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Blurb

Since the Salamanca Statement on ‘Principles, Policy and Practice in Special Needs Education and a Framework for Action’, in 1994, to which Guyana is a signatory, and Guyana’s subsequent Disability Act of 2010, coupled with the CARICOM treaties, The Kingston Accord of 2004 and the Declaration of Petion Ville in 2013, the ‘equalisation versus minoritisation’ debate has shaped the valuing of Guyanese Inclusive Education. Vulnerable Guyanese with novel, nascent and emergent or evolving forms of impairments, disabilities, emergent and evolving diversities, additional needs, various forms of neurodivergence with unique sociocultural specificities such as poverty, displacement, indigenous and migrant backgrounds and commodified identities have not felt the emancipating and liberating impact of a functional inclusive education system.

Belonging for minoritised and marginalised persons with disability, inclusive of children, is depersonalising in many instances, through surveillances, which are meant to support, but actually subjugate these vulnerable individuals into a lesser lane of access, participation and valuing. Through the very subjective and demoralising surveillance, poverty is replicated across generations of Guyanese, including among the marginalised and disabled.

The ‘stay in your lane’ discourse and practices maintain inequalities and prejudices relative to resources, social mobility, socioeconomic participation, sociocultural contribution and justice with the Guyanese society and its education mechanisms for children with disabilities and various forms of neurodivergence. This book shows the perceptive value of a Guyanese education from the voices of both, educators and excluded children.





Preface

Equalisation or minoritisation, relative to valuing Guyanese inclusive education, is an emerging discourse around the experiences of children with novel, nascent and emergent or evolving forms of impairments, disabilities, emergent and evolving diversities, additional needs, various forms of neurodivergence, with unique sociocultural specificities such as poverty, displacement, indigenous and migrant backgrounds and commodified identities.

Chapter one focuses on the liberating price of education in Guyana by positioning how Guyanese educators across the spectrum and Guyanese students value education.

Chapter one places emphasis on general education as ‘desire’s fuel’ for those made vulnerable by poverty and sociocultural deprivation, framed around their disabilities, neurodivergence and other diversities. As a Guyanese neurodivergent educator, who was a student at every education level, I elaborate on what Guyanese discourse emphasises, and that education alone does not open doors of opportunities in an equitable manner, but rather that Guyanese nepotism overshadows any resemblance of equity in opportunities and access to means of social mobility.

Deeper in the chapter, I attempt an exploration of Guyanese education—as a legacy commenced and transitioned into a focus on education’s assetisation value in Guyana for all its citizens, including the marginalised and disabled.

Shifting later in the chapter, education as a possession for marketing and accessing social mobility is discussed through the voices of Guyanese who experienced education deprivation, and were never allowed to utilise education as an agency to transform their impoverished circumstances and experiences.

Education does equate to power over poverty for Guyanese children from impoverished backgrounds who have novel, nascent and emergent or evolving forms of impairments, disabilities, emergent and evolving diversities, additional needs, various forms of neurodivergence with unique sociocultural specificities such as poverty, displacement, indigenous and migrant backgrounds and commodified identities.

Education for these vulnerable children seem like a gamble in which they will lose with either outcome. Guyanese impoverished children frame inclusive education as a fallacy because of generations of inequalities, biases, prejudices and exclusion.

For Guyanese minoritised children, education operates like a double-edged sword without equalising possibilities. The poverty-trauma marginalised children carry is too heavy, and the exchange of education does not appear as an equitable sacrifice with a relatively good priced outcome.

Chapter three is positioned around equating Guyanese education economics and principles for all neurotypes. This chapter is centred on the argument that Guyanese education system’s marginalising sociocultural structures, which deny neurodivergent children opportunities to learn, even when the principles of UDL are introduced into the Guyanese education system.

On the other hand, Chapter four will expose the inclusivity, diversity and equity-aspiring Guyanese ideals that almost all education institutions, across Guyana, profess without practice. The chapter shows the blatant overlooking of neurominorities as part of Guyanese inclusionary ideals. The nuances in neurominorities and barriers to education equity are ignored in many local Guyanese classrooms even at the early childhood level. The m>inoritisation of children with intellectual disabilities denies all children true belonging, inherent value and shared power with mainstream education in Guyana.

Chapter five concludes the argument by expounding on the superficial belonging in a transformative era in Guyana’s education. True belonging and transformational education for all children are not synonymous in Guyana. There are too many unresolved ethical dilemmas with equalisation and maintained minoritisation in Guyana for any child living in poverty, to recognise and position the value of education, especially when they are hungry and unsafe. Guyanese pedagogies do not empower neurominorities.

