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The Schools History Project

Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:


•  Making history meaningful for young people

•  Engaging in historical enquiry

•  Developing broad and deep knowledge

•  Studying the historic environment

•  Promoting diversity and inclusion

•  Supporting rigorous and enjoyable learning



These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.org.uk
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INTRODUCTION

Making the most of this book

Where this book fits into your GCSE history course

The course

The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B



	Paper 1
1 ¾ hours
	British thematic study

•  The People’s Health

•  Crime and Punishment

•  Migrants to Britain



	20%



	British depth study

•  The Norman Conquest

•  The Elizabethans

•  Britain in Peace and War



	20%



	Paper 2
1 hour
	History around us

•  Any site that meets the given criteria



	20%



	Paper 3
1 ¾ hours
	World period study

•  Viking Expansion

•  The Mughal Empire

•  The Making of America



	20%



	World depth study

•  The First Crusade

•  Aztecs and the Spanish Conquest

•  Living under Nazi Rule



	20%
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The world depth study

The world depth study focuses on a traumatic short period in world history when different cultures or ideologies were in conflict. It encourages you to engage with many rich, contemporary sources and the different interpretations of historians. As you do this you will learn about the nature of historical evidence and how history is constructed.

As the table opposite shows, you will be examined on your knowledge and understanding of the world depth study as part of Paper 3. You can find out more about that on pages 98–105 at the back of the book.

Here is exactly what the specification requires for this depth study.
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Aztecs and the Spanish Conquest, 1519–1535

The specification divides this period into five sections:



	Sections
	Learners should study the following content:



	Moctezuma’s Empire
	
•  The extent and nature of Moctezuma’s Aztec Empire in 1519

•  The wealth of empire: agriculture, crafts and trade

•  Centre of empire: the splendour of Tenochtitlán







	Controlling the Empire
	
•  Territorial expansion and the nature of warfare

•  Land, tribute and the role of elites

•  Aztec religion including beliefs, temples and sacrifice







	Encounters
	
•  Motives for Spanish expansion into the Caribbean and central America

•  Cortés: his expedition to Mexico and first encounter with the Aztecs, February 1519 to April 1519

•  Dissatisfaction among Aztec subjects and Spanish alliances







	Conquest, 1519–1521
	
•  The Spanish in Tenochtitlán and the relationship between Cortés and Moctezuma

•  Hostilities: the capture and death of Moctezuma, and the Spanish flight from the city on 1 July 1520

•  The siege of Tenochtitlán and reasons for the Spanish victory







	The birth of New Spain
	
•  The nature and impact of Spanish rule, including the encomienda and the reorganisation of the tribute system

•  The role and conduct of the Church

•  Transformation of landscape and people: grazing animals, ecological devastation and mestizos
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You need to understand the interplay between these forces in society:


•  Political

•  Military

•  Economic

•  Social

•  Religious

•  Cultural



You also need to understand:


•  The nature of the Aztec Empire in the reign of Moctezuma and the events following the Spanish invasion of Mexico in 1519.

•  The relationship between the Aztecs and the Spanish after 1519.



In addition, you should also be able to:


•  Engage with a range of historical sources.

•  Understand different interpretations of the Aztec Empire and the Spanish Conquest, 1519–35.



The next two pages show how this book works.

How this book works

The rest of this book (from pages 8 to 97) is carefully arranged to match what the specification requires. It does this through the following features:
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Enquiries

The book is largely taken up with five ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.

The first two pages of the enquiry set up the challenge and give you a clear sense of what you will need to do to work out your answer to the main question. You will find the instructions set out in ‘The Enquiry’ box, on a blue background, as in this example.
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Record tasks

From that point, the enquiry is divided into three sections. These match the bullet points shown in the specification on page 3. You can tell when you are starting a new section as it will start with a large coloured heading like the one shown here. Throughout each section there are ‘Record’ tasks, where you will be asked to record ideas and information that will help you make up your mind about the overarching enquiry question later on. You can see an example of these ‘Record’ instructions here. They will always be in blue text with blue lines above and below them.
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Reflect tasks

At regular intervals we will set a ‘Reflect’ task to prompt you to think carefully about what you are reading. They will look like the example shown here. These Reflect tasks help you to check that what you are reading is making sense and to see how it connects with what you have already learned. You do not need to write down the ideas that you think of when you ‘reflect’, but the ideas you get may help you when you reach the next Record instruction.
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Review tasks

Each enquiry ends by asking you to review what you have been learning and use it to answer the overarching question in some way. Sometimes you simply answer that one question. Sometimes you will need to do two or three tasks that each tackle some aspect of the main question. The important point is that you should be able to use the ideas and evidence you have been building up through the enquiry to support your answer.
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Closer looks

Between the enquiries you will find pages that provide a ‘closer look’ at some aspect of the theme or period you are studying. These will often give you a chance to find out more about the issue you have just been studying in the previous enquiry, although they may sometimes look ahead to the next enquiry.

