



[image: Cover Image]








[image: ]




The Publishers would like to thank the following for permission to reproduce copyright material.

Photo credits

p.5 © bnenin/stock.adobe.com; p.7 © dundamin/stock.adobe.com; p.13 © serign/stock.adobe.com; p.14 © Rawpixel.com/stock.adobe.com; p.18 © DOC RABE Media/stock.adobe.com; p.19 © Lightfield Studios/stock.adobe.com; p.22 © momius/stock.adobe.com; p.24 © PhotoEdit/Alamy Stock Photo; p.26 © Monkey Business/stock.adobe.com; p.31 © Gajus/stock.adobe.com; p.36 © GoodIdeas/stock.adobe.com; p.56 top © Андрей Яланский/stock.adobe.com; bottom © Michail Petrov/stock.adobe.com; p.58 © iQoncept/stock.adobe.com; p.61 © Marek Photo Design/stock.adobe.com; p.65 © egokhan/stock.adobe.com; p.67 © egokhan/stock.adobe.com; p.69 © tashatuvango/stock.adobe.com; p.70 © canbedone/stock.adobe.com; p.73 © TungCheung/stock.adobe.com; p.90 © zobaair/stock.adobe.com; p.91 © tamaraluiza/stock.adobe.com; p.113 © Drobot Dean/stock.adobe.com; p.114 © Jale Ibrak.stock.adobe.com

Acknowledgements – see page 136

Every effort has been made to trace all copyright holders, but if any have been inadvertently overlooked, the Publishers will be pleased to make the necessary arrangements at the first opportunity.

Although every effort has been made to ensure that website addresses are correct at time of going to press, Hodder Gibson cannot be held responsible for the content of any website mentioned in this book. It is sometimes possible to find a relocated web page by typing in the address of the home page for a website in the URL window of your browser.

Hachette UK’s policy is to use papers that are natural, renewable and recyclable products and made from wood grown in well-managed forests and other controlled sources. The logging and manufacturing processes are expected to conform to the environmental regulations of the country of origin.

Orders: please contact Bookpoint Ltd, 130 Park Drive, Milton Park, Abingdon, Oxon OX14 4SE. Telephone: (44) 01235 827827. Fax: (44) 01235 400401. Email education@bookpoint.co.uk. Lines are open from 9 a.m. to 5 p.m., Monday to Friday, with a 24-hour message answering service. Visit our website at www.hoddereducation.co.uk. If you have queries or questions that aren’t about an order, you can contact us at hoddergibson@hodder.co.uk

© Nicola Daniel, Mary M. Firth, Andrew G. Ralston 2020

First published in 2013 © Mary M. Firth, Andrew G. Ralston

This second edition published in 2020 by

Hodder Gibson, an imprint of Hodder Education

An Hachette UK Company

211 St Vincent Street

Glasgow, G2 5QY



	Impression number
	    5          4          3          2          1



	Year
	2024    2023    2022    2021    2020




All rights reserved. Apart from any use permitted under UK copyright law, no part of this publication may be reproduced or transmitted in any form or by any means, electronic or mechanical, including photocopying and recording, or held within any information storage and retrieval system, without permission in writing from the publisher or under licence from the Copyright Licensing Agency Limited. Further details of such licences (for reprographic reproduction) may be obtained from the Copyright Licensing Agency Limited, www.cla.co.uk

Cover photo © ADDICTIVE STOCK - stock.adobe.com

Illustrations by Integra Software Services Pvt. Ltd., Pondicherry

Typeset in India by Integra Software Services Pvt. Ltd., Pondicherry

Printed in Spain

A catalogue record for this title is available from the British Library.

ISBN: 978 1 5104 7173 3
eISBN: 978 1 5104 7383 6


[image: ]





Contents


Introduction

Get the most from this book

Tips for studying

How do you read?

