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      Introduction

      
         
         Framing the Issue

         
      

      
      Life is all about decision-making. In fact, the character of each person and the structure
         of each society are the result of previous decisions. The accumulated impact of decisions
         shapes the world and determines an individual’s position in life. 
      

      
      Several crucial decisions at the societal level include: How does a society develop
         a child into a productive adult? How does a society determine what goods and services
         are produced and how those goods and services are produced and distributed? Overlapping
         these macroeducational and -economic decisions is another fundamental life dilemma
         that focuses on the limitations of government: Should government control the members
         of a society, or should the members of a society be in control of the government?
         
      

      
      History has clearly demonstrated that government-controlled societies cause economic
         and social misery. However, despite this realization, the false premise of creating
         a government-controlled utopian society persists. To shed light on the misguided devotion
         to government, this book exposes the truths regarding education and economics so that
         every individual can understand the negative ramifications of implementing policies
         and practices based on educational and economic falsehoods.
      

      
      After studying educational theories and economics principles for many years, what
         troubles me is that the path to a fulfilling life exists, but it is buried under political
         myths and ideology. The reason misguided political myths and ideologies flourish is
         that the fundamental principles of education and economics have not been communicated
         to the public in a persuasive manner, meaning most books contain too much jargon and
         are too long. In today’s fast-paced society, messages must be delivered quickly. Thus,
         the writing in this book is kept to a minimum so that the positive economic message
         is clearly communicated.
      

      
      An economic philosophy predicated on government control, educational policies, and
         economic-teaching methodologies that disregard economic principles is at the heart
         of societal failure. For those who ignore this reality, misery will result.
      

      
       

      
      

      
       

      
      Ultimate Truths

      
      
         	
            
            Societies built on educational and economic falsehoods are doomed to underperform,
               and the most vulnerable members of society will suffer the most.
            

         

         
         	
            Economic education must promote economic realities, not political ideology.

         

      

      
      
   
      Part One

      The Starting Point

      
         
         
      

      
      
      
      Chapter 1

      Questions Not Properly Answered and Educational Reality

      
         
         
      

      
      Questions that are not properly answered do not go away. Many educational questions
         remain a mystery because we fail to face the reality behind the questions. In other
         words, we look away from the essential truths that hinder student achievement. As
         a result, we must ask ourselves the following question: Does society truly want to
         overcome the problems associated with education, from preschool to graduate programs?
      

      
       

      
      

      
       

      
      Do we want to improve education?

      
       

      
      

      
       

      
      If the answer to this question is yes, then political crosscurrents and educational
         ideologies must be peeled away so the reality associated with education and learning
         can take center stage. Only after we deal with reality can education and learning
         be maximized. That’s the heart of the matter.
      

      
      Effective school theories are based on the notion that all students will achieve at
         a high level of learning. This is a myth, and anyone with common sense can clearly
         see the lack of truthfulness embedded in the notion. Chasing myths is time-consuming
         and expensive, deflecting resources and priorities away from realistic learning goals
         and reasonable education policies. As long as education policy continues to be directed
         toward pie-in-the-sky ideologies, the educational community will continue down an
         unproductive, destructive path, much like an object approaching the event horizon
         of a black hole. Once caught in an event horizon, an object cannot escape, so let’s
         move away from myth-chasing and toward reality.
      

      
       

      
      

      
       

      
      Educational policies and practices should not be based on political ideologies but
         rather educational realities.
      

      
       

      
      

      
       

      
      Reality is reflected in the complexity of learning. Complex tasks tend to be difficult,
         nonroutine, or novel. Simple tasks tend to be easy, routine, and standard. Despite
         the difficulty associated with a complex task, all students can learn if they so choose.
         However, the level of learning will vary. Not all students will earn an A, but all
         students can increase their knowledge if they put forth the necessary effort.
      

      
      The two primary reasons that not all students will earn an A are straightforward.
         The first reason is that not all students are the same. Each student brings a different
         level of knowledge, skills, abilities, and experiences to the educational setting.
         Second, there is no guarantee that time and effort will result in accomplishing a
         complex task. This second reason can be illustrated by Albert Einstein, who, despite
         being a genius, was never able to finish the complex task of formulating and quantifying
         a unified field theory. Therefore, even the “smartest among us” may lack the human
         capital to complete complicated tasks.
      

      
      Developing Human Capital

      
      Gary Becker (1964) laid the foundation for the study of human capital acquisition
         when he distinguished between general human capital and specific human capital. General human capital has multiple uses and is therefore portable;
         specific human capital is useful in a narrow line of work and therefore has limited
         portability. Accordingly, general training is basically an investment in human capital
         to increase an employee’s overall productivity, and it can be transferred to any employment
         situation. Specific training increases worker productivity only in the job area where
         the training occurred.
      

      
      Public education starts the clock in terms of the skills and abilities that future
         employees will initially bring to the workplace. Therefore, public education has short-term
         and long-term consequences relating to general and specific human capital development.
         At the core of human capital development is the learning process.
      

      
      Based on the work of Bandura (1977), the learning process can be encapsulated in a
         framework, shown in figure 1.1, that consists of four components:
      

      
      
         	
            
            Attention: Gaining awareness—focusing on what is being studied
            

         

         
         	
            Retention: Physical and mental ability to acquire new knowledge, skills, abilities, or a combination
               of these
            

         

         
         	
            Reproduction: Applying new knowledge, skills, abilities, or a combination of these
            

         

         
         	
            Motivation: The desire to learn
            

         

      

      
         

         

      

      The four components of learning can be rearranged to better illustrate the potential
         level of learning (see figure 1.2). What the four components of learning demonstrate
         is that the educational environment should be about improving learning outcomes and
         nothing else.
      

      
         

            * There is a higher probability that motivated students will learn more and at a faster
               pace.
            

         

      

      Implications for a School

      
      The following are some conclusions and recommendations regarding student learning
         in a school setting:
      

      
      Reinforce proper actions, behaviors, and statements. Improper actions, behaviors,
         and statements should be discouraged.
      

      
      Students learn best when they understand the objective of the educational program.
         The educational objective should consist of three components: an explanation of what
         the student is expected to do (performance); a statement of the quality or level of
         performance that is acceptable (criterion); and a declaration of the conditions under
         which the student is expected to perform the desired outcome (conditions). In sum,
         specific objectives or goals must be identified.
      

      
      Students tend to learn better when the educational experience is linked to their current
         life situation, future life expectations, or both because this enhances the meaningfulness
         of the learning situation. 
      

      
      Students are more motivated to learn when they have input in the characteristics of
         the learning situation, such as course selection and career orientation objectives.
      

      
      Students learn best when they have an opportunity to practice. The teacher should
         identify and explain three things: what the students will be doing when practicing
         the objectives (performance); the criteria for attainment of the objective; and the
         conditions under which the practice session(s) will be conducted. The educational
         experience might be further enhanced by providing students with opportunities to choose
         their practice strategies. 
      

      
      Students need feedback. To be effective, the feedback should be specific and provided
         as soon as possible.
      

      
      Students learn by observing and imitating a technique or model. For a technique or
         model to be effective, the desired solution, behaviors, or skills must be clearly
         specified. After observing the technique or model, students should have the opportunity
         to reproduce the technique or imitate the skills and behaviors illustrated by the
         model.
      

      
      Students need the curriculum and classroom to be properly coordinated and arranged.
         Good coordination ensures that students are not distracted by an uncomfortable room,
         poorly organized materials, or anything else that might interfere with learning. 
      

      
      The best learning environment is a place that is comfortable, accessible, quiet, and
         private, with enough space, equipment, and supplies. Additional room considerations
         should include:
      

      
      
         	
            
            Checking for noise from heating and air conditioning systems, adjacent rooms or corridors,
               and sources outside the building.
            

         

         
         	
            Pastel colors tend to be warm. White and beige are cold and sterile, while blacks
               and browns appear to “close up” the room and can create fatigue.
            

         

         
         	
            Long and narrow rooms make it difficult to see and hear. Try to select a somewhat
               square room.
            