We may not include any tasks within these ‘closer looks’ but, as you read them, keep thinking of what they add to your knowledge and understanding. We think they add some intriguing insights.

One very important final point

We have chosen enquiry questions that should help you get to the really important issues at the heart of each period you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 98 to 105.
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Two emperors, one year
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Emperor Moctezuma

Moctezuma II became the ninth Aztec Emperor in 1502 when he was elected as ruler (tlatoani) of the people known as the Mexica who lived in Tenochtitlán. In the first years of his reign, Moctezuma extended his empire and increased the level of tribute paid by his subjects. He also restricted government offices to the higher nobles.

But in 1519, Moctezuma faced challenges:


•  The Aztec Empire needed to support a growing population. At the same time, it was expected to fund the extravagant lifestyles of Moctezuma and his increasing number of nobles.

•  War was necessary to secure trade routes and to maintain wealth, but war was expensive.

•  The Aztecs had recently faced famines and serious rebellions; they had also suffered defeats from a powerful local enemy.
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The coronation of Moctezuma II, from the Dúran Codex, c.1581
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Emperor Charles

In 1517 Charles became King of Spain at the age of seventeen. Two years later he was elected as Holy Roman Emperor. This made him the ruler of a vast area of Europe and the Mediterranean.

But, in 1519, Charles faced challenges:


•  Charles was born and raised in the Low Countries (modern Belgium and the Netherlands); as a foreigner, he was viewed with suspicion in Spain. Many people resented the power of his Flemish advisers and some regions in Spain were on the brink of rebellion.

•  The Spanish economy had been weakened by many decades of warfare.

•  Charles’ election as Holy Roman Emperor had frustrated the hopes of King Francis of France, who was now exploring an alliance with England. It had also put Charles deeply in debt. He had paid huge sums of money to the princes who had voted for him as Holy Roman Emperor.
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Portrait of Charles V by Bernard van Orley, 1519
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1519

It was in 1519 that these two emperors first learned of each other’s existence and that their empires first came into contact. For one of the empires, 1519 was the beginning of its rise to greatness; for the other, it was the beginning of its destruction.
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1 ‘Things never heard of, never seen, never dreamed of before’

What was so remarkable about the Aztec Empire?

In 1945, the Mexican artist Diego Rivera painted this mural on the wall of one of the corridors of the main government building in Mexico City. Rivera wanted to evoke the greatness of Mexico’s past by painting the remarkable market that took place every day in Tlatelolco in the northern part of the Aztec capital of Tenochtitlán. You can see the city of Tenochtitlán stretching into the distance, with its causeways, canals, palaces, pyramids and temples.
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‘La Gran Tenochtitlán’, a mural by Diego Rivera, 1945



In the foreground Rivera has shown the busy activity of the market. People are buying and selling a huge variety of goods and materials from all over the Aztec Empire. You should be able to find a child having his teeth examined, and near him sellers of medicinal herbs and plants. Men are rolling and carrying enormous sheets of coarse cactus cloth; smaller rectangles of cotton cloth have been printed with figures and designs. People are buying and selling squashes, salt, beans and different coloured maize. They pay with cacao beans. Some of the people have their skin tattooed or stamped. They wear ear and nose plugs, animal skins, feathers and jewellery of jade and turquoise. The different clothes, hairstyles and skin tones reveal the diversity of peoples in the Aztec Empire.
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The Enquiry

Shortly after the Spanish arrived in Tenochtitlán in 1519, they made their way to the market. Although the Spanish already had an initial impression of Aztec wealth, their visit to the market left them awestruck. One of the Spanish soldiers later recorded that here were ‘things never heard of, never seen, never dreamed of before’. Nothing had prepared the Spanish for the riches, complexity and sophistication of Aztec civilisation.