Looking across the global south’s educational realities, it is apparent that global commonalities and vulnerabilities affect all neurotypes through unfair power dynamics and paradoxes of being minoritised, while attempting to navigate unchartered zones of inclusive education scepticisms.





Chapter One The Liberating Price of Education in Guyana


Introduction

Using the metaphor of the market, there is a price or exchange in equivalent values for every commodity, goods and services. Education follows the principle underpinned in the metaphor of the market without the equity of price or value exchange controls. There appears to be inequities and imbalances in valuing of education for children who are neurotypical and for children with novel, nascent and emergent or evolving forms of impairments, disabilities, emergent and evolving diversities, additional needs, various forms of neurodivergence with unique sociocultural specificities such as poverty, displacement, indigenous and migrant backgrounds and commodified identities.

Collective consciences and habitus within many mainstream schools in local communities frame the setting as unsuitable for children with disabilities. Some education practitioners are almost furious at the placement of children with selected disabilities and neurodivergence in the classrooms. I share my experience in the classroom as a neurodivergent learner who transitioned to becoming a neurodiversity-friendly teacher to show the challenges experienced from both positions.

I show the minoritising surveillances that controlled my actions, both as a student and an education practitioner, with limited autonomy, power or understanding of pedagogies oriented towards aforementioned vulnerable children. Further, I reveal the legacies of poverty and illiteracy replicated because systemic valuing of education and educational access is greatly subjective, despite declared objective placement principles and procedures.

In chapter one, it becomes apparent that the fuel and desire of the marginalised to value education is tainted by sociocultural deprivations and deficiencies in impoverished communities. Education is presented as the avenue for opening of doors, once held closed, to historically subordinated groups and individuals in Guyana. Many Guyanese, in a fiercely forging desperation through harsh economic sacrifices, coerce their children who experience poverty and socioeconomic marginalisation, to be diligent beyond diligence’s maximum limits to acquire the education that will elevate their families and ancestral name out of poverty. Many are disappointed because the reality is not as the ideal projected, and poverty holds a firmer grip in a partial society.

This chapter also presents that the Guyanese version of the generational wealth phenomenally shaping education and access in an elite frame for their descendants and associates without investing in the education system so that the average Guyanese have a hope to envision education in a parallel liberating way. Entrepreneurship, illegal activities and political alignment are projected as the fastest means to generational wealth in Guyana. This has been so glamourised that the current generation of children inclusive of children impairments and disabilities, as mentioned above, do not see education being positioned to frame economic and sociocultural liberation.

They, instead, see education as the right of the elite, and an asset that deity and divinity kept from slaves, and now, from them. The typical Guyanese values and hoards possessions through formal certification of education assetisation and marketisation. Education, as an asset, in Guyana is inclusive of educational certifications, but they are not participating in reshaping conceptualisation of belonging, power and position in the Guyanese landscape and beyond. Children with impairments and disabilities are not supported to visualise education as a means to open up opportunities for rapid social mobility across generations.

Rather, it is ingrained in every Guyanese who has completed formal elementary and secondary education that education does not liberate you from oppression, control, deprivation, depersonalisation, marginalisation, discrimination and exclusion. These vulnerable Guyanese children are challenging oppression, control, deprivation, depersonalisation, marginalisation, discrimination and exclusion from within the education against critical subjugation.

They are hoping for an escape from the curious gap that is expanding between affluence and poverty, but education is not fully liberating for the non-elites. The chapter closes by showing that efforts at initiating elements of transformational, innovative and inclusive agency through education is not totally novel in Guyana, but still completely political and partisan.



Valuing Guyanese Education

Guyanese education is beyond the exploration of knowledge, skills and competences. Education exceeds books, exams and certificates. Education is a catalyst for transformation, diversity and discovery. Education is the preservation of culture, heritage and identities. It is the fostering of citizenry, comradery, respect and tolerance in a collective quest for a better quality of life. Education is functional in shaping belonging while liberating the marginalised, poverty-embedded and socio-culturally, socioeconomically and socio-politically excluded. Education remains emergent recognising its malleability and morphogenesis in responding to a people’s and a nation’s desire to build assets beyond minerals, petroleum, agriculture, forestry and tourism.

On 01 August 1838, there was liberation of a marginalised group in British Guiana (Guyana). African slaves who were uneducated, minoritised, marginalised and subjugated to stark poverty faced daily exclusion. Once they were liberated from slavery, they paid a high price for education that was not parallel to the fully or partially accepted and celebrated groups.

