

Section One
 


“FRAMING THE MESSAGE”

THE IMPORTANCE OF SOCIAL EMOTIONAL LEARNING IN 21ST CENTURY SCHOOLS





When districts and schools commit to focusing on students’ comprehensive development, the academic success and welfare of students rise powerfully together…

-National Commission on Social, Emotional, & Academic Development






Section One Essential Questions:


	What is social and emotional learning (SEL)?

	Why is SEL an essential part of a great education for all learners?

	What priorities should educational leaders address when implementing SEL?






An Introduction to Social and Emotional Learning
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AASA is a national leader in advocating for the value of social emotional learning as a priority in 21st century education. Currently, its Social and Emotional Learning (SEL) Cohort is actively involved in helping superintendents and other educational leaders throughout the United States to share insights and best practices involving this increasingly significant educational focus area. In addition, AASA is currently involved in an extensive range of collaborative partnerships with significant national organizations considered leaders in the field.

Its SEL partner organizations include the Chan Zuckerberg Institute (CZI); the Wallace Foundation; the Collaborative for Academic, Social, and Emotional Learning (CASEL); and the Aspen Institute and the National Commission on Social, Emotional, & Academic Development. This document will provide an overview of social emotional learning for use by superintendents and other educational leaders working to introduce and sustain SEL implementation in their learning organizations.



What Is Social Emotional Learning?

Although the term “social emotional learning” covers a range of focus areas and concepts, all national leadership organizations associated with SEL emphasize that it is an educational philosophy emphasizing the powerful relationship between students’ cognitive/academic achievement and their development of social skills, emotional self-regulation competencies, and the capacity to interact effectively in team settings. In addition to student achievement, a focus in schools and districts on social emotional learning offers a powerful catalyst for enhancing professional learning and organizational productivity. AASA, CZI, CASEL, and the Aspen Institute all agree that social emotional learning involves schools and districts:


	Adopting SEL standards of practice and performance that are integrated into students’ academic experiences, grades K-12.

	Delivering high-quality curriculum that integrates social and emotional skills and competencies into the teaching-learning process.

	Integrating a range of teaching and assessment tools to enhance classroom climate and management, including strategies to engage students’ sense of responsibility, effcacy, and community commitment.

	Using a range of feedback and assessment tools and processes to monitor students’ progress along a social emotional learning continuum.

	Providing all staff with professional development that reinforces educators’ understanding of the importance of SEL in promoting student learning and strategies to reinforce students’ SEL development during their K-12 education.

	Engaging parents, community members, and stakeholder groups in activities and partnerships designed to promote SEL awareness and reinforce its value for student learning.
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Why Is Social Emotional Learning a Critical Component of Student Achievement?

Research supported by RAND, CASEL, and the Aspen Institute confirms that students’ social and emotional well-being and development are essential for their academic achievement. According to the National Commission on Social, Emotional, and Academic Development, “The evidence base demonstrates that there are a variety of skills, attitudes, and character traits that are embedded in and support learning. These generally fall into four broad categories: (1) SEL cognitive skills and competencies; (2) social and interpersonal skills and competencies; and (3) emotional skills and competencies.” Increasingly, SEL implementation districts and sites are also focusing upon students’ development as ethical citizens and as participants in acts of civic service.


	SEL-Related Cognitive Skills and Competencies: Social emotional learning experts agree that educators can support student achievement and academic growth by direct modeling and teaching of specific SEL-related behaviors, including supporting students’ ability to focus, pay attention, and stay engaged in on-task behavior; set goals, plan, and organize; and demonstrate perseverance, problem solving, and decision making skills and processes. A key point is that frequently, these skills are assumed to develop naturally or automatically in students; this misconception means that they usually not taught explicitly through modeling, shaping, and internalizing strategies within the classroom.

	Social and Interpersonal Skills and Competencies: Similarly, educators frequently assume that students will develop interpersonal skills as a natural part of their growth and maturation. However, the research on SEL and its impact on learning emphasizes that children and youth need coaching, support, and ongoing feedback to acquire and integrate the ability to read social cues, navigate social situations (both within and outside the classroom), negotiate and resolve conflicts with others, and cooperate and work effectively in teams. The SEL-sensitive classroom, therefore, should be highly interactive, focused on student discourse, and grounded in various cooperative learning structures and processes.

	Emotional Skills and Competencies: Research studies on SEL also confirm the powerful value of helping children and youth recognize and manage their emotions, including their internal reactions to self and conscious awareness of how their actions are affecting others around them. SEL researchers strongly advocate the integration of learning activities into subject matter curriculum. For example, teachers can include activities to help students recognize the role of emotions and emotional interactions upon literary characters; understand how individual and group emotional reactions affect historical events and groups; analyze how emotional trends and patterns affect economic issues; and similar investigations in other academic areas. Students benefit greatly from ongoing support and coaching to help them understand the perspectives and experiences of others—and demonstrate empathy both within and beyond the classroom.

	Ethical Citizenship and Civic Responsibility: Increasingly, states, regions, districts, and schools are emphasizing the importance of students’ role as ethical citizens in our rapidly changing world. This principle was a fundamental component of progressive leader John Dewey’s articulation of the purposes of education, which include supporting students as life-long leaders, active contributors to career pathways, and civically responsible citizens. In many SEL-related programs and processes, we see a major focus on building students’ sense of effcacy, cultural responsiveness and empathy in an increasingly diverse world, and contributors to society via acts of civic responsibility and community service.
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What Are Key Elements of Social Emotional Learning in Schools and Districts?

According to a major research report published by the Aspen Institute/National Commission on Social, Emotional, and Academic Development: A Practice Agenda in Support of How Learning Happens, effective districts and schools emphasize the following:


	Integration of social emotional learning as a priority in vision, mission, and guiding principles for the district and schools at all grade levels.

	Clearly articulated social emotional learning standards integrated into students’ academic experience and used to monitor their progress along a learning continuum;

	Consistent and aligned application of standards into daily classroom practice, including reinforcement of key SEL-related cognitive skills (e.g., focusing and paying attention, setting and achieving goals, planning and organizing, and perseverance and problem solving).

	Modeling and shaping students’ social and interpersonal skills and competencies, including learners’ ability to read social cues, navigate social situations, negotiate and resolve conflicts, and cooperate and function effectively in team settings.

	Helping students recognize and manage their emotions and empathizing with the emotions and perspectives of others.

	Providing professional development to educators to reinforce their understanding of social emotional learning’s importance and key processes for reinforcing it in their classrooms.

	Ensuring that all schools are safe and supportive learning environments conducive the growth and development of diverse student populations.

	Developing and implementation a Multi-Tiered System of Support, including short and long-term interventions for students experiencing learning challenges (including academic, psychological, and social services support).