In this enquiry your challenge is to explain what was so remarkable about the Aztec Empire. To do this you will plan a one-hour TV documentary focusing on three aspects of the Aztec Empire:


•  the Aztec Empire and its people in 1519

•  the wealth of the empire

•  the splendour of Tenochtitlán.



For each of these aspects you should:


1. Summarise at least five key points which you think the presenter should make.

2. Select a particular image or artefact which you think should feature in the programme and write a short script for the presenter about the item.

3. Suggest a scene which could be reconstructed using actors and write a paragraph to explain why this would be a good choice.
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The Aztec Empire and its people in 1519

The Aztec Empire was located in a cultural area called Mesoamerica. Here, some of the earliest cities in world history developed between 2000BC and 1000BC. The Aztecs were one of a number of ethnic groups and cultures in Mesoamerica which rose to heights of wealth, power and sophistication at various times up to the sixteenth century AD.
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The Aztec Empire in 1519
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The Basin of Mexico, the heartland of the Aztec Empire, 1519



Mesoamerica can be divided into three main environmental zones:


1. Near the coasts are areas of dense tropical jungle or open grasslands that experience heavy rainfall and no cold season. For the Aztecs, this was the source of cacao, cotton, greenstones such as jade, jaguar skins and the feathers of tropical birds.

2. Further inland and higher in altitude, lies a temperate zone with seasonal rainfall between June and October. Its vegetation ranges from grasslands to scrub to thick forest.

3. In the centre, a cold zone consists of high plateaux and valleys with an unpredictable rainy season from June to October, and frosts between October and March.
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The Basin of Mexico

In this cold zone lay the heartland of the Aztec Empire: the Basin of Mexico. This was a high plateau about 2,200 metres above sea level and about 7,000 square kilometres in area. The Basin was surrounded by mountains to the south, west and east where there were also two active volcanoes. At the centre of the Basin lay a set of five interlocking lakes. The land around the lakes and in the valleys between the mountains was very fertile. As the land rose into the foothills of the mountains, the farmland gave way to scrub and then to deep forests of oak and pine trees. The Basin was rich in timber and had a good source of obsidian, a natural volcanic glass. In the drier areas, cactus plants such as maguey and prickly pear (nopal) grew in abundance.

City states and communities

Within the Basin of Mexico there were many city states known as altepetl. These usually had a population of between 5,000 and 15,000. They interacted with each other in different ways. They made alliances (often strengthened through marriages between ruling families) and they traded. Sometimes altepetl fought each other, usually to maintain land, to secure tribute or to demonstrate the power of their ruler.
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If you are unsure about any of the Aztec terms used in the book, you can always turn to the glossary to remind yourself what they mean and how to pronounce them.
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Each altepetl had a main town, containing the palace of the ruler, a temple to its patron god and a market. Within each city state there were also smaller communities called calpulli. These consisted of between ten and twenty families who shared an area of land. The families owed allegiance to a local noble who owned the land and was entitled to tribute from them. Each community had a headman, or sometimes headwoman, who organised the payment of tribute. A council supervised the allocation of the land among the families and resolved minor disputes. In cities, communities were organised around occupations such as merchants, goldsmiths or feather workers.

Provinces and tribute

At its peak in 1519, the Aztec Empire was formed of around 450 altepetl, organised into 55 provinces. When the Aztecs conquered an economically useful region, it became a ‘tributary’ province. The main purpose of tributary provinces was to provide regular, set tribute to their Aztec overlords. The tribute they paid was recorded in great ledgers like the Codex Mendoza (see pages 24–25) and consisted mainly of local raw materials and manufactured goods.

This page from the Codex Mendoza shows the tribute demanded from one of the tropical provinces. It provided the emperor with goods such as jade stones, gold, cacao, precious feathers, jaguar and bird skins. Sometimes the Aztecs demanded goods that had been traded in from outside the empire. An altepetl could therefore be valuable either if it had raw materials available locally, or if it was the centre of a strong commercial economy which had merchants trading more widely.
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Record page of tribute from the Aztec province of Xoconochco. From the Codex Mendoza, c.1541
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Reflect

Which goods can you identify on the page of the Codex Mendoza shown here?
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The people of the Aztec Empire

This teardrop-shaped diagram represents the structure of Aztec society in 1519. At the top of Aztec society were the emperor, other rulers and nobles. There was a big social divide between the nobles and the commoners who made up most of the population. At the bottom of Aztec society were the slaves.
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Reflect

