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    This collection brings together Booker T. Washington’s Up from Slavery and Working With the Hands, two closely connected works of nonfiction that present his life, educational thought, and work at Tuskegee. Rather than attempting to represent every form of Washington’s extensive public writing and speaking, the volume centers on two book-length texts that he explicitly linked through subject matter and purpose. Read in sequence, they move from autobiography toward a fuller account of industrial education and institutional development. Together they offer a sustained introduction to Washington as a memoirist, educational advocate, public leader, and interpreter of the practical conditions confronting Black Americans after emancipation.

Washington was born into slavery in Virginia and became one of the most prominent African American educators and public figures of the late nineteenth and early twentieth centuries. His public career was inseparable from the Tuskegee Normal and Industrial Institute in Alabama, where he served as founding principal. The institution, established in 1881, became the principal setting through which he advanced his educational program. These books therefore belong both to the history of American autobiography and to the history of Black education, philanthropy, labor, and civic leadership. Their shared focus is not private experience alone, but the relation between individual advancement, organized education, and community life.

Up from Slavery, first published as a book in 1901 after appearing serially in The Outlook, is Washington’s best-known autobiographical narrative. It recounts his passage from enslavement through schooling and into the work of building an educational institution. The book places personal memory within a larger national transition from slavery to freedom, reconstruction, and the difficult circumstances that followed. Its title frames advancement as a process rather than an isolated achievement, and its narrative repeatedly connects Washington’s own development to the efforts of teachers, students, families, supporters, and local communities. The result is an autobiography shaped by public responsibilities as much as by personal recollection.

As a text type, Up from Slavery combines memoir, Bildungsroman-like life narrative, social observation, and institutional history. Washington tells his story in a direct chronological movement while pausing to consider education, work, leadership, and relations between racial communities in the United States. The book does not function as a novel, and its central claims rest on the authority of lived experience and public service. Its autobiographical form allows Washington to present educational principles through episodes of travel, study, teaching, fundraising, and administration. Personal events are thus consistently directed toward broader questions about what schools can accomplish and what forms of preparation may serve students and communities.

The opening premise of Up from Slavery is Washington’s emergence from the conditions of slavery into the pursuit of education and useful work. From that beginning, the narrative traces the formation of commitments that would guide his later career. Washington gives particular attention to the value of discipline, self-help, literacy, skilled labor, and institutional cooperation. He also records encounters with people whose assistance, instruction, or confidence aided his progress, making clear that his story is not presented as an achievement detached from others. The book’s enduring force lies partly in this interplay between individual determination and the networks of labor, teaching, patronage, and collective effort that made educational work possible.

Working With the Hands, published in 1904, is presented as a sequel to Up from Slavery and carries the subtitle Being a Sequel to Up from Slavery, Covering the Author’s Experiences in Industrial Training at Tuskegee. The later book narrows and extends the concerns of the earlier autobiography. Where Up from Slavery supplies the broad arc of Washington’s life and public emergence, Working With the Hands concentrates more directly on the educational work associated with Tuskegee. Its publication confirms that Washington regarded industrial training not as an incidental feature of his career, but as a central subject requiring explanation in its own right.

Working With the Hands is a work of educational nonfiction and institutional account. It explains the purposes and practices of training that joined classroom instruction with practical labor and trades. Washington uses the experiences of Tuskegee to argue for education connected to productive work, economic capability, and the needs of daily life. The book is therefore more programmatic than a conventional memoir, though it remains grounded in the author’s observations and responsibilities as an educator. It addresses readers interested in schools, social improvement, and the material foundations of independence, while also documenting the ambitions and difficulties of maintaining an educational institution in the American South.

Placed beside one another, the two books illuminate the close relation Washington drew between education and labor. In his account, work with the hands is neither simply a source of income nor a topic separate from intellectual training; it is part of a larger conception of character, competence, and service. The texts repeatedly return to the need for schools to engage actual conditions rather than abstract ideals alone. They emphasize building, farming, domestic work, trades, administration, and other forms of practical knowledge as matters connected to dignity and preparation. This focus gives the collection its coherence and distinguishes it within the tradition of American educational writing.

A second unifying theme is institution building. Washington’s autobiographical narrative and his account of industrial training both show that educational aims require land, buildings, teachers, students, equipment, funding, and durable public support. His attention to these concrete matters sets his writing apart from accounts that treat reform chiefly as an affair of ideas. Schools appear in these works as places where principles must be tested through administration and labor. Washington’s perspective is consequently both aspirational and practical: he considers broad social questions while closely attending to the operations through which a school can teach, survive, and grow. Tuskegee is the recurring institutional center of that vision.

Washington’s prose is generally lucid, purposeful, and addressed to a broad reading public. He favors explanatory narrative, illustrative incident, and plain statements of principle over experimental literary display. In Up from Slavery, this style supports the forward movement of memoir and the presentation of formative experiences. In Working With the Hands, it serves exposition and advocacy, allowing educational methods and their intended results to be described in accessible terms. Across both volumes, the voice is marked by confidence in organized effort, patience, and the cumulative value of disciplined work. The stylistic continuity makes the books especially well suited to be read as companion texts.

The lasting significance of these works arises from their place in American literary, educational, and African American intellectual history. Up from Slavery has remained a major autobiographical account of life after emancipation and of the pursuit of education under restrictive conditions. Working With the Hands preserves Washington’s extended statement of industrial education as practiced and defended at Tuskegee. Washington’s public program, including his views on education, labor, and racial progress, has been the subject of substantial historical debate. Reading these books together provides direct access to the arguments and experiences through which he articulated that program, while also locating his writing within the contested history of Black leadership in the United States.

This edition is designed to preserve the dialogue between a life narrative and its sequel on educational practice. Up from Slavery supplies the personal and historical background against which Washington’s later exposition can be understood; Working With the Hands develops the institutional implications of the commitments established in the autobiography. The pairing invites readers to consider how an author’s personal history, public vocation, and educational theory can converge in nonfiction prose. It also reveals the continuity of Washington’s concerns: access to learning, the status of labor, the responsibilities of leadership, and the creation of institutions intended to serve a people emerging from slavery into freedom.
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    Booker T. Washington was an American educator, author, and public leader whose life spanned the final years of slavery, Reconstruction, and the rise of segregation in the United States. Born into slavery in Virginia around 1856, he became one of the most prominent African American figures of the late nineteenth and early twentieth centuries. His writing and public work centered on education, economic development, institutional building, and the difficult conditions confronting Black Americans after emancipation. Through his leadership of Tuskegee Institute and books including Up from Slavery and Working with the Hands, Washington reached a national audience and helped shape debates about racial progress and citizenship.

After emancipation, Washington pursued schooling while working, an experience that informed his later emphasis on discipline, practical learning, and self-support. He attended Hampton Normal and Agricultural Institute in Virginia, where he studied under Samuel Chapman Armstrong, the school’s founder and principal. Hampton’s combination of academic instruction, manual training, and teacher preparation strongly influenced Washington’s educational philosophy. Washington later taught at Hampton before accepting an opportunity in 1881 to organize a new school for Black students in Alabama. His early education gave him both a model for institutional work and a network of supporters, while also exposing him to competing ideas about the purposes of education in a racially unequal society.

Washington became the founding principal of the Tuskegee Normal School, later known as Tuskegee Institute, in Tuskegee, Alabama. Beginning with limited resources, he directed the school’s growth into a nationally recognized institution. Tuskegee combined academic subjects with training in trades, agriculture, domestic science, and teaching, reflecting Washington’s belief that education should equip students for useful work and community leadership. He placed particular importance on building the institution through the labor and skills of its students and staff, an approach that became central to his public image. The school also served as a base for his fundraising, writing, lectures, and engagement with national discussions of education and race.

Washington’s most famous book, Up from Slavery, was published in 1901. Written as an autobiography, it recounts his movement from enslavement to educational leadership and presents Tuskegee’s development as an example of collective effort and constructive education. The book became widely read and helped establish Washington as an influential interpreter of Black life for many American readers. Its narrative emphasizes perseverance, work, schooling, and cooperation, while describing the obstacles imposed by poverty and racial discrimination. Up from Slavery remains important both as a personal account of an extraordinary career and as a document of the political and social arguments Washington advanced during his lifetime.

Working with the Hands, published in 1904 as a sequel to Up from Slavery, further explains Washington’s experience with industrial education at Tuskegee. In it, he describes the practical work undertaken in the school’s shops, farms, and building projects, presenting manual and technical training as part of a broad educational program rather than as an alternative to intellectual development. The book reflects his conviction that communities excluded from equal opportunity could strengthen their position through skills, property, institutions, and organized effort. Like his earlier autobiography, it links individual achievement to the larger work of building schools, businesses, and civic capacity under the restrictive conditions of the period.

Washington was also a major public speaker and adviser whose views drew both support and criticism. He argued for educational and economic advancement and often urged Black Americans to develop resources within their communities. His 1895 Atlanta Exposition address became especially well known for advocating a gradual approach to racial progress and for emphasizing vocational opportunity and economic cooperation. Critics, including other African American intellectuals and activists, objected to aspects of his public accommodation of segregation and disenfranchisement. These disagreements reveal the range of strategies being debated among Black leaders at the turn of the twentieth century, as well as Washington’s exceptional influence within those debates.

Washington continued to lead Tuskegee, write, lecture, and raise support for educational work until his death in 1915. His legacy is inseparable from the institution he built and from the enduring reach of Up from Slavery, which remains a frequently studied account of African American education and public leadership after emancipation. Working with the Hands likewise preserves his detailed defense of practical training and institution building. Although his racial politics remain the subject of substantial historical debate, Washington’s achievements as an educator and organizer are widely recognized. His life continues to invite discussion about education, labor, leadership, racial justice, and the varied responses to inequality in American history.
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    Booker T. Washington’s Up from Slavery (1901) and Working with the Hands (1904) emerged from the transformation of the United States after the Civil War. Their historical range extends from Washington’s birth into slavery in Virginia in the mid-1850s through the consolidation of Jim Crow segregation at the turn of the twentieth century. Both works address the condition of African Americans in a nation where emancipation had ended legal slavery but had not secured equal civil or political power. Washington wrote as an educator, institution builder, lecturer, and nationally known spokesman during an era marked by industrial growth, racial violence, disfranchisement, migration, and debates over Black education and citizenship.

Washington was born enslaved, probably in 1856, on the Burroughs plantation in Franklin County, Virginia. The Civil War, fought from 1861 to 1865, destroyed slavery as a legal institution in the Confederate states. The Emancipation Proclamation of 1863 applied to areas under rebellion, while the Thirteenth Amendment, ratified in 1865, abolished slavery throughout the United States. Up from Slavery begins from this world of bondage and liberation, presenting emancipation as a decisive opening while also acknowledging the uncertainty faced by formerly enslaved families. Its early scenes belong to the larger history of millions of people navigating freedom without land, wealth, formal schooling, or dependable protection.

Reconstruction shaped the opportunities and limits that followed emancipation. Between 1865 and 1877, the federal government created the Freedmen’s Bureau, adopted the Fourteenth and Fifteenth Amendments, and briefly supported interracial state governments in the former Confederacy. Black communities established churches, schools, mutual-aid organizations, and political institutions at remarkable speed. Washington’s account of pursuing literacy and schooling reflects the intense demand for education among freedpeople. Yet Reconstruction’s gains were contested by white violence, economic coercion, and resistance to Black political participation. The ending of federal Reconstruction in 1877 left African Americans in the South increasingly exposed to state and local regimes that restricted their rights.

Washington’s education at Hampton Normal and Agricultural Institute was central to the ideas developed in both books. Founded in Virginia in 1868 under the leadership of Samuel Chapman Armstrong, Hampton served formerly enslaved people and later Native American students. Its curriculum joined academic instruction with agricultural, industrial, and domestic training. Washington attended Hampton in the 1870s and later taught there. Up from Slavery portrays the school as formative, emphasizing discipline, labor, hygiene, institutional order, and service. These themes were not merely personal preferences; they reflected a wider nineteenth-century movement for industrial education, shaped by philanthropy, postwar reform, and beliefs that practical training could promote economic independence.

In 1881, Washington became the first principal of the Tuskegee Normal School for Colored Teachers in Alabama, an institution initially authorized by the Alabama legislature. Tuskegee opened in a borrowed church building before moving to land purchased by its supporters. Washington and his students developed a campus through farming, brickmaking, construction, and other forms of labor. Up from Slavery uses the school’s early history to show institution building under severe material constraints. The account also records the support of local Black communities, whose contributions of money, labor, and faith were essential. Tuskegee became a leading center of Black education and a practical demonstration of Washington’s educational program.

The South in which Tuskegee grew was dominated by agriculture, especially cotton, and by systems of tenancy and sharecropping. After slavery, many Black farmers remained tied to landowners and merchants through debt, unstable crop prices, and limited access to credit. Washington repeatedly treated land ownership, thrift, farming skill, and business knowledge as routes toward greater security. Working with the Hands places these concerns within a larger program of economic advancement. Its advocacy did not deny that African Americans faced exclusion and discrimination, but it stressed building resources within the circumstances then available. The book therefore belongs to the history of southern rural poverty as well as to the history of Black schools and public leadership.

Industrialization transformed the United States during Washington’s lifetime. Railroads, steel, manufacturing, urban construction, and national markets expanded rapidly in the late nineteenth century, while many workers experienced low wages, dangerous conditions, and economic insecurity. Washington argued that African Americans needed access to skilled trades, agriculture, and business if they were to gain a durable place in the changing economy. In Working with the Hands, he presents productive labor as dignified and socially necessary rather than degrading. This argument addressed a culture in which manual work was often associated with slavery and racial subordination. He sought to redefine skilled work and property ownership as evidence of capacity, responsibility, and civic standing.

Washington’s rise also depended on networks of northern philanthropy. Donors including George Foster Peabody, William H. Baldwin Jr., and later Andrew Carnegie aided Tuskegee and related educational projects. Such support reflected a broader Progressive Era interest in vocational training, social uplift, and organized philanthropy. It also gave Washington access to influential white political and business circles. Up from Slavery recounts fundraising journeys and meetings with prominent figures as part of the school’s development. These passages document the unequal distribution of wealth and power in the United States: Black institutions often required outside financial backing, while their leaders had to persuade donors that education could produce measurable social and economic results.

The political setting of the 1890s was increasingly hostile to Black voting rights in the South. Mississippi adopted a new constitution in 1890, and other southern states soon used poll taxes, literacy tests, complex registration rules, and other devices to disfranchise many Black citizens. Segregation expanded in public transportation, schools, and public accommodations. The Supreme Court’s 1896 decision in Plessy v. Ferguson upheld state-imposed racial separation under the doctrine of “separate but equal,” giving constitutional cover to many Jim Crow laws. Washington’s books were written amid this retreat from Reconstruction-era protections. Their emphasis on education, property, and economic organization must be understood against the narrowing of formal political power.

Washington’s 1895 speech at the Cotton States and International Exposition in Atlanta made him a nationally prominent figure. Often called the Atlanta Compromise address, it urged Black people to pursue industrial education and economic progress while accepting social separation in the immediate circumstances of the South. The speech also asked white Southerners to recognize Black labor, loyalty, and economic importance. Many white newspapers and political leaders praised it, and Washington’s influence grew. Up from Slavery incorporates the period in which he became a public spokesman. The book’s restrained discussion of racial conflict reflects the public strategy associated with Atlanta: securing institutional support and practical opportunities without directly demanding immediate social integration.

That strategy was controversial among African American leaders. Journalists, ministers, educators, and activists differed over whether economic advancement could be separated from political rights and resistance to segregation. W. E. B. Du Bois, who had initially recognized Washington’s accomplishments, sharply criticized Washington’s program in The Souls of Black Folk (1903). Du Bois argued that Black Americans needed civil rights, political participation, and higher education alongside vocational training. The debate was not simply personal; it concerned competing responses to disfranchisement, violence, and discrimination. Reading Up from Slavery and Working with the Hands in this context shows that Washington’s emphasis on labor represented one influential position within a broad and contested field of Black political thought.

Racial violence remained a central fact of the period, even when Washington’s autobiographical works did not make it their dominant subject. Lynching and mob violence occurred across the South and in other regions, while legal systems frequently failed to protect Black victims. Ida B. Wells conducted major anti-lynching investigations and campaigns beginning in the 1890s, documenting the false pretexts commonly used to justify mob killings. Washington publicly condemned lynching on several occasions, including in speeches and correspondence, but he generally pursued a cautious public style in dealing with white southern power. The limited prominence of violence in these books has consequently become important to later assessments of their political rhetoric and intended audiences.

Up from Slavery was first published in 1901 after appearing in serial form in the Outlook magazine. It combines autobiography with an account of Tuskegee’s founding, Washington’s public work, and his encounters with people across racial and regional lines. The book appeared when autobiographical writing by formerly enslaved people and their descendants remained a powerful means of recording Black experience for national audiences. Washington’s narrative differs from antebellum slave narratives because it follows freedom into education, institution building, and public leadership. Its title frames an individual life as a movement from enslavement toward achievement, while its institutional focus connects that story to collective efforts in Black communities.

Working with the Hands, published in 1904 and presented as a sequel to Up from Slavery, extends Washington’s account beyond his early life and Tuskegee’s founding. It explains more directly his arguments for industrial education, practical skill, agricultural improvement, and the social value of labor. The sequel appeared as Tuskegee was expanding its influence through teaching, fundraising, conferences, and demonstrations of trades and farming methods. Washington’s use of “hands” evokes both physical work and the skilled workforce required by a modern economy. The book therefore responds to an age in which industrial efficiency and vocational preparation were increasingly discussed as solutions to poverty, social conflict, and unequal access to opportunity.

The educational arguments in Working with the Hands should not be reduced to a rejection of intellectual learning. Tuskegee offered academic subjects as well as industrial and agricultural instruction, and Washington himself was an accomplished writer and speaker. Nonetheless, he consistently gave special prominence to training that could produce goods, maintain institutions, improve farms, and create livelihoods. His position was shaped by the scarcity of capital available to most Black southerners and by white-controlled labor markets that often excluded Black workers from skilled employment. The book’s practical language seeks to demonstrate that Black education could contribute to local economies and challenge racist assumptions about ability, though it did not remove the structural barriers those workers faced.

The two books also belong to the communications culture of the early twentieth century. Washington used lectures, newspapers, magazines, correspondence, and publishing to build a national reputation. Improved rail travel enabled extensive speaking and fundraising tours, while mass-circulation periodicals connected readers across regions. His ties to Republican presidents and influential business leaders gave him unusual access to national politics, although African American voting strength in the South had been severely reduced. The public image created in Up from Slavery and Working with the Hands was thus part of Washington’s wider institutional work. He wrote not only to narrate past events, but also to attract support, explain Tuskegee’s methods, and intervene in national discussions about race and education.

Later readers have interpreted this collection in changing ways. Early admirers often emphasized Washington’s rise from slavery, his administrative skill, and Tuskegee’s achievements. Critics, particularly those influenced by Du Bois and later civil-rights scholarship, have questioned the accommodation to segregation associated with his public program and noted the books’ limited treatment of coercion and racial violence. Historians have also examined Washington’s private political activity, fundraising networks, and the diversity of opinion within Black communities. Together, Up from Slavery and Working with the Hands function as commentary on the postemancipation South, industrial capitalism, and the struggle to create institutions under Jim Crow. Their continuing importance lies partly in the tensions they preserve between self-help, collective advancement, political rights, and racial inequality.
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    Up From Slavery
Booker T. Washington’s autobiography traces his movement from enslavement and postwar poverty toward education, public leadership, and the founding of institutions devoted to Black advancement. It emphasizes discipline, practical learning, self-reliance, and interracial cooperation, presenting personal experience as an argument for gradual social and economic progress. The tone is reflective and purposeful, combining memoir with a broader philosophy of education and civic responsibility.
Working With the Hands
In this essayistic work, Washington develops his case for industrial and practical education as a foundation for individual independence and community development. He argues that skilled labor, intellectual training, and moral character should reinforce one another rather than compete, especially in the struggle for economic security and social respect. Its direct, persuasive style extends the concerns of *Up From Slavery* from personal narrative into a more explicit program of work, education, and collective uplift.
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This volume is the outgrowth of a series of articles, dealing with incidents in my life, which were published consecutively in the Outlook. While they were appearing in that magazine I was constantly surprised at the number of requests which came to me from all parts of the country, asking that the articles be permanently preserved in book form. I am most grateful to the Outlook for permission to gratify these requests.

I have tried to tell a simple, straightforward story, with no attempt at embellishment. My regret is that what I have attempted to do has been done so imperfectly. The greater part of my time and strength is required for the executive work connected with the Tuskegee Normal and Industrial Institute, and in securing the money necessary for the support of the institution. Much of what I have said has been written on board trains, or at hotels or railroad stations while I have been waiting for trains, or during the moments that I could spare from my work while at Tuskegee. Without the painstaking and generous assistance of Mr. Max Bennett Thrasher I could not have succeeded in any satisfactory degree.


Introduction


Table of Contents


The details of Mr. Washington's early life, as frankly set down in "Up from Slavery," do not give quite a whole view of his education. He had the training that a coloured youth receives at Hampton, which, indeed, the autobiography does explain. But the reader does not get his intellectual pedigree, for Mr. Washington himself, perhaps, does not as clearly understand it as another man might. The truth is he had a training during the most impressionable period of his life that was very extraordinary, such a training as few men of his generation have had. To see its full meaning one must start in the Hawaiian Islands half a century or more ago.1 There Samuel Armstrong, a youth of missionary parents, earned enough money to pay his expenses at an American college. Equipped with this small sum and the earnestness that the undertaking implied, he came to Williams College when Dr. Mark Hopkins was president. Williams College had many good things for youth in that day, as it has in this, but the greatest was the strong personality of its famous president. Every student does not profit by a great teacher; but perhaps no young man ever came under the influence of Dr. Hopkins, whose whole nature was so ripe for profit by such an experience as young Armstrong. He lived in the family of President Hopkins, and thus had a training that was wholly out of the common; and this training had much to do with the development of his own strong character, whose originality and force we are only beginning to appreciate.

In turn, Samuel Armstrong, the founder of Hampton Institute, took up his work as a trainer of youth. He had very raw material, and doubtless most of his pupils failed to get the greatest lessons from him; but, as he had been a peculiarly receptive pupil of Dr. Hopkins, so Booker Washington became a peculiarly receptive pupil of his. To the formation of Mr. Washington's character, then, went the missionary zeal of New England, influenced by one of the strongest personalities in modern education, and the wide-reaching moral earnestness of General Armstrong himself. These influences are easily recognizable in Mr. Washington to-day by men who knew Dr. Hopkins and General Armstrong.

I got the cue to Mr. Washington's character from a very simple incident many years ago. I had never seen him, and I knew little about him, except that he was the head of a school at Tuskegee, Alabama. I had occasion to write to him, and I addressed him as "The Rev. Booker T. Washington." In his reply there was no mention of my addressing him as a clergyman. But when I had occasion to write to him again, and persisted in making him a preacher, his second letter brought a postscript: "I have no claim to 'Rev.'" I knew most of the coloured men who at that time had become prominent as leaders of their race, but I had not then known one who was neither a politician nor a preacher; and I had not heard of the head of an important coloured school who was not a preacher. "A new kind of man in the coloured world," I said to myself — "a new kind of man surely if he looks upon his task as an economic one instead of a theological one." I wrote him an apology for mistaking him for a preacher.

The first time that I went to Tuskegee I was asked to make an address to the school on Sunday evening. I sat upon the platform of the large chapel and looked forth on a thousand coloured faces, and the choir of a hundred or more behind me sang a familiar religious melody, and the whole company joined in the chorus with unction. I was the only white man under the roof, and the scene and the songs made an impression on me that I shall never forget. Mr. Washington arose and asked them to sing one after another of the old melodies that I had heard all my life; but I had never before heard them sung by a thousand voices nor by the voices of educated Negroes. I had associated them with the Negro of the past, not with the Negro who was struggling upward. They brought to my mind the plantation, the cabin, the slave, not the freedman in quest of education. But on the plantation and in the cabin they had never been sung as these thousand students sang them. I saw again all the old plantations that I had ever seen; the whole history of the Negro ran through my mind; and the inexpressible pathos of his life found expression in these songs as I had never before felt it.

And the future? These were the ambitious youths of the race, at work with an earnestness that put to shame the conventional student life of most educational institutions. Another song rolled up along the rafters. And as soon as silence came, I found myself in front of this extraordinary mass of faces, thinking not of them, but of that long and unhappy chapter in our country's history which followed the one great structural mistake of the Fathers of the Republic; thinking of the one continuous great problem that generations of statesmen had wrangled over, and a million men fought about, and that had so dwarfed the mass of English men in the Southern States as to hold them back a hundred years behind their fellows in every other part of the world — in England, in Australia, and in the Northern and Western States; I was thinking of this dark shadow that had oppressed every large-minded statesman from Jefferson to Lincoln. These thousand young men and women about me were victims of it. I, too, was an innocent victim of it. The whole Republic was a victim of that fundamental error of importing Africa into America. I held firmly to the first article of my faith that the Republic must stand fast by the principle of a fair ballot; but I recalled the wretched mess that Reconstruction had made of it; I recalled the low level of public life in all the "black" States. Every effort of philanthropy seemed to have miscarried, every effort at correcting abuses seemed of doubtful value, and the race friction seemed to become severer. Here was the century-old problem in all its pathos seated singing before me. Who were the more to be pitied — these innocent victims of an ancient wrong, or I and men like me, who had inherited the problem? I had long ago thrown aside illusions and theories, and was willing to meet the facts face to face, and to do whatever in God's name a man might do towards saving the next generation from such a burden. But I felt the weight of twenty well-nigh hopeless years of thought and reading and observation; for the old difficulties remained and new ones had sprung up. Then I saw clearly that the way out of a century of blunders had been made by this man who stood beside me and was introducing me to this audience. Before me was the material he had used. All about me was the indisputable evidence that he had found the natural line of development. He had shown the way. Time and patience and encouragement and work would do the rest.

It was then more clearly than ever before that I understood the patriotic significance of Mr. Washington's work. It is this conception of it and of him that I have ever since carried with me. It is on this that his claim to our gratitude rests.

To teach the Negro to read, whether English, or Greek, or Hebrew, butters no parsnips. To make the Negro work, that is what his master did in one way and hunger has done in another; yet both these left Southern life where they found it. But to teach the Negro to do skilful work, as men of all the races that have risen have worked, — responsible work, which IS education and character; and most of all when Negroes so teach Negroes to do this that they will teach others with a missionary zeal that puts all ordinary philanthropic efforts to shame, — this is to change the whole economic basis of life and the whole character of a people.

The plan itself is not a new one. It was worked out at Hampton Institute, but it was done at Hampton by white men. The plan had, in fact, been many times theoretically laid down by thoughtful students of Southern life. Handicrafts were taught in the days of slavery on most well-managed plantations. But Tuskegee is, nevertheless, a brand-new chapter in the history of the Negro, and in the history of the knottiest problem we have ever faced. It not only makes "a carpenter of a man; it makes a man of a carpenter." In one sense, therefore, it is of greater value than any other institution for the training of men and women that we have, from Cambridge to Palo Alto. It is almost the only one of which it may be said that it points the way to a new epoch in a large area of our national life.

To work out the plan on paper, or at a distance — that is one thing. For a white man to work it out — that too, is an easy thing. For a coloured man to work it out in the South, where, in its constructive period, he was necessarily misunderstood by his own people as well as by the whites, and where he had to adjust it at every step to the strained race relations — that is so very different and more difficult a thing that the man who did it put the country under lasting obligations to him.

It was not and is not a mere educational task. Anybody could teach boys trades and give them an elementary education. Such tasks have been done since the beginning of civilization. But this task had to be done with the rawest of raw material, done within the civilization of the dominant race, and so done as not to run across race lines and social lines that are the strongest forces in the community. It had to be done for the benefit of the whole community. It had to be done, moreover, without local help, in the face of the direst poverty, done by begging, and done in spite of the ignorance of one race and the prejudice of the other.

No man living had a harder task, and a task that called for more wisdom to do it right. The true measure of Mr. Washington's success is, then, not his teaching the pupils of Tuskegee, nor even gaining the support of philanthropic persons at a distance, but this — that every Southern white man of character and of wisdom has been won to a cordial recognition of the value of the work, even men who held and still hold to the conviction that a mere book education for the Southern blacks under present conditions is a positive evil. This is a demonstration of the efficiency of the Hampton-Tuskegee idea that stands like the demonstration of the value of democratic institutions themselves — a demonstration made so clear in spite of the greatest odds that it is no longer open to argument.

Consider the change that has come in twenty years in the discussion of the Negro problem. Two or three decades ago social philosophers and statisticians and well-meaning philanthropists were still talking and writing about the deportation of the Negroes, or about their settlement within some restricted area, or about their settling in all parts of the Union, or about their decline through their neglect of their children, or about their rapid multiplication till they should expel the whites from the South — of every sort of nonsense under heaven. All this has given place to the simple plan of an indefinite extension among the neglected classes of both races of the Hampton-Tuskegee system of training. The "problem" in one sense has disappeared. The future will have for the South swift or slow development of its masses and of its soil in proportion to the swift or slow development of this kind of training. This change of view is a true measure of Mr. Washington's work.

The literature of the Negro in America is colossal, from political oratory through abolitionism to "Uncle Tom's Cabin" and "Cotton is King" — a vast mass of books which many men have read to the waste of good years (and I among them); but the only books that I have read a second time or ever care again to read in the whole list (most of them by tiresome and unbalanced "reformers") are "Uncle Remus" and "Up from Slavery"; for these are the great literature of the subject. One has all the best of the past, the other foreshadows a better future; and the men who wrote them are the only men who have written of the subject with that perfect frankness and perfect knowledge and perfect poise whose other name is genius.

Mr. Washington has won a world-wide fame at an early age. His story of his own life already has the distinction of translation into more languages, I think, than any other American book; and I suppose that he has as large a personal acquaintance among men of influence as any private citizen now living.

His own teaching at Tuskegee is unique. He lectures to his advanced students on the art of right living, not out of text-books, but straight out of life. Then he sends them into the country to visit Negro families. Such a student will come back with a minute report of the way in which the family that he has seen lives, what their earnings are, what they do well and what they do ill; and he will explain how they might live better. He constructs a definite plan for the betterment of that particular family out of the resources that they have. Such a student, if he be bright, will profit more by an experience like this than he could profit by all the books on sociology and economics that ever were written. I talked with a boy at Tuskegee who had made such a study as this, and I could not keep from contrasting his knowledge and enthusiasm with what I heard in a class room at a Negro university in one of the Southern cities, which is conducted on the idea that a college course will save the soul. Here the class was reciting a lesson from an abstruse text-book on economics, reciting it by rote, with so obvious a failure to assimilate it that the waste of labour was pitiful.

I asked Mr. Washington years ago what he regarded as the most important result of his work, and he replied:

"I do not know which to put first, the effect of Tuskegee's work on the Negro, or the effect on the attitude of the white man to the Negro."

The race divergence under the system of miseducation was fast getting wider. Under the influence of the Hampton-Tuskegee idea the races are coming into a closer sympathy and into an honourable and helpful relation. As the Negro becomes economically independent, he becomes a responsible part of the Southern life; and the whites so recognize him. And this must be so from the nature of things. There is nothing artificial about it. It is development in a perfectly natural way. And the Southern whites not only so recognize it, but they are imitating it in the teaching of the neglected masses of their own race. It has thus come about that the school is taking a more direct and helpful hold on life in the South than anywhere else in the country. Education is not a thing apart from life — not a "system," nor a philosophy; it is direct teaching how to live and how to work.

To say that Mr. Washington has won the gratitude of all thoughtful Southern white men, is to say that he has worked with the highest practical wisdom at a large constructive task; for no plan for the up-building of the freedman could succeed that ran counter to Southern opinion. To win the support of Southern opinion and to shape it was a necessary part of the task; and in this he has so well succeeded that the South has a sincere and high regard for him. He once said to me that he recalled the day, and remembered it thankfully, when he grew large enough to regard a Southern white man as he regarded a Northern one. It is well for our common country that the day is come when he and his work are regarded as highly in the South as in any other part of the Union. I think that no man of our generation has a more noteworthy achievement to his credit than this; and it is an achievement of moral earnestness of the strong character of a man who has done a great national service.

Walter H. Page.



1 For this interesting view of Mr. Washington's education, I

  am indebted to Robert C. Ogden, Esq., Chairman of the Board

  of Trustees of Hampton Institute and the intimate friend of

  General Armstrong during the whole period of his educational

  work.
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I was born a slave on a plantation in Franklin County, Virginia. I am not quite sure of the exact place or exact date of my birth, but at any rate I suspect I must have been born somewhere and at some time. As nearly as I have been able to learn, I was born near a cross-roads post-office called Hale's Ford, and the year was 1858 or 1859. I do not know the month or the day. The earliest impressions I can now recall are of the plantation and the slave quarters — the latter being the part of the plantation where the slaves had their cabins.

My life had its beginning in the midst of the most miserable, desolate, and discouraging surroundings. This was so, however, not because my owners were especially cruel, for they were not, as compared with many others. I was born in a typical log cabin, about fourteen by sixteen feet square. In this cabin I lived with my mother and a brother and sister till after the Civil War, when we were all declared free.

Of my ancestry I know almost nothing. In the slave quarters, and even later, I heard whispered conversations among the coloured people of the tortures which the slaves, including, no doubt, my ancestors on my mother's side, suffered in the middle passage of the slave ship while being conveyed from Africa to America. I have been unsuccessful in securing any information that would throw any accurate light upon the history of my family beyond my mother. She, I remember, had a half-brother and a half-sister. In the days of slavery not very much attention was given to family history and family records — that is, black family records. My mother, I suppose, attracted the attention of a purchaser who was afterward my owner and hers. Her addition to the slave family attracted about as much attention as the purchase of a new horse or cow. Of my father I know even less than of my mother. I do not even know his name. I have heard reports to the effect that he was a white man who lived on one of the near-by plantations. Whoever he was, I never heard of his taking the least interest in me or providing in any way for my rearing. But I do not find especial fault with him. He was simply another unfortunate victim of the institution which the Nation unhappily had engrafted upon it at that time.

The cabin was not only our living-place, but was also used as the kitchen for the plantation. My mother was the plantation cook. The cabin was without glass windows; it had only openings in the side which let in the light, and also the cold, chilly air of winter. There was a door to the cabin — that is, something that was called a door — but the uncertain hinges by which it was hung, and the large cracks in it, to say nothing of the fact that it was too small, made the room a very uncomfortable one. In addition to these openings there was, in the lower right-hand corner of the room, the "cat-hole," — a contrivance which almost every mansion or cabin in Virginia possessed during the ante-bellum period. The "cat-hole" was a square opening, about seven by eight inches, provided for the purpose of letting the cat pass in and out of the house at will during the night. In the case of our particular cabin I could never understand the necessity for this convenience, since there were at least a half-dozen other places in the cabin that would have accommodated the cats. There was no wooden floor in our cabin, the naked earth being used as a floor. In the centre of the earthen floor there was a large, deep opening covered with boards, which was used as a place in which to store sweet potatoes during the winter. An impression of this potato-hole is very distinctly engraved upon my memory, because I recall that during the process of putting the potatoes in or taking them out I would often come into possession of one or two, which I roasted and thoroughly enjoyed. There was no cooking-stove on our plantation, and all the cooking for the whites and slaves my mother had to do over an open fireplace, mostly in pots and "skillets." While the poorly built cabin caused us to suffer with cold in the winter, the heat from the open fireplace in summer was equally trying.

The early years of my life, which were spent in the little cabin, were not very different from those of thousands of other slaves. My mother, of course, had little time in which to give attention to the training of her children during the day. She snatched a few moments for our care in the early morning before her work began, and at night after the day's work was done. One of my earliest recollections is that of my mother cooking a chicken late at night, and awakening her children for the purpose of feeding them. How or where she got it I do not know. I presume, however, it was procured from our owner's farm. Some people may call this theft. If such a thing were to happen now, I should condemn it as theft myself. But taking place at the time it did, and for the reason that it did, no one could ever make me believe that my mother was guilty of thieving. She was simply a victim of the system of slavery. I cannot remember having slept in a bed until after our family was declared free by the Emancipation Proclamation. Three children — John, my older brother, Amanda, my sister, and myself — had a pallet on the dirt floor, or, to be more correct, we slept in and on a bundle of filthy rags laid upon the dirt floor.

I was asked not long ago to tell something about the sports and pastimes that I engaged in during my youth. Until that question was asked it had never occurred to me that there was no period of my life that was devoted to play. From the time that I can remember anything, almost every day of my life had been occupied in some kind of labour; though I think I would now be a more useful man if I had had time for sports. During the period that I spent in slavery I was not large enough to be of much service, still I was occupied most of the time in cleaning the yards, carrying water to the men in the fields, or going to the mill to which I used to take the corn, once a week, to be ground. The mill was about three miles from the plantation. This work I always dreaded. The heavy bag of corn would be thrown across the back of the horse, and the corn divided about evenly on each side; but in some way, almost without exception, on these trips, the corn would so shift as to become unbalanced and would fall off the horse, and often I would fall with it. As I was not strong enough to reload the corn upon the horse, I would have to wait, sometimes for many hours, till a chance passer-by came along who would help me out of my trouble. The hours while waiting for some one were usually spent in crying. The time consumed in this way made me late in reaching the mill, and by the time I got my corn ground and reached home it would be far into the night. The road was a lonely one, and often led through dense forests. I was always frightened. The woods were said to be full of soldiers who had deserted from the army, and I had been told that the first thing a deserter did to a Negro boy when he found him alone was to cut off his ears. Besides, when I was late in getting home I knew I would always get a severe scolding or a flogging.

I had no schooling whatever while I was a slave, though I remember on several occasions I went as far as the schoolhouse door with one of my young mistresses to carry her books. The picture of several dozen boys and girls in a schoolroom engaged in study made a deep impression upon me, and I had the feeling that to get into a schoolhouse and study in this way would be about the same as getting into paradise[1q].

So far as I can now recall, the first knowledge that I got of the fact that we were slaves, and that freedom of the slaves was being discussed, was early one morning before day, when I was awakened by my mother kneeling over her children and fervently praying that Lincoln and his armies might be successful, and that one day she and her children might be free. In this connection I have never been able to understand how the slaves throughout the South, completely ignorant as were the masses so far as books or newspapers were concerned, were able to keep themselves so accurately and completely informed about the great National questions that were agitating the country. From the time that Garrison, Lovejoy, and others began to agitate for freedom, the slaves throughout the South kept in close touch with the progress of the movement. Though I was a mere child during the preparation for the Civil War and during the war itself, I now recall the many late-at-night whispered discussions that I heard my mother and the other slaves on the plantation indulge in. These discussions showed that they understood the situation, and that they kept themselves informed of events by what was termed the "grape-vine" telegraph.

During the campaign when Lincoln was first a candidate for the Presidency, the slaves on our far-off plantation, miles from any railroad or large city or daily newspaper, knew what the issues involved were. When war was begun between the North and the South, every slave on our plantation felt and knew that, though other issues were discussed, the primal one was that of slavery. Even the most ignorant members of my race on the remote plantations felt in their hearts, with a certainty that admitted of no doubt, that the freedom of the slaves would be the one great result of the war, if the northern armies conquered. Every success of the Federal armies and every defeat of the Confederate forces was watched with the keenest and most intense interest. Often the slaves got knowledge of the results of great battles before the white people received it. This news was usually gotten from the coloured man who was sent to the post-office for the mail. In our case the post-office was about three miles from the plantation, and the mail came once or twice a week. The man who was sent to the office would linger about the place long enough to get the drift of the conversation from the group of white people who naturally congregated there, after receiving their mail, to discuss the latest news. The mail-carrier on his way back to our master's house would as naturally retail the news that he had secured among the slaves, and in this way they often heard of important events before the white people at the "big house," as the master's house was called.

I cannot remember a single instance during my childhood or early boyhood when our entire family sat down to the table together, and God's blessing was asked, and the family ate a meal in a civilized manner. On the plantation in Virginia, and even later, meals were gotten by the children very much as dumb animals get theirs. It was a piece of bread here and a scrap of meat there. It was a cup of milk at one time and some potatoes at another. Sometimes a portion of our family would eat out of the skillet or pot, while some one else would eat from a tin plate held on the knees, and often using nothing but the hands with which to hold the food. When I had grown to sufficient size, I was required to go to the "big house" at meal-times to fan the flies from the table by means of a large set of paper fans operated by a pulley. Naturally much of the conversation of the white people turned upon the subject of freedom and the war, and I absorbed a good deal of it. I remember that at one time I saw two of my young mistresses and some lady visitors eating ginger-cakes, in the yard. At that time those cakes seemed to me to be absolutely the most tempting and desirable things that I had ever seen; and I then and there resolved that, if I ever got free, the height of my ambition would be reached if I could get to the point where I could secure and eat ginger-cakes in the way that I saw those ladies doing.

Of course as the war was prolonged the white people, in many cases, often found it difficult to secure food for themselves. I think the slaves felt the deprivation less than the whites, because the usual diet for slaves was corn bread and pork, and these could be raised on the plantation; but coffee, tea, sugar, and other articles which the whites had been accustomed to use could not be raised on the plantation, and the conditions brought about by the war frequently made it impossible to secure these things. The whites were often in great straits. Parched corn was used for coffee, and a kind of black molasses was used instead of sugar. Many times nothing was used to sweeten the so-called tea and coffee.

The first pair of shoes that I recall wearing were wooden ones. They had rough leather on the top, but the bottoms, which were about an inch thick, were of wood. When I walked they made a fearful noise, and besides this they were very inconvenient, since there was no yielding to the natural pressure of the foot. In wearing them one presented and exceedingly awkward appearance. The most trying ordeal that I was forced to endure as a slave boy, however, was the wearing of a flax shirt. In the portion of Virginia where I lived it was common to use flax as part of the clothing for the slaves. That part of the flax from which our clothing was made was largely the refuse, which of course was the cheapest and roughest part. I can scarcely imagine any torture, except, perhaps, the pulling of a tooth, that is equal to that caused by putting on a new flax shirt for the first time. It is almost equal to the feeling that one would experience if he had a dozen or more chestnut burrs, or a hundred small pin-points, in contact with his flesh. Even to this day I can recall accurately the tortures that I underwent when putting on one of these garments. The fact that my flesh was soft and tender added to the pain. But I had no choice. I had to wear the flax shirt or none; and had it been left to me to choose, I should have chosen to wear no covering. In connection with the flax shirt, my brother John, who is several years older than I am, performed one of the most generous acts that I ever heard of one slave relative doing for another. On several occasions when I was being forced to wear a new flax shirt, he generously agreed to put it on in my stead and wear it for several days, till it was "broken in." Until I had grown to be quite a youth this single garment was all that I wore.

One may get the idea, from what I have said, that there was bitter feeling toward the white people on the part of my race, because of the fact that most of the white population was away fighting in a war which would result in keeping the Negro in slavery if the South was successful. In the case of the slaves on our place this was not true, and it was not true of any large portion of the slave population in the South where the Negro was treated with anything like decency. During the Civil War one of my young masters was killed, and two were severely wounded. I recall the feeling of sorrow which existed among the slaves when they heard of the death of "Mars' Billy." It was no sham sorrow, but real. Some of the slaves had nursed "Mars' Billy"; others had played with him when he was a child. "Mars' Billy" had begged for mercy in the case of others when the overseer or master was thrashing them. The sorrow in the slave quarter was only second to that in the "big house." When the two young masters were brought home wounded, the sympathy of the slaves was shown in many ways. They were just as anxious to assist in the nursing as the family relatives of the wounded. Some of the slaves would even beg for the privilege of sitting up at night to nurse their wounded masters. This tenderness and sympathy on the part of those held in bondage was a result of their kindly and generous nature. In order to defend and protect the women and children who were left on the plantations when the white males went to war, the slaves would have laid down their lives. The slave who was selected to sleep in the "big house" during the absence of the males was considered to have the place of honour. Any one attempting to harm "young Mistress" or "old Mistress" during the night would have had to cross the dead body of the slave to do so. I do not know how many have noticed it, but I think that it will be found to be true that there are few instances, either in slavery or freedom, in which a member of my race has been known to betray a specific trust.

As a rule, not only did the members of my race entertain no feelings of bitterness against the whites before and during the war, but there are many instances of Negroes tenderly caring for their former masters and mistresses who for some reason have become poor and dependent since the war. I know of instances where the former masters of slaves have for years been supplied with money by their former slaves to keep them from suffering. I have known of still other cases in which the former slaves have assisted in the education of the descendants of their former owners. I know of a case on a large plantation in the South in which a young white man, the son of the former owner of the estate, has become so reduced in purse and self-control by reason of drink that he is a pitiable creature; and yet, notwithstanding the poverty of the coloured people themselves on this plantation, they have for years supplied this young white man with the necessities of life. One sends him a little coffee or sugar, another a little meat, and so on. Nothing that the coloured people possess is too good for the son of "old Mars' Tom," who will perhaps never be permitted to suffer while any remain on the place who knew directly or indirectly of "old Mars' Tom."

I have said that there are few instances of a member of my race betraying a specific trust. One of the best illustrations of this which I know of is in the case of an ex-slave from Virginia whom I met not long ago in a little town in the state of Ohio. I found that this man had made a contract with his master, two or three years previous to the Emancipation Proclamation, to the effect that the slave was to be permitted to buy himself, by paying so much per year for his body; and while he was paying for himself, he was to be permitted to labour where and for whom he pleased. Finding that he could secure better wages in Ohio, he went there. When freedom came, he was still in debt to his master some three hundred dollars. Notwithstanding that the Emancipation Proclamation freed him from any obligation to his master, this black man walked the greater portion of the distance back to where his old master lived in Virginia, and placed the last dollar, with interest, in his hands. In talking to me about this, the man told me that he knew that he did not have to pay the debt, but that
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