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What’s with the Worms?

 Carol J.
Everhard

 


“What’s with the worms?” was the question asked by Martin
Eayrs, editor of IATEFL Voices when he found two mysterious
pictures of cans of worms attached to a message I had forwarded to
him on behalf of the Learner Autonomy SIG. I had tried every way I
knew to ‘unattach’ them and failed. I think his question is one
that many people have been asking, so I have decided to try and
explain.

In Issue 37 of ‘Independence’ I wrote a short piece on
‘Autonomy in the Language Classroom: Opening a Can of Worms’. To be
honest, it was pretty much a ‘copy and paste’ of an abstract I
had submitted a few years back for a ‘moving conference’ on
autonomy which was to take place in Hong Kong, as well as Hangzhou
province in China. As one who has been ‘seriously involved’ with
Autonomy since 1983 and who has not had many opportunities to meet
others ‘involved’ in the same field, I was keen to grab this
opportunity. As a fan of self-access I was quite desperate to visit
HK and see for myself the facilities which till then I had only
been able to view on-line.

In my youth I had been a keen traveller, but never got
further East than the former USSR. Add to that, my
reading of The Good Earth and other works by Pearl Buck
in my childhood and more recently Jung Chang’s Wild Swans, and you
will understand that the prospect of an opportunity to get to visit
China was more than alluring! I had my journey all mapped out and
my flights provisionally booked, so you can sympathise with my
feelings when I received an apologetic note from a member of the
committee to say that they had been inundated with applications and
regrettably….. With that, I closed up the can and the worms just
‘went underground’.

When Jo Mynard and I took over as Acting Coordinators of the
LISIG (as it was) in October 2005, I decided to dust down the worms
again and see if they could be utilized in some way to trigger some
reaction from amongst our membership and beyond. Not being one of
the world’s most renowned artists, I was a bit stuck for an
illustration to go with my text.  Jo came to my rescue with a
couple of pictures of cans of worms. Don’t ask me where she found
them, but they were just what I needed and they were easy, even for
me, to modify!! 

As the time approached for IATEFL’s 40th International Conference in Harrogate and it was
necessary to make some preparations, I had the idea of actually
‘releasing’ some of the worms from the can, but what to do with no
can and no worms? This, I thought, would be like ‘Mission
Impossible’ and I never imagined it was something that could be
resolved with a twenty minute bus-ride from my home to a nearby
branch of IKEA, which cost me all of 50 cents.

There, to my surprise, they had long velvety worm-like
creatures in vivid shades of green, blue and red, as well as black.
Of course, I wanted the red ones, but most of them had been used in
their display in the children’s section and the staff refused to
cut them down for me. I must have looked quite ridiculous delving
into the deep cage-like display basket (and almost disappearing
head-first inside) in my frantic search for more red worms and must
have seemed an even more pathetic sight as I trailed round the
whole super-giant store in search of any stray red worms perchance
hanging or lolling in other parts of the store. It was a bit like a
treasure-hunt without the clues. In total, I managed to uncover
seven and with all the positive associations that that number has,
it seemed like a good sign. The other good thing about these worms,
which made them so ideal was the fact that they each had a torch
‘in their head’, which for me was symbolic. These worms would be
used to inspire experts in the field to ‘throw light’ on their
particular area of enquiry.

All my searching through the store had not been in vain,
because at the same time I uncovered something that could be
modified to make the perfect ‘can’. It was a collapsible basket
with a lid. Some snips of the scissors removed all evidence of the
little turtle head and feet and lo and behold when the lid was
reversed and lifted, it revealed circles which made it look like
the real thing. Perfect!

I then saw some black canvas CD cases with zips and handles
which would provide light-weight but solid protection for the worms
on their journeys and with that my ‘Mission Impossible’ was
complete. The cases were also conveniently
collapsible. 

While all of these items to me did not seem particularly
heavy, they did add a lot of bulk to my luggage and being one of
these people who has always failed miserably at any attempts to
‘travel light’, it meant that a second suitcase was absolutely
necessary! Of course, the airline seized the opportunity to claim
‘excess baggage’ and said they were letting me off lightly with
only an extra 50 euros to pay! Well, at least my precious worms
were still with me and safe, but probably as disappointed as I was
that we only got to see Rome ‘in transit’. Our next stop was
Heathrow, with an overnight stay in central London where I was
grateful to one worm for allowing itself to be used as a convenient
door-stop to block out the obtrusive light from the hallway!
Then it was
off to King’s Cross Station for our journey north. It seemed
no time at all till we were changing train in York and soon found
ourselves in the welcoming town of Harrogate. 

