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Foreword

Over the last thirty years, second language acquisition research has indicated that L2 learners seem to acquire single structures through predictable stages, no matter whether they are learning the target language in a rich or a poor language environment. Interlanguage developments have been examined from a functional and a processing perspective. Functional approaches have explored issues related to how form and function relate to one another. Processing approaches have dealt with internal mechanisms and abilities used by L2 learners when learning a second language. In particular, the input processing theory has investigated how learners comprehend sentences and how they make form-meaning connections.

In the present book, Paul Malovrh and James Lee present and discuss original empirical research investigating interlanguage developments with specific reference to the comprehension and production of object pronouns in Spanish. The two authors have successfully addressed, not only a number of issues concerning the concept and nature of interlanguage, but also the issue of ultimate attainment. As a result of their research findings, they propose developmental stages in the L2 acquisition of object pronouns in Spanish in the form of three stages: pragmatic, lexical and morphological.  

Based on the results of their research and drawing from previous empirical research and theories, Paul Malovrh and James Lee have produced a solid volume that will be beneficial for both researchers and practitioners in second language learning and teaching. We thank them for their excellent contribution to the Bloomsbury Academic Series in Advances in Instructed Second Language Acquisition Research.

Alessandro G. Benati

Series Editor

Advances in Instructed Second

Language Acquisition Research


Preface

The conception of this book dates back to a conversation in April of 2007 while attending the annual meeting of the American Association of Applied Linguistics in Costa Mesa, CA. We were discussing our work, in particular the research that would become Lee and Malovrh (2009), sharing results, and commenting on what we referred to as different “fragments” of research investigating the L2 acquisition of Spanish object pronouns. There had already been an abundant database of studies looking at object pronouns within the framework of VanPatten’s model of input processing, including Lee’s (1987) and (2000) articles and Malovrh’s (2006) article. There were also formalist studies investigating morphological variability and feature hierarchies, case studies looking at oral production, works addressing the interface of different linguistic domains and vulnerable features, several dissertations describing development using functional approaches, including the research leading up to Malovrh’s (2008) dissertation, two studies comparing learning contexts, and an impressive body of work investigating universal grammar. Each line of research provided important fragments of a larger picture explaining acquisition, identifying its constraints, and/or predicting development. We noted, however, the inability to piece together such fragments due to a variety of incongruities across studies. Some research focused on processing, while other studies looked at production. Most studies analyzed beginning-level learners, while only a few included advanced. Methods of data elicitation varied; studies analyzing production relied primarily on oral interviews, in which case tokens of third-person forms were limited, and other studies utilized a variety of tasks, but did not analyze their varying effect on performance. We concluded that there was a need for a study that could reconcile such methodological differences by tracking the development of Spanish object pronouns in the interlanguage of L2 learners ranging from beginning to advanced levels, by designing a data-elicitation instrument that could generate sufficient data to analyze, by employing a multifaceted analysis that would describe and predict performance in addition to measuring accuracy of form and placement, and by comparing development in processing with that of production among a common group of learners. We addressed these concerns with a small-scale study of 35 participants in Malovrh and Lee (2010). The research we present in this book further develops our work on processing, production, and placement from a developmental perspective and on a larger scale.

In the present volume we explore the interlanguage development of form-function mapping in the L2 processing and production of Spanish object pronouns by a common group of participants whose native language is English. An important difference between our previous work and the present analyses is that the learners we analyze represent a cross-section of different levels of instructed-only and instructed + experience abroad learning contexts, which provides an important explanatory factor for our results. In Chapter 1 we provide a brief overview of the role of input and output in SLA, we present the target structure(s) in terms of form, function, and sociolinguistic variation, we provide a description of our participants based on sociolinguistic and instructional variables and their proficiency, and we describe our method for studying processing, production, and placement. In Chapter 2 we provide a review of literature examining the effect of instructional and study-abroad contexts on L2 acquisition. In Chapter 3 we review previous literature investigating Spanish object pronouns in L2 production, and in Chapter 4 we investigate previous literature examining L2 processing. In Chapter 5 we present a concept-oriented analysis of the development of the Spanish direct object in L2 production, and we supplement the analysis with form-function and appropriate-use analyses, of which the former explores constraints in the development of form-function mapping as learners pass from one-to-one to multifunctional stages. The latter examines the relationship between interlanguage restructuring and targetlike use. Previous research has revealed a wide variety of factors affecting L2 production. Therefore, in Chapter 6, we continue our analysis of L2 production by analyzing morphological, semantic, and syntactic predictors of the production, placement, and omission of Spanish object pronouns using the same data set as that of the previous chapter. In Chapter 7 we turn our attention to L2 processing as we analyze the linguistic context and linguistic features affecting L2 processing. And in Chapter 8 we identify related developments in the processing, production, and placement of Spanish object pronouns among a common group of L2 learners. Finally, we conclude in Chapter 9, by identifying the limits of instructional contexts and the importance of extended exposure and experience abroad, and by summarizing the key events characterizing the developmental dimension of Spanish object pronouns by instructed and instructed+experience abroad L2 learners. We close with providing stages of interlanguage development that, unlike any previous analysis, identifies stages of development with reference to processing, production, and placement of object pronouns in L2 Spanish.

