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Praise for Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation

“Field experiences has often been identified as the single most powerful component of a teacher education program by its graduates. For those teacher educators involved in field experiences and clinical practice, Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation is the perfect text. Teacher educators will discover thought-provoking chapters that help us reflect on the role field experiences play in a clinical practice program as well as research studies that help us understand different practices. Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation is a book that should be in every teacher educators’ library.”

—D. John McIntyre, professor emeritus and senior
visiting professor in Curriculum Studies, Department of
Curriculum and Instruction, Southern Illinois University

“Patrick Jenlink’s new text Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation addresses the cacophony of voices calling for reimagining clinical practice. The text provides educators and policy makers the opportunity to witness how and what teacher candidates, mentor teachers, and university faculty are learning about sticky problems of practice and innovative collaborations.”

—Diane Yendol-Hoppey, professor and dean, College of
Education and Human Services, University of North Florida

“Clinical practice has long been one of the most important, yet challenging aspects of teacher education program development. In Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation, Patrick Jenlink skillfully assembles the work of several teacher educators in one text to reflect both the necessity and complexity of creating a clinically-centered teacher education program, and in so doing, provides a thought-provoking, essential book for all involved in teacher education program design.”

—Nancy Fichtman Dana, professor, School of
Teaching and Learning, University of Florida

“Teacher educators, regardless of level of experience with clinical practice in teacher preparation, will find Patrick Jenlink’s edited book to be insightful and informative. Tapping into research from scholars across the country, Teaching as a Clinical Practice Profession includes descriptions of clinical practice enacted using a wide range of models and contexts. This important resource will surely inform teacher educators engaged in program design and innovation in the coming years.”

—Audra Parker, professor and academic program
coordinator, College of Education and Human
Development, George Mason University

“The field needs examples that help us re-imagine what teacher preparation could look like in an era of increased clinical practice and school-university collaboration. This book is full of great examples of research-based clinical practice written by those who are both doing the work and studying the work!”

—Rebecca West Burns, associate professor,
Department of Teaching and Learning, College
of Education, University of South Florida


   
Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation is dedicated to present and future generations of teacher educators, clinical educators, and teacher practitioners that are instrumental to the success of teaching as a clinical practice profession.
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Preface

The past three decades have experienced unprecedented change in both K–12 and teacher education across the United States and the larger international landscape of teacher preparation. As teacher preparation faculty focus attention on preparing students to be ready for entering classrooms and the teaching profession, teacher education programs are in a time of reimaging how to prepare teacher candidates to meet new challenges affecting our educational systems. This reimagining is focused on embedding ‘learning to teach’ in carefully designed clinical practice experiences and contexts. Clinical practice is a necessary component for preparing teachers as clinical practice professionals that will enter the real world of teaching and learning in the twenty-first century.

Knowing the emerging body of evidence that a clinical approach is part of a rapidly changing narrative of clinical practice in teacher preparation, there is need for insight into what programs actually do as they transition to a well-articulated clinical-practice approach to preparing teachers. Moving toward teaching as a ‘clincial-practice profession’ brings to mind a few important questions for teacher preparation programs: What does the shift toward clinical practice look like in teacher preparation? What can be learned from numerous programs across the global landscape of teacher preparation important to making such a shift? How can this learning facilitate the creation of a strong, resilient system of clinical practice-oriented teacher preparation?

The quality of teaching is now recognized as the most important factor in student learning. Multiple studies have shown the benefits of teacher preparation that is directly linked to practice. Teaching is increasingly recognized as an academically taught ‘clinical-practice profession’. Importantly, as a ‘clinical-practice profession’, preparing teachers is predicated on not only a knowledge base of historical, philosophical, sociological, and economic foundations but also, equally important, the predication includes clinical practice experiences for preservice teachers situated in schools and with students.

As well, clinical practice experiences entail interaction among student teachers, teaching staff, administrators, families, and communities. Research reveals that purposeful coordination between teacher preparation programs and the school districts with which they partner, tightly aligned curricula with field-based experiences, coupled with extensive clinical practice can improve teacher preparedness.

Importantly, excellent teaching is a clinical skill that exemplary teacher education programs clearly align with clinical education in a clinical setting. One of the essential principles is that education should be understood as an academically taught ‘clinical-practice profession’, requiring close cooperation between colleges of education and actual practicing schools; master teachers as clinical faculty in the college of education; and residencies for beginning teachers during periods of induction.

Critical features of clinically-based teacher preparation include: 1) tight integration among courses and between course work, pedagogical strategies, and clinical work in schools; 2) extensive and intensively supervised clinical work integrated with course work and field-based experiences; and 3) close, proactive relationships with schools that serve diverse learners effectively and develop and model quality teaching as a ‘clinical-practice profession’.

What we know is that research substantiates the importance of clinical practice in teacher preparation. Significant change is needed in teacher preparation to further ground teacher preparation primarily within P–12 schools in close partnership with districts. With a focus on teaching as a ‘clinical-practice profession’, ‘a new epistemological understanding’ for teacher education is required that more closely connects campus courses and field experiences to create prospective teacher learning opportunities.

Equally important to re-considering teacher preparation as a ‘clinical-practice profession’ is a realization that strong clinical preparation of teachers is a key factor in their students’ success. Clinical practice will thus have an impact on tomorrow’s graduates and their—and the nation’s—ability to compete in the challenging global economy and participate in a pluralistic democratic society. To understand this connection, one must understand the nature and requirements of teaching.

Issues such as coherence and integration of various elements of preservice teacher preparation curriculum, clinical reasoning and pedagogy, the combination of teaching, research and researching teaching, the role of theory and practice in professional learning both in university preparation programs and school settings are important examples of the possibilities for rethinking clinical practice in both the curriculum and the pedagogy of teacher preparation. A more explicit and coherent connection between clinical practice, theory and research is needed if preservice teacher preparation is to be seen as a space of reimagining the foundations of preparing teachers for a changing society.

Teaching as a Clinical Practice Profession: Research on Clinical Practice and Experience in Teacher Preparation introduces the reader to a collection of thoughtful research-based works by the authors. The chapters reflect the personal and
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The initial idea for this book began as a conversation among colleagues focused on a concern for the emerging importance of clinical practice as foundational to preparation of each new generation of teachers. Specifically, we focused on concerns evident in current teacher preparation programs and the realization that strong clinical preparation of teachers is a key factor in their students’ success. We discussed the importance of research-based insight into what programs are actually doing in the clinical experiences and how this contributes to the quality of teaching. We also discussed the need for knowing not just the discipline specific content, but equally important knowing how to teach the content to students of diverse backgrounds and level of understanding.

The concern we fostered was the need to ensure that next generations of teachers demonstrate an understanding of the integral role of clinical practice in learning how to teach for successful student learning in classrooms. In our conversations, we examined the belief that teachers must have extended opportunities to observe and practice ways of engaging students with subject matter in ways that are intellectually sound and developmentally appropriate. We discussed the realization that teaching is a ‘clinical-practice profession’ that requires a high quality clinical experience that affords future teachers experiences necessary to ensure they are prepared to enter the classroom to teach. We believed that research was the most logical way to provide access to knowledge that supports clinical practice as a key to successful teacher preparation.


Acknowledgement and thanks goes to the contributing authors whose research offers insight and thoughtful considerations for understanding the need to examine the meaning of clinical practice as related to teacher preparation, and the need for a deep understanding of the importance that clinical practice plays in teacher preparation.
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