Context clues

Part One: Types of questions

Introduction to types of questions

Command words

How questions are worded

Section 1: Understanding questions

1.1 Selecting and understanding information

1.2 Understanding fact and opinion

1.3 How to practise reading skills

1.4 Understanding identification and summary questions

1.5 Understanding inference

1.6 Understanding explanation questions

1.7 Understanding text structure questions

Section 2: Analysis and evaluation questions

2.1 What is ‘language’?

2.2 Word choice

2.3 Figurative language and imagery

2.4 Sentence structure

2.5 Tone

Part Two: Putting the skills into practice

Extract 1: Tuck in! Jacqueline Wilson’s childhood picnics

Extract 2: Strangers in their own land

Extract 3: Odyssey’s end: exploring Milos and Sifnos, Greece

Extract 4: From Hillary Clinton’s speech to the UN World Conference on Women, 1995

Extract 5: ‘We don’t really need phones’: the French school that banned mobiles

Part Three: Practice Papers

Practice Paper 1: Scotland needs to clean up its tourism act

Practice Paper 2: The nature of happiness

Practice Paper 3: Time to go out with a bang?

Practice Paper 4: Scotland’s greatest cartoonist

Practice Paper 5: Scotland the what?

Practice Paper 6: Help! I’ve got incurable hoarder disorder

Appendices

Appendix 1: Practice Paper progress review

Appendix 2: Aspects of grammar and syntax

Glossary

Acknowledgements


Answers and mark schemes for the activities and Practice Paper questions can be found at:

www.hoddergibson.co.uk/answers-N5-English-RUAE







Introduction
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Pupils are often heard to say, ‘You can’t really study’ for the Reading for Understanding, Analysis and Evaluation paper. This book shows how you can do just that! Although the passages you get in the exam will always be different, the questions will follow a particular style and format, and you can be taught strategies to tackle those questions.

Pupils often ask ‘What is the point of the Reading for Understanding, Analysis and Evaluation paper?’ The paper requires you to develop various skills, which are important for a number of reasons:


	•  Having a good command of written language is a vital skill for life, work and learning – you will need to be able to read a range of things and also to understand them fully. You need to be able to work out if there are any hidden meanings, implied messages or opinions suggested.

	•  The work you do in preparation for this paper will help you to develop critical skills, allowing you to spot when something you read (or hear) is biased, if it is a spoof or an example of propaganda or ‘spin’. A strong set of reading skills will enable you to spot if someone is excited, enthusiastic or emotionally engaged in a topic, and to read someone’s anger, temper or frustration in the words they have used.

	•  Academic studies have shown that good reading skills improve attainment levels in other subjects too – not just in English. These skills let you access the information presented in other school subjects more easily.

	•  In addition to all these benefits, strong reading skills develop your knowledge of the world, of people around you and of society in general.



What is Reading for Understanding, Analysis and Evaluation?


	•  This book aims to develop the reading skills you have used in the BGE phase of Curriculum for Excellence and to prepare you for the National 5: Reading for Understanding, Analysis and Evaluation paper.

	•  This book covers the part of the National 5 English exam which candidates often find the most challenging.

	•  The exam asks candidates to read an unseen passage and answer questions on that passage. The paper is worth 30 marks (30 per cent of the final mark) and lasts for one hour.

	•  In this paper, candidates are asked to show they can understand what is written – by summarising what they have read, using their own words.

	•  Candidates are also asked to ‘read between the lines’ and use their skills of inference to work out what the writer means, even if it’s not explicitly stated.

	•  Candidates are asked to identify features of language and structure, to analyse them and also to evaluate how successful these techniques have been.
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	•  Part One focuses on the skills you need to demonstrate understanding, to analyse ideas, structure and language, and to evaluate writers’ techniques. This section uses small passages, with a range of activities, to develop your reading skills.

	•  Part Two builds on what is taught in Part One and provides structured practice in tackling a range of question types in shorter extracts, using active learning approaches as well as individual activities. While it is important that you can identify and analyse specific examples, it is, of course, vital that you also focus on the bigger picture – the gist and content of the passage as a whole.

	•  Part Three provides full-length practice papers which work as preparation for the final exam.



Answers and mark schemes for the activities and practice paper questions can be found at:

www.hoddergibson.co.uk/answers-N5-English-RUAE

Knowing and using critical terminology is an important part of the course so this is included throughout the book. The glossary on page 135 gives definitions of all terms highlighted in red.
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Dictionary

Critical terminology: the specific words we use to describe language techniques, e.g. simile, semi-colon, repetition. Further examples are available in the Glossary on page 135.
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This book aims to develop your skills and your confidence in applying them. In addition, we recommend that you should:


	•  Read to develop your vocabulary, knowledge and speed/fluency of reading.