Why do you think the diagram below does not use a simple pyramid shape?
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A diagram of Aztec society
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Nobles and rulers

Nobles made up between 5 per cent and 10 per cent of Aztec society. Membership of the nobility depended on birth. All nobles traced their families back to ancient ancestors. Nobles could have many wives, some of whom were of higher status than others. As a result, different ranks of nobility emerged. At the highest level were the rulers of the city states and provinces, who were known as tlatoani. When a tlatoani died, the new one was selected by a council made up of senior nobles and was usually a son or a brother, or sometimes a nephew. The tlatoani’s wealth came from the lands he owned directly, from trade and from the tribute he received from lower nobles. Other higher nobles served the Aztec Empire as judges, priests and generals. Lower nobles owned land and received tribute but did not usually achieve high office. Instead, they worked as scribes, tax collectors, teachers and administrators.
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Commoners

The commoners formed the largest single group in Aztec society. Most commoners lived on the land or in small towns and villages. They were allocated areas of land to farm, which they could also hand on to their children. In return, they paid tribute to the local noble and provided him with food and services such as cooking, cleaning, supplying wood, fetching water and serving as soldiers. Other commoners were specialist craft-workers or merchants. There was also a class of lower commoners who did not hold land but who earned a living as labourers.
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Slaves

In times of hardship a commoner might sell himself or his children into slavery. Most slaves worked in the homes of nobles where they were fed and housed by their owners. Women slaves were often employed as weavers. Slaves could still own property, marry freely and have children who were not classed as slaves. If their situation improved, slaves could eventually regain their freedom. People sometimes fell into slavery to pay off debts or because they had committed a crime.
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Sumptuary laws

The Aztecs had strict rules known as ‘sumptuary laws’ which governed exactly what people from the different social groups could wear and own. Aztecs showed their status through clothes and body ornamentation. Body piercing was an important aspect of this. Lip plugs of gold or precious stones were only worn by people such as nobles, priests and successful warriors. They showed the individual’s importance and the status of his family.

Feathers, too, were an important symbol of status for the Aztecs. This headdress is made of feathers; the precious green feathers are from the quetzal bird. Such feathers were highly valued by the Aztecs and were obtained as tribute or through trade. Only the rulers were allowed to wear or use objects made of feathers.
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A gold lip plug in the form of an eagle’s head
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Sumptuary laws


•  Only high nobles may wear sandals.

•  Cloaks with certain designs are reserved for high nobles; other designs may be worn by lesser nobles.

•  Commoners may only wear cloaks with no distinguishing designs.

•  Only high nobles and brave warriors are permitted to build a house with a second floor.
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Reflect

What do you think was the purpose of the Aztecs’ use of sumptuary laws?
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A headdress said to have belonged to Moctezuma



Social mobility

There were ways in which commoners could gain wealth and prestige but they could hardly ever achieve noble status. For example:


•  Most priests were drawn from the nobility, but talented commoners were admitted to the same training schools and could become high ranking priests.

•  Both nobles and commoners trained as warriors and gained rank and rewards based on the number of captives they took in battle. For a time, prowess as a warrior was a way for a commoner to be granted noble status, but this practice was discontinued by Moctezuma II before 1519.

•  The merchants who traded valuable materials such as feathers, gold and jade, and the specialist craft-workers who made objects from them, could become wealthy enough to own fine clothes and objects but could never wear them in public.
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Record

Plan the first twenty minutes of your one-hour TV documentary explaining what made the Aztec Empire so remarkable. This should focus on the Aztec Empire and its people in 1519.


1. Summarise at least five key points which you think the presenter should make about the Aztec Empire and its people in 1519.

2. Select a particular image or artefact which you think should feature in this first part of the programme and write a short script for the presenter about the item.

3. Suggest a scene which could be reconstructed using actors and write a short paragraph to explain why this would be a good choice.
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The wealth of the empire

Agriculture

By 1519, the population of the Basin of Mexico had grown to around 920,000, with as many as another 2–3 million people in the valleys just outside the Basin itself. Agriculture played a crucial role in feeding this large population.


•  The staple Aztec foods were maize and beans. Maize was ground into flour to make circular flatbreads called tortillas.

•  Other foods supplemented the Aztecs’ diet including squashes, tomatoes, various greens, avocados and prickly pear cacti.

•  Hot chillies, herbs, vanilla, honey and syrup from maguey cactus were used to add spice and flavour.

