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Get the most from this book


Everyone has to decide their own revision strategy, but it is essential to review your work, learn it and test your understanding. These Revision Notes will help you to do that in a planned way, topic by topic. Use this book as the cornerstone of your revision and don’t hesitate to write in it — personalise your notes and check your progress by ticking off each section as you revise.


Tick to track your progress

Use the revision planner on pages iv and v to plan your revision, topic by topic. Tick each box when you have:


	•  revised and understood a topic

	•  tested yourself

	•  practised the exam questions and gone online to check your answers.



You can also keep track of your revision by ticking off each topic heading in the book. You may find it helpful to add your own notes as you work through each topic.
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Features to help you succeed
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Exam tips

Expert tips are given throughout the book to help you polish your exam technique in order to maximise your chances in the exam.
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Now test yourself

These short, knowledge-based questions provide the first step in testing your learning. Answers are provided online.
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Definitions and key words

Clear, concise definitions of essential key terms are provided where they first appear.

Key words from the specification are highlighted in bold throughout the book.
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Something to think about

Contemproary examples or views that you may not have studied during your course. This content gives additional perspectives on concepts from the specification.
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Revision activities

These activities will help you to understand each topic in an interactive way.
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Exam practice

Practice exam questions are provided for each topic. Use them to consolidate your revision and practise your exam skills.
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Online

Go online to check your answers to the exam questions and now test yourself questions at www.hoddereducation.co.uk/myrevisionnotesdownloads
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My revision planner


Section A: Introducing culture, socialisation and identity

What is culture?

What is socialisation?

What is identity?

Section B: Option 1: Families and relationships

How diverse are modern families?

To what extent are roles and relationships within families and households changing?

Section B: Option 2: Youth subcultures

How and why are youth cultures and subcultures formed?

Why do some young people participate in deviant subcultures?

Section A: Research methods and researching social inequalities

What is the relationship between theory and methods?

What are the main stages of the research process?

Which methods are used in sociological research?

Section B: Understanding social inequalities

Social inequality in relation to social class

How can patterns and trends in social inequality and difference be explained?

Social inequality in relation to gender

How can patterns and trends in gender inequality be explained?

Social inequality in relation to ethnicity

How can patterns and trends in ethnic inequality and difference be explained?

Social inequality in relation to age

How can patterns and trends in age inequality and difference be explained?

Section A: Globalisation and the digital social world

What is the relationship between globalisation and digital forms of communication?

What is the impact of digital forms of communication in a global context?

Section B: Option 1: Crime and deviance

How are crime and deviance defined and measured?

What are the patterns and trends in crime?

How can crime and deviance be explained?

How can crime and deviance be reduced?

Section B: Option 2: Education

What is the role of education in society?

What are the patterns and trends of educational inequalities, and how can these be explained?

How the UK education system has changed since 1988





Section A: Introducing culture, socialisation and identity



What is culture?


Culture, norms and values

Culture refers to the whole way of life of a society, which includes its values, morals, beliefs, knowledge, norms, traditions, customs, music, language and fashion. Cultures vary hugely across the world, for example, British culture is very different to American culture despite the fact the two cultures share the same language. Cultures are made distinctive by their norms and values:
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Values: strong principles or beliefs that something is worthwhile.

Norms: social rules or expectations that govern social behaviour.
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	•  Values are the principles and beliefs that a society judges to be important. For example, according to the Daily Telegraph (2014) the following values are generally shared by a majority of British people: belief in fair play, personal freedom and private property; respect for the rule of law; tolerance for the beliefs of others and love of monarchy and country.

	•  Norms refer to behaviour which is considered normal and therefore socially acceptable. These govern all aspects of behaviour from personal hygiene to the way males and females dress, from what we eat to how we eat, from how we organise our homes to how we behave outside our homes. For example, the British abide to fairly strict rules about toilet behaviour – it is generally regarded as a private activity that is not discussed in public. Burping aloud, passing wind and spitting in public generally meet with public disapproval.



Norms are often a reflection of values. For example, in Britain we knock on doors and generally wait for an invitation before we enter somebody else’s home and we generally do not read other people’s mail or personal diaries. This normal behaviour reflects British people’s strong belief in the value of privacy. The norms associated with school, such as punctuality, attendance, doing homework, working hard, passing exams and obeying teachers, reflect the British belief in values such as achievement, obedience and respect for those in authority.
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Exam tip

When you explain a concept, show that you understand the concept by including examples that illustrate how the concept operates.
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Types of culture


Subcultures

A subculture is a minority group of people who share values, norms, beliefs and dress codes, amongst other things, which mark them out as different from the dominant mainstream culture which they exist alongside. Sometimes such subcultures are interpreted as being opposed to the dominant culture and consequently they may experience hostility and discrimination.

Within UK culture there are subcultures based on:


	•  age, for example, delinquent subcultures may be formed by disaffected pupils in schools. Spectacular youth subcultures such as goths may differentiate themselves from mainstream society by adopting an androgynous ‘look’ and mode of dress and outlook that expresses their alternative way of making sense of the world.

	•  political beliefs, for example, some subcultures subscribe to alternative lifestyles which radically differ from mainstream society. For example, they may be environmental activists or squatters.

	•  ethnicity, for example, some minority ethnic groups living in Britain may continue to eat traditional foods, use satellite television to keep up with events in their country of origin and continue to follow traditional customs and traditions.

	•  religion, for example, some members of religious groups may be highly visible because they wear religious dress, or celebrate particular customs and traditions.



A society with many subcultures is culturally diverse.
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Culturally diverse: societies that contain a variety of cultural or ethnic groups.
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High culture

High culture refers to the cultural products and activities that are allocated exceptionally high status because they supposedly represent humanity’s finest achievements. These are thought to be superior to other activities because they allegedly have an improving effect on those who invest in them.



Popular culture

Popular culture refers to those activities enjoyed by the mass of the population. These activities involve watching television, going to the cinema, listening to pop music and reading popular fiction such as Harry Potter.



Global culture (globalisation)

Global culture refers to the growing trend whereby some cultural products and services are becoming universal because they are both produced and marketed globally by transnational corporations. For example, Coca-Cola, McDonald’s, Google, Apple and Amazon are global brands in that their products and services are known and consumed worldwide.
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Transnational corporations: large companies who conduct their business in various parts of the world, buying and selling simultaneously around the globe.

Identity: how we see ourselves and how others see us.
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Societies are becoming more global. For example, the UK is a global society because the British people today consume films, music, TV programmes, food and drink that come from all over the world.



Consumer culture

In consumer cultures, the mass media and advertising encourage individuals to value materialism and consumerism. Shopping is the major leisure activity and conspicuous consumption – the acquisition of high-status goods and brands – has become a major means of expressing identity.




Cultural diversity

Cultural diversity refers to the existence of a variety of cultural or ethnic groups within a society.

The concept of intercultural diversity simply means that cultures differ from one another in terms of their values and norms. What is considered normal in one society may be considered offensive in another. However, sociologists prefer to avoid making value judgements about the cultures of societies, and view cultures as different rather than superior or inferior to one another.

Intracultural diversity refers to the fact that over the last sixty years the UK has become a more culturally diverse society. Intracultural diversity can be illustrated in the UK by:


	•  regional differences, for example, the Celtic cultures (of Scotland, Wales and Ireland) differ in some important respects from English culture

	•  class differences, for example, it can be argued that Britain is a class society and that upper-class culture differs significantly from working-class culture

	•  ethnic and religious differences, for example, Britain is a multicultural society in which a number of people belonging to different minority ethnic groups and religions exist alongside a white Christian majority.
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Multicultural: containing and tolerating a diversity of ethnic groups living alongside each other.
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Cultural hybridity

A hybrid is a cross between two or more things. Cultural hybridity comes about when cultures mix. For example, British culture is hybrid because it is influenced by English, Scottish, Welsh and Irish regional cultures but it is also influenced by aspects of minority ethnic groups and global culture. The British now drink French and Australian wines and Dutch and German beers, they read books by Scandinavian crime authors and enjoy American music and films.
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Exam tip

Always use examples to illustrate definitions. This shows both the depth of your understanding and your application and analytical skills. For example, think about the ways that the British diet of food and drink might be viewed as a cultural hybrid.
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There is evidence too of cultural hybridity among the children of immigrants to the UK, especially among young Asian people who mix aspects of British culture with elements of Asian culture. For example, Asian teenagers may aspire to and enjoy the same aspects of consumer culture as their peers but they may also listen to Bhangra, wear henna tattoos and sometimes wear traditional dress. Some sociologists refer to this type of cultural hybridity as ‘Brasian’.
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Immigrants: a person who settles in a new country.
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Exam tip

When you write an extended explanation on an aspect of culture, it is important that your explanation takes the form of a mini-essay in order to apply your knowledge and understanding. Make sure that you present a detailed range of sociological material by referring to the two sources mentioned and the names of sociologists who have carried out research in this field.
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Now test yourself


	  1  Define the concept of culture.

	  2  Identify and briefly explain two examples of norms that are highly valued by British culture.

	  3  Explain what is meant by intercultural diversity.

	  4  Evaluate the view that high culture has greater value than popular culture.

	  5  Explain, using examples, the concept of consumer culture.

	  6  Explain what is meant by a ‘global culture’.

	  7  Outline and briefly evaluate the view that the UK can be described as a society characterised by intracultural diversity.

	  8  Define the concept of multiculturalism.

	  9  Identify and briefly explain the difference between values and norms.

	10  Evaluate the view that there exist a range of very visible subcultures based on age, ethnicity, religion and political affiliation, in the UK.

	11  Explain, using two examples, the concept of popular culture.

	12  Explain the concept of ‘cultural diversity’.

	13  Outline and briefly evaluate the view that cultural hybridity is a norm among young people from minority ethnic backgrounds.



Answers online
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What is socialisation?

Socialisation is the process by which an individual learns the norms and values or culture of a society. It is the way we learn how to be members of a society.


Primary and secondary socialisation


Primary socialisation

The first and most important part of the socialisation process is that which occurs in early childhood as one generation (parents) teach the next (their children) the dominant cultural values and norms needed to successfully take their place in society. This is known as primary socialisation.

As part of primary socialisation, parents often use positive and negative sanctions or social controls, that is, rewards, such as praise, and punishments, for example, some parents may use physical or emotional sanctions to help children learn the difference between right and wrong. Parents also act as positive role models and consequently they may strongly encourage their children to imitate their behaviour in order that they subscribe to culturally important moral codes, gendered behaviour, a strong work ethic and so on.
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Exam tip

Try to think how your knowledge of other areas of the specification might be useful in illustrating the concept of primary socialisation. For example, Parsons refers to families as ‘personality factories’ because parents are responsible for shaping the personalities and identities of children.
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Secondary socialisation

Socialisation is a life-long process and continues beyond childhood. Socialisation outside the family is known as secondary socialisation.

There are a number of agencies of secondary socialisation, including peer groups, education (schools, colleges and universities), the mass media (old media, such as television, newspapers, magazines and films and new media, such as the internet and social media, such as Facebook and Twitter), religion and the workplace.




Agencies of socialisation
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The family

The family is the main agency of primary socialisation. Functionalists see the female as the expressive leader who is mainly responsible for the nurturing and socialisation of children.



The peer group

The peer group refers to those of a similar age. It includes friendship networks but also year groups and subcultures based on shared tastes in music, fashion or what adult society may judge as deviant activities. The peer group is a very important agency of socialisation because much of the free time of children and teenagers is spent with their peers.
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Exam tip

It is important that you refer to sociological studies, because these provide the evidence that either illustrate the strength of a particular theory or provide evidence that challenge a particular theory.
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The peer group is often more important than parents in shaping the identity of young people because young people want to be liked and to be popular with their peers and consequently they have a strong desire to conform. This can sometimes lead them into trouble as influential peer role models may lead them into committing delinquent and criminal acts. If children and adolescents fail to conform to peer group norms, they may be bullied.

Tony Sewell observes that young people prefer to spend their free time in ‘cultural comfort zones’ – they prefer to ‘hang around’ with those from similar backgrounds.



Media

Another important agency of secondary socialisation is the mass media.

Some media sociologists suggest that casual violence and anti-social behaviour is increasing in society because young people are increasingly exposed to violent images on television, in films and in computer games.

Feminist sociologists argue that the mass media has a tremendous negative influence over female identity because media representations of femininity are over-sexualised and too often focused on an ideal body-image which over-emphasises thinness and fat-shaming. As a result, it is argued that girls often suffer anxiety about their bodies and consequently suffer from eating disorders such as anorexia and bulimia.

Young argues that the mass media has created a ‘bulimic society’ in which advertising and the focus on celebrity culture and rewards has encouraged people to worship money and material success. This has created a culture of envy which has encouraged those from deprived backgrounds to commit crime in order to obtain material goods which they see as symbolising ‘success’.
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Sexualised: to make or become sexually aware.

Bulimic society: Young uses this concept to describe the way in which contemporary society is apparently inclusive, with its focus on consumption of material possessions as a route to happiness available to all, but is also exclusive, excluding the poorest and most deprived in society who are unable to access these things.
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However, it is important to note that media sociologists have neither proved nor disproved the view that media socialisation is the sole cause of some young people’s use of violence or their anti-social tendencies.



Religion

Until the mid-20th century, the Christian religion in the UK was a key agent of socialisation. Christianity promoted social values which became the moral or ethical codes that people used as guidelines to shape their behaviour. For example, most people in the first half of the 20th century believed in Christian morality relating to marriage and sexuality.

However, the latter part of the 20th century saw a major decline in Christian church attendance as well as belief in Christianity. This decline in religious beliefs and practices, which is known as secularisation, has prompted some sociologists to claim that religious socialisation is no longer influential today.
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Secularisation: the decline in religion where religious attendance, practices and beliefs have become less significant in society and the power and influence of religion within society is in decline.
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Despite secularisation, some sociologists argue that religion continues to be important as an agent of socialisation in two main ways:


	•  Not all religions are in decline in the UK. Religion is still central to many minority ethnic communities, and some Christian belief systems such as Pentecostalism are thriving, as are some non-Christian religions. For example, most Muslims in the UK fast during Ramadan, celebrate Eid, regularly pray and attend mosque. Britain is therefore a multi-faith community and there are significant numbers of Muslim, Hindu and Sikh families and communities in which religion is still centrally important. Evidence also suggests that religion is an important element in the lives of recent African and Eastern European migrants to the UK.

	•  It could be argued that though the UK may be less overtly religious, religious moral codes still shape laws, everyday behaviour and attitudes towards abortion, divorce, euthanasia and same-sex relationships.





Education

Education obviously overlaps with the peer group because children and adolescents mainly encounter their peers at school. There are two important elements of education as an agency of secondary socialisation.


The visible or formal curriculum

The formal curriculum simply refers to the academic subjects that are taught in schools. Pupils are tested via exams and are rewarded for acquiring such knowledge with qualifications. Academic knowledge often reflects local culture, for example, English Literature and Language focuses on plays, novels and poetry highly valued by British culture whilst much History teaching focuses on the achievements of the British nation.
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Exam tip

Make sure that you can illustrate the role of all of the agents of socialisation discussed. For example, you could note that education promotes cultural belonging in Wales and the USA.
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The hidden curriculum

The hidden curriculum can be defined as the ways in which the routines and organisation of schools, classrooms and teaching shape pupil attitudes and behaviour in order to produce conformity.

Marxists such Bowles and Gintis (1976) argue that schooling stands in ‘the long shadow of work’ which means pupils are unconsciously socialised into norms and values such as blind obedience to higher authority, punctuality and acceptance that their place in the hierarchy of society is deserved and should therefore not be questioned. The hidden curriculum is therefore preparing working-class children for their future adult roles as factory or manual workers.



[image: ]

Exam tip

It is important to be able to evaluate all key concepts, such as the concept of the hidden curriculum.
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The workplace

The workplace is a key agent of socialisation for adults who spend most of their adult years going to work on a daily basis.


	•  The experience of the workplace teaches workers skills but it also socialises them into the formal rules that underpin organisations, such as codes of conduct and dress, and the duties and obligations associated with particular work roles. These formal rules will be backed up with formal sanctions such as warnings and dismissal.

	•  There are also informal elements to socialisation in some workplaces. For example, there may be a ‘canteen culture’ that sets out the informal rules for getting on with fellow workers. Research indicates that a ‘canteen culture’ exists within some police forces, involving racist jokes and banter, which might contribute to the police stereotyping and profiling of Black and Asian people as potential criminals.
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Hidden curriculum: attitudes and behaviour which are taught through the school’s organisation and teachers’ attitudes rather than through the formal timetabled subjects (see also formal curriculum).

Canteen culture: this concept refers to the attitudes and values exhibited by the police in their off-duty socialising. Canteen culture within the police force is argued to include a normalisation of racist attitudes.
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The nature/nurture debate

The nature/nurture debate refers to the academic argument between sociobiologists who believe that human behaviour is largely the product of nature, particularly people’s genetic make-up, and sociologists who argue that the society or social environment in which the individual lives is more important in nurturing and shaping human behaviour.
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Exam tip

In order to evaluate a sociological theory or position thoroughly it is recommended that you refer to at least one strength and two criticisms of the theory.
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Nature

Sociobiologists claim that people inherit characteristics such as intelligence, personality, gendered behaviour, aggressive tendencies and so on. For example, many sociobiologists believe that males and females have a biologically determined predisposition to behave in masculine and feminine ways because of hormonal differences.
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Sociobiologists: a group of biologists who claim that behaviour originates in biology or genetic make-up.
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Nurture

Feminists are critical of sociobiology, arguing that if gender roles were biologically determined, men and women would behave in the same way in all societies. However, this is not the case – there are significant cultural variations across the world in gender behaviour

Margaret Mead’s study of an isolated tribe known as the Tchambuli found that men and women behaved very differently compared with men and women in the West, in that women were aggressive and rarely involved in childcare while men were timid and emotional.

Other criticisms of the nature argument point out that people are not born with cultural values or social skills. These are clearly learned and differ over time and across the world. It is important to understand that socialisation within the same society may differ according to the social class, ethnicity, religion and gender of the child.
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Social class: a socio-economic status based primarily on occupation and income.
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A good way to illustrate the nature/nurture debate is to refer to feral children. These are children who lack language and social skills because they have been denied regular human contact from a very young age or have supposedly been brought up by wild animals.




Social control

Social control refers to the ways in which deviant or abnormal behaviour is deterred and conformity to the norms and rules of society is reinforced. There exist both informal and formal agencies of control which use either positive or negative sanctions to encourage or discourage behaviour.


Formal agencies of social control

Formal agencies of social control include the police, the criminal justice system, the security services, the military and the government who formally control the behaviour of citizens by enforcing laws passed by governments.

The job of the police is to enforce the law in a fair and just manner and to police all sections of society equally, although some sociologists argue that some groups are subjected to disproportionate and unjustified police attention, for example in stop and search.

The police have the power to stop people in the street, to ask questions about their identity and activity, to issue formal and informal warnings, to arrest people on suspicion that a crime has been committed and to physically detain people for up to three days. Sometimes they will use a military style of forceful policing when dealing with demonstrations, football fans or rioters.

If an individual is arrested and charged with a criminal offence, they will go to court and face a trial by magistrate or by judge and jury. The courts have the power to impose a fine, a prison sentence or community service on those who are found guilty. In some societies, such as China and Pakistan, capital punishment may be deemed a suitable punishment for murder, drug-trafficking and even blasphemy and dissent.



Informal agencies of social control

Informal agencies of social control include:


	•  families – parents may reward and praise children for ‘good’ behaviour and chastise or punish them for ‘bad’ behaviour

	•  peer groups – may positively control their members’ behaviour by rewarding them with friendship and punish those who do not follow the group’s values by excluding them or by bullying them

	•  the media – may criticise celebrities for being too ‘fat’, while social media may praise particular individuals for their bravery or charity work

	•  religion – religious leaders may reward faithful believers with promises of an afterlife and punish sin with excommunication or threats of eternal damnation

	•  education – schools or teachers may reward pupils with praise, good grades, merit badges, school prizes and allocation to the top sets or streams and punish pupils who flaunt the rules with detentions, suspensions, allocation to bottom sets and exclusions

	•  the workplace – employers may promote ‘good’ workers and may punish those seen to lack the ‘right’ attitude to work by passing them over for promotion, giving them formal warnings or sacking them.
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Revision activity

Construct a table with two columns. In the first column, list five formal agents of control. In the second column, illustrate how these agents control people’s behaviour so that they behave in much the same conformist way. Construct a second table with three columns. In the first column, list agencies of informal control. In the second column, identify a positive sanction used by each agency to control behaviour. In the third column, identify a negative sanction associated with each agency.
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Sometimes, the use of informal social controls may clash with formal social controls. For example, parents who smack their children in public in Scotland may be prosecuted for assault because smacking children in Scotland is legally viewed as a form of child abuse, whereas some other countries may view smacking as a legitimate method of disciplining children.

Some informal agencies of social control have the legal power to enforce formal punishments. For example, employers can dismiss employees for gross misconduct and schools can exclude pupils.
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Now test yourself


	  1  Define the concept of informal social control.

	  2  Identify and briefly explain two ways in which children are socialised into gender roles.

	  3  Explain why sociologists reject the idea that gender is the result of nature.

	  4  Evaluate the view that religion is still influential as an agency of socialisation and social control.

	  5  Explain, using examples, the concept of the hidden curriculum.

	  6  Explain how different types of media may operate as agencies of social control.

	  7  Outline and briefly evaluate the view that secondary agents of socialisation have become more influential than primary agents of socialisation.

	  8  Define the concept of feral children.

	  9  Identify and briefly explain two ways in which the peer group is regarded as an important source of socialisation for children and young people.

	10  Explain the difference between socialisation and social control.

	11  Evaluate the view that informal agencies of control exist which use negative sanctions to discourage particular types of behaviour.

	12  Explain, using examples, the concept of secondary socialisation.

	13  Outline and briefly evaluate the view that the mass media has a negative effect on the socialisation of children and adolescents.



Answers online
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What is identity?


The concept of identity

Identity or the self refers to how you see yourself. Social identity refers to how other people see you.
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Social identity: the social expectations that society attaches to our status and which we attempt to live up to, for example, the identity of ‘good student’ requires students to work hard.
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Social identity is the sum of all the socialisation experiences a person has been through. In that sense, it is shaped by the family, peer group, education, religion and workplace.


	•  During socialisation, we internalise all the social expectations associated with social roles – we learn how children, friends, pupils, believers and workers are supposed to behave and adjust our social identity accordingly.

	•  When we reach adulthood, we have normally acquired a social identity that fits social expectations about what constitutes a beloved family member, a trustworthy friend, a respectable citizen and a reliable worker.

	•  Some sociologists argue that aspects of our identity are imposed on us by social forces such as ethnicity, nationality, gender, social class, sexuality, age, and disability.





How ethnicity helps shape identity

Ethnicity has been defined by some sociologists as a sense of cultural awareness and identity within groups whose members share a common history or heritage. Groups may use their ethnicity to construct notions of difference or boundaries between themselves and other ethnic groups and so reinforce the notion of ‘them’ and ‘us’. This cultural awareness may be influenced by religion, language, skin colour, regional origin and even racism.

It is important to understand that ethnicity intersects with other aspects of identity such as nationality, religion, gender, social class and age.
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Exam tip

Make sure that you can evaluate aspects of the concept of ethnicity. For example, the concept of a single ‘Asian’ identity is problematic because it includes people from different regions and religions who subscribe to very different cultural values, religious beliefs and traditions as well as lifestyles.
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	•  For example, most Muslims living in the UK are third or fourth generation – this means they were born in the UK. Most are aged under 30 years old and are bilingual. It is likely that their feelings about their ethnic identity will be different from that of the first generation who migrated to Britain from Pakistan, India and Bangladesh in the mid-twentieth century.

	•  Ghumann found that tradition, religion and family values, especially respect for elders, duty, obligation, honour, the avoidance of shame and the importance of prayer were central aspects of the primary socialisation of Asian children. The mother tongue was seen as especially important in maintaining links between generations and in the transmission of religious values. Children therefore tend to be bilingual, and are often able to use the mother language (for example, Urdu, Punjabi, Gujerati and Hindi) and English interchangeably.

	•  Jacobson and others have found that some young Pakistani Muslims are adopting a strong Islamic identity in response to Islamophobia, growing tensions and cultural misunderstanding arising from events such as the joint US – UK invasion of Afghanistan and Iraq, as well as the Israeli occupation of Palestinian territories or belief in conspiracy theories that surround 9/11.



However, recent research suggests that most young Muslims in Britain generally express a strong sense of belonging to British society and consequently feel very integrated. Research suggests that there is little evidence that young Asian people are turning to fundamentalist Islam as an alternative and oppositional identity which is at odds with British identity. Extremist Islamist views are held only by a tiny minority.


Changing ethnic identities

A hybrid identity is an identity held by a person who subscribes to two or three important cultural roots. For example, a British-born young Pakistani male may feel a strong connection to his parents’ country of origin and support the Pakistani cricket team when it plays England and India. He may speak Urdu at home with his parents and grandparents but a combination of English and Urdu


	•  Johal (1998) found that many educated young Asian people subscribed to a dual identity that he called ‘Brasian’. He suggests they inherit an Asian identity which they predominantly use in their home environment. However, they also adopt a form of identity which Johal calls a ‘white mask’ which they use in public spaces such as school to interact and connect with their white peers.

	•  Similarly, Ghuman’s research found that Hindu and Sikh children were brought up to respect tradition and to put religious commitment and family honour before their own interests.

	•  However, Charlotte Butler’s research found that third-generation young British Muslim women had access to a variety of possible identities. Some chose to reflect their ascribed position through the wearing of traditional dress, while others took a more ‘negotiated’ position, such as adopting western ideas about education, careers and equality while retaining some respect for traditional religious ideas about the role of women, say, with regard to arranged marriage.

	•  Gilroy (1993) argued that African-Caribbean identity could be described as ‘Black Atlantic’ because young Black people in the UK identified with the racism and powerlessness they saw themselves as sharing with their American peers.

	•  Back (1996) discovered evidence of ethnic or cultural hybridity among white youth in the 1990s. His research found that white youths were attracted to and adopted many aspects of Black culture including speech mannerisms, dress codes, musical tastes and conspicuous consumption of particular brands and logos. Nyak (2003) describes young white people who imitate Black speech patterns as ‘white wannabees’. Nyak suggests White teenagers may be influenced by Black and/or Asian culture in terms of clothing styles, body piercing, gestures of respect (the fist-bump, the high-five and so on), linguistic style and activites such as street dance, rap and hip-hop.






How nationality helps shape identity





	•  Celtic (Scottish, Welsh and Irish) people are less likely than English people to see themselves as British. For example, Welsh speakers identify themselves first and foremost as Welsh rather than British and 45 per cent of Scots voted to leave the United Kingdom in the referendum of 2014.

	•  Some sociologists claim that the English are experiencing an identity crisis because many English liberals and left-wing thinkers are reluctant to identify with either an English or British identity because they believe it to be too closely associated with racism, anti-Europeanism, Brexit, anti-immigration and hate crime.

	•  There is some evidence that people from minority ethnic groups living in the UK want to identify as British but are uneasy at the fact that surveys suggested that their presence had not been totally accepted by the white indigenous population.




Changing national identities
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Responses to globalisation



	•  Cultural homogenisation – some societies may find that global mass culture swamps their local culture and consequently large parts of the world may experience cultural similarity or homogenisation as people listen to the same types of music, watch films and television programmes produced by global corporations and eat and drink global brands of food and drink, for example, McDonald’s and Coca-Cola.

	•  Cultural hybridity – other societies may combine the best of global culture with aspects of their localised culture. A good example of this is the Indian film industry which is known as Bollywood – this has combined aspects of South Asian culture with the commercial norms of the American film industry.

	•  Cultural resistance – some cultures may resist the mass culture that globalisation brings with it. For example, there is evidence that some cultures view globalisation as a threat to tradition, religious authority and the moral order. Some societies attempt to defend their way of life by discouraging their young people from adopting the lifestyles and norms associated with globalisation. An example might be the Taliban government in Afghanistan or the Islamic Republic of Iran.
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How gender helps shape identity




	•  manipulation – the encouragement of behaviour that is seen as culturally acceptable, such as rowdy behaviour in boys, or discouraging behaviour that is socially unacceptable, such as crying in boys

	•  canalisation – channelling children’s interests into toys, games and activities considered to be the norm for their gender, for example, football for boys and ballet or dance for girls

	•  verbal appellation – using gendered language to describe children, for example, ‘pretty’ or ‘princess’ for girls and ‘little man’ or ‘handsome’ for boys

	•  different activities – boys and girls are encouraged to participate in domestic activities seen as suitable for their gender. For example, girls might be encouraged to help their mothers with cleaning the kitchen, while boys might be encouraged to help their fathers with washing the car.
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Changing gender identities




	•  Evidence from the British Social Attitudes Survey suggests that women in 2017 are more likely to see themselves as equal to men rather than subordinate.

	•  Sociologists observe that there now exists a range of feminine identities in the UK including the traditional, culturally dominant version focused on motherhood, the breadwinner, career woman, single mother and ladette (Jackson (2006) defines these as working-class girls who smoke, drink and swear (like boys or lads) and who disrupt lessons in order to be popular and considered ‘cool’).
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	•  ‘Subordinate masculinity’ refers to males who demonstrate traits which are the opposites of hegemonic masculinity. An example is the metrosexual male who is supposedly meticulous about his grooming and appearance.

	•  ‘Marginalised masculinity’ is defined by Connell as a form of masculinity that lacks the characteristics of hegemonic masculinity because the male either has a disability and/or belongs to a minority ethnic group.
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How social class helps shape identity




The upper class






The middle class
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	•  The upper middle class is comprised of highly paid professionals such as college principals, barristers and doctors, as well as company executives.

	•  The ‘middle’ middle class is composed of lower professionals such as teachers, junior doctors and middle-ranking managers.

	•  The lower middle class is made up of clerical workers, managers of small retail outlets and so on.






The working class







Changing class identities



	•  As a result, they argue, people no longer identify with being working or middle class because people no longer share the common unifying experience of full-time work.

	•  Social class is no longer imposed upon us and we are free to construct our own identities based on the diversity of choices offered by globalisation, the mass media and consumer culture.

	•  Pakulski and Waters argue that postmodern identity is shaped by consumption. The male hipster is a typical postmodern identity defined by consumption – of designer skinny jeans, shoes and man-bags – and the use of service industries, such as hairdressing salons for the well-manicured beard, tattoo parlours, pubs that sell craft beers, coffee shops and Instagram.
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How sexuality helps shape identity




	•  Weeks (1991) observes that to come out and announce a gay sexuality is to make a statement about challenging the dominant heterosexual hegemony. According to Plummer (1996), homosexuality is not created by sexual attraction but instead it is created by the process of ‘coming out’ in a society which is still not totally accepting of same-sex attraction. The construction of homosexuality usually involves seeking out and joining a gay subculture.

	•  Rich (1980) argues that heterosexuality is forced upon women. She argues that lesbian identity has been written out of existence and written off as abnormal. Men find it threatening because its existence challenges the dominance of hegemonic masculinity.

	•  McIntosh (1996) claims that in Western societies gay identity is associated with particular cultural characteristics which people use to distinguish gay men from ‘straight’ men.




Changing sexual identities
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	•  This refers to a person’s internal, personal sense of being a man or a woman.

	•  Transgender people find that the sex they were assigned by biology and their own internal gender identity do not match.

	•  In many cultures all over the world there exist gender-fluid identities.





[image: ]







How age helps shape identity



Childhood
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Adolescence or youth
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Young adulthood




Middle age




Old age




	•  For example, Hockey and James’ research into the treatment of older people in care homes found that they were deliberately kept in a state of dependency.

	•  In many ways care homes for older people can be described as ‘total institutions’ which take away all aspects of elderly people’s identity by controlling all aspects of their lives, particularly their finances, daily routine and private practices such bathing, dressing and going to the toilet.

	•  Hockey and James conclude that this treatment leads to a self-fulfilling prophecy as previously independently minded individuals eventually succumb to the care home’s definition of an ideal inmate.
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Changing age identities





Disability and identity


The medical model of disability




The social model of disability


	•  This model believes that people living with a mental or physical impairment often find that non-disabled people fail to look beyond the impairment or disability during interactions.

	•  It is assumed by non-disabled people that the identity of disabled people is shaped by their physical or mental impairments and that consequently disabled people are unable to lead a ‘normal’ life because, in a society in which non-disabled people dominate, those with physical or mental impairments are negatively labelled or stigmatised as a social problem.

	•  Consequently the impairment is seen by the majority as the defining characteristic or master status of the disabled person.

	•  This means that the disabled person is mainly judged in terms of their disability rather than as a person who just happens to be disabled. The disability becomes their master status which shapes the quality of their interaction with others. Other statuses that a disabled individual has, for example, son, daughter, brother, sister or professional, become less important than the master status of ‘disabled’.

	•  This master status or label then completely dominates the way the person is treated and any other personal attributes are seen as less important. The person who is unable to walk unaided is seen simply as ‘a wheelchair user’ (not as an intelligent, articulate woman, for example).
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	•  Shakespeare argues that this means disabled people are disabled by society, particularly by the negative attitudes and stereotypes held by non-disabled people about disabled people.

	•  These prejudices create social barriers that discriminate against disabled people and prevent them from leading independent lives.

	•  Social barriers include the built environment, which is often more suitable for the needs of non-disabled people rather those with impairments, for example, toilets, access to buildings and transport systems, although this is improving.

	•  Employers are often reluctant to employ people with disabilities. This means that disabled people are more likely to be on state benefits and to be living in a state of poverty.

	•  There is evidence of widespread bullying of disabled people, that is, ‘hate crimes’ in both care homes and in wider society.





Changing disabled identities







Hybrid identities



	•  For example, although most Britons are white and probably Anglo-Saxon in origin, there is no such thing as a pure British culture. British cultural practices and beliefs or values have been shaped by the fact that the UK is made up of four indigenous cultures – the English, Scots, Welsh and Irish – that have lived alongside one another for centuries.

	•  British culture has been shaped by the refugees and immigrants who have come to Britain and added their distinctive cultures to the hybrid mix.

	•  Britain does not exist in isolation from the rest of the world. British culture is hybrid because of the globalisation of social media, popular culture, religion, fashion, diet and so on.
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	•  For example, there is evidence that some sections of white youth choose to imitate aspects of Black culture in terms of how they interact with one another. This imitation may take the form of speech patterns, dress, a taste for certain styles of music and so on.

	•  Studies of young Black men living in deprived inner-city areas suggest their identities are often hybrid in that they may be shaped by global factors such as Jamaican Yardie culture and American rap/hip-hop culture.

	•  A range of studies of young Asian people suggests that young British Asians choose to construct a hybrid identity for themselves in that they often subscribe to the traditional religious, community and family values of their parents, mixed with more modern and meritocratic values encouraged by the mass media and education system.
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	  1  Explain the concept of underclass.

	  2  Identify and briefly explain two reasons why some sociologists claim social class is no longer important as a source of identity.

	  3  Explain how different ethnic groups may express their ethnic identity.

	  4  Evaluate the view that boys and girls are socialised into hegemonic forms of masculinity and femininity.

	  5  Explain, using examples, the concept of ageism.

	  6  Explain the concept of the crisis of masculinity.

	  7  Outline and briefly evaluate the view that both gender and sexual identity have undergone fairly radical change over the past twenty years.

	  8  Explain the concept of national identity.

	  9  Identify and briefly explain two ways in which females can express their identity in 21st century Britain.

	10  Explain how people with disabilities might be patronised by society.

	11  Evaluate the view that age is a social construct.

	12  Explain, using examples, the concept of hybrid culture and identity.

	13  Explain why some sociologists believe that the concept of an over-riding British identity is weak.
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	1  Define the concept of national identity.  (4 marks)

	2  With reference to the Sources, identify and briefly explain two examples of how national identity might be expressed.  (6 marks)

	3  Using the Sources and your wider sociological knowledge, explain how individuals are socialised into a national identity.  (8 marks)

	4  Outline and briefly evaluate the view that nationality is a strong influence on an individual’s identity.  (12 marks)
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	1  Explain, using examples, the concept of formal sanctions.



	2  Using Sources A and B and your wider sociological knowledge, explain how the concepts of social control and sanctions can be used to explain why people generally conform to rules.



	3  Outline and briefly evaluate the view that ethnicity is a strong influence on an individual’s identity.
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