	•  Read newspaper articles – particularly opinion pieces. These are the kinds of articles used in the exam so it’s good to be used to reading them.

	•  Learn how to ‘deep read’ a passage – read it slowly, taking in all the information. While the exam is timed, you are being tested on how well you read, not how fast you read.

	•  Highlight key ideas, vocabulary and important techniques used in a passage – develop your skills in ‘technique spotting’.

	•  Practise summarising articles using your own words, showing you understand what the author is telling you and what they might be thinking about the topic. It’s really important to keep focused on what the author is trying to say – what their argument is and what they want to make you think.

	•  Learn how to answer the different types of questions you can be asked.

	•  Read and understand questions fully so you know what is being asked of you.



Once you feel confident using these skills, you could move on to analysing passages on your own. A good quality opinion piece in a newspaper can be an excellent tool for study at this point.
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This might seem like an obvious question but it’s really important to work out how you read when you’re going to have to do it as part of an important exam.

Some people don’t read the passage fully before attempting the questions. Don’t be one of those people. Bear in mind – the name of this paper is ‘Reading for Understanding, Analysis and Evaluation’. The clue to the important skill being assessed in this paper is clearly stated in this title!


Skimming, scanning and deep reading


	•  Skimming – reading only the sections in a text that are most likely to provide the answers/information you are looking for.

	•  Scanning – quickly reading through a text to find specific information/a particular answer.

	•  Deep reading – reading every word of the passage, thinking about the pace of the words, the tone of the writing, how the punctuation works, and the ideas and the impact of the language used.




Skimming
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Some people try to read the passage at super-speed in order to get on to answering the questions more quickly. There is a time pressure, it’s true, and skimming is a great skill to have – there is a place for its use in the exam. Once you have fully read a passage, it can be useful to skim through a section just to remind yourself of its content. However, if all you do is skim the passage, you can miss out in many ways. You may not notice:


	•  important features of the language

	•  the tone the writer is using

	•  the impact of the punctuation.





Scanning

Some people approach reading in this paper by not reading the full passage at all – they skip to the questions because they think that’s a good way to save time. In reality, it does not save time – if you don’t read the full passage in detail, you are more likely to have to go back and read it again. Although scanning is a useful tool to have, it should only be used to help you find the answers after you’ve read the full passage.

If you only scan through a passage, focusing on small sections in order to find a specific piece of information, you can miss out on a great deal of key information:


	•  how links are used in the passage

	•  the tone the writer has created

	•  the big picture – the main point, message or moral of the passage. One of the most important skills in this paper is to understand the main ideas – the ‘gist’ – of a passage.





Deep reading

Deep reading a passage in the exam is likely to take more than ten minutes. People who read regularly may get through it more quickly.

Imagine the passage was being read to you by a teacher. They would:


	•  read slowly, with some variation according to the content of the passage

	•  take pauses where there is punctuation

	•  place emphasis on certain words, phrases or expressions

	•  change the tone of their voice to create humour, irony, sarcasm, criticism …



When you read a passage, you should read it as if it’s being read aloud to you.

As you read, you should also:


	•  Think about what the writer is saying. Do you agree? Are you persuaded?

	•  Look at the evidence presented. Is it reliable? Is it convincing?

	•  Look at the use of language. What is the writer trying to do? What does the writer want you to think or feel?



You might also think about highlighting some of the ideas or language features that catch your attention while you read.
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Types of reading

Look at the following situations. Copy the table and then identify the best type of reading for each situation.
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What happens if you’re not sure of what a word means?

Sometimes when you’re reading, you will find that there are words you don’t understand. This can be worrying when it happens in a question or in a section where you are told to look for answers.

When you’re not in an exam situation, you can easily use a dictionary to work out the meaning of a word.


[image: ] Tools of the trade

There are many ways you can build your vocabulary so that there is less chance you’ll come across unfamiliar vocabulary.


	•  Read regularly. Read a range of genres of text.

	•  Make a note of new vocabulary you encounter. Look the words up in a dictionary. Use them in your own writing and speaking.

