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      The activities here were selected based on several criteria. The first is that the activity must, above all, be academically sound. Thus, these activities all have roots, although sometimes contested, in research-based concepts. The second important characteristic is that they be, on the whole, easy for you to follow and implement. These activities were chosen because they can be easily adapted to a number of contexts, and they take little to no time to prepare. A final feature is that each and every activity should be level agnostic, meaning that it shouldn’t matter if your learners are beginners or advanced.

      As you read the following activities, keep in mind the following suggestions:

      
        	Review all 100 tips again and again. This manual is often best used when you feel “stuck” or unable to think of how best to teach a particular subject matter. In other words, think of this book as a way to jumpstart your brain…especially when it stalls.

        	Use the table of contents. The table of contents provides the titles for all of the tips to quickly remind you of areas of interest as well as specific activities.

        	Pay it forward. Feel free to share your favorite activities on social media, get our newsletter at http://language-warriors.com, and join our language warriors group on Facebook at: https://www.facebook.com/groups/LanguageWarrior/
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      Good teaching is good teaching. Whether you are engaging learners in a traditional brick-and-mortar classroom, in a flipped or hybrid classroom, or find yourself completely online, some things never change. Organization, dynamism, a sense of humor, an ability to break things down…these are hallmarks of instruction at any level and in any context. If you are a good teacher in one arena, you will likely be a good teacher in another.

      That stated, the online world presents a particular challenge for traditional teachers, especially those who have yet to make the switch to a digital classroom environment. Traditional chalkboards, group and pair work, paper worksheets, and handouts are being replaced with digital whiteboards, chatrooms, discussion boards, and online quizzes and flashcards.

      Besides a change in tools is a shift in learners. The modern online learner tends to be more autonomous, have more digital literacy (often more than the teacher), and have specific outcomes in mind. Many of our online students ask us to engage them in specific vocabulary suited to a job or hobby. Thus, online teachers often shift their focus to include specific needs and desires of the learner, making the teacher not only an instructor but something of a guide or consultant as well.

      One useful way to think about the shift from a traditional classroom to an online classroom is to imagine a painter having to give up painting entirely in order to pursue sculpting. While both can express the same theme and content, there is a different set of tools that can and should be exploited. In other words, you are still creating art, and you can still have many of the same themes and ideas, but you must use a different set of tools.

      A Different Set of Tools

      This book is your toolbox. It is intended to provide you activities to help you make the switch, metaphorically, from painting to sculpting. You’ll discover that while there are many activities that can be modified to suit any context, there are some activities that are different precisely because of the change in medium or learner. You’ll also notice that even familiar activities will need careful adjustment in order to work in the online world, and while we attempt to do some of that work here, keep in mind that your job will be to continue to modify any suggested activity to the real needs and concerns of your learners.

      Get Visual

      In the online world, being able to project pictures, videos, or activities on the screen is particularly helpful. There are many software programs or apps available to do this, and checking with fellow online teachers and search engines should reveal many possibilities. What are you looking for when you want to “get visual”? You will often want to share your screen with students (as opposed to holding up a picture, prop, or your phone) instead of holding an object in your hand.

      Having slide presentations is an extremely effective tool for visually displaying content. With just your voice and a slide presentation, you can often share entire lessons. Slide presentations help you get visual with vocabulary words because you can add pictures to illustrate the word. The same is true for question prompts, tricky descriptions, and so forth. Adding video clips into your presentation can give added interest as well.

      Think Ecosystem

      When training online language learners, one concept to keep in mind is that of a language ecosystem. This refers to the system that most successful language learners use, whether consciously or not. The ecosystem concept is based on knowledge gained from the good language learner studies of the 1980’s and 1990’s (for a brief overview, see Ellis, 2008). Of the many salient findings, it was discovered that successful language learners were able to master a language better and faster because of their ability to extend classroom practice outward. Good language learners understood this simple truth:

      
        
        In determining language success, what learners do OUTSIDE the classroom has much more impact than what happens INSIDE.