	Actively engaging parents, community members, and stakeholder groups in understanding and supporting social emotional learning as a systemic priority.






What Does Social Emotional Learning Look Like in Effective Classrooms?

A variety of AASA partners and collaborators (e.g., RAND, The Wallace Foundation, Chan Zuckerberg Initiative, CASEL) reinforce the power and impact of integrating social emotional learning into students’ daily classroom academic experiences. In effective classrooms, we should be able to observe:


	Clearly articulated and understood SEL norms and processes for student-teacher and student-peer interaction that reinforce the value of the classroom as a true community of learning.

	Daily inclusion of social emotional learning objectives into lesson plans and delivery.

	Modeling of effective social emotional learning strategies and behaviors by the instructor, reinforcing and acknowledging students’ demonstration of key cognitive skills, social and interpersonal skills, emotional recognition and self-regulation, as well as empathy.

	Ensuring that students can “see themselves” in the curriculum they study, including making connections between content and students’ life experiences and backgrounds.

	Encouraging student engagement and positive social interaction via experience-based and small-group-focused learning activities (e.g., cooperative learning, seminars, project-based learning, problem solving and decision making, analysis of perspectives).

	Using classroom management as an opportunity for shared decision making, problem solving, and conflict resolution involving the instructor and students.

	Integrating opportunities for students to reflect on their own social emotional growth and development, including periodic “town meetings” in which students reflect on classroom norms, practices, and behaviors—and how they might be improved.






How Can Educational Leaders Support Social Emotional Learning in Their Districts and Schools?

AASA’s Social Emotional Learning Cohort as well as research studies sponsored by the RAND Corporation, CASEL, and the Aspen Institute provide numerous examples of districts and schools whose educational leaders have reinforced the following key systemic elements:
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	Reinforcing SEL as an Articulated Systemic Priority: Effective leaders are relentless in ensuring that district and school visions, missions, and guiding principles reinforce SEL and its value in promoting high levels of achievement for all learners.

	A Sustained Commitment to Promoting Safe and Supportive Learning Environments in Both School and Community Settings: In addition to reinforcing clear and sustainable norms and practices for safety, effective leaders are committed to making educational settings inviting and engaging for every learner.

	Accountability for Ensuring That Educators Teach Students Social, Emotional, and Cognitive Skills Explicitly and Embed Them in All Academic Learning: School and district leaders must ensure that their K-12 curriculum integrates SEL standards, teachers integrate SEL into their daily classroom practice, and assessments include processes to monitor students’ growth in relationship to key SEL performance standards.

	A Deep and Sustained Commitment to Ensuring Adult Learners’ SEL Competencies: Professional learning is essential for helping educators move along a learning continuum related to SEL, including knowing its value, applying key SEL strategies and processes, and modeling SEL behaviors in educational settings.

	Continuing Engagement of Parent, Community, and Stakeholder Groups in Supporting SEL Implementation: Effective leaders make certain that these groups are actively involved in learning about SEL, understand its value for student growth and development, and reinforce SEL strategies to promote the learning process.

	Strategic Planning and Continuous Improvement Processes to Implement, Scale Up, and Sustain SEL Implementation: In successful SEL districts and schools, SEL is a clear and sustained priority in systemic strategic planning and school improvement plans, including a commitment to continuing funding for professional learning.






How Can District Leaders Access Funding Sources to Support Social Emotional Learning Programs and Initiatives?

The RAND Corporation’s recent brief “How the Every Student Succeeds Act (ESSA) Can Support Social and Emotional Learning” confirms that ESSA offers extensive opportunities to support school-based SEL interventions and programs. The report also cautions that educational leaders must be “sure that the SEL interventions they are interested in implementing are both evidence-based and can be supported by funding available through ESSA.” The RAND brief identifies three funding streams that can support SEL implementation:


	Title I: Improving the Academic Achievement of the Disadvantaged: Title I supports SEL-related services such as school-wide assistance programs, targeted assistance programs, and school support and improvement activities—all of which require sensitivity to the social emotional development of learners.

	Title II: Preparing, Training, and recruiting High-Quality Teachers, Principals, and Other School Leaders: Title II can be used to build teachers’ SEL capacity via professional development opportunities such as Supporting Effective Educator Development and School Leader Recruitment and Support grants.

	Title IV: 21st Century Schools: Title IV authorizes funding to support a variety of programs aimed at improving the educational opportunities of students, including Student Support and Enrichment Grants, 21st Century Learning Centers (Part B), and National Activities (Part F), including integration of SEL into academic and non-academic support programs offered outside the regular school day.



As you consider these ideas and processes related to SEL implementation, please use the next resource to extend and refine your individual or consensus-driven operational definition of “social-emotional learning.” As we emphasize in Section Three of this handbook, one of the key PSEL standards focused on mission, vision, and guiding principles. Please use the following as a starting point for developing or enhancing your own approach to these three critical SEL leadership priorities.
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“FRAMING THE MESSAGE”

NATIONAL ORGANIZATIONS’ OPERATIONAL DEFINITIONS OF “SOCIAL-EMOTIONAL LEARNING”



Major national educational leadership organizations vary in their formal definitions of SEL, but they all emphasize the critical value of addressing students as holistic learners, i.e., teaching the “Whole Child.” As the definitions for social-emotional learning below confirm, SEL typically involves intentional and continuous emphasis upon students’ capacity for self-awareness and self-regulation, interpersonal communication, social interaction, conflict resolution, and civic responsibility.
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Social-emotional learning focuses on skills and mindsets involved in the social process of learning and development. This domain includes social and emotional factors with links to well-being and academic success, like healthy adult attachment, stress management, self-regulation, and resilience…Learning is a social process and the evidence supporting the importance of relationships, including mentorship, in connection with students’ academic and social-emotional outcomes continues to build. Students don’t learn in a vacuum; physical conditions like hydration, sleep, and emotional state have direct impact on the learning centers of the brain and the ability to engage in the process of learning.





[image: chpt_fig_014.jpg]The Wallace Foundation (Navigating from the Inside Out: Looking Inside & Across 25 Leading SEL Programs: A Practical Resource for Schools and OST Providers, (P. 13) (wallacefoundation.org):

Broadly speaking, social and emotional learning (SEL) refers to the process through which individuals learn and apply a set of social, emotional, behavioral, and character skills required to succeed in schooling, the workplace, relationships, and citizenship. Our framework emphasizes four areas: skills, context, development, and out-comes…[The] framework divides skills into three domains: cognitive regulation (including attention control, inhibitory control, working memory/planning, cognitive flexibility); emotional processes (including emotion knowledge/expression, emotion-al/behavior regulation, empathy/perspective taking); and social/interpersonal skills (including understanding social cues, conflict resolution, pro-social behavior). These three domains are related to both short-and long-term outcomes related to academic achievement, behavioral adjustment, and emotional health and well-being.