	•  Use a thesaurus to find new words – and then use the new words.

	•  Identify words you over-use and try to find alternatives you can use to replace them.

	•  Do crosswords and word puzzles.

	•  Edit your own work to improve the words you use. Be an author – choose your words carefully.

	•  Learn how words are built using roots, prefixes and suffixes. Once you know how a prefix or suffix changes the root words, you can break words down into smaller parts to help you.





[image: ] Focus on…


Context clues

If you come across a word in a passage and you can’t use any of these strategies, you can use clues from the context to help you. Often, if there is a tricky word in a passage, the author will have rephrased that word or expression elsewhere in the passage – usually within a few lines of the word/expression.
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Dictionary

Context: the immediate surroundings of a word or phrase; or the precise place in which it is used
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For example:
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Each Saturday is treated like a festival. The young women dress in all their finery for the afternoon – silk dresses, bonnets adorned with bright blossoms and home-made jewellery of scarlet flowers.
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If you weren’t sure of what the word ‘finery’ meant, you could look around at the context to find clues.


	•  The dash after ‘afternoon’ is used to show additional information has been added. This information is given as an explanation or expansion of what came before the dash.

	•  We understand ‘young women’ and ‘afternoon’. The descriptions of the silk dresses, hats, flowers and jewellery don’t link directly to the words ‘young women’ and ‘afternoon’.

	•  By process of elimination, the description must link to the word ‘finery’.

	•  ‘Finery’ must then mean the pretty things the girls wore; their special outfits.

	•  You could back that idea up as ‘finery’ includes the word ‘fine’ which can mean good quality, superior, excellent or pleasant.
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Context clues activity

Look at the extracts below. Using the context, explain what the underlined words mean.
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Extract 1

Ahmed’s investments could be unpredictable. One day they made him a bucket-load of cash – more than he could ever imagine. At other times, he spent his whole day biting his nails, wondering if he would be bankrupt by the next.
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Extract 2

The miners lived a largely subterranean life. They went below ground before the sun rose; they drank their tea below ground; they ate lunch in the bowels of the earth. They sweated and bled and prayed that this cave, deep below the town, would stay strong and keep them safe from a burial so deep no one would ever be able to dig them out.
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Extract 3

Sarah’s scientific discoveries were causing her some issues. Despite leaving university at a sensible hour, eating her dinner with friends and family and getting herself off to bed at a reasonable time, she spent night after night staring at the ceiling, playing equations over and over in her head. She wasn’t counting sheep, she was counting molecules, but they didn’t help her insomnia at all.
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Extract 4

Inequality is quickly growing in our society. The way the government protects the older, rich people by providing them with benefits they don’t actually need is well known: votes attract bribes. For those younger, poorer folks, they lost the education maintenance allowance and the child trust fund. Parents of young children lost child benefit, tax credits and even the cheaper travel younger people could access shrank. To top it all off, an average £40,000 of university fee and student loan debt was piled on to the backs of our young.
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Extract 5

It takes frighteningly little to dehumanise immigrants; to make other humans look like trash; to make them barely human. The many days crushed together in the sun or a camp or a cattle truck without the basic needs we take for granted, make them seem disgustingly like ‘others’ – not like us any more – victims no longer look like themselves when they’re desperate and in need.
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Part One


[image: ] Introduction to types of questions


[image: ]

In the Reading for Understanding, Analysis and Evaluation paper there are three main types of question – the clue is in the title of the paper. You will be asked to show understanding, to analyse and to evaluate:

Understanding questions test your understanding of ideas from the passage by asking you to rephrase them in your own words. You may have to show understanding of words and phrases in context or the overall impact of the text. Often, you may have to infer meaning from what you read or show your understanding of the writer’s ideas by identifying and selecting key points or main ideas from the passage and rephrase those, showing your knowledge of any underlying message, judgements or opinions the writer may hold.

Analysis questions ask you to identify language techniques that are used by a writer and explain how they are used and why they are used. Sometimes questions will specify the language technique you should look for: word choice, sentence structure, imagery, tone, etc. However, often the question will simply say ‘feature of language’, leaving it up to you to decide which technique (or techniques) you want to
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	•  Identify Used when you are being asked to pick out the main points or ideas a writer is making. It is always followed by ‘in your own words’. Sometimes, the word ‘summarise’ may appear instead of ‘identify’ but both words are asking you to put the writer’s main ideas into your own words.

