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			Learning objectives of this manual

			This manual aims to help teachers develop the knowledge and skills necessary to introduce English literacy effectively in contexts where English is learned as a foreign language. 

			After working through this book, teachers should be able to:

			•Understand the basic principles of English phonology and the relationship between sounds and letters.

			•Recognise and produce the main sounds of English using the International Phonetic Alphabet (IPA).

			•Understand the role of phonological awareness in the teaching of reading and writing.

			•Apply the basic principles of phonics instruction in the English language classroom.

			•Select appropriate activities and materials to support the development of pronunciation and early literacy skills.

			•Understand how phonics programmes structure the teaching of reading and spelling.

			•Integrate pronunciation work, phonics, and literacy activities within the primary English classroom.

		

	
		
			UNIT 1

			Why English Literacy Should Start from Sounds

		

	
		
			1

			Establishing the need for a Phonics approach

			It may seem surprising to English teachers nowadays to see how pronunciation plays a pivotal role in learning other languages, such as French or German, despite their quite different roots and characteristics. When starting to learn these languages, as occurs with many others worldwide, it is assumed that the language has a communicative purpose. 

			Therefore, there is a need to achieve a certain degree of pronunciation in order to understand and produce the language being learnt / taught. If the particular sounds of the language are not learnt and recognized, no matter the amount of grammar, syntax and vocabulary known, it will be impossible for the learner to communicate in the target language, at least orally. Learners may be able to read and understand written texts, even if they have no idea of the pronunciation, but they will neither be able to understand the speakers of that language nor make themselves understood. 

			Similarly, in the process of learning foreign or additional languages, the rules for writing (and reading) the spoken language are provided in relation to the particular sounds of each language. Some sounds of the new language may be shared, or at least recognized, but others are genuine and unique. The French word secrétaire, for instance, is often used to explain the three possible French pronunciations of the sound [e]. In Spanish, there is only one possible pronunciation for [e]. In Catalan, however, two possible [e] exist, which coincide with the [e] sounds of é and aire in said French word. Equally, when learning German, a common well-known sentence as: Ich liebe dich can be used to explain the characteristic [ch] sound in German, and its North – South variants (Hochdeutsch vs. Plattdeutsch).  

			Why are these examples in other languages being provided? To make the English teachers reading this manual reflect upon the orality of languages and its importance [1] [2]. When the norms relating written words and the sounds they produced are well explained, any text can be read aloud in a way that makes sense to the ears of the speakers of that language. This happens regardless of the level of grammar and vocabulary knowledge achieved. When learning to read in a new language, constructing meaning from written text comes after the initial stage of recognising sounds and the letters that represent them [3]. 

			Moving now to how English has been taught in the past decades, pronunciation still remains, for many pedagogues, an abandoned part of the learning process: the elephant in the room [2]. A considerable number of English teachers perceive that, as regards pronunciation, there are no clear instructions on how to proceed successfully, so they end up neglecting that part. This hesitation leads many docents to teach both oral and spoken English simultaneously, with no specific method or guidelines [3]. The only ‘tip’ that may be given to learners is that letters and words in English are pronounced in one way, but written in a divergent, sometimes completely different way. At a later stage in this manual plenty of examples will be provided of this particular feature of English. 

			Often, the perception of learners, apart from the sensation that there is no limit to the sounds of the English language, is that there are no rules for reading and writing. This effect leads to the notion that words need to be memorized twice, their written and their spoken form, in addition to learning what they mean, that is, their translation. This is a rather difficult aim to accomplish in a language with such a large lexicon as English, compared to other European languages. 

			For historical reasons, English added to its Anglo-Saxon roots (derived from Old German), many French and Latin-derived words after the 1066 Norman invasion, resulting in a language that almost always has two words for the same notion. An example of this are the names of animals and the food they produce: pig and pork, sheep and mutton, cow and beef. 

			At this point, the reasons behind the drive to learn English need to be discussed and explored honestly. The first issue to consider is the instrumentalization of the language [4]. That is, many learners largely think of English as a subject in school (pre-primary and primary) and later in high school, which ultimately will enable them to enter university [5]. Keeping this in mind, in Spain, for many years, listening and speaking have not been part of the exam required to access tertiary education [6]. 

			Additionally, English as a subject to be passed in school settings, has traditionally relied on large lists of vocabulary and plenty of uncontextualized grammar exercises performed as drills that repeat structures. This approach has also included a rather strict (and often incorrect) treatment of errors, which, instead of incorporating them to the teaching as a gift to the class, that is, as particular features to work on, penalizes those students who dare to step out of their comfort zone and attempt to improve their knowledge of the language by communicating through trial and error [7]. No communication whatsoever is sought or rewarded. 

			The second reason many people study English is that, to enter the job market, an internationally designed assessment is required to prove the level of English attained [8]. International examination organizations go hand in hand with the Bologna-aligned CEFR [9]. Needless to say, the weight given to pronunciation and listening in those examinations is much smaller than that given to the written parts, be it reading or writing. Besides, the approach to assessing oral production is so constrained that, with specific training, a student taking the exam may, to some extent, ‘deceive’ the examiner and appear to have a higher level than they really have. 

			Besides, the listening part is assessed through questions that neither resort to higher order thinking skills [10] nor promote critical thinking. Instead, the questions may be perceived as ‘tricky’, in the sense that they appear to relate to extremely specific vocabulary items and knowledge of synonyms. Lexicon, then, plays an overly essential role in listening tasks. What is more, on some occasions the audio may be understood, and so may the questions, but the connection between them may still be difficult, if not impossible, to grasp, as they rely on slight nuances in meaning. 

			Fortunately, due to social media and apps, younger generations have been increasingly exposed to English in recent times. Therefore, the orality of the languages is steadily causing less struggle to learners, and so is communication. Keeping this fact in mind, the approach provided in this manual suggests resorting, as much as possible, to those technologies (AI included), apps, social media, music, so forth, which learners are continuously checking, consulting, and even hooked to. Since the technology is available and constantly used, let’s resort to it for academic purposes! [11]. 

			If you are an English teacher considering Phonics or the Science of Reading as a possible approach, though not necessarily the only one, to teaching pronunciation (and oral comprehension, which develops alongside daily practice), reading, and writing (in that order), there is a minimum level of phonology you need to master, or at least be acquainted with. Memorizing everything is not necessary; what is essential is knowing where to find reliable information when needed. 

			This does not necessarily imply knowing how to transcribe using IPA symbols, which will be explored in this volume, but rather clearly recognizing all the sounds of English and achieving a certain level of proficiency in both perception and production. In the pages that follow, this manual will explore the
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