was spun in a circular motion until they promised the staff that they would get better. Over time these changed from being places in which those less affluent could be watched by visiting public to being redefined by the early 20th century as ‘mental hospitals’ with a more

				
				
			  
				
				
				
						The Mental Health Foundation (2003) stated that over ‘450 million people worldwide have a mental health problem’. 

						Time to Change stated that ‘1 in 4 people will have a mental health problem this year, but too many people are made to feel isolated and ashamed as a result’.

				

				
				
				
						They are curious and interested in the world.

						They are willing and wanting to learn.

						They can sit and reflect at times about what is going on.

						They have the ability to experience love, affection and emotions.

						They get upset when things are upsetting them and bring themselves back to a level state without needing intense intervention. 
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