	•  Explain (what) Used when you are being asked what you believe the writer is trying to say. It is always followed by ‘in your own words’.

	•  Explain (how/why) Used when you are being asked how and why language techniques have been used.
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	1  Explain how the writer’s use of language shows her opinion of the city.

	2  Explain what the writer says about problems faced by the residents of the city.

	3  Explain how one example of sentence structure makes the writer’s argument clear.

	4  Explain how the writer’s word choice illustrates his negative attitude towards town developers.

	5  Explain what the writer believes are the key strategies that town planners should use when deciding on new developments.
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	•  Look at lines xx–xx, and then, using your own words as far as possible, identify five reasons why …

	•  Look at lines xx–xx, and explain how one feature of the writer’s sentence structure is used to highlight an important point.

	•  Look at lines xx–xx. Summarise, in your own words as far as possible, how … You should make five key points in your answer.

	•  Look at lines xx–xx. By referring to two examples, explain how the writer makes effective use of contrast in these paragraphs. You could refer to sentence structure, tone or word choice.

	•  Look at lines xx–xx. Explain how two examples of the writer’s word choice make it clear that …

	•  By referring to the sentence in lines xx–xx, explain how it helps to provide a link between the writer’s ideas at this point in the passage.

	•  Look at lines xx–xx. By referring to two language features, explain how the writer makes clear his view about … You could refer to features such as word choice, imagery or sentence structure.

	•  Look at lines xx–xx. Explain what two reasons the writer gives for believing …

	•  Select any expression in lines xx–xx, and explain how it contributes to the passage’s effective conclusion.
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Activity 1


	•  Using what you now know about how questions are worded in the exam, create some questions for someone else to answer on the passage.

	•  These questions should be understanding questions and should ask candidates to answer in their own words.

	•  In pairs or small groups, use the command words ‘identify’ or ‘explain’. You may also use ‘summarise’.

	•  Once you finish, ask someone else to try to answer the questions.
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Activity 2


	•  In pairs or small groups, use what you now know about how questions are worded in the exam to create some questions for someone else to answer on the passage.

	•  These should be analysis questions and ask the candidate to explain the writer’s use of language.

	•  You should use the command word ‘explain’.

	•  Once you finish, ask someone else to try to answer the questions.
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In Scotland today, in our schools and colleges, we are surrounded by strangers in a
strange land. | am not referring to immigrants from abroad, legal or illegal. The strangers
are the pupils and students who are being taught within the autonomous Scottish
education system, plus many of the teachers themselves, who are administering this
system; and the strange land, strange to them all, is Scotland itself. The reasons for this
paradox are not hard to find.

To begin with, the strangeness of the land. Unlike virtually every other country in the
world, Scotland has long been governed by people who have difficulty accepting the self-
evident truth that all citizens have a right to know about the culture of their own land.

Everywhere else in the world, including our great neighbour to the south, there is a
requirement that the education system at all levels pays attention as a duty,

an inescapable obligation, to the national cultural assets, including its literature and its
language. Usually this requires an element of mandatory examination and assessment.

Scotland is different. None of its administrations and governments over many decades have
paid more than a fluctuating lip-service to the validity of Scottish culture and literature.
Encouraging words in abundance have been uttered, yet never has any Education Minister,
whether Conservative, Labour or SNP, committed clearly and unambiguously to placing

a mandatory Scottish element in the language and literature curriculum. Thus very many
pupils and students of Scotland live in a land strange to them because they are not shown
the cultural wealth that defines it most fully.

In this way, they, and very many of their teachers, are like immigrants to Scotland.

They look around the visible surface of the society and are not admitted into a sharing

of its rich secrets. Nobody is charged to tell them that they are the rightful inheritors

of a 1,500-year-old tradition of languages and literature that has been an integral part

of European civilisation and has influenced societies the world over. Of course, nobody
has told most of their teachers that either, so how can the pupils be expected to know?
English teachers are the product of the same inadequate curriculum as their pupils. For
pupils, teachers, and indeed officials and politicