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			How Teachers Can
Get the Most Out of
This Book

			
					
					Teachers can use the methods of Teacher Effectiveness Training more successfully in the school when backed up by a compatible learning environment in the home. We therefore suggest that you encourage the parents of your students to read the Parent Effectiveness Training: P.E.T. book.

					

					
					Teachers can apply the T.E.T. approach in their classrooms more completely if their principal and colleagues understand and support the T.E.T. philosophy. It is important therefore to acquaint your administrator and other faculty members with T.E.T. (Chapter 11 suggests specific ways you can share your T.E.T. experiences within your school or school district.)

					

					
					T.E.T. is a complete and integrated system. Its specific skills and principles work best once all of them have been understood.

					

					
					Level with your students about T.E.T.—what it is, why and how you and they will use it together in the classroom. This will reduce their resistance to your new methods and make them partners with you in making their learning more enjoyable.

					

					
					T.E.T. provides you with specific skills for making your job easier and more enjoyable, but you will need to practice those skills until they become second nature to you. It will be up to you to create opportunities, both inside and outside the classroom, that will give you the practice you need.

					

					
					Students can also learn these communication and conflict resolution skills. You may want to acquaint your principal and colleagues with Dr. Gordon’s programs for students (tells more about them).

					

			

		

	
		
			Behind This Book: The Idea and the People

			Were it not for some very special children and young people whose lives became intimately involved with mine, I am certain I would not have written a book about teaching. These children were brought to my office by their parents, who hoped that I might “fix them up” or make them “better adjusted.” Although I seldom felt I produced any such unrealistic results, thanks to my previous training as a professional psychotherapist my attitudes and skills did enable me to get accepted by most of these young people into a unique kind of relationship—one in which there was trust, open and honest communication, warmth, and mutual caring.

			From these relationships, certainly as enriching to me as to them, I learned how parents inadvertently yet inexorably hurt children and youth—damage their self-esteem, chip away their self-confidence, stifle their creativity, break their spirit, lose their love. Listening hour after hour to these young people, I also began to understand more clearly just how adults produce such crippling effects on the very ones they least want to hurt. They seem to do it by the way they talk to them, by the way they handle everyday conflicts with them, by the way they try to discipline them, and by the way they force their values on them by the use of power and authority.

			Yet seldom were the intentions of these parents anything but good, and I rarely discerned in these parents much of what professional psychologists usually label as “pathological” or “sick.” Quite simply, these parents were very uninformed. I don’t mean uneducated because many of them were successful attorneys, physicians, engineers, ministers, and businesspeople. Yet their formal education had not provided them with even the most elementary knowledge about the principles and skills of effective human relations, honest interpersonal communications, or constructive conflict resolution.

			Could parents be taught such principles and skills? I thought so, and I proceeded to design a training program that might help them do it. Now, over forty years later, over a million parents have participated in that course, called Parent Effectiveness Training, or simply P.E.T. In addition, over 4.5 million have bought the P.E.T. book, now in its thirtieth-anniversary edition. Clearly, parents do need help in raising children, and many seize the opportunity to become better informed and better trained as parents.

			It was inevitable that some parents, after completing the P.E.T. course and after seeing marked improvements in their relationships with their children in the home, would then want to influence the administrators of their children’s schools to make the course available to teachers (the “other parents” of their children). I am grateful to those parents, because their concern and courage influenced a number of school districts to begin offering Effectiveness Training to their teachers.

			Thus, Teacher Effectiveness Training was born—a special course for teachers, focusing on the teacher-student relationship. This book presents the principles and skills we have been teaching successfully in the T.E.T. course for more than thirty-five years.

			I would have hesitated starting the book without the assurance of having a colleague in Gordon Training International with extensive experience in education—as a teacher, counselor, coach, and principal. Noel Burch, then director of educational programs for our organization, knows from firsthand experience how a school can become more humanized by using the skills and applying the philosophy of the T.E.T. course. As a consultant and collaborator, he participated with me in working out the general organization of the book, as well as in developing its style and much of its content. In addition, he brought to the project the rich insights he has gained from having been so immersed in trying to make schools better places for students and teachers alike.