Education post-slavery in Guyana acquired a liberating value. As a child in 1990s, I remember my Guyanese mother echoing daily to us that ‘education is the key to success’. This was the same message my grandparents echoed to her in the 1970s, and their parents to them in the 1940s. I can trace that message to five generations over a hundred years in my family; the message of the liberating value of education to a marginalised Guyanese in the post-colonial era.

The deficit inheritances and legacies of poverty reduced slowly across the generations until it landed on my generation. My generation merged education with entrepreneurship, which propelled us away from the middle-income cycle paying the liberating price for education in Guyana. I remembered a poem I wrote as a ten-year-old in the grade six (Secondary School Entrance Examination) Class in 1996.




Liberation

By: Lidon Lashley

For years I toil in an endless pursuit

Whose rewarding are always fleeting

And seeming to have escaped my grasp

Reaching endlessly

Holding nothing substantially

Yet! I forge onwards

Like the goldminer, I am off to a new land

Hopeful throughout dismay

Knowing that someday

It may rain treasures in abundance

But that day seems so far away.

Poverty is creeping closer again

I can see her shadows emerging

I sense the lurking

I feel the fright of others, not just myself

Wondering and wondering

Would we be consumed?

Or world we be liberated?

Oh! Gentle hands of inclusion

Do not exclude us one more time

It is cold out there

And the winds blow only devastation

Deficits and hunger

Legacies of deprivation I want to obstruct

Liberation and belonging I yearn for

I want to be free, in this, my native land

Free from poverty and inequalities

Wealthy, I want to be.

To liberate my brothers and me.

For those minoritised,

Their emancipation I want to see.

I want us to travel across continents and seas

To explore the vast world of hope and wonders

But we are poor, you see,

Even the church mouse has seen more than we.

Imagining it only brings despair;

Fearing freedom will never come.

I want a mansion for my mother,

A land rover for my father,

I want my grandmother to have treasures without measures,

And my brothers to live without poverty’s fear.

Unfortunately, we have not inherited no money

No generational land or legacy

We are paving our own way

Through books

And with our own hands,

Liberated we will be!

Just watch and you will see

The education I will acquire

Will give me all I desire.



This poem was coined on a quiet Tuesday. It was 18 June 1996. It was my birthday, and there was nothing to celebrate at home. All we had was some Guyanese shine rice (white long grained rice boiled with organic seasonings and tropical spices in coconut milk). There were no ice creams, candies or Kentucky Fried Chicken. There were no parties and presents to open. There was just a plate of Guyanese shine rice and a cool cup of swank (homemade lemonade made from Guyanese limes, vanilla essence and tap water).

At that time physical hunger was quenched, but more significantly, ravenous hunger emerged. A burning desire to control my own destiny; to share my own outcomes and to celebrate my own birthday. In that moment, I valued education more than just a means of liberation. I saw education as power, agency and my way to ensure I can control what is eaten on days meant to be symbolic celebrations.

Many Guyanese children are always told, ‘Education is the key to success’. I do not believe that we truly understood that metaphor of education and success, wealth, liberation, socioeconomic emergence and power. Success was not exemplified for us, especially little black boys from rural Belladrum on the west coast of Berbice. The explication of education being an instrument of liberation from poverty was superficially understood, unless poverty cradled your generation to exclusion.

The explication of success was merely seen as being a medical doctor, lawyer or a cadet officer in the Guyana Defence Force (GDF). The explication and parallelism of education and success needed demonstrations of entrepreneurism, alternative beyond doctors and lawyers to engineers, politicians, academics, philosophers, inventors, builders and more. This was vastly absent while hearing, ‘Education is the key to success’.



Education as Desire’s Fuel

I often wondered as a ten-year-old grade six pupil at Belladrum Primary School in Guyana, about how we (my friends and I who grew up in poverty with many hungry days) could use this education, that is deemed so valuable, to become successful. We saw no near hope. We saw struggle. We saw set back and superficial appearances of successes in various entry-level public-sector jobs (teachers, clerks, soldiers, police and technicians).

Education, for us, at this point in 1997, was a fad or fallacy with diminishing value. Further, we dreamt of owning mansions, yachts and loaded bank accounts. The reality of achieving those dreams was often overcast when hunger roared during a difficult mathematics lesson. ‘Finding x’ became a metaphor we used to compare to finding the immediate value of education and the associative socioeconomic elevation.

While I went on to college and university undergraduate and postgraduate education with dwindling hope in its value, I diverted to non-formal means of socioeconomic elevation. I was often taunted for wasting my time in a quest for an education which would potentially not yield comparative and competitive returns/remunerations. Value for time and money was not seen in a Guyanese education by the country boys (Guyanese expression for boys from rural and underdeveloped areas of poverty).

In 2012, I leased a Toyota car after graduating, fully achieving both Qualified Teacher Status (QTS) and complementing Bachelor of Education (B. Ed). I was not wealthy. I quickly learnt the limited socioeconomic value of the education on a pedestal that I acquired. I had to explore other means for an income to keep up the car instalments. I explored cattle-rearing and goldmining options with my dad. It is safe to say that I enriched the value of my education by skilfully navigating two worlds.

Now as a Reader at Guyana’s only state university, I still maintain my entrepreneurial manoeuvres to maintain the socioeconomic comfort I appreciate. Balancing the pendulum, my formal education is valuable, but my informal education (in Guyana, it called street sense/smarts) compounded the value of my entire education package.

In sum, the value, I ascribe to education is leverage differently at different positions in my life. The positions leveraging education’s value are influence by needs, hunger, poverty parallels, desires and education allowed assets. Asking Guyanese about their perceived value of education will evoke emotions and memories once thought buried. The answers will vary across communities, sociocultural and socioeconomic realities. Additionally, political and ethical commitment to transformation and experiences of educational transformation and inclusion.



Education Alone Does Not Open Doors


“Education opened doors that were closed to generations in my family. I owe all I was able to acquire and accomplish to the education I received. However, while education facilitated a better life, it did not remove or shielded me from normalised biases and prejudices in Guyana’s post-colonial economy” (Gonsalves, 2025).



Opening of doors once held closed is an aspiration of many Guyanese who experienced poverty and socioeconomic marginalisation. Opening doors in Guyana is not merely the opening up of spheres of opportunities. It expands to consider sociocultural stratification elitism which frame new levels of barriers. As the doors are opened, they are not opened to allow equitable access. The door may be opened by education in Guyana but sociopolitical, racialised and colonial residues will bar your belonging and liberation.

Some vulnerable Guyanese especially those who are in social and economic deficit because of not recovering from historical inheritances of poverty, racialised suppression, colonial trauma, slavery, inequalities and persistent marginalisation within Guyana see education as a valuable attempt at constituting a stabilising factor. Education becomes, for many Guyanese, the sociocultural and socioeconomic stabilising factor shaping and reshaping legacies across generations. Unfortunately, normalised biases, racialised prejudices and commodified inequalities in Guyana still disrupt inclusion, access and elevation. Nepotism is celebrated stereotypically over education fortifying systemic exclusion camouflage structured equality.



Education as a Legacy


“Education has been the legacy I inherited and the legacy I have been shaping for generations. Education is one of the most valuable asset one can acquire because there is no generational wealth or assets in my family” (Bow, 2025).



Generational wealth can be shaped by education but the average Guyanese have not envisioned education that way. Entrepreneurship, illegal activities and political alignment are projected as the fastest means to generational wealth in Guyana. Associating generational wealth with only the three dominant means, listed in the previous sentence, is excluding a major proportion of Guyanese from building assets for generations.

Sociocultural and socioeconomic inheritance and state resources access in Guyana are also coupled with sociopolitical association resulting in imbalance of power, agency and connection to the means of liberation and true belonging. Transforming lives is then pivoted on education which is plagued with inequalities and stratification in Guyana. Many Guyanese are living a legacy embedded in the transformative factor of education, on the quality of life and social stratification.

These Guyanese see the middle-income lifestyle as affluence because their comparative reflection is always to the lower-income from whence they came. Seldom, the comparative analysis is done with an upward aspiration to the high income. This subjugation in comparison is not purely individualistic. The subjugation also reflects systemic and sociopolitical mechanism of divide by group. Escaping these mechanisms are mostly framed in migration to the global north.

For all Guyanese children, education’s transformative factor is about belonging and liberation after eras of oppression, marginalisation and exclusion.

Education challenges the Guyanese tiers of socialisation (Lashley, 2021). Minoritised Guyanese children are systemically normalised to the lowest tiers (Lashley, 2021). Acquiring assets are seldom within the reach of citizens on the lowest social stratification tier.

Access to education which is revered is not equitably available in this tier because of disparities in provisions. According to Singh (2024), education in its truly inclusive form—functioning as agency of access, accommodation and support—can help a nation rechart socioeconomic and sociocultural developmental landscapes. Singh (2024) also frames that functional inclusive education is about building the human resource wealth equitably.

Belonging in a nation is
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