[image: chpt_fig_015.jpg]ASPEN Institute, The National Commission on Social, Emotional, and Academic Development: A Practice Agenda in Support of How Learning Happens (P. 3):

The evidence base demonstrates that there are a variety of skills, attitudes, and character traits that are embedded in and support learning. These generally fall into three categories: (1) skills and competencies; (2) attitudes, beliefs, and mindsets; and (3) character and values. Cognitive skills and competencies underlie the ability to focus and pay attention; set goals, plan and organize; and persevere and problem solve. Social and interpersonal skills enable children and youth to read social cues and navigate social situations; negotiate and resolve conflicts with others; and coop-erate and work effectively on a team. Emotional skills and competencies help children and youth recognize and manage their emotions; understand the emotions and perspectives of others; and demonstrate empathy.
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The research team found 60 SEL interventions [i.e., programs] that have recently been evaluated in U.S.-based, K-12 public schools and meet ESSA evidence requirements for Tiers I-III. Most of the interventions identified showed positive effects on building students’ intrapersonal and interpersonal competencies, although several interventions have also demonstrated positive effects on other important outcomes such as academic attainment and achievement, civic attitudes and behaviors, disciplinary actions, and school climate and safety. The most prevalent outcomes included in studies with positive effects were interpersonal outcomes such as communication.





[image: chpt_fig_017.jpg]CASEL, The Coalition for Academic, Social, and Emotional Learning (P. 4):

Social and emotional learning (SEL) is the process through which children and adults acquire and effectively apply the knowledge, attitudes, and skills necessary to understand and manage emotions, set and achieve positive goals, feel and show empathy for others, establish and maintain positive relationships, and make responsible decisions. A systemic, school-wide approach to SEL intentionally cultivates a caring, participatory, and equitable learning environment and evidence-based practices that actively involve all students in their social, emotional, and academic growth. This approach requires a coordinated strategy across classrooms, schools, homes, and communities. The goal is to prepare students for long-term success in life and to become responsible, caring citizens in our multicultural society.
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Research shows the benefits of social and emotional learning in achieving positive academic, interpersonal, and mental health outcomes. Children empowered with these skills participate in classroom activities more, develop better friendships, and maintain positive relationships with teachers. SEL skills also support overall well-being and build resilience, ultimately helping those who master its concepts achieve success in school, career, and life.







ACTION TOOLS FOR SECTION ONE




“Framing The Message”


National Organizations’ Operational Definitions Of “Social & Emotional Learning”

Each section of this handbook contains ready-to-use action tools to extend and refine superintendents and other district leaders’ understanding of key concepts and strategies for implementing social and emotional learning. The following tools will help you “frame your message” about the importance of SEL and its critical relationship to student well-being and academic achievement:


	A Reflective Questionnaire: This questionnaire can be used with staff to get a quick-check on their current reactions to key issues involving social-emotional learning. This tool is an effective activator/warm-up activity if you are beginning the process of SEL implementation. It can also be used as a “temperature check” resource to get a sense of how your staff is responding to SEL as you continue the implementation process.

	Distinguishing Between Facts and Generalizations About SEL: As an educational leader, what can you anticipate about how your staff, students, families, and community members may react to SEL? This second action tool takes the ten generalizations presented in the reflective questionnaire—and provides you with a rationale for responding to each of them.

	Highlights of Current Research About SEL: You will find a brief summary of key research conclusions taken from key fields supporting SEL, including cognitive learning theory, neuroscience, classroom management, developmental and cultural responsiveness, educational leadership, and organization development.

	Ten Misconceptions About Social and Emotional Learning: Inevitably, educational leaders must deal with misunderstandings, fallacies, and misconceptions about any educational initiative. This action tool will help you facilitate a discussion of ten frequently encountered misconceptions about SEL and can help you alleviate staff, student, and family apprehensions about its value and significance.
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Action Tool 1.1 A REFLECTIVE QUESTIONNAIRE




	Consider each of the following statements. Rate each of them using the rating scale below. Be prepared to share your opinions with other participants in small group settings or as part of an “opinion line” activity in which participants change their position in a line-up as their opinions change for each statement:



	5-Strongly Agree
	4-Agree
	3-No Opinion
	2-Disagree
	1 - Strongly Disagree



	
	5
	4
	3
	2
	1





	1. Social and emotional learning competencies are an essential part of students’ academic achievement.
	◯
	◯
	◯
	◯
	◯



	2. Learning requires instructional focus on students’ cognitive, social, emotional, and physical development and well-being.
	◯
	◯
	◯
	◯
	◯



	3. Schools and classrooms are most successful when they address the “Whole Child,” rather than just students’ cognitive development and academic performance.
	◯
	◯
	◯
	◯
	◯



	4. There is a solid body of research confirming the relationship between students’ academic achievement and their development of social and emotional learning competencies.
	◯
	◯
	◯
	◯
	◯



	5. There is universal agreement about what constitutes social and emotional learning and the competencies associated with it.
	◯
	◯
	◯
	◯
	◯



	6. Schools and districts with a high level of success in implementing social and emotional learning usually begin with students rather than adult learners.
	◯
	◯
	◯
	◯
	◯



	7. SEL has specific benefits for students attheK-12level, but a majority of adults have already mastered a complete set of social and emotional learning competencies.
	◯
	◯
	◯
	◯
	◯



	8. Schools and districts today need to become both “trauma skilled” and “trauma informed” in response to the growing impact of trauma upon both students and adults.
	◯
	◯
	◯
	◯
	◯



	9. It is preferable to adopt a SEL program as a pathway to promoting social and emotional learning competency rather than worrying about changing school and district culture and organizational behaviors.
	◯
	◯
	◯
	◯
	◯



	10. Given the scope of a superintendent’s responsibilities, individuals in that leadership role cannot be expected to be advocates or change agents responsible for promoting social and emotional learning.
	◯
	◯
	◯
	◯
	◯









Action Tool 1.2 DISTINGUISHING BETWEEN FACTS AND MISCONCEPTIONS




	Directions: As you consider your responses to the assertions presented in the questionnaire in Action Tool 1.1, here is a brief set of summaries about what current educational research literature has to say about each of the questionnaire statements:



	1. Social and emotional learning competencies are an essential part of students’ academic achievement.



	A solid body of research confirms the critical importance of supporting students to develop social and emotional learning competencies such as self-regulation, self-awareness, and interpersonal skills. Research confirms that when the “Whole Child” is addressed consistently (including physical, social, and emotional development), students’ academic achievement increases significantly.



	2. Learning requires instructional focus on students’ cognitive, social, emotional, and physical development and well-being.



	Learning is a holistic process requiring ongoing focus and attention to students’ total development, not just the cognitive/academic. The research also confirms that ongoing integration of SEL-related focus areas results in a more effective educational program that promotes the achievement of all learners.



	3. Schools and classrooms are most successful when they address the “Whole Child,” rather than just students’ cognitive development and academic performance.



	The concept of “teaching the Whole Child” derives from an extensive body of research literature that confirms the powerful connection between students’ academic achievement with their health and physical well-being, emotional development and sense of efficacy, and social interaction skills.



	4. There is a solid body of research confirming the relationship between students’ academic achievement and their development of social and emotional learning competencies.



	The research on highly effective schools confirms that classrooms that address social emotional skills and dispositions are more productive in promoting high levels of achievement and reinforcing principles of equity. Ideally, social emotional competencies are organically integrated into the teaching and learning process.



	5. There is universal agreement about what constitutes social and emotional learning and the competencies associated with it.



	Models, programs, and frameworks tend to vary in terms of articulated skills and competencies associated with social and emotional learning. It is essential for school leaders and districts to promote consensus about the competencies they are advocating for, including clear operational language to describe these outcomes.



	6. Schools and districts with a high level of success in implementing social and emotional learning usually begin with students rather than adult learners.



	A majority of research studies emphasize that adult learners within schools and districts are the entry portal for introducing social and emotional learning. Initial professional development typically involves consensus building about the value of SEL, key concepts and principles associated with it, and strategies proven effective in promoting students’ SEL competencies. After this implementation phase evolves, teachers and administrators are then prepared to apply and extend their use of key SEL strategies with students. SEL is definitely an incremental and iterative process.












	7. SEL has specific benefits for students at the K-12 level, but a majority of adults have already mastered a complete set of social and emotional learning competencies.



	Each of us is a work in progress. The adult learner matures and develops over the course of a lifetime, using life experiences and insights to address issues related to social and emotional learning. It is essential for adults in learning organizations to understand the research and benefits underlying SEL, including using those strategies to become more aware of how they are building relationships with their students and colleagues.



	8. Schools and districts today need to become both “trauma skilled” and “trauma informed” in response to the growing impact of trauma upon both students and adults.



	As William Daggett and other nationally recognized educational leaders have confirmed, schools must be safe, orderly, inviting, and engaging for all learners—including adults within the building or district. Increasingly, research data confirm high levels of trauma-centered effects on both students and adults in educational settings. According to Daggett, a trauma-skilled school or district articulates this priority. Even more importantly, trauma-informed schools and districts have sustainable services and operational procedures to address proactively the needs of individuals and groups suffering from trauma-based phenomena.



	9. It is preferable to adopt a SEL program as a pathway to promoting social and emotional learning competency rather than worrying about changing school and district culture and organizational behaviors.



	This statement can produce sometimes conflicting responses and reactions. The research literature, however, is clear that SEL programs implemented in isolation (i.e., as stand-alone professional development) are not as effective or scalable as a systemic commitment to positive organizational culture via clear SEL guiding principles, SEL competencies within the curriculum, and instructional strategies proven effective in promoting students’ and adults’ SEL development.



	10. Given the scope of a superintendent’s responsibilities, individuals in that leadership role cannot be expected to be advocates or change agents responsible for promoting social and emotional learning.



	There is no question that the role of a 21s1 century superintendent is a critical and challenging one. Some have described it as “a 24/7” position. However, superintendents who have led successful SEL districts all share a commitment to SEL, model and practice SEL behaviors and dispositions, and support their administrators, teachers, students, parents, and community members in advocating for social and emotional learning.









Action Tool 1.3 HIGHLIGHTS OF CURRENT RESEARCH ON SOCIAL AND EMOTIONAL LEARNING




	Cognitive Learning Theory
	Students are active agents in their own learning. They construct meaning through their relationships with self, others, and experiences involving content studied.
	Human development involves a complex interconnection among the learner’s genetics, biology, relationships, and cultural and contextual influences.
	Well-designed learning activities engage students and help them experience relevance and authenticity.
	Effective learning is holistic with students moving from the concrete to the representational and abstract.
	Learning is holistic. Students must understand and revisit big picture ideas, themes, and essential questions at the heart of the content being studied.





	Neuroscience
	The human brain is a complex survival technology. It is constantly monitoring for signs of threat or ambiguity-while searching for meaning and the “compelling why” of a learning experience.
	Our brain compels us to search for social interaction opportunities, including the chance to make connections with others in the learning community.
	When a learning environment is perceived as unsafe or threatening, the brain has difficulty accessing higher-level functions and higher-order cognitive processes.
	Human beings are hard wired to make connections with others. Learners benefit from safe and interactive learning environments that are true communities of learning.





	Classroom Management

	The teacher and students must form and sustained a community characterized by shared respect, support, and collaboration.
	Students benefit from clear expectations and predictable routines, but they must play an active role in reflecting on how they and the class are reinforcing positive interactions and mutual support.
	All behavior has meaning. Students displaying disruptive behavior may be expressing innate needs, including seeking attention, physical issues, and innate or externalized stress.
	Effective classroom management requires an understanding of students’ varying developmental needs and issues.














	Developmental and Cultural Responsiveness
	Learners are in a continuing state of growth and development. Personalization of learning is essential to address the unique potential and needs of every student.
	Students’ capacity for resilience, self-regulation, metacognition, and engagement is essential to developmental progress.
	Learning is a combination of students’ internal processing (e.g., knowledge, experiences, skills, and dispositions) and their experiences with their environment.
	Cultural competence and responsiveness are essential components of effective schools and classrooms.
	Students must experience that their cultural experiences and traditions are respected.





	Educational Leadership
	The effective leader models and reinforces social and emotional competence, including managing emotions, empathy, conflict resolution, and interpersonal communication.
	An SEL leader reinforces the power and influence of safe, inviting, and engaging learning environments that dignify the learner and respect diversity.





	Organization Development
	Successful SEL sites typically begin the process via professional development for adult learners, establishing a clear rationale, vision, and guiding principles.
	Leaders of effective SEL sites are change facilitators and reinforce staff understanding of the inevitable stages of concern and use associated with a new innovation such as SEL implementation.











Action Tool 1.4 Ten Misconceptions About Social and Emotional Learning




	Directions: As a leader of the SEL implementation process, you will inevitably need to address errors and misconceptions that typically arise during the change process. Compare the assumptions in each of the erroneous statements below to what the research literature indicates:





	01.
	Social and emotional learning are basically the same thing.



	Social learning involves students’ social and interpersonal skills, including their ability to interact effectively with others, actively listen, function successfully in a team, and resolve conflicts productively. Emotional learning focuses on our awareness of emotional reactions, self-regulation, empathy, and awareness of others’ points of view.