Those of you who were there will know that the conference
facilities were huge and there was no way that I was able to
identify who amongst all those hundreds of people were LASIG
members and likewise, SIG members had no way of knowing I was
desperate to meet them or of being able to identify me!

While the talks which had been chosen by (LASIG Committee
Member and
former Coordinator) Joan McCormack for our SIG Track on Tuesday
11th April were all extremely popular and
well-attended, again I had no way of knowing if the people sitting
in the audience were actually members of the LASIG. Admittedly,
there were many interesting things going on at the same time as our
Open Forum, but there were very nearly more worms than SIG
members!! You can imagine their disappointment having travelled so
far and long (Made in Vietnam)?

Though the members present were few, they were select, and
seemed to enjoy the challenge of choosing which problematic area
should be assigned to each worm and also deciding who would be most
worthy of taking up the challenge of being the ‘Keeper’ of each
worm.    

 



 


 Editors’
Notes






Carol J. Everhard, Jo Mynard, and Richard Smith

 


 


This book is a result of several years of collaborative work
which began in 2006. Things change, people move or sadly pass away,
new technology becomes mainstream, and new research is published.
Nevertheless, rather than attempt to update the contributions to
this book, we have preserved most them as they originally appeared
in print the first time, with only light editing.
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Introduction






Autonomy in Language Learning: Opening a Can of Worms






Carol J. Everhard, Aristotle University, Greece

 


 


Autonomy in Language Learning has variously been described as
“ambiguous” (Benson, 2009), “slippery” (Tschirhart & Rigler,
2009), “problematic” (Benson & Voller, 1997) and even “elusive”
(Everhard, 2006; Kohonen, 2001; Little, 2010), while Schmenk (2005)
rightly states that it is “anything but a self-explanatory
concept”. It was through a desire to investigate some of those
enigmaticities that the ‘Can of Worms’ concept grew and developed
in my mind.

Chambers (1999) talks of the “multifarious strands” which
constitute motivation and how “one strand cannot be detached from
another” because “[t]he strands are interlinked”. The same could be
said of autonomy in foreign language learning, but this volume
represents a brave attempt to unravel some of those “interlinked”
strands by leading practitioners and scholars, otherwise known as
the ‘Keepers of the Worms’, who each sent their particular ‘worm’
on an exploratory and investigative journey, to other researchers
and practitioners in the field.

The task of each of the Keepers, numbering ten in total, was
to write an introductory piece for their topic and to then choose
another scholar in the field and send their worm and their piece to
this next researcher, who would add their own contribution from
their own perspective. This process continued and evolved for as
long as each Keeper wished, so that each worm could travel to
anyone of the Keeper’s choosing, in any place. When the worm’s
journey was close to completion and all the pieces had been
submitted, it was the duty of each Keeper to report back on their
worm’s findings in a presentation given at IATEFL Learner Autonomy
(LA) SIG Pre-Conference Events (PCEs), with the first five Keepers
presenting in Aberdeen (2007) and the next five Keepers in Exeter
(2008). In the meantime, the numerous pieces were published over a
number of years in the newsletter of the LASIG, Independence, but
some small changes have been made for the present
publication.

While the ‘Can of Worms’ concept was greeted with more than a
little academic joviality, and even scepticism, as to the
appropriacy of the metaphor (Mozzon-Macpherson, 2006; Vieira, 2006;
Wolff, 2007), despite its controversial nature, the academic value
and validity of the worms and their travels seems to have been
proved and I believe the results speak for themselves. While most
of the pieces are quite short, each of them, nevertheless, provides
a unique thumbnail sketch of learning, teaching and administrative
practices conducive, or, sometimes, even detrimental to
autonomy.

It became apparent that pieces providing such insight
deserved to be collected together in one volume, and it is with the
blessing of Leni Dam (LASIG Coordinator), Lienhard Legenhausen
(LASIG Co-Coordinator) and the encouragement of LASIG Committee
Members, past and present, that this has materialised. Thanks are
due to Glenda Smart (IATEFL Executive Officer) and Eric Baber
(IATEFL President), for their advice, and a special thank you goes
to Jo Mynard who coordinated everything with magnificent
perseverance and apparent ease.