			Dr. Thomas Gordon

			Founder

			Gordon Training International

			Solana Beach, CA

		

	
		
			Author’s Note

			To make the book more gender neutral and to avoid the awkward “he or she” construction, I have alternated between masculine and feminine throughout these chapters when referring to both teachers and students.
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Teacher-Learner Relationships: The Missing Link

		Teaching is a universal pursuit—everybody does it. Parents teach their children, employers teach their employees, coaches teach their players, wives teach their husbands (and vice versa), and, of course, professional teachers teach their students. This is a book about how teaching can become remarkably more effective than it usually is—about how it can bring more knowledge and maturity to learners while simultaneously cutting down on conflicts and creating more teaching time for teachers.

		Although Teacher Effectiveness Training (T.E.T) is a complete program for professionals, the methods and skills we offer here will increase the effectiveness of anyone who instructs.

		Adults spend an amazing amount of time teaching young people. Some of that time is richly rewarding because helping children of any age learn new skills or acquire new insights is a joyous experience. It makes one feel good—as a parent, a teacher, or youth leader—to contribute to the growth of a child to realize one has given something of oneself to enrich the life of another human being. It is exhilarating to watch a young person take from a teaching relationship something new that will expand his understanding of the world or add to his repertoire of skills.

		But as everybody knows, teaching young people can also be terribly frustrating and fraught with disappointment. All too often, parents, teachers, and youth workers discover to their dismay that their enthusiastic desire to teach something worthwhile to young people somehow fails to engender an enthusiastic desire in their students to learn. Instead those who endeavor to teach encounter stubborn resistance, low motivation, short attention spans, inexplicable disinterest, and often open hostility.

		When young people, seemingly without reason, refuse to learn what adults are so unselfishly and altruistically willing to teach them, teaching is anything but exhilarating. In fact, it can be a miserable experience leading to feelings of inadequacy, hopelessness, sheer exasperation—and, too frequently, deep resentment toward the unwilling and ungrateful learner.

		What makes the difference between teaching that works and teaching that fails, teaching that brings rewards and teaching that causes pain? Certainly, many different factors influence the outcome of one’s efforts to teach another. But it is the thesis of this book that one factor contributes the most—namely, the degree of effectiveness of the teacher in establishing a particular kind of relationship with students.

		It is the quality of the teacher-learner relationship that is crucial—more crucial, in fact, than what the teacher is teaching, how the teacher does it, or whom the teacher is trying to teach. How to achieve this effective quality is what this book is all about.

		WHAT’S CRUCIAL ABOUT THE TEACHER-STUDENT RELATIONSHIP

		It is essential to zero in on the fact that teaching and learning are really two different functions—two separate and distinct processes. Not the least of the many differences between teaching and learning is that the process of teaching is carried out by one person while the process of learning goes on inside another. Obvious? Of course. But worth thinking about. Because if teaching-learning processes are to work effectively, a unique kind of relationship must exist between these two separate parties—some kind of a connection, link, or bridge between the teacher and the learner.

		Much of this book therefore deals with the communication skills required by teachers to become effective in making those connections, creating those links, and building those bridges. These essential communication skills actually are not very complex—certainly not hard for any teacher to understand—although they require practice like any other skill, such as golf, skiing, singing, or playing a musical instrument. Nor do these critical communication skills place unusual demands on teachers to absorb vast amounts of knowledge about the “philosophy of education,” “instructional methodologies,” or “principles of child development.”

		On the contrary, the skills we shall describe and illustrate primarily involve talking—something most of us do very easily. Since talk can be destructive to human relationships as well as enhancing, talk can separate the teacher from students or move them closer together. Again, obvious. But again, worth further thought. For the effect that talk produces depends on the quality of the talk and on the teacher’s selection of the most appropriate kind of talk for different kinds of situations.

		Our instruction for teacher effectiveness, then, builds on top of elementary operations that teachers already perform every day. It is an additional set of skills, an extra sensitivity, an extra accomplishment.