        

      

      Thus, it is important for you not only to teach learners within a classroom setting (online or otherwise), but to help your learners extend their language experience to the greater world beyond your classroom. This can be done by creating incentives and rewards for those who engage in outside material. For example, many teachers invite students to bring such materials into their lessons. You might ask students to bring a favorite song, story, or poem in the target language.

      Another ecosystem activity involves the formation of reading and listening goals. In order to incentivize students to read outside the online classroom, for example, you might create a reading challenge (This week’s challenge is to read 50 pages!) and have students log their progress.

      One final example is the formation of conversation groups. You can do this in several ways. For example, you might form “after class” reading circles, conversation clubs, or movie nights (and yes, all of these can be done online!). In keeping in line with the goal of learner autonomy, however, it might be better still to train learners how to find and engage with conversation partners on their own.

      In short, while a language ecosystem means that a learner must take control of his or her own language learning, the teacher’s role is still significant. A teacher, and the school that the teacher attends, can and should incentivize students to participate in the world outside of the classroom. Properly defined, we suggest that the ecosystem model of language learning, from the point of view of the teacher, describes a holistic environment that encourages and extends the learning and application of the language beyond the classroom through a diverse system of activities and incentives. Metaphorically speaking, while the learner, in this conceptualization, takes on the role of adventurer, the teacher becomes the guide.

      Here is a visual representation of the ecosystem model, attending to the features already discussed, but from the point of view of the learner.
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      In this graphic, you’ll see that success for language learning rests primarily with the learner him or herself (Self). The term language learner autonomy implies that to successfully learn a language, one must look beyond the classroom and toward a variety of resources including books, movies, apps, classroom instruction, and so forth. This approach promotes exploration, introspection, balancing objectives, risk taking, and friendship.

      Within this framework of autonomy, a learner is immersed in a number of communities (from more familiar to less familiar), represented by a series of concentric circles. Since there is a direct correlation between language success and a learner’s use of the language with close relationships (Dixon 2001), family, friends, and homelife are preferred when a learner explores language materials and partners. This is followed by the finding of resources among teachers and fellow students in academic life, and then, beyond that, to online and global communities.
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      Dixon, S. (2001) A sociolinguistic study of ESL students at Brigham Young University. Retrieved from ProQuest.

      Ellis, R. (2008). The study of second language acquisition. Oxford: Oxford University Press.
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      Instructional design varies from discipline to discipline, and there are many models that might evoke a similar look to lesson planning. Nonetheless, whether you are teaching face to face, online, or perhaps in a hybrid/flipped classroom model (both online and in person), most lesson planning includes the basic elements shown here.

      The terms used here are somewhat universal, but other terms exist and, once again, vary from context to context. For example, the term warm up is sometimes referred to as a theme introduction or an attention getter, or as a process of activating/engaging learners. For a deeper look at lesson planning elements, we recommend considering a serious look at the ECRIF model (Kurzweil & Scholl, 2007) or Bloom’s taxonomy (we recommend looking at the revised taxonomy by Anderson & Krathwohl, 2001).

      
        
        Common Elements of Lesson Planning

      

      

      
        	Warm Up

        	Objective Discussion

        	Present and Model

        	Guided or Controlled Practice

        	Less Guided or Controlled Practice

        	Independent Practice

        	Assessment

      

      Step #1: Warm up or Prepare Students – In this portion of a lesson, you warm up the students by activating their background knowledge and introducing new knowledge. You may do this by presenting some key vocabulary, eliciting their knowledge of the subject, using prediction exercises, etc.

      Step #2: Discuss the Objectives – In this portion of a lesson, you attempt to give learners a metacognitive understanding of the lesson itself. In simpler terms, you—either explicitly or implicitly—are trying to help students learn WHY they are doing what they are doing, and HOW these objectives, if obtained, might help them. Teachers who engage in these kinds of metacognitive strategies tend to have much more highly motivated students. You will also attain better clarity and focus by having the objectives clearly stated and understood.

      Step #3: Present Instruction/Model – In this portion of the lesson, you give students new information they must know or new skills that they must acquire. Here you attempt to scaffold, explain, or otherwise break down information for students to grasp the new concepts. In addition to presenting or instructing, you are encouraged to provide models (examples) for students to follow. For example, you might give a sample dialogue, a model essay, or put the necessary vocabulary to be acquired in example sentences.

      Step #4: Guided or Controlled Practice (Practice #1) – In this portion of a lesson, students are invited to practice their new skills and become familiar and comfortable with them. For difficult language concepts, this practice is often very controlled, meaning that it is done with a lot of guidance from either you or other expert helpers.

      Step #5: Less-guided Practice (Practice #2) – Following a controlled practice, students are often given practice that has fewer constraints and higher difficulty. For example, rather than doing an activity with you, students might do an activity in pairs or groups. In addition, the activity itself might be modified to provide greater learner autonomy. However, you still facilitate learning by answering questions and providing support to the groups or pairs, and the activity itself should help students to gain more comfort with the language required.

      Step #6: Independent Practice (Practice #3) – After a sufficient amount of pair or group work, the students are given an independent activity. This often means that the student will work alone to demonstrate the knowledge or skill that they have acquired. This can be done through a quiz or testing scenario, or some sort of performance such as a presentation or written representation of their newly acquired language skills.

      Step #7: Assessment – Evaluating student work can happen at any stage of a lesson. Formative assessment generally refers to the kind of assessment that is done during instruction, and could include asking questions, giving informal quizzes, and eliciting student participation. Summative assessment, such as a quiz, test, or evaluation, often follows an independent practice, and is meant to measure a student’s ability to attain the objectives set out in the lesson plan. It is meant not only as a measure of the students, but can also provide feedback to you as to how well the instruction was received, and what parts of the instruction need continued support.

      A lesson plan template is provided that includes these basic steps. Please note that this lesson plan template represents a theoretical construct only, and should not be used in a lockstep manner. In other words, novice teachers might be tempted to provide three practices (controlled, less-controlled, and independent) for every lesson plan, but this would be a mistake. Some language concepts require many MORE than three practices to attain fluency, and some language concepts might be acquired without any practice at all. Thus, you would be wise to gauge the amount of instruction and practice needed, and modify accordingly. Since this template is subject to a kind of reductionist abuse, it is highly recommended that you use it with the recognition that any and all of these steps can be skipped or put in a different order.
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      Kurzweil, J., & Scholl, M. (2007). School for international training frameworks for language teaching: understanding teaching through learning. New York: McGraw-Hill.

      Anderson, L. W., & Krathwohl, D. R. (2001). A Taxonomy for learning, teaching, and assessing: a revision of Bloom’s taxonomy of educational objectives. New York: Longman.
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      Note: This activity has a downloadable .pdf worksheet available at

      https://wayzgoosepress.com/downloads/

      An example is provided for reference here:
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      Before we discuss specific activities, let’s review some of the fundamental aspects of good online language instruction.

      First, there is an audiovisual aspect to online learning that is crucial. Your ability to toggle between pictures, for example, or write clearly on a digital whiteboard, is key. Many of these skills you can improve with practice, but you should note that a good online teacher truly has a command of audio/visual tools to make the experience more rewarding.

      Second, you’ll want to avoid the talking head syndrome. While a lecture in a classroom can sometimes last an entire hour, the online world requires a more interactive style. In fact, if you create a video for online use, the standard within the field is to keep that video to about 4-6 minutes long. Any longer and students begin to tune out! Even in traditional university classes where long lectures are often permissible, good instructional design is likely not achieved when a teacher simply speaks for an hour. This “talking head” syndrome is symptomatic of a lot of poorly designed university courses that make their way into an online format.

      Dr. Richard Mayer identifies 12 Principles of Multimedia that are worth considering. While we won’t review them all here, you should note that we have found that many of the principles become clear when you think of yourself in the roll of a director rather than a classroom teacher. A keen eye toward the visual (invest in a quality webcam; pay attention to good lighting) and excellent audio quality (get a good microphone!) is essential.

      Also important to the process is the need to consider the amount of work done AWAY from your instruction, meaning that much of your work as an online teacher is to create tasks for students to do after the face-to-face session you hold with them. While there are a number of tools to help you do this, we present you with some of the most common activities to help you “flip” the classroom, meaning that students will have assignments outside of your designated “class” time.
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