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INTRODUCTION

Global society has been going through massive economic and technological transformation. Rapid change has affected organizations worldwide and shifted employers’ expectations of employees, and this has led to new demands and requirements of the educational system (Dede, 2010). A new skill set, termed “the twenty-first-century skills,” has now been deemed necessary to succeed in educational workplaces, businesses, companies, and organizations. The twenty-first-century skills and abilities are certainly needed by students graduating from higher education institutions, if they are to become sought-after, skilled employees, able to create and produce what organizations require and able to adapt within the constantly changing environment of a modern workplace (Dede, 2010).

All educationalists and teachers must explore how to adapt their teaching for a new era of constant and potentially overpowering changes. To deal with this effectively, we may need to develop different personal and social skills. Teaching second languages (especially English as a foreign language) has been one of the most rapidly developing sectors in education. However, language is an essential medium for teaching other subjects, as well as ways of thinking and for developing students’ social and emotional skills.

Learning and innovation skills that best prepare students for increasingly complex lives and work environments in the twenty-first century are being identified and recognized as crucial. There is a focus on creativity, critical thinking, agility, communication, and collaboration, which are all essential when preparing students for the future. A twenty-first-century education must give students opportunities to think deeply and critically together about issues, solve problems creatively, work collaboratively and work productively in teams, communicate clearly, and use a variety of media in appropriate and discerning ways. Education needs to be less about giving and getting the “right” answers back from students and more about stimulating them metacognitively and developing their ability to ask the right questions.

Second language teaching is a complex process, requiring students to shift into a different mental world that involves different thinking, feeling, acting, and cultural understanding. It involves a total, holistic form of engagement on a personal, social, cognitive, physical, and emotional level.

There have been many theories and much research on second language acquisition (SLA), which has tried to explore, understand, and explain the complex process of both language learning and teaching in the light of linguistic, educational, and psychological research evidence. Many different approaches have been applied to try and make the process of SLA increasingly effective. One of the most significant is the sociocultural theory, which is based on constructivism. This closely corresponds to the way that Process Drama can be used in language education. Sociocultural theory claims that humans are better able to understand information that they have meaningfully constructed themselves. Learning can be considered as a social advancement that involves language, real-world situations, and interaction and collaboration among and between the learners themselves. Social constructivism sees each learner as a complex and multidimensional individual with unique needs and backgrounds. Social constructivism not only acknowledges the uniqueness and complexity of the individual learner but also encourages and uses it, as an integral part of the learning process (Wertsch, 1998). It provides a psycholinguistic explanation as to how language learning can be fostered effectively, through interactive pedagogical practices. It emphasizes that language learning takes place in a sociocultural environment and learners are actively involved in the learning process. They construct their own understanding, look for meaning, and discover principles, concepts, and facts for themselves (Ackerman, 1996; Brown, 1989; Von Glasersfeld, 1989). Process Drama enables students to actively find and make meaning autonomously. It provides shared experiences and enables human interaction and social communication, all of which are necessary, when learning and using languages.

Also, the recent development in research on interpersonal neurobiology and social neuroscience (Adolphs, 2003) has been trying to explain the process of learning within the context of human relationships. “Interpersonal neurobiology assumes that the brain is a social organ built via experience” (Cozolino, 2014). The relationships we have with other people change the neural pathways in our brains and create a new neural architecture. Cozolino stated that “the brain is capable of change at any time and social interactions are a primary source of brain regulation, growth and health.”

Language teachers have been trying many different methods and techniques to make language lessons efficient, effective, interesting, and enjoyable for students. As language teachers learn more and more about the ever-growing findings of neuroscience and psychology, the whole field of SLA has shifted accordingly. The teacher’s role is now increasingly seen as being that of facilitator and mediator of the students’ learning. The idea of more autonomous learners, independently searching for knowledge and interpreting and explaining reality, according to their own perceived needs, has gained prominence.

Language teachers are facing new professional challenges and need to come to terms with their multiple, ever-changing roles in the classroom. This book sets out to explain to language teachers how Process Drama can help them and how and why it can work highly effectively, as a way of learning and teaching foreign languages. This book will also help teachers to help students develop their twenty-first-century skills within compelling, emotionally engaging, social, and relevant contexts. The theory and lessons in this book can be generally used in second language learning and teaching, although English as a second language is most prominent within the examples and lessons provided.

Using drama for SLA is becoming increasingly popular and there is research that explains and supports its use. The studies conducted by Kao (1995) and Kao and O’Neill (1998) were an early example of the successful application of Process Drama in SLA.

This book explains how Process Drama started and evolved, what it currently is, and what it offers students and teachers now. Process Drama consists of much more than “drama games,” which are already used by many second language teachers. It also differs from performative learning through theater. Process Drama is an immersive, “whole class” learning and teaching medium and a shared, imagined, collaborative experience. The drama is co-created by the students with their teacher, and the teacher facilitates and mediates the intended and unexpected learning experiences.

The book explains how to set up and sustain a Process Drama with students and how it can work well, for learning and practicing languages within meaningful contexts. Process Drama offers structures for learning and practicing second language skills in an integrated, cross-curricular way, while also helping students to acquire and develop their twenty-first-century skills set. We are sure, that once you have tried this drama approach and seen the enjoyment, engagement, and learning outcomes, you will soon be using the strategies in your work and planning your own drama lessons.

The book is divided into three parts. Part One consists of three chapters that explain what Process Drama is, how it links to and develops twenty-first-century skills, and what it offers second language teachers. Part Two of the book provides a substantial practical toolkit for language teachers, which consists of drama strategies that can be used to structure lessons and are explained as pedagogical tools. Part Three of the book contains six detailed drama units (each of which can be subdivided into several lessons). There are also ten resource sheets that can be used with the lessons provided but can also be used more generally by teachers.

The first chapter explains what Process Drama is and gives a brief background of its development. It explains how drama links with the learning process and how it can specifically help second language learning. It explains why drama works as an enjoyable, social, and emotionally engaged way of learning languages and how it provides motivating contexts and structures for learning receptive and productive skills in SLA. Long-term memory and learning recall are extremely significant in second language learning. Process Drama involves learning in a multisensory and embodied way that makes the learning memorable and retrievable in various ways. Process Drama offers a learning medium that can be used across the curriculum, and it is an excellent way of approaching content integrated language learning (CLIL). A research-based rationale and relevant psychological and neuro-didactic theories that support the use of drama for SLA are presented.

Chapter 2 briefly presents the twenty-first-century skills and demonstrates how they can be developed through drama. Drama can be used as a teaching and learning medium to help students acquire and develop not only necessary linguistic skills but also the full range of literacy, media, and life skills.

Chapter 2 also explains how Process Drama stimulates and requires critical and creative thinking and inter-thinking, imaginative problem-solving and decision-making within socially meaningful contexts. It explains too how Drama involves actively participating and collaborating in co-created, imaginary situations and contexts, and how these inevitably link with (or are drawn from), the students’ real-life experiences. Process Drama contexts and the drama strategies it uses give learners opportunities to think and inter-think deeply and motivate students to question, reflect on, respond, and communicate what they are feeling and thinking. They can be using their second language to do this.

The chapter goes on to explain
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