		Take praise as an example. Every teacher knows how to praise children. The teacher effectiveness training we offer builds from that point on. We will demonstrate how one kind of praising message will most likely cause students to feel terribly misunderstood and slyly manipulated, while a slightly different message has a high probability of making students see you as a person who is human and genuine, as well as a person who really cares.

		Research—literally volumes of it—has shown how critical listening is in facilitating learning.1 Here again, every teacher, with a few unfortunate exceptions, is biologically equipped to listen and is well practiced in the act of listening to what kids communicate. Teachers do it every day. Yet what they think they hear is not necessarily what the learner is trying to communicate. Our kind of teacher effectiveness training will teach you a simple method by which you can check on the accuracy of your listening to make sure that what you hear is what the student really means. At the same time, it will prove to the student that you have not only heard him but have understood.

		Parenthetically, we will also point out when it is very inappropriate to listen to kids. At certain times, when you are teaching them something in the classroom or at home and you find their behavior disruptive or unacceptable, the advice “Be a good listener” should be ignored. We will show you why at such times you must send your own strong message instead confronting the children with how they are interfering with your rights—and we will demonstrate how you can send such a message with little risk of their feeling squelched, put down, or even defensive.

		It seems necessary now to make an important disclaimer: This book is not about what teachers or parents should be teaching children and youth. That issue must be left to others far more experienced in designing curricula, formulating educational objectives, and making value judgments about what is important for young people to learn—at home and in school. In fact, opinions on such matters will vary from home to home, from school to school, and from one type of community to another.

		Our training rests basically on the assumption that the quality of the teacher-learner relationship is crucial if teachers are to be effective in teaching anything—any kind of subject matter, any “content,” any skills, any values or beliefs. History, math, English composition, literature, or chemistry—all can be made interesting and exciting to young people by a teacher who has learned how to create a relationship with students in which the needs of the teacher are respected by the students and the needs of the students are respected by the teacher.

		Face it: even basketball, art, gymnastics, or sex education can be taught so that students are bored, turned off, and stubbornly resistant to learning—if the teacher fosters relationships that make students feel put down, distrusted, misunderstood, pushed around, humiliated or critically evaluated.

		In most schools a very high percentage of time that could be teaching-learning time is taken up with student problems that teachers are rarely trained to help solve, or teacher problems created by reactive or rebellious students whom teachers cannot control. The skills and methods for teacher effectiveness we offer in this book will give teachers more time to teach, whatever the subject matter. They will also open up more time in which real learning occurs. In each chapter we will introduce a new set of skills; each will have the effect of enlarging what we call “teaching-learning time”—periods when teachers are permitted by their students to teach and students are motivated by their teacher to learn.

		TESTED SKILLS, NOT VAGUE ABSTRACTIONS

		The skills and methods offered in this book have been taught to hundreds of thousands of teachers throughout the United States and in many countries around the world in a training program known as Teacher Effectiveness Training, or simply T.E.T.

		First designed in 1966, T.E.T. has been widely accepted for in-service training of teachers in public and private schools—teachers who teach in preschools, elementary schools, middle schools, and high schools. The T.E.T. course evolved quite naturally from the first effectiveness training course, called Dr. Thomas Gordon’s Parent Effectiveness Training, which came to be called P.E.T. and has been taught throughout the United States and in forty-three foreign countries. Teachers and administrators began to hear from parents about what they had learned in P.E.T. and asked that the course be given to their districts’ teachers, so they could apply the same communication skills and conflict-resolution methods to students in the classroom. Within a year a special course was designed for schoolteachers, tailored to fit the special and unique human relations problems teachers face in classes with thirty to forty captive students all at once.

		This book includes the same principles, skills, and methods that we developed refined, and tested in our in-service work with teachers in the T.E.T. course. Many of the illustrations and case histories throughout the book have been drawn from these teachers.

		Based on this experience, the teacher effectiveness we describe step by step in this book is naturally oriented toward developing very specific skills—that is, we will focus on practical things that teachers can say and do every day in the classroom, not on abstract educational concepts.

		Experience with teachers in the T.E.T. classes has made us somewhat critical of the formal education of most teachers; it seems to familiarize them with terms, ideas, and concepts without providing them with practical ways to put these abstractions to work in the classroom. We are talking about such concepts as “respect for the needs of students,” “affective education,” “classroom climate,” “freedom to learn,” “humanistic education,” “the teacher as a resource person,” “two-way communication,” and the like.

		In T.E.T. such ideas and concepts are given what scientists call “operational definitions”—they are defined in terms of specific operations, things teachers can actually do, specific messages they can communicate.

		Take, for example, a concept most teachers have heard over and over again in their training—“respect for the needs of the student.” What’s lacking is specific operations teachers can perform that would show respect for the needs of students. It becomes eminently clear, however, how they can make that concept real when they learn in T.E.T. about Method III, the no-lose method of resolving conflicts between teachers and students. Method III is a six-step process: teacher and students problem-solve until they come up with a solution that permits the teacher’s needs to be met (respected) and the students’ needs to be met (respected), too.

		Method III offers teachers a specific tool they can use every day to ensure that their students’ needs are respected without teachers paying the price of having their own needs frustrated. In T.E.T., respect for students’ needs becomes something more than an abstraction for teachers—they learn how to actually bring it about.

		The same is true with the concept of “democracy in the classroom.” T.E.T. shows teachers the skills and procedures required to create a living democracy through the classroom rule-setting meeting, in which all members of the class, including the teacher, participate in determining the rules everyone will be expected to follow. T.E.T. also offers teachers workable alternatives to the traditional use of power and authority (which is, of course, the direct antithesis of democratic relationships).

		Many teachers have described the T.E.T. course as an experience in learning how to bring about what previously had been only idealistic abstractions that they had been taught to value highly.

		SKILLS THAT HELP STUDENTS GROW

		Student “growth and development” are goals to which all schools and all teachers wholeheartedly subscribe. Yet the teaching methods used by most teachers and sanctioned by most school administrators all but ensure that students will remain dependent. Instead of fostering the growth of responsibility, many teachers and administrators dictate and control students of all ages as if they are not to be trusted and cannot be responsible. Instead of encouraging independence, schools actually reinforce students’ dependence on their teachers—for determining what students should learn, how they should learn it, when they should learn it, and, of course, how well they learn it.

		Not that teachers really want students who are irresponsible and dependent—most of them don’t. It’s more that teachers need to learn the skills and methods by which a person, in his relationships with others, can foster self-direction, self-responsibility, self-determination, self-control, and self-evaluation. Such qualities are not developed accidentally; they must be nurtured and deliberately fostered by parents and teachers.

		In T.E.T. we show what can be done to make growth and development happen, rather than remain an empty ideal. In Chapters 3 and 4, for example, teachers can learn how to use a counseling skill called Active Listening that will greatly increase their effectiveness in helping students with problems that interfere with learning. But this help is supplied in a way that enables the student to find his own solution, as opposed to being given solutions or suggestions—the typical way most teachers respond to student problems. When students are allowed to keep the responsibility for solving their problems, the outcome is an increment of growth toward self-responsibility and self-confidence.

		In the following meeting between a student and her teacher, note how the teacher skillfully kept responsibility with the student by using Active Listening—a way of responding so that the listener feeds back or reflects back messages of the sender. The class had been studying the Revolutionary War, and the student had been given an assignment to write a report on any aspect of it.

		STUDENT: I came in to see you to get your ideas about what I should write about in my report.

		TEACHER: You’re uncertain about what topic to choose—is that right?

		STUDENT: I sure am. I’ve thought about this now for days, but I still haven’t come up with anything. I knew you’d have an idea.

		TEACHER: You’ve really struggled with this, but no progress yet.

		STUDENT: What have other students written on that made a really good report?

		TEACHER: You want a topic that would make yours exceptionally good, right?

		STUDENT: Yeah. I just have to get an A on it so that I can make an A in the course.

		TEACHER: It sounds like you’re feeling some strong pressures to get an A in the course.

		STUDENT: I’ll say! My parents would really be upset if I didn’t. They always want me to do as well as my older sister. She’s really a brain.

		TEACHER: You feel they expect you to be just as good as your sister in school.

		STUDENT: Yeah. But I’m not like her. I have other interests. I wish my parents would accept me for what I am—I’m different from Eva. All she ever does is study.

		TEACHER: You feel you’re a different kind of person than your sister and you wish your parents recognized that.

		STUDENT: You know, I’ve never told them how I feel. I think I will now. Maybe they’ll stop pushing me so hard to be a straight-A student.

		TEACHER: You’re thinking maybe you should tell them how you feel.

		STUDENT: I can’t lose. And maybe it’d help.

		TEACHER: Everything to gain, nothing to lose.

		STUDENT: Right. If they stopped pushing me, I wouldn’t have to worry so much about my grades. I might even learn more.

		TEACHER: You might get even more out of school.

		STUDENT: Yeah. Then I could write a report on a topic I’m interested in and learn something. Thanks for helping me with my problem.

		TEACHER: Anytime.

		By refraining from giving this troubled student a solution to her problem (suggesting a topic or giving advice), this teacher employed Active Listening rather effectively, and the result was that the student got down to the deeper problem (parental pressure) and eventually came up with her own strategy for trying to solve it. In this brief interaction, the teacher contributed far more significantly to the growth of this student than if he had not used the Active Listening skill.

		In Chapter 5 we will show teachers how they can learn to send “I-Messages” when students are behaving in ways that interfere with the teaching function. These I-Messages put responsibility directly on the student for modifying his behavior—they give him a chance to initiate a change in his behavior out of consideration for the teacher’s needs. As a result, the student is more apt to respond with behavior that is self-chosen and self-determined—and he grows yet another inch in self-responsibility and maturity.

		These are but two examples of skills teachers and other adults can acquire so they can contribute to the growth and development of students toward responsible and independent adulthood. It is time adults stopped wishing that our youth would act more responsibly, and instead learned how to encourage and foster greater responsibility in the young people they teach. We already know what skills and methods will do this; it is only a matter of giving parents, teachers, and administrators an opportunity to learn these alternatives to power and authority. As long as the lives of children are directed and controlled by punishment and threats of punishment or by rewards and promises of rewards, they will be locked into babyhood with little chance to learn to take responsibility for their own behavior—they simply won’t grow up.

		AN ALTERNATIVE TO THE “HOOP-JUMP-BISCUIT” GAME

		As students see it, schools require them to play a game, which John Holt, in his provocative book Freedom and Beyond, calls the “hoop-jump-biscuit” game.2 Teachers hold up a hoop and say, “Jump.” Students jump, and if they make it, they get a doggy biscuit. Then the teachers raise the hoop higher and say, “Jump.” Again, another biscuit if the students make it. Raise the hoop still higher, and another biscuit if they make it, and so on.

		This is not only the way most schools try to get students to perform; it is commonly accepted in our society as “the way it’s s’pozed to be.” Schools simply reflect the traditional ways of thinking in the society. Using rewards to motivate students to learn what some teacher or principal or school board or state has decided would be best for them to learn is deeply ingrained, both in teachers and in the other adults in our society. After all, it is the same game they had to play when they were in school, and the game their parents had to play, and their parents’ parents. What other way is there? Why change?

		In recent years, in fact, teachers in many school districts throughout the country have been exposed to training programs that promise to give them even greater proficiency in setting up and operating conditions so that students will be even more motivated to perform certain educational tasks or modify behavior deemed unacceptable or unproductive by their teachers. Social scientists have developed a rather advanced and complicated science of “behavioral engineering” or “behavior modification” that can in fact make teachers even more proficient at doing what they have been doing for hundreds of years—trying to get kids to do learning tasks or to behave in the classroom by promising and handing out various kinds of rewards.

		Although the rules of the “hoop-jump-biscuit game” are rather straightforward, students’ responses to the game are quite variable and sometimes unexpected. A student may suddenly decide it’s too difficult to do all that jumping; so he refuses to jump, even though he knows the biscuit will be forthcoming if he should make it. Another student complains that he is jumping as high as he is capable of jumping and makes only a feeble gesture at jumping. Another student gets angry and accuses the teacher of unfairly raising the hoop too high. Still another student leaves the game discouraged because his friends have learned to jump higher and now ridicule him for being a dummy or a below-average jumper.

		For those teachers and administrators who may have become disillusioned with this approach in education, or whose school problems have not been solved by the hoop-jump-biscuit technology, our concept of teacher effectiveness may be a promising alternative. For it is an approach that offers students more freedom, but not license; more responsibility; more self-direction; more voice in their lives at school; and more democratic relationships with their teachers and their peers.

		ONE PHILOSOPHY FOR ALL AGES AND TYPES OF STUDENTS

		Most books about teaching imply that different skills, strategies, and methods are required for each of the various ages of students—as if a different pedagogy were required by teachers for each age bracket. Teaching preschoolers, it is said, is very different from teaching high school students or sixth-graders, and so on. While it is true that the various developmental stages of children must be taken into consideration in determining materials and educational experiences, the basic human relationship between teacher and student remains the same.

		The skills and methods we present in this book and in the T.E.T. course are equally useful and applicable for effective teaching of students of all ages, up to and including college students. Teachers need not learn one set of skills for preschoolers, another for elementary students, another for students in junior high school, and so forth. Our philosophy is that students of whatever age are human beings, and with their teachers they will develop human relationships, good or bad, depending on how they are treated by their teachers.

		Similarly, we feel far too much emphasis has been placed on other differences among students—their color, their ethnic origins, their IQs, their abilities, the social and economic status of their families. This universal practice of classifying, testing, evaluating, labeling, and stereotyping students seems not only unnecessary but harmful. It has brought into schools a way of thinking about students not unlike the way many physicians view their patients—for example, my allergy case, my heart patient, my ulcer patient. Too often schools see their students not as persons but as faceless cases: underachievers, gifted, educationally handicapped, culturally deprived, economically handicapped, high or low IQ, hyperactive, emotionally disturbed, high or low potential, and so on. The harmful effects of such diagnosing and subsequent grouping of students has been exposed by research studies.3 These clearly demonstrate that such groupings not only lower students’ self-concepts but also bias teachers’ expectations (self-fulfilling prophecy) and hence lower the quality of instruction.

		We believe there are far more similarities than differences among students. All are human beings, first of all. All have human characteristics, human feelings, human responses. Teacher effectiveness can therefore be based on a general theory of human relationships— assuming, as we do, that teachers are also human. All kids get excited when they are really learning and get bored when they are not. They all feel discouraged when they are put down if they have done poorly or have failed. All kids develop self-defeating coping mechanisms to deal with teachers’ use of power. All kids have a tendency to want to be dependent, yet struggle desperately for autonomy; all kids get angry and retaliative; all kids develop self-esteem when they achieve and lose it when they are told they don’t achieve enough; all kids value their needs and protect their civil rights.

		Our skills and methods are designed for this homogeneity of students. This is why teachers find T.E.T. as useful for a child labeled “mentally challenged” as for one labeled “gifted,” for an African American student from a low-income family as for a Caucasian one from a wealthy family. The Active Listening skill offered in Chapters 3 and 4, for example, will work wonders with all kinds of kids because all kinds of kids need to be heard, understood, accepted. The I-Message skill for confronting students who are interfering with the teacher or other students will greatly reduce the defensiveness of all kinds of students because all students defend themselves when attacked and put down. And particularly useful with students from different cultural backgrounds, with their unique value systems, are the methods outlined in Chapter 10 for effectively handling the inevitable value collisions between teachers and students.

		WHAT TO DO ABOUT THE UBIQUITOUS DISCIPLINE PROBLEM

		No question about it, students do behave unacceptably and create problems for their teachers and other students. For most teachers student discipline is their most difficult problem. They simply cannot ignore this issue in the school and in the classroom.

		This book does not ignore the discipline problem either. But we approach discipline in a way that may be unfamiliar to many teachers. It has been a revelation to us to discover in our T.E.T. courses that only a handful of teachers have been given adequate preparation in their training for what they must face when they get into a classroom full of rambunctious, energetic students.

		When teachers finally do get into their classrooms, they naturally want to teach, not discipline. Most new teachers hope they never will have to discipline, because they are certain that as teachers they are going to be so competent and stimulating that the need for discipline will seldom arise. Most experienced teachers have learned that while they must discipline, they actually find it odious, as well as inadequate. They, too, want to teach, not discipline. As teachers, they want the supreme satisfaction of seeing their learners learn.

		What goes wrong? Why do so many teachers spend so much of their teaching time trying to maintain discipline in the classroom? Our answer is that teachers, by and large, rely too heavily on disciplining by means of threats of punishment, actual punishment, or verbal shaming and blaming, and these methods simply do not work well. Repressive, power-based methods usually provoke resistance, rebellion, retaliation. Even when they do bring about a change in a student’s behavior, the old behavior often recurs the minute the teacher leaves the room or goes to the board.

		In T.E.T., teachers learn substitutes for power and authority—methods that actually give them more influence, not less. They learn how to conduct the rule-setting meeting, in which they involve all the students in setting the class rules and regulations. One result of such meetings is that students are much more motivated to follow the rules because they see them as their rules, not just the teacher’s. Another benefit from these rule-setting meetings is that teachers spend less time having to act as enforcers of rules.

		When teachers become skilled in using nonpower methods to achieve discipline and order, they find themselves using a whole new language in talking about discipline. The traditional language of power is replaced by the language of nonpower. Teachers report a gradual reduction in their use of such terms as control, direct, punish, threaten, setting limits, policing, enforcing, laying down the law, being tough, reprimanding, scolding, ordering, demanding, and so on. Even the term discipline tends to drop out of their vocabulary.

		In place of such terms, teachers begin using a new vocabulary—for example, problem solving, conflict resolution, influencing, confronting, collaboration, cooperation, joint decision making, working out contracts with students, obtaining mutual agreements, negotiating, meeting needs, working things through.

		When teachers forego using power and authority, they cease using the language required to administer the old, ineffective type of discipline. They begin to use the words and terms of their other relationships, in which nonpower methods are absolutely necessary to make those relationships mutually satisfying—for example, husband-wife, friend-friend, colleague-colleague relationships. What teachers would ever speak of disciplining their spouses or friends? In their marriages or friendships, rarely would teachers even think, let alone speak, in such terms as giving orders, commanding, reprimanding, punishing, setting limits, making rules. The reason is obvious: power and authority inevitably destroy those relationships. In Chapter 7 we will show how power and authority will just as surely destroy teachers’ relationships with students.

		HOW TO RESOLVE THE AUTHORITARIAN-PERMISSIVE CONTROVERSY

		As most parents and teachers know, a controversy has been raging for years in school districts in this country and in other parts of the world over whether schools should be strict or lenient, “free” or regimented, traditional or progressive, student centered or teacher centered conservative or liberal, authoritarian or permissive. This pervasive controversy never seems to get resolved; it constantly emerges as a fundamental issue that polarizes parents, teachers, administrators, and the media. Schoolboard members run for office on platforms that proclaim either their “conservative” or their “liberal” stance toward schools. Candidates for state superintendent are often stereotyped as “right wing” or “liberal.” Parents fight in P.T.A. meetings over whether the schools are too permissive or too strict. Administrators admit being harassed by parents who feel they are too progressive as well as by parents who are as certain that schools are too conservative. Bond issues are won or lost over the issue of whether the school system is too far “right” or too far “left” of the majority values of the community—particularly when it comes to “authority” versus “freedom” in dealing with students.

		Our teacher effectiveness cuts through this controversy. It exposes both of the two polar positions as destructive philosophies, not only in dealing with young people in schools but in all human relationships. In Chapter 7 we will clearly show how both postures, under whatever label, are “win-lose” approaches and power-based philosophies. Those who advocate strictness, strong authority, regimentation, and so on, want adults to direct and control students by using the power and authority that adults possess. Those who advocate permissiveness and freedom for kids in the schools unwittingly are opting for conditions in which students are permitted to use their power to make life miserable for their teachers and administrators. Whichever one of these schools of thought prevails, somebody is bound to lose.

		This book presents an alternative to the two win-lose philosophies. Teachers will learn how to establish and maintain rules and order in the classroom without using their power. Teachers will also learn about the inevitable price they have to pay for being either permissive or strict—student centered or teacher centered. It is our hope that teachers will use this no-lose method to resolve the inevitable classroom conflicts.

	
		[image: ]
A Model for Effective Teacher-Student Relationships

		Teaching can and should be one of the most rewarding, gratifying, and exciting of professions, yet unfortunately, for many teachers, it is not. What can be done about it?

		Recently, a teacher said:

		
			“When I started teaching, I saw myself as the leader of a happy group of students, eager to learn, to explore, to discover. It didn’t turn out that way. I don’t look forward to teaching. I dread each new class, each new day. So do the students. I feel like a slave driver cracking the whip over the heads of a bunch of lazy kids whose only interest is to get out of work. They lie, cheat, put each other down, and seem to be interested only in how little they can do and still pass the course. Worst of all, I’m now told that I am going to be judged by how well they do on standardized tests!”

		

		A shockingly large number of teachers echo this instructor’s frustration. Apparently the majority of teachers begin their professional lives with the idea that they will experience feelings of joy and accomplishment but instead find school life filled with strife, a world where they feel pitted against their students in what often seems to be a struggle for survival.

		When teachers experience this letdown, they try to figure out what happened. They know something went wrong, and they feel there must be some explanation for why teaching isn’t the satisfying job they anticipated it would be. What could it be?

		Sometimes they blame their professors and college counselors for not letting them know what the “real world” is like. Some say, “Kids are really different than they were when I was in school,” or, “The school I work in sure isn’t as good as the one I went to.” Often their administrators catch the blame because of large class sizes, poor working conditions, or low pay. Administrators are also the target for criticism when there is a problem of low morale, lack of school spirit, or poor student attitudes.

		Worst of all, some teachers conclude that the fault lies within themselves, that they were not “cut out to be teachers.” Many leave the profession each year, discouraged, frustrated, and suffering deep feelings of personal failure.

		While all these explanations have some validity, they are really off target. For example, professors of education with all their knowledge and expertise cannot transfer their experience to teachers. Each person must experience life in a school for herself in her own unique way, and that experience is not transferable. Some professors do warn their students that teaching is a tough and demanding job, but until the beginning teacher tries it for herself she cannot know in just exactly what ways the job is tough and demanding.

		As for blaming the difference in students, it is unlikely that any great changes have taken place in young people in the four or five years between a teacher’s leaving high school as a student and returning as a faculty member. The change people experience on returning as teachers is not a change in human nature; it is a change in roles. One of the characteristics of the institution we call “school” is the separation of the roles of “teacher” and “student.”

		We believe that school administrators are more the victims than the cause of the problem. This is not to defend incompetent administrators. Rather, it recognizes that the problem of teacher disillusionment and disenchantment is so widespread that almost all administrators would have to be incompetent to account for it.

		Working conditions and pay do not seem to hold the answer either. We find that teachers may feel just as frustrated and unrewarded in schools with “ideal” working conditions and small class sizes. And, obviously, being paid more money for an unsatisfying job isn’t going to make it any more satisfying. For the most part, this is why teachers’ unions have seldom succeeded in alleviating the problems. They have concentrated on improving working conditions, fringe benefits, and salaries (not that these don’t warrant improvement) but have left many teachers still frustrated, still disenchanted, still feeling ineffective and helpless.

		Experience with hundreds of thousands of teachers tells us that, far from being failures, most of them know a great deal about teaching. They just don’t get enough opportunities to do it.

		If the causes of their “winters of discontent” are not what teachers think they are, what
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