	02.
	You can’t really teach students how to improve their social skills or emotional awareness and self-control.



	A fundamental premise of social and emotional learning-derived from a range of evidence-based SEL programs and best practices as well as research studies-is that multiple instructional strategies can help students to understand SEL competencies; model, shape, and apply them in the classroom and school; and learn how to modify disruptive behavior(s).



	03.
	SEL seems to emphasize students expressing their emotions rather than learning.



	Students’ academic and cognitive development is critically dependent upon their social and emotional well-being. Classrooms and schools that are safe, engaging, and inviting learning environments also demonstrate higher levels of achievement than environments lacking a focus upon SEL development and implementation. SEL emphasizes a holistic, integrated approach to students’ cognitive/academic, social and emotional, and physical development.



	04.
	While it’s important to help learners express how they feel and interact with others, the most important thing is how they perform on standardized tests.



	An extensive body of research confirms that students perform most successfully-including on standardized assessments-when they learn in environments that are safe, inviting, engaging, and personalized. When students feel engaged and can experience the purpose and authenticity of the content they are studying, they retain knowledge and skills more effectively and are able to apply them in new and unanticipated settings and situations. Social and emotional well-being are essential for academic success.



	05.
	When we went to school, our teachers didn’t worry about SEL. Why should we?



	Effective educators throughout history have established positive relationships with their students, reinforced a sense of efficacy and respect among all their learners, and sustained a learning environment that students experience as engaging and inviting. SEL as a priority is an innate part of great teaching and learning, but educators’ recent focus on the SEL implementation process reflects a growing recognition that schools and districts as learning organizations must be consistent about their commitment to SEL as a key component of all educators’ and students’ success and achievement.











	06.
	SEL is just for students demonstrating disruptive or unhealthy behavior.



	A basic tenet of effective SEL implementation is that social and emotional well-being is an essential part of the achievement and success of all K-12 students and adult learners. It is not just for students demonstrating disruptive or unhealthy behaviors. Everyone can benefit from working in a learning environment that reinforces the values of mutual respect, communication, collaboration, and positive problem solving and conflict resolution.



	07.
	The media have overblown the issue of trauma. We have enough to worry about just getting through the curriculum.



	A World Mental Health Survey conducted by the World Health Organization recently found that at least a third of the more than 125,000 people surveyed in 26 different countries have experienced some form of trauma. Trauma can be a root cause of school behavior and learning problems as well as student and adult learner stress. Increasingly, SEL implementation requires that schools become trauma-skilled and trauma-informed.



	08.
	SEL is primarily for students at the K-12 level, not adults.



	Every individual in education is a learner. Social and emotional learning emphasizes a “Whole Child” or “Whole Learner” approach to school improvement. Professional learning is essential for adult learners to understand the rationale for SEL, work collaboratively to reinforce their school and district SEL mission and vision, and integrate SEL strategies and evidence-based best practices into all aspects of learning, including their own professional and personal growth and development.



	09.
	It’s primarily the teacher who is responsible for students’ SEL development.



	SEL implementation supports the “it takes a village” approach to school transformation. Without question, the classroom teacher is critically important in supporting students’ academic as well as SEL development and well-being. However, effective districts demonstrating SEL competence engage all stakeholder groups in the process, including board members, teachers, administrators, central office staff, support staff, parents, and community members.



	10.
	SEL is an individual’not an organizational issue in education.



	School transformation requires sustained focus on SEL implementation. While the individual learner is at the heart of education, SEL implementation is also an organization development and culture-building process. Leadership is essential at all levels, and SEL must be integrated into all aspects of the strategic and school improvement planning processes.

















Section Two


LEADING SOCIAL EMOTIONAL

How Can Superintendents Support Student, Staff, & Community-Based SEL Competencies?





Leadership is lifting a person’s vision to high sights, the raising of a person’s performance to a higher standard, the building of a personality beyond its normal limitations…

-Peter Drucker, Management Challenges for the 21st Century




[image: chpt_fig_020.jpg]





Section Two Essential Questions:


	What does it take to lead SEL successfully?

	What are the essential leadership traits for effective SEL implementation?

	How do great educational leaders ensure that students and staff feel respected, engaged, and valued?



The superintendents and other educational leaders who have been most successful in introducing, scaling up, and sustaining SEL implementation inevitably build effective networks to support this process. Great educational leadership is a collaborative effort in which the voices, experiences, and talents of staff, parents, families, and community members form a powerful synergy to ensure that every student feels valued, respected, and effcacious.

Perhaps most importantly, great educational leaders help others to realize what is great within themselves. They genuinely believe in, model, and reinforce values of equity and excellence. We have also seen that regardless of personality or temperament, effective district and school leaders empower others through distributed leadership. In effect, they are insightful change agents who understand that true educational transformation is inevitably fraught with anxiety, apprehension, and fears among stakeholder groups about what exactly a change in the status quo may mean for them.

How exactly do effective superintendents and other leaders do this? The next three sections of this handbook attempt to provide insights, recommendations, and resources to answer that question, including recurrent characteristics of effective SEL administrators, suggestions for leadership and SEL in our new virtual and digital world, and recommendations for SEL leadership during times of crisis and upheaval. To organize our overall approach to successful SEL leadership, we have elected to align our ideas around the ten Professional Standards for Educational Leaders (PSEL), produced by the National Policy Board for Educational Administration (2015). We explore how each standard relates to SEL implementation with extended analysis and accompanying action tools. Meanwhile, here is a brief summary of each standard from the perspective of how educational leaders can promote social and emotional learning for students and staff:





PSEL Standard One: Develop, advocate, and enact a shared mission, vision, and core values of high-quality education and academic success and well-being of each student.

Successful leaders of SEL implementation have a deep and enduring belief in the principles of equity and excellence. They truly are committed to ensuring that their district and schools educate the “Whole Child,” not just prepare students for standardized tests. In successful SEL learning organizations, leaders work closely with key stakeholder groups to build a consensus-driven mission that includes a focus upon students’ capacity for self-regulation, adaptation, social interaction, active listening, collaboration, and civic responsibility.

Mission and vision statements along with articulated guiding principles for teaching and learning all reflect a commitment to promote the success of every student—and the assurance that every learner accesses and succeeds in challenging, personalized, and authentic learning. The core values that underlie a district or school’s mission, vision, and learning principles emphasize child-centered and personalized education, high expectations and student support services, inclusiveness, cultural responsiveness, as well as caring and trust.

SEL leaders who are successful strategically develop, implement, and adjust actions to achieve the vision for their district or school. Perhaps most importantly, leaders model and ensure that the vision, mission, and core values are both consensus-driven and operational in all aspects of teaching, learning, administration, and operations.
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PSEL Standard Two: Act ethically and according to professional norms to promote each student’s academic success and well-being.