During my stint as Coordinator of the LA SIG, not
unsurprisingly, I came to be known as ‘The Woman with the Worms’. I
feel quite gratified that my mission with the worms was
accomplished, since the worm pieces help push our understanding of
autonomy along and offer teachers, interested in working towards
autonomy in language learning, valuable insights and inspiration. I
am sure that everyone who opens up this volume of worm pieces will
find something of interest. Though grouped thematically, the pieces
can be read in any order or sequence that pleases you, so all that
remains for me is to wish you Happy Reading!
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The Assessment Worm
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Hanne Thomsen passing the Assessment Worm to Viljo Kohonen
at a meeting in Copenhagen, Denmark at the beginning of September,
2006 (Hugh Nicoll is pictured on the left). Photo courtesy of Ken
Thomsen.






The Journey of the Assessment Worm






Hanne Thomsen, Denmark

Sanja Wagner, Germany

Viljo Kohonen, Finland

Gina Oxbrow, Gran Canaria, Spain







 


1.
‘Our Focus Was on
'Writing', so We Decided to Write about Football’






Hanne Thomsen, Karlslunde Skole, Copenhagen & Teachers’
Resource Centre, Roskilde, Denmark 

 


 


May Projects, YEAR 6, Karlslunde Skole, Denmark, June 6th
2006

Three 12-year-old boys, in their third year of learning
English, are working together on a writing project, which is about
football. Two of them are keen football players and the third boy,
who isn’t, enjoys working with them. All three of them are highly
motivated and ambitious about learning English.  

 


Posters as signposts and reminders

Learning posters in the classroom remind them of the class
motto 2006 - ‘I can do well if I bring my strengths to it’. Other
posters describe good group strategies and grammar rules that have
been focussed on this year. 

 


Presentations

Today they are handing in their written report and presenting
their work to the rest of the class of 22 learners, the teacher and
two guest teachers from Britain. Quite obviously they are nervous,
but determined to do well. They are presenting as Group No.
6.

 


[image: tmp_27fb26cbf4939dd9ec4e591bd877173b_Y6dZPV_html_7553460c.jpg]

 


From their evaluation:

 


Our presentation was great. We had done a good research and
had a good team work. We divided the topic into three parts. My
part was the football club ‘Real Madrid’ – and the World
Cup.

 


My team partners are good at English and keen to do a good
project. In the beginning we didn’t know how to go about it, but in
the end we did.

 


Our class mates were listening and the guest teachers were
looking at us all the time. We think they liked it.

 


In our next project we would like to focus on listening; to
watch a movie without subtitles to check how much we understand –
perhaps to watch a football game on Eurosport to see how difficult
that is. Perhaps to use some word cards to prepare and help
remembering new words. CNN news about the world could also be very
interesting. Sometimes we have watched it for a few minutes, but it
seems difficult. We think English can be very difficult when it is
not spoken directly to you.

 


We would also like to get some new extra readers about
football/soccer and about famous football players of the
world.

 


Teacher’s evaluation: 

Very good indeed and convincing. It shows that you are
fascinated by and passionate about football. You have done a lot of
thorough research – your English is very good and the use of visual
aids supported your presentation in a very efficient
way.

 


The European Language Portfolio

The YEAR 6 learners are using the Danish ‘pilot version’ of
the European Language Portfolio for young learners, so now they can
tick the boxes saying ‘I can present a topic to other learners’ and
‘I can write about a topic’. Then they can put their written work,
their own evaluation of their work, plus the teachers’ evaluation,
into the dossier to illustrate how well they managed. They are now
well prepared and a bit more focussed on the next step of their own
learning. Also the teacher knows more about these three learners
than before, as well as about the rest of the class, and how to
facilitate learning in the best way for all learners in this
particular group.

 


The development of autonomous learners 

As Keeper of one of the ‘learner autonomy worms’, I have
tried to throw some light on the subject of self-assessment from my
point of view as an English teacher teaching in a primary and lower
secondary school. As I see it, self-assessment is fundamental to
development as an autonomous learner.


 


2.
Working with the
CEF

 


Sanja Wagner, Erich Kästner-Schule in Darmstadt,
Germany

 


 


And it has arrived in Darmstadt, where I am teaching English
at a comprehensive school (years 5 to 10). Self-assessment and
learner autonomy are the most important issues in the Comenius I
School Development project which gave me the opportunity to
collaborate with Hanne Thomsen on the topic.

