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            Transcription Conventions

         Punctuation marks are used to capture characteristics of speech delivery, not to mark grammatical units.

         
            
               
                  	[
                  	indicates the point of overlap onset
               

               
                  	]
                  	indicates the point of overlap termination
               

               
                  	=
                  	if inserted at the end of one speaker’s turn and at the beginning of the next speaker’s adjacent turn, it indicates that there is no gap at all between the two turns
               

               
                  	(3.2)
                  	an interval between utterances (3 seconds and 2 tenths in this case)
               

               
                  	(.)
                  	a very short untimed pause
               

               
                  	
                     word
                  
                  	underlining indicates speaker emphasis
               

               
                  	e:r the:::
                  	indicates lengthening of the preceding sound
               

               
                  	-
                  	a single dash indicates an abrupt cut-off
               

               
                  	?
                  	rising intonation, not necessarily a question
               

               
                  	!
                  	an animated or emphatic tone
               

               
                  	,
                  	a comma indicates low rising intonation, suggesting continuation
               

               
                  	.
                  	a full stop (period) indicates falling (final) intonation
               

               
                  	CAPITALS
                  	especially loud sounds relative to surrounding talk
               

               
                  	◦ ◦
                  	utterances between degree signs are noticeably quieter than surrounding talk
               

               
                  	↑ ↓
                  	indicate marked shifts into higher or lower pitch in the following utterance
               

               
                  	><
                  	indicate that the talk they surround is produced more quickly than neighbouring talk
               

               
                  	( )
                  	a stretch of unclear or unintelligible speech.
               

               
                  	(guess)
                  	indicates transcriber doubt about a word
               

               
                  	[gibee]
                  	in the case of inaccurate pronunciation of an L1/L2 word, an approximation of the sound is given in square brackets
               

               
                  	[æ]
                  	phonetic transcriptions of sounds are given in square brackets
               

               
                  	<>
                  	indicate that the talk they surround is produced slowly
               

               
                  	S1/S2
                  	Student No. 1 or 2
               

               
                  	RA
                  	Research Assistant
               

               
                  	KIT
                  	The Kitchen
               

               
                  	((text))
                  	indicate a turn performed as a gesture
               

               
                  	((text))
                  	Transcribers’ comments
               

               
                  	(xxx)
                  	indicate an uncomprehensible fragment
               

            

         

         
         The Kitchen (KIT) is treated as one of the participants. Hence, its verbal turns are represented as plain speech (including pauses, emphasis etc.):

         
            
               
                  	KIT:
                  	no (.) this is the knife
               

            

         

         The kitchen’s non-verbal actions (such as help availability, success sounds or the display of pictures) which are designed to be overtly available to participants are encoded in double brackets.

         
            
               
                  	KIT:
                  	((help 2 picture))
               

               
                  	KIT:
                  	((success sound))
               

               
                  	*H1*
                  	The system is indicating that help level 1 is available
               

            

         

      

      
      



         
             Part One

         
            Background

         





            1

            
               Introduction

            Paul Seedhouse

            This chapter provides information about the background to the European Digital Kitchen (EDK) project, its motivation, rationale and the real-world challenges which it seeks to tackle. It introduces the central argument of the book. Although individual projects may be ephemeral because of the pace of technological change, the analyses in this collection draw out general principles and a model in relation to real-world, pervasive environments for language learning employing digital sensor technology and a task-based approach. These principles may then continue to be applied to other such environments for language learning (and other areas of learning) which may be built in the future. An overview of the sections and chapters which form the collection is provided, introducing the reader to how pedagogical and technological designs complement each other, as well as to areas of research interest.

            
               
               Aims of this book 

            This book explains how a real-world, pervasive digital environment for language learning was conceived, designed, built, trialled and researched. How can the latest digital technology be used to create an environment in which people can learn European languages while performing a meaningful real-world task and experiencing the cultural aspect of learning to cook European dishes? This book explains how to do this from A to Z, covering how a digital environment for language learning was designed, built and researched, as well as revealing what actually happens in practice in terms of the learning experiences of users in five European countries. The project aimed to make language learning
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