The study of Spanish object pronouns remains an area of intense research in SLA. The present volume draws from preexisting research and new empirical findings to formulate what we believe is the most complete portrait of the L2 acquisition of Spanish object pronouns to date. As research continues and technology improves, new and fascinating findings continue to emerge in areas such as the interface hypothesis, contact linguistics, variationist frameworks of SLA, and phonological theory, to name just a few, and methods of data elicitation are becoming increasingly sophisticated by using equipment measuring eye-tracking and response time. We encourage students and beginning researchers to take up the study of Spanish object pronouns and participate in this exciting line of research, and we hope this volume helps to set the stage for such work.







	Paul A. Malovrh
	 
	James F. Lee



	Columbia, SC, USA
	 
	Sydney, NSW, Australia



	September 2012
	 
	September 2012
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Part One

Introduction


1

Introduction

1.1 The linguistic environment

The linguistic environment to which learners are exposed contains the input needed for second language development to proceed. Input is also referred to as primary linguistic data, that is, learners’ source of formal information about the second language. The linguistic environment contains not only the input to which learners are exposed but it also consists of the interlocutors with whom they interact, that is, those to whom learners direct language or output and who direct language to the learners. In the following sections, we will overview the theoretical status of input and output in some contemporary theories of second language acquisition (SLA) and connect these to the empirical investigations that form the basis of this book.

1.1.1 Input: The extremes of frequency and triggers

Of nine contemporary theories in second language acquisition (VanPatten and Williams, 2007), the associative-cognitive CREED gives input the most central role in SLA. It maintains that SLA is input-driven. Acquisition proceeds because the mind unconsciously engages in frequency tallying of constructions and exemplars in the linguistic input. From these, the mind creates and then strengthens neural connections. These in turn yield networks of associations in a complex system. In this framework, taken from psychology, language learning is seen as no different from any other type of complex learning.

As with other statistical estimations, a large and representative sample of language is required for the learners to abstract a rational model that is a good fit to the language data. Input is necessary, and it is sufficient for L1A [first language acquisition] but not for SLA … the shortcomings of SLA stem from these various aspects of transfer and learned attention. (N. Ellis, 2007, p. 88)

Transfer and learned attention are due to L2 learners’ mental processors being tuned to the L1; these L1 tunings or settings are, then, the starting point for L2 development.

Of nine contemporary theories in second language acquisition (VanPatten and Williams, 2007), input plays a very limited but necessary role in universal grammar (UG) theory. Input is necessary so that a language learner knows what type of language is to be acquired. The linguistic input triggers values of knowledge that predate any experience a learner has with the linguistic environment. “According to UG theory, there are certain aspects of grammar that are not learned through exposure to input, namely, knowledge of universal constraints. Nevertheless, UG does not operate in a vacuum: universal principles and language-specific parameter settings must be triggered by input from the language being acquired” (White, 2007, p. 50). A large and representative sample of language is not required in UG; frequency tallying is not part of this theoretical framework. Once the input triggers a parameter for +wh-movement, for example, input is no longer needed to determine that island constraints operate in +wh-movement languages. This latter information is provided by UG.

1.1.2 Input: Processing strategies and form-meaning connections

In all other contemporary theories of SLA, the linguistic environment or input takes a more intermediate position between the extremes of associate cognitive CREED and Universal Grammar. We will examine the role of input in the concept-oriented approach and VanPatten’s model of input processing because these two frameworks influence our work most directly. In both these frameworks, the focus is on meaning, and how learners process input is the essential element to explain acquisition.

VanPatten’s model of input processing “aims to be a model of what happens during comprehension that may subsequently affect or interact with other processes” (VanPatten, 2007, p. 115). The model assigns input a central role in SLA “because a good deal of acquisition is dependent upon learners making appropriate form-meaning connections during the act of comprehension” (VanPatten, 2007, p. 115). Learners encounter the forms in the input and due to the focus on comprehension, they are to make a connection between the form and the meaning or semantic notion it encodes. As such, the model aims to explain under what conditions learners will make an initial form-meaning connection. It explains why some forms get processed and others do not, as well as why some forms are processed before others, and the internal strategies learners use in comprehending sentences and how these might affect acquisition. The explanatory model is presented as a set of processing principles to account for the part(s) of the input that are made available for learning (i.e., input that becomes intake and is fed into the developing system). The term “developing system” is synonymous with “mental representation.” We explore VanPatten’s processing principles in more detail in subsequent chapters.

An important precept in the concept-oriented approach is that adult second language learners arrive at the task of second language acquisition with the concepts already in place. Previous language learning and cognitive experience has established all the concepts; second language learners, in contrast to first language learners, do not need to acquire concepts. Rather, they must acquire the target-language-specific means by which to express them (Bardovi-Harlig, 2007, p. 58). Importantly, underlying the concept-oriented approach is an explanation of how learners process input, for it is in the input that they find the target-language-specific means to express a concept. The concept-oriented approach relies heavily on Andersen’s one-to-one principle (1984) and multifunctionality principle (1990). The one-to-one principle states that “an interlanguage system should be constructed in such a way that an intended meaning is expressed with one clear invariant surface form (or construction)” (Andersen, 1984, p. 79). The multifunctionality principle states:

(a) Where there is clear evidence in the input that more than one form marks the meaning conveyed by only one form in the interlanguage, try to discover the distribution and additional meaning (if any) of the new form. (b) Where there is evidence in the input that an interlanguage form conveys only one of the meanings that the same form has in the input, try to discover the additional meanings of the form in the input. (Andersen, 1990, p. 53)

In her discussion of the concept-oriented approach, Ortega states that Andersen’s principles “figure prominently in shaping how learners are able or unable to use the L2 input for developing new resources for meaning-making during language production” (Ortega, 2007, p. 237). We explore these principles and the concept-oriented approach in more detail in subsequent chapters.

1.1.3 Output: A causal role

Output, or the language learners produce has, on the one hand, a causal role in acquisition according to the Interaction Approach (Gass and Mackey, 2007). The Interaction Approach posits three functions for output (Gass and Mackey, 2007, pp. 179–81). First, during an interaction or conversation, learners could receive negative feedback on their production, which might be provided implicitly (e.g. clarification request, confirmation request, comprehension check, recast) or explicitly (e.g. explicit correction). The negative feedback may lead the learner to modify their output by reformulating the utterance in a more target-like way—that is, learners are pushed to create more target-like language. Another function for output is that it has the potential to provide learners a means of testing their L2 knowledge. During such hypothesis testing, learners would say something and then rely on feedback to see if it is correct or acceptable. Third, output is linked to automaticity, defined as the routinization of language use. Output is said to play an integral role in automaticity in that “continued use of language moves learners to more fluent automatic production” (Gass and Mackey, 2007, p. 181).

1.1.4 Output: No theoretical status

At the other extreme, Carroll states that in Autonomous Induction Theory “Language acquisition must be defined from analysis of input and is not equivalent to control of linguistic distinctions in speech production” (emphasis original, Carroll, 2007, p. 158). Acquisition is the construction of mental representations. Establishing a mental representation may well occur at a point in time long before a learner can “reliably activate this mental representation in long term memory for speech production purposes” (Carroll, 2007, p. 158). Output or the processes that yield output engage mental representations for use, but output does not create mental representations (Carroll, 2007, p. 170). As White indicates for Universal Grammar, “…the focus is on how the L2er [L2 learner] represents the L2 in terms of a mental grammar. The theory does not aim to account for second language use [output]…” (White, 2007, pp. 45–6).

1.1.5 Output: Confined roles

VanPatten’s model of input processing does not speak directly to the role of output in second language acquisition. The principles that comprise the model all address why learners process some aspects of the input over others and why some form-meaning connections are made before others. VanPatten does state that “the model would suggest that the effects of learner output would be constrained if output does not help to alter learners’ processing behaviors…output would be useful if it leads learners to register and correct their misinterpretation of others’ meanings” (VanPatten, 2007, p. 132). In VanPatten (2003) he addresses the question, What is the role of output in the creation of the learner’s linguistic system? His arguments begin with the assertion that output cannot provide primary linguistic data to the learner because “…output processing mechanisms rely on or assume some kind of linguistic system for their operations; they don’t create it” (VanPatten, 2003, p. 68). VanPatten takes an interactionist approach to output but concludes that output is beneficial but not causal for second language acquisition. For example, output created during interactions may lead to the negotiation of meaning as a result of communication breakdowns. Such negotiations may put learners in a position to notice something in the input they had not noticed before. It is possible that learners could receive negative feedback and then subsequently use a linguistic element from the feedback in their own speech. This uptake of the linguistic element is, he argues, evidence of input processing having taken place and not that output causes acquisition. “What these kinds of interactions do for learners is bring something into focal attention” (VanPatten, 2003, p. 68). VanPatten agrees that pushed output may help learners realize that their system is lacking something. Language-related episodes between learners in which they try to resolve a linguistic problem are seen as evidence that the learners have some kind of knowledge about the formal features of the L2, albeit incomplete knowledge. These types of exchanges heighten learners’ awareness of this incompleteness and may lead them to subsequently notice instances of the linguistic feature in the input. VanPatten acknowledges that production pressures may force learners to process input better. Knowing that they will have to speak may push learners to attend not only to what others say but how they say it. In sum, “output plays a facilitative role in acquisition, at least in terms of the developing system
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