Having heard about the Common European Framework of Reference
in 1998 I started to change my classroom practice in order to teach
according to CEF’s key ideas to make the teaching and learning
process transparent and to facilitate autonomous learning through
self-monitoring and self-assessment. The first step was to
introduce a “work plan” which includes all the learning activities
during the following two to three weeks, so the pupils know what
they are going to learn and how. The plan includes various methods
and tasks for learning vocabulary, for reading and listening
comprehension, for writing and communication, for activities or
small projects as well as a part which focuses on language use and
language awareness. 

The transparency of the learning process provided by a “work
plan” and being able to negotiate and decide what to do next and
how to do it had an immediate effect on the pupils; they became
better organized, they learned about their likes and dislikes,
strengths and weaknesses, and they soon took an active part in
proposing topics and tasks for the lessons. From my experience
teaching English with the help of a “work plan” means to encourage
self directed learning and self-assessment by implementing the
European Language Portfolio. It is worth the effort to design your
own self-assessment grids which correspond to the tasks given in
the work plans. A teacher can easily develop formats for
self-assessment, choosing certain tasks from the plan and
evaluating them with the help of the descriptors taken from the
European Language Portfolio or CEF, which then are added to the
Biography in the official version of the ELP. 

The teacher’s role automatically becomes one of a coach who
is able to stimulate reflection on the learning progress,
achievements, problems as well as likes and dislikes when learning
a language. Pupils learn how to learn a new language in general,
and they develop their capacity to plan, monitor and evaluate their
own learning and build up a dossier of their best work, which they
collect within their European Language Portfolio
file. 

I was able to work with the same group of learners for 6
years, thus developing the scheme step by step, observing the
pupils as well as discussing with them the pros and cons of the new
approach. Whereas all the pupils found the “plans” very helpful for
their learning, not all of them were in favour of self-assessment.
The critical pupils simply stated that assessment was teacher’s
business; they were also very reluctant and inaccurate when they
had to assess their skills, because this was totally irrelevant for
them.

On the other hand there were many pupils who experienced the
benefits of self-monitoring; they were proud to say what they could
do and they could clearly state what they had to do to improve –
and they did improve their language competence considerably; they
grew into self-confident, autonomous learners. Since most of the
pupils at our school have a migration background, this is of utmost
importance for them, because they grow up in a plurilingual
environment, coping with at least three languages (one or two
within the family, two or three at school). Therefore it is
essential for them to learn and become aware of how to learn a
language.

At the end of the secondary school in year 10 I had to
prepare them for the final evaluation of their skills for the
Language Passport. I chose a project on the film “Bend it like
Beckham” along with the book and reading log. Working on it they
had to use, and thus show, all the skills and strategies they had
learned so far. During the project they had to assess their
competences according to the descriptors in their Language
Portfolio either on the level B1 or B2. They were able to choose
from a pool of different tasks, which they collected in their
reading log. Some of the reading logs have shown that the learners
reached a language competence much above the usual “school
English”, especially concerning the vocabulary and idiomatic
expressions. Asked about what they did to improve their language,
they answered that they deliberately watched films on DVD in
English, sometimes with the help of German subtitles, two had close
relations to their relatives in England or America, and a few
started to chat and use MSN. 

There was no need to correct any self-assessment in the
language passport; however, it was a long and difficult way in a
school system, and in a society, where self-assessment, ownership
and self directed learning are just starting to emerge. The
implementation of the European Language Portfolio and the
descriptors for language competences based on CEF are now the issue
of the day, as they have been included into German standards for
the middle school. And all of the sudden self-assessment has been
introduced in all the new course books – let’s hope that
self-assessment and autonomous learning won’t stay only “on paper”
but that they will make their way into the
classroom. 

Above all I would like to stress that the CEF as well the
European Language Portfolio are a set of “potential tools” and not
prescriptive books. As Dave Allan (2005) has pointed out: “You
can’t measure language. You can describe and assess the language
skills, but not calculate.” So the “can do” statements and
portfolio assessment bring a new culture of assessment and
evaluation into the foreign language classrooms, which again
contributes to life-long language learning. 