         

         
         	
            Fluorescent lights should be the main source of lighting, but incandescent lighting
               should be spread throughout the room and controlled with a dimmer switch when projection
               is required.
            

         

         
         	
            Solid-color carpeting should be placed in the room.

         

         
         	
            Chairs should be comfortable, with backs that support the lower lumbar region. Chairs
               with wheels that swivel are preferred.
            

         

         
         	
            Higher ceilings are preferred to lower ceilings (ten-foot ceilings are recommended).

         

         
         	
            Ample electrical outlets and computer and telephone jacks should be placed throughout
               the room.
            

         

         
         	
            Monitor voice clarity and level throughout the room.

         

         
         	
            Eliminate glare from metal surfaces, TVs, and computer monitors.

         

      

      
      Learning is most likely to occur when a student believes that his or her effort will
         lead to a desired outcome. It is important that the outcome is valued by the student
         so that the student will be motivated to achieve the learning outcome.
      

      
      Student learning can be enhanced if the teacher keeps the attention of the students
         focused on what is being modeled or studied. The teacher should understand how incentives
         and motivational processes can positively or negatively influence retention and reproduction.
         
      

      
      To conclude, learning is the formal or informal process of acquiring new knowledge,
         skills, or abilities. Knowledge can be defined as remembering previously learned information,
         such as facts, terms, procedures, and principles. The accumulation of knowledge, skills,
         and abilities requires time, persistence, and effort. This is the ultimate reality
         regarding education and learning. Those students who do not acknowledge this truth
         will lack a realistic view of what it takes to succeed academically. Educators who
         do not inform their students of this educational and learning reality are doing a
         great disservice to their students.
      

      
      Summary

      
      
         	
            
            Chasing educational myths diverts scarce resources away from realistic educational
               policies and practices.
            

         

         
         	
            Public education has short-term and long-term consequences relating to general and
               specific human capital development. At the core of human capital development is learning.
            

         

         
         	
            Learning is the formal or informal process of acquiring new knowledge, skills, or
               abilities, and the learning process consists of four components: attention, retention,
               reproduction, and motivation.
            

         

         
         	
            The accumulation of knowledge, skills, and abilities requires time, persistence, and
               effort. This is the ultimate reality regarding education and learning.
            

         

      

      
      References

      
      Bandura, A. (1977). Social learning theory. Upper Saddle River, NJ: Prentice-Hall.
      

      
      Becker, G. (1964). Human capital. New York: Columbia University Press.
      

      
      
      Chapter 2

      Identity Crisis and Handouts versus a Hand Up

      
         
         
      

      
      As previously stated, questions that are not properly answered will not go away. Solutions
         to educational questions remain a mystery because it is easier to hide from the realities
         of learning, education, and student achievement than to confront them openly and honestly.
      

      
       

      
      

      
       

      
      It might not be politically correct to tell it like it is; however, if we want to
         move from the shadows and into the light of sustainable student achievement, then
         we can no longer afford to look away from the mirror of educational truth.
      

      
       

      
      

      
       

      
      In the previous chapter, a fundamental reality of learning and education started the
         process of moving toward the light by highlighting a fact associated with student
         achievement. No sugarcoating, just the truth. Learning is a complex task that requires
         time, persistence, and effort. For those students who refuse to work extremely hard,
         the probability of academic success is unlikely.
      

      
      Realizing that many educators and policy makers do not want to accept the facts regarding
         education helps to explain why the underrealization of human potential is so often
         a product of public education. When one doesn’t face reality, then problems are bound
         to follow.
      

      
      Underrealization versus Realization of Human Potential

      
      There can be no greater task than to extinguish the underrealization of human potential.
         Why are schools not the place where the human potential of all students can be realized?
         Why has education been turned upside down and inside out by the fostering of the underrealization
         of human potential instead of the realization of human potential?
      

      
      The upside-down, inside-out learning situation in most educational settings is a primary
         criticism haunting public education, and given the many fads, ideologies, theories,
         economic agendas, political crosscurrents, and unexamined assumptions associated with
         education, it
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