•  Meat was not an important component of the Aztecs’ diet, but they did occasionally eat fish, deer, rabbits, turkeys, ducks, lizards, dogs and a variety of different insects.

•  The Aztecs also added to their protein intake by eating a kind of algae found in the lakes. It tasted like cheese.
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Chicomecoatl, goddess of ripened maize. She is holding two maize cobs in her left hand.



Raw materials

The main purpose of agriculture was to supply the Aztecs with food, but farming also provided raw materials for daily life and luxury consumption. Two products were particularly important:


1. Maguey The large cactus in this photograph is called maguey. It grew widely across Mexico in the Aztec period as it still does today. The Aztecs used the sap of the maguey to make an alcoholic drink, but its most important use was to produce a fibre for making ropes and cloth. Maguey cloth was used for clothes worn by commoners and could be coloured and patterned.

2. Cotton The clothes of the nobles were not made of maguey but of cotton. The Basin of Mexico was too high to grow cotton so it was produced in the warmer, lower regions outside the Basin. Cotton was used not just for clothes but also to make padded armour, bags, wall hangings and a range of other household items. Cotton was very important economically. Sheets of cotton cloth of certain sizes were used as a form of currency in exchange for other goods and were probably the most frequent form of tribute paid by commoners to their local nobles and by the provinces to the Empire.
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Two Mexican farmworkers gathering maguey sap in 1916



Intensive farming techniques

As the population grew, the simple tending of fields watered by rainfall could not meet its needs, especially as crops were always at risk of destruction by frost, drought or pests. The stocks of foodstuffs obtained by the nobles through tribute could be redistributed to ease the impact of natural disasters, but by Moctezuma’s reign, four main methods of intensive farming had become well established:


1. Gardens People made maximum use of the land around their houses to grow vegetables and fruit, herbs and spices and perhaps some maize. They used household waste to fertilise the soil.

2. Irrigation Irrigation schemes involved digging canals or ditches between the water source and the fields. Irrigation allowed the cultivation of fields that could not otherwise be used because they were too dry or too wet. The system needed regular maintenance to keep it functioning properly.

3. Terracing This was used on sloping hillsides and consisted of creating barriers along the line of the slope behind which soil could be piled up to form a level field. It prevented soil washing away down the hillside as well as helping to retain moisture.

4. Chinampas These were artificial fields built along the edges of lakes and islands. They were made by driving wooden stakes into the lakebed to create a barrier around a rectangular area. This was then filled with mud and plant material to form a raised field. Willow trees were planted around the edge of the field to stabilise it. Chinampas were 3–5 metres wide and 6–30 metres long and had canals in between to provide access. Chinampas were complicated to build, but the lake soil was very rich, they were easy to keep watered and could yield up to seven crops per year.
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Reflect

Which of these methods of intensive farming do you think involved some sort of community or central organisation?
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An artist’s reconstruction (from c.1900) of chinampas. In the foreground people are constructing chinampas. In the background you can see other chinampas already in use for farming.



Crafts and craft-workers
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A mirror made from obsidian. Its polished
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Pottery



Mats, baskets and clothes
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Otumba – a craftworking centre





•  Some of the craft-workers were supplying the everyday domestic needs of the population, making basalt metates for maize and textiles from maguey.

•  Others made incense burners and small clay figurines of gods and animals which were used in religious rituals in the home or at the temple.

•  Some craft-workers made more expensive products, in particular cotton cloth and fine obsidian jewellery and blades.
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Trade
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Pochteca – the merchants




[image: ]




[image: ]



Spreading wealth



Building prosperity
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1. Summarise five key points which you think the presenter should make about the wealth of the empire.

2. Select a particular image or artefact which you think should feature in this part of the programme and write a short script for the presenter about the item.

3. Suggest a scene which could be reconstructed using actors and write a short paragraph to explain why this would be a good choice.
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The splendour of Tenochtitlán
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The districts of the city
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The sacred precinct
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The symbolism of the Templo Mayor
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City as universe




•  the remains of land animals from nine different environmental regions: jaguar, mountain lion, bobcat, wolf, rattlesnake

•  the remains of sea creatures from the Pacific, the Atlantic and the Caribbean: clams, sawfish, globefish, corals, sea urchins, sea snails

•  the remains of birds, including hawks and golden eagles

•  a variety of manufactured objects such as pottery vessels, stone figures of the fire god, wooden masks of Tlaloc and flint knives.
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1. Summarise at least five key points which you think the presenter should make about the splendour of Tenochtitlán.