 


Reference
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 3.
A Note on
Self-Assessment and Peer-Assessment Using the European Language
Portfolio (ELP) in Finland 

 


Viljo Kohonen, University of Tampere, Finland

 


 


The importance of peer-assessment

Hanne Thomsen (2006 and this volume) notes that
self-assessment is fundamental to development as an autonomous
learner. Not only do I agree with her observation, but I also wish
to bring up the importance of peer-assessment for autonomous learning, in helping pupils
to get perspectives as to their individual learning tasks and also
developing an interactive learning culture essential for autonomy
(Kohonen, 2001). My observations are based on pupils’ interview and
open questionnaire data at the end of a three-year Finnish
implementation project of the ELP, carried out in 2001–04 (Kohonen
& Korhonen, 2007). 

 


Pupil evaluation of learning 

David Little (2004, p. 22) argues that learner reflection is
a prerequisite for autonomy. He says that it is not sufficient for
learners to recognize that they are responsible for their learning,
and to monitor the learning process by setting the targets and
choosing the activities and materials. Pupils must also be able to
evaluate their learning outcomes and identify their weaknesses as
well as their strengths in order to set new aims for the next cycle
in their language learning process. 

Similarly, Jennifer Ridley (2003, p.78) notes that language
learners need to engage in two types of reflection. First, they
need to acquire meta-linguistic knowledge and skills for reflecting on language
and communication. Second, they need to have meta-cognitive
skills and knowledge
about the learning process in order to assume more responsibility
for their learning. They need to be able to stand back and assess
what they are learning and in what ways they can go about it.
Assessment thus includes an element of reflection, and the
borderline between the two seems fuzzy.

 


Puzzlement over assessment

Facing such challenges in their FL classes over a period of
three years (in primary and lower and upper secondary schools), the
participating Finnish pupils/students were somewhat puzzled at the
end of the project (in spring 2004). While a small majority of
those who commented about the matter did recognize the benefits of
self and peer-assessment, there were also a number of pupils who
found the new culture problematic, as seen in the following quotes
from the empirical data (Kohonen & Korhonen, 2007):

 


I don’t like self-assessment. I’m either too self-critical
or too self-forgiving  (boy, lower secondary school).

 


I don’t see any point in self-assessment, you just have to
put something there to keep the teacher satisfied
(girl, lower
secondary school). 

 


Sometimes it’s difficult to think what to say
[to a peer].
Sometimes I think
of writing something but then I don’t want to criticize him ‘cause
I think he might be offended or something... (girl, elementary
school).






Positive views

 


On the other hand, however, the data also contained a number
of positive (and realistic) pupils’ opinions about self and
peer-assessment, indicating that a small majority of the
pupils/students understood the significance of these activities for
their FL learning:

 


When I start assessing myself and making comparisons
between tasks I’m able to notice if I’ve developed, learned
more (girl,
lower secondary school).

 


At least it makes me aware of the things that I have to do
better... if I’m able to see it, I also want to do something to
improve it (girl, upper secondary school).

 


My classmate can give me new ideas for my work. It’s hard
to see yourself what you could’ve done otherwise if you already
think that you’ve done everything that you can (girl, primary
school).

 


Evaluating others helps me to evaluate myself ‘cause it
helps me to discover my mistakes (girl, upper secondary school).

 


...if you give assessment to a classmate whose English is
better than yours you  may notice some details in his or her
sample of work that you could also use in your own work...
(boy, lower
secondary school).

 


Increased motivation

According to the findings, peer-assessment was not used
widely in the project schools. It was obviously arousing mixed
feelings among the participants, contradicting the traditional
culture of not showing personal samples of one’s work to one’s
peers. Peer-assessment is, however, an important resource for
learning and can enhance individual motivation to learn (Ushioda,
2003, p. 95). 

The findings indicated that the pupils were in the middle of
a major educational change as part of their ELP-oriented FL study.
The results showed a clear pattern of their beliefs being divided
between traditional language teaching, with an ethos of working
alone under teacher supervision, and the emerging
community-oriented culture of socially responsible FL education
involving reflective, cooperative learning and self- and
peer-assessment. The findings also underscored the importance of
the pupils’ understanding of what self-/peer-assessment is all
about and why they need to practice it. Mediating such an
understanding with pupils poses new challenges for the language
teacher, suggesting the need for collegial collaboration to enhance
pupils’ learning. 
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 4.
Interactive
Reflection: Using Dialogue Journals for Self-Monitoring and
Self-Assessment

 


Gina Oxbrow, University of Las Palmas de Gran Canaria,
Spain

 


 