It goes without saying that great educational leaders—especially those who have been successful facilitating the SEL implementation process—model ethical behavior and professional norms consistent with staff and student well-being and effcacy. The PSEL standards are highly aligned with the concepts and principles of SEL, including advocating such norms as integrity, fairness, transparency, trust, collaboration, perseverance, and continuous improvement.

PSEL Standard Two—like all frameworks and models for social and emotional learning—place students at the center of education and emphasize that educational leaders must encourage staff to take responsibility for each student’s academic success and well-being. It also stresses the need for leaders to safeguard and promote the values of democracy, including individual freedom, responsibility, social justice, community, and diversity.

Administrators should lead with both interpersonal and communication skills, expressing social-emotional insights and understanding of students’ and staff members’ backgrounds, cultures, and experiences. In effect, SEL leaders provide moral direction for the district and school, promoting ethical and professional behavior aligned with the guiding principles articulated in their mission, vision, and learning values.





PSEL Standard Three: Strive for equity of educational opportunity and culturally responsive practices to promote each student’s academic success and well-being.

As all sections of this handbook emphasize, equity is a key guiding principle for effective SEL implementation just as cultural responsiveness must be a core component of a learning organization. Leaders must ensure that every student is treated fairly, respectfully, and with an understanding of every learner’s culture and context. They support staff in recognizing, respecting, and reinforcing each student’s strengths, diversity, and culture as assets and resources to guide and inform the teaching-learning-assessment process.

A key component of effective SEL sites and districts is a commitment among leaders and staff members to ensuring that every learner has equitable access to effective teachers, learning opportunities, academic and social support, and other resources necessary for their success. Similarly, SEL leaders ensure that policies and regulations address student behavior and misconduct in a positive, fair, and unbiased manner.

An emerging priority in the field of SEL leadership today—extending from the disparities and inequities revealed and/or reinforced by the recent pandemic—is the necessity of confronting and altering institutional biases that can result in student marginalization, deficit-based schooling, and low expectations associated with race, class, culture, language, gender and sexual orientation, and/or disability or special status.

Above all, successful SEL leaders are committed to promoting the preparation of students to live productively in and contribute to the diverse cultural contexts of a global society. They demonstrate cultural competence and responsiveness in their interactions, decision-making, and problem solving. In effect, according to the PSEL standards, great leaders address matters of equity and cultural responsiveness in all aspects of their work.




PSEL Standard Four: Develop and support intellectually rigorous and coherent systems of curriculum, instruction, and assessment to promote each student’s academic success and well-being.

Curriculum in effective SEL leadership should be approached as a comprehensive system for promoting and monitoring student achievement. It is much more than a lesson plan or a curriculum guide. The PSEL standards reinforce the idea
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PSEL Standard Five: Cultivate an inclusive, caring, and supportive school community that promotes the academic success and well-being of each student.






PSEL Standard Six: Develop the professional capacity and practice of school personnel to promote each student’s academic success and well-being.








PSEL Standard Seven: Foster a professional community of teachers and other professional staff to promote each student’s academic success and well-being.
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PSEL Standard Eight: Engage families and community in meaningful, reciprocal, and mutually beneficial ways to promote each student’s academic success and well-being.








PSEL Standard Nine: Manage school operations and resources to promote each student’s academic success and well-being.






PSEL Standard Nine reinforces the concept of a learning system, including the need for effective operations and management, data analysis and communication, compliance with laws and public policy, enhancement of school-to-school feeder systems, and positive relationships between and among district and school-based personnel.
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PSEL Standard Ten: Act as an agent of continuous improvement to promote each student’s academic success and well-being.
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Eric Gallien, Superintendent of Racine Public Schools, Wisconsin:


	We are all born to learn socially through interactions with others.

	Technology-driven education does not produce the kind of retention rates elicited by instruction facilitated by a human being.

	A key element of SEL is helping students and adult learners to become effcient and effective problem solvers, including:




	framing a problem,

	positing a goal,

	thinking of lots of potential solutions,

	forging an initial plan,

	thinking ahead to anticipate consequences, and

	executing and modifying the plan as needed.




	We need to learn to disagree without becoming disagreeable.

	SEL does not have to be politicized. It does not have to involve progressive vs. con-servative lines of demarcation. It can become a bridge.

	Gallien cited an 11-percentile point gain on standardized science scores in his district resulting from the system’s emphasis upon SEL integration in the content areas.

	Even ESSA legislation now references SEL, reinforcing its national significance and power to transform education.

	Gallien cited several cautions, including the need for public understanding of SEL, the need for evaluation research questions, and policies for monitoring students’ SEL progress.

	Dr. Gallien reinforces Tim Shriver’s reiteration of the theme from the RAND study on SEL implementation, insisting that we are moving along a continuum from a “A Nation at Risk to a Nation at Hope.”







Luvelle Brown, Superintendent of Ithaca Public Schools, New York: The Culture of Love: Cultivating a Positive and Transformational Organizational Culture:


	Superintendent Brown frequently shares his personal life story, including coming to the U.S. in the ninth grade as a non-English speaker. According to Brown: “I have been on an academic journey all my life.”

	As a result of his ninth-grade English proficiency, Brown was given an Individual-ized Education Plan (IEP) by a system he characterized as having policies and practices that reflected implicit biases and an inadequate curriculum to meet his needs.

	He suggests that our latest generation, “Generation Z,” generally find schools to be not engaging and lacking in a focus on global perspectives, social and emotional needs of learners, and technology infusion/enhancement.

	Brown asserts that our students’ brains have evolved to adapt to the new “digital en-vironment.” Similarly, current students embrace diversity, entrepreneurial spirit, and are generally post-racial and post-gender in their interactions with others.

	SEL, he contends, is not a program: It is a voice and choice on the part of educators to promote schools that are culturally inviting and engaging.

	“Schools perpetuate a school-to-prison pipeline,” he argues. “For them to truly en-gage modern learners, they must ensure that every student receives an education that they find meaningful, emotional, challenging, and supportive of their ability to persist in the face of diffculty.”

	Brown recommends that the curriculum integrate anti-marginalization units address-ing the complexity of human identity: What does our culture say about boys and girls? How can we ensure our curriculum speaks to all learners? Who is in the story we are presenting? Who is included—and excluded?

	Superintendent Brown identifies the following SEL structures and processes cur-rently underway in Ithaca, including:




	student-led conferences;

	a culturally responsive school and district calendar;

	clearly articulated equity policies and practices;

	validation and affrmation of the home;

	emphasis upon validation, affrmation, and support for all learners;

	in-class SEL strategies (e.g., attention signals, disruption protocols, movement, active and visual vocabulary acquisition activities);

	encouragement of culturally responsive, respectful, and sensitive practices;

	focus on alternative forms of assessment and progress monitoring (with Brown referencing the statistic that the average human being takes over 12,000 tests during the course of a lifetime/career); and

	a learning environment that is patient, caring, loving, forgiving and trusting.




	He also encourages educators to become self-reflective about SEL and to join in the struggle to “disrupt oppression”: What conflict will you engage in?
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Conference: Ben Mark, Outreach Director, Panorama Education [Moderator]; Eric Gallien, Superintendent, Racine Unified School Dis-trict, WI; Molly Walker, Director, SEL and Measurement, Hilliard City School District, OH; and Anthony Swentosky, MTSS Coordinator, Teton County School District 1, NJ:


	Molly Walker began by discussing Hilliard’s emphasis upon the use of data to monitor and support her district’s work with SEL, including Panorama’s District Scanner, Spotlight’s focus on monitoring students’ sense of belonging, a tiered system of support and intervention, and ongoing emphasis on students’ college, career, and life readiness competencies.

	Eric Gallien emphasized Racine’s Northstar Vision, with a major focus on and commitment to the well being of the whole child. He emphasized such organiza-tional values as helping students develop grit, a growth mindset, a sense of belonging, and effcacy as well as self-regulation.

	Anthony Swentosky described Teton’s alignment of its SEL initiatives with the CASEL Framework. He stressed that his district was committed to using qualita-tive measures rather than an exclusive focus on quantitative metrics. Teton uses behavior screener data, analysis of students’ development of positive pro-social skills, parent surveys, and organizational climate surveys.

	Panelists emphasized the critical importance of students’ sense of belonging, including ensuring that every learner has access to adults who understand them as a per-son, feels connected to their school and its educators, and is active—rather than ac-quiescent—in his or her approach to learning.

	The panel then began a discussion of how they and their districts collect and use SEL-related data:




	Hilliard City School District avoids the concept of “sense of belonging” (SOB) as an event, preferring instead to elicit data and feedback about students’ development of SOB over time (using a set of “look-fors”).

	Teton County School District emphasizes student input and feedback, including a commitment to capturing student voice. They emphasize comparisons of SEL district data to national and international benchmarks, including use of such disaggregation filters as elementary/middle/high as well as urban/non-urban, and Free and Reduced Meals (FARM).

	All panelists emphasized the need to collect, analyze, and monitor college, career, and life readiness data, including Hilliard’s “Get Ready for Tomorrow,” Racine’s “Life-Ready Indicators” and “Success Ready!” and Teton’s emphasis upon analysis of SEL integration as part of its Multi-Tiered System of Support (MTSS) Tier 1 core curriculum implementation data (e.g., status of implementa-tion of SEL-enriched lessons at a school-wide level).

	Teton also emphasizes the value of student-led conferencing as a major data collection point. When students aren’t meeting targets, staff analyzes parent/student conference data across all SEL domains. For behavior, they want to see a decrease in disciplinary incidents and an increase in evidence of students’ development of underlying skills such as self-management.

	Panelists concluded with recommendations for SEL leadership tools and practices, including suggestions to:




	* Write SEL goals into the district’s strategic plan, annual reports, and school improvement plans.

	* Publish a monthly newsletter with SEL success stories.

	* Run focus groups based upon analysis of SEL data to generate solutions to problems of practice involving SEL.

	* Create classroom observation look-for documents around SEL supports and comprehensive SEL classroom and school strategies.

	* Engage staff and students in the process of “design thinking,” discovering creative ways to address SEL priorities, issues, and problems of practice.

	* Ensure that resources are allocated to schools in response to their demonstration of SEL needs.











Leading Social-Emotional Learning


How Can Superintendents Support Students And Staff In Developing And Sustaining Sel Competencies?



	Reflecting on Your Current Leadership of Social and Emotional Learning: Leadership of a scalable and sustainable SEL initiative requires intentional use of key leadership strategies and behaviors. This reflective questionnaire will help you personally assess where you are in this process. This action tool can also be used with leadership teams at the district and school level. The tool is carefully aligned with the current Professional Standards for Educational Leaders (PSEL), produced by the National Policy Board for Educational Administration:




	Standard One: Mission, Vision, and Core Values

	Standard Two: Ethics and Professional Norms

	Standard Three: Equity and Cultural Responsiveness

	Standard Four: Curriculum, Instruction, and Assessment

	Standard Five: Community of Care and Support for Students

	Standard Six: Professional Capacity of School Personnel

	Standard Seven: Professional Community for Teachers and Staff

	Standard Eight: Meaningful Engagement of Families and Community

	Standard Nine: Operations and Management

	Standard Ten: School Improvement




	Extending Your Strengths and Addressing Areas for Improvement in Your Leadership of SEL: Based upon your work with the ten PSEL standards and SEL in Action Tool One, this second action tool provides a series of self-reflection questions for you to consider: What are your areas of SEL leadership strength? Are there areas in which your SEL leadership skills and experience may be enhanced?
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	PSEL Standard 1: Mission, Vision, and Core Values
Effective leaders develop, advocate, and enact a shared mission, vision, and core values of high-quality education and academic success and well-being of each student.



	How would you express your personal vision and mission for social and emotional learning in your district or school?



	PSEL Standard 2: Ethics and Professional Norms
Effective educational leaders act ethically and according to professional norms to promote each student’s academic success and well-being.



	To what extent do you model ethics and professional norms aligned with the principles of social and emotional learning? How do you encourage your staff in this area?



	PSEL Standard 3: Equity and Cultural Responsiveness
Effective educational leader strive for equity of educational opportunity and culturally responsive practices to promote each student’s academic success and well-being.



	As an educational leader, how do you promote equity and cultural responsiveness in your learning organization?



	PSEL Standard 4: Curriculum, Instruction, and Assessment
Effective educational leaders develop and support intellectually rigorous and coherent systems of curriculum, instruction, and assessment to promote each student’s academic success and well-being.



		How do you encourage the integration of social and emotional competencies in your district or school’s taught, assessed, and learned curriculum?
	To what extent do you help your staff understand instructional and classroom management strategies useful in promoting SEL?
	To what extent does your district or school have a coherent and sustained process for monitoring students’ SEL development?





	PSEL Standard 5: Community of Care and Support for Students
Effective educational leaders cultivate an inclusive, caring, and supportive school community that promotes the academic success and well-being of each student.



	As a leader, how do you ensure that your district or school is a learning community characterized by care and support for all students?











	PSEL Standard 6: Professional Capacity of School Personnel
Effective school leaders develop the professional capacity and practice of school personnel to promote each student’s academic success and well-being.



	How do your district or school’s professional learning practices and programs reflect key principles and strategies related to social and emotional learning?



	PSEL Standard 7: Professional Community for Teachers and Staff
Effective educational leaders foster a professional community of teachers and other professional staff to promote each student’s academic success and well-being.



	As a leader, how do you promote professional learning communities in which teachers and staff are actively involved in decision-making and problem solving to address the social and emotional development of every learner?



	PSEL Standard 8: Meaningful Engagement of Families and Community
Effective educational leaders engage families and the community in meaningful, reciprocal, and mutually beneficial ways to promote each student’s academic success and well-being.



	To what extent do your family and community outreach efforts and partnerships reinforce key principles of social and emotional learning?



	PSEL Standard 9: Operations and Management
Effective educational leaders manage school operations and resources to promote each student’s academic success and well-being.



	How does your approach to fiscal and operations management reinforce the importance of social and emotional learning? How do you ensure equitable access to services and resources for all learners?



	PSEL Standard 10: School Improvement
Effective educational leaders act as agents of continuous improvement to promote each student’s academic success and well-being.













	Directions: Now that vou have considered vour role as an SEL leader from the perspective of the ten PSEL Standards, use this action tool to reflect on areas in which you are demonstrating strength and other areas where you may need to develop further competencies and experiences.


Use the following rating scale to guide your thinking:


	3 = This is an area in which 1 show consistent leadership skills and commitment.

	2 = This is an area in which 1 show commitment, but 1 may need to do addition professional learning and gain more experience.

	1 = This is an area in which 1 need much more growth, experience, and professional learning.





	
	3
	2
	1





	PSEL Standards



	► PSEL Standard One: 1 develop, advocate for, and enact a shared mission, vision, and core values for high-quality education, academic success, and well-being of each student.
	◯
	◯
	◯



	► PSEL Standard Two: 1 act ethically and according to professional norms to promote each student’s academic success and well-being.Build on these calibration experiences to formalize SEL leadership groups at the district and school level.
	◯
	◯
	◯



	► PSEL Standard Three: 1 strive for equity of educational opportunity and culturally responsive practices to promote each student’s academic success and well-being.
	◯
	◯
	◯



	► PSEL Standard Four: 1 work with staff to develop and support intellectually rigorous and coherent systems of curriculum, instruction, and assessment to promote each student’s academic success and well-being.
	◯
	◯
	◯



	► PSEL Standard Five: 1 strive to cultivate an inclusive, caring, and supportive school community that promotes the academic success and well-being of each student.
	◯
	◯
	◯



	► PSEL Standard Six: 1 work to develop the professional capacity and practice of school personnel to promote each student’s academic success and well-being.
	◯
	◯
	◯



	► PSEL Standard Seven: 1 foster a professional community of teachers and other professional staff to promote each student’s academic success and well-being.
	◯
	◯
	◯



	► PSEL Standard Eight: 1 engage families and community in meaningful, reciprocal, and mutually beneficial ways to promote each student’s academic success and well-being.
	◯
	◯
	◯



	► PSEL Standard Nine: 1 manage school operations and resources to promote each student’s academic success and well-being.
	◯
	◯
	◯



	► PSEL Standard Ten: 1 act as an agent of continuous improvement to promote each student’s academic success and well-being.
	◯
	◯
	◯











	Action Planning Steps





	1. The following are my leadership strengths related to social-emotional learning and promoting culturally responsive classrooms:



	2. lama “work in progress” in the following areas of leadership related to SEL and culturally responsive classrooms:



	3. Based on my ratings, I would identify the following two-three priority areas for further professional development and leadership experience:



	4. Here are some possible action steps I can take to address the issues I raise in # 3 above:
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	CASEL (Collaborative for Academic, Social, and Emotional Learning) Resource Library (drc.casel.org)
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	Supporting Equity in Education (Overview)

	Focusing on Student Mental Health (Overview)




	Creasman, B., B. Futrell, and T. Rubin. (2019). ConnectED leaders: Network and amplify your superintendency. New York: Rowman & Littlefield.
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	National Academies of Sciences, Engineering, and Medicine. (2018). How people learn II: Learners, contexts, and cultures. Washington, D.C.: The National Academies Press. (randcorporation.org)

	National Policy Board for Educational Administration. (2015). Professional standards for educational leaders (formerly ISLLC Standards). Reston, VA.

	RAND Corporation. “Brief: How the Every Student Succeeds Act can support social and emotional learning.” (www.rand.org/t/RR2133)

	RAND Corporation. Social and emotional learning: Explore social and emotional learning (Collection of Research Studies). (randcorporation.org)

	RAND Corporation. Social and emotional learning interventions under the every student succeeds act: Evidence review. (randcorporation.org)

	Saphier, J., M.A. Haley-Speca, and R. Gower. (2018). The skillful teacher: The comprehensive resource for improving teaching and learning. 7th ed. Acton, MA: Research for Better Teaching.

	The Wallace Foundation. Navigating SEL from the inside out: Looking inside & across 25 leading SEL programs: A practical resource for schools and OST providers. (Elementary School Focus). March 2017 (wallacefoundation.org)







Articles


	Berger, R. “We learn by doing: Bloom’s Taxonomy revised.” Education Week. 2018 Editorial Projects in Education. Vol. 38, No. 6. September 26, 2018. (edweek.org)


	DeWitt, P. “Rigor, relevance & relationships: An interview with Bill Daggett.” Finding Common Ground. Education Week, February 13, 2020. (blogs.edweek.org)
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	Weissberg, R., J. Durlak, C. Domitrovich, and T. Gullotta, “Social and Emotional Learning: Past, Present, and Future,” in Handbook of Social and Emotional Learning: Research and Practice, ed. J. Durlak, C. Domitrovich, R. Weissberg, T. Gullotta, and J. Comer. New York: Guilford Press, 2015, 3-19.






Related Resources


	AASA Webinars on Social and Emotional Learning (aasa.org)




	Social and emotional learning: A special webinar for the social emotional learning cohort (Dr. Bernadine Futrell, Presenter). November 2019.

	An introduction to the superintendent’s social and emotional learning toolkit (Dr. John L. Brown, Presenter). December 2019.

	Social and emotional learning (Dr. Jon Saphier, Presenter). January 2020.




	ASCD Webinars on Social and Emotional Learning (ascd.org)




	All learning is social and emotional: Helping students develop essential skills for the classroom and beyond with Nancy Frey (February 28, 2019)

	Navigating social and emotional learning from the inside out with Stephanie Jones and Katy Brush (January 25, 2018)

	The formative five with Thomas Hoerr (November 17, 2016)

	Social and emotional learning: Policy and practice with David Griffth, Melissa Mellor, and the Rennie Center for Education Research and Policy (November 18, 2015)




	Principal magazine presents leading lessons: Social and emotional learning. Alexandria, VA: NAESP, November/December 2018.

	Survey for social emotional learning. Panorama for Social Emotional Learning. (panoramaed.com)
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