2. Select a particular image or artefact which you think should feature in this part of the programme and write a short script for the presenter about the item.

3. Suggest a scene which could be reconstructed using actors and write a short paragraph to explain why this would be a good choice.
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Pictorial codices


What is a codex?
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The Codex Mendoza
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The Florentine Codex
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The Codex Boturini
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Review tasks
Each enquiry ends by asking you to review what
you have been learning and use it to answer the
overarching question in some way. Sometimes you
simply answer that one question. Sometimes you will
need to do two or three tasks that each tackle some
aspect of the main question. The important point is
that you should be able to use the ideas and evidence
you have been building up through the enquiry to
SUpport your answer.
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Closer looks

Between the enquiries you will find pages that provide
a ‘closer look’ at some aspect of the theme or period
you are studying. These will often give you a chance
to find out more about the issue you have just been
studying in the previous enquiry, although they may
sometimes look ahead to the next enquiry.

‘We may not include any tasks within these ‘closer
looks’ but, as you read them, keep thinking of what
they add to your knowledge and understanding. We
think they add some intriguing insights.
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Enquiries
The book is largely taken up with five ‘enquiries’.
Each enquiry sets you a challenge in the form of an
overarching question.

The first two pages of the enquiry set up the
challenge and give you a clear sense of what you
will need to do to work out your answer to the main
question. You will find the instructions set out in ‘The
Enquiry’ box, on a blue background, as in this example.
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Record tasks

From that point, the enquiry is divided into three
sections. These match the bullet points shown in

the specification on page 3. You can tell when you

are starting a new section as it will start with a large
coloured heading like the one shown here. Throughout
each section there are ‘Record’ tasks, where you will
be asked to record ideas and information that will help
you make up your mind about the overarching enquiry
question later on. You can see an example of these
‘Record' instructions here. They will always be in blue
text with blue lines above and below them.
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Reflect tasks

At regular intervals we will set a ‘Reflect’ task to
prompt you to think carefully about what you are
reading. They will look like the example shown here.
These Reflect tasks help you to check that what you
are reading is making sense and to see how it connects
with what you have already learned. You do not need
to write down the ideas that you think of when you
‘reflect, but the ideas you get may help you when you
reach the next Record instruction.
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Potatoes and maize had much
higher yields in terms of calories than
0ld World staple crops ke wheat.
This meant that by farming the same
amount of land, you could feed up
to double the number of peaple. The
introduction of potatoes and maize
led to huge population increases in
Europe, Africa and Asia.

New World crops such as chillies,
tomatoes and chocolate
introduced new flavours to Old World
cooking, and in time became essential
ingredients i the national cuisine of
many countries. Imagine Indian food
without chilles and Italian cookery
without tomatoes!

Before contact with the OId
World, tobacco was consumed in
moderation throughout North and
South America, mostly for medicinal
and religious purposes. Of al the
American products that Europeans
were introduced to, tobacco was
quickest to gain widespread popularity
in Europe, Africa and beyond.
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South
America }/
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ot
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v

Cacao

Pacific Ocean

Tomatoes

The introduction of horses to the Americas
transformed people’s way of lfe. Horses
enabled fast transport of people and

goods over vast distances, and were used
for hunting, ploughing fields and herding

" grazing animals. Without the horse, the

cowboy culture that developed on the
huge cattle ranches of North and South
American would not exist.

W/,

By the time of Columbus' first voyage,
people in Europe, Africa and Asia had
lived side by side with great numbers

of domesticated animals (cattle, pigs,
& sheep, etc) for thousands of years. This
meant that many diseases that used

to affect only animals, ke measles and
smaupox, were transferred to humans too.
People gradually developed antibodies

to protect themselves from the worst
effects of these diseases. In the Americas,
where these animals and these diseases
did not exist before 1492, people had!

not developed the antibodies that

" would protect them. When Europeans

brought their diseases to the New World,
an estimated 80-95 per cent of the
population of the Americas was wiped out
within around 150 years from 1492. Often,
diseases themselves travelled faster than
Europeans and started killing people before
direct contact was even made.

v
The arrival of livestock like cattle, sheep
and pigs provided arich new source of
protein to the Americas but led to the
destruction of land traditionally used for
cultivation. For rural, poor communities,
chickens and their eggs probably had
the greatest positive impact on the daily
diet and the smallest negative impact on
the land.
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