Self-monitoring and self-assessment are metacognitive
learning strategies which are crucial tools in foreign language
learning and the development of learner autonomy. We can help our
learners to monitor and assess their progress by means of guided
reflection on their learning process, in conjunction with teacher
feedback, enabling them to redirect their learning efforts towards
improvement and to set their own learning goals. For this end, I
have been using interactive dialogue journals at the University of
Las Palmas de Gran Canaria (Canary Islands, Spain) for many years
in order to help learners regularly apply these strategies as they
reflect in their own time outside class and evaluate their
learning. Diaries or dialogue journals have long been used for a
variety of pedagogical and research purposes, especially for
reflecting on learning beliefs and techniques or fluency-based
writing practice.  I originally implemented dialogue journals
with first-year EFL students for a two-fold purpose: they were
originally introduced for developing written fluency in a
self-directed way but later evolved into a parallel qualitative
research instrument in a longitudinal investigation addressing the
role of integrated strategy training in writing skills development.
Based on their positive effect on my learner’s metacognitive
awareness and language development, I subsequently decided to
include interactive journals as an evaluation option for an
elective second cycle subject dealing with EFL teaching methodology
in order to further explore self-monitoring and self-assessment
practices in relation to teaching and learning
processes.

The dialogue journals we currently use in both of these
contexts consist of a series of written reflections generated and
directed by my students on a variety of topics that they choose to
write about, usually arising from class discussions or prompted by
learning tasks. Their journal entries are collected in a Word
document and sent to me by e-mail on a regular basis. I respond,
not by correcting or evaluating language-based aspects of their
texts, a practice which so often inhibits foreign language writers,
but by commenting on what the learners have chosen to reflect on,
answering their questions, and by continuing the topic(s) currently
under discussion. My written feedback also provides my learners
with authentic FL input and establishes a valuable channel of
communication between us, creating a more supportive learning
environment as I adopt the roles of audience, coach or assistant
rather than simply instructor or evaluator. More importantly, the
journals provide a vehicle for my learners to collect their
thoughts on a wide range of issues, from reports of the strategies
they usually use in their language learning to narrative accounts
or anecdotes, reflections on learning processes or classroom
activities, or even matters of a more emotional nature, They thus
constitute an interactive means for my learners to investigate
their own learning processes or strategy repertoire as well as
their potential to be more fluent writers. 

My original aim in using dialogue journals with my first-year
university EFL students was the improvement of foreign language
writing skills by means of self-directed fluency-based practice
outside class sessions, especially since the teaching of writing is
an area where a focus on formal accuracy often eclipses more
communicative, content-based concerns, and which frequently
neglects the development of self-monitoring or self-assessment
strategies. Learner diaries may still appear to be a
teacher-directed or teacher-imposed exercise, although the teacher
is guiding learners as they write instead of evaluating or
correcting their writing, but the informal and interactive nature
of dialogue journals empowers learners to set their own learning
agendas and select the content they wish to write about or reflect
on, leading to a changing student-teacher relationship. Thus, this
type of journal evolves into an ongoing pedagogical dialogue beyond
the confines of the classroom, providing the opportunity for
learners to explore learning issues and discover more effective
learning techniques in an autonomous way, with the use of the
target language as the channel through which teaching and learning
take place. Furthermore, by taking responsibility for their writing
development, learners become more involved and active in the
learning process as well as highly motivated - in the words of one
of my students, “Have you ever thought what we feel when you return
our diaries to us? It's almost indescribable. It's like a mixture
of pride and curiosity (An English native writes
you!).” 

More recently, I have begun to investigate the value of
guided reflection by means of dialogue journal writing with
potential future teachers in a teacher training context in my EFL
methodology elective subject, where my learner teachers are invited
to reflect on a variety of topics related to language learning and
teaching based on our class discussions or activities and their
supplementary reading. By means of exploring teaching and learning
issues in this unstructured, self-directed manner we are able to
pave the way for the encouragement of learner autonomy and the
development of self-monitoring and self-assessment strategies in
these students’ own future classrooms as they implement their own
pedagogy for autonomy. I’ll leave the final words to one of my
learner’s teachers who sums this up quite nicely in one of her
journal entries: “Teachers must teach their students how to
organize their own learning, in other words, teachers must
encourage their pupils to monitor their progress, look for practice
opportunities, discover effective learning techniques, take risks
and diagnose their language learning needs.” Certainly, dialogue
journals go a long way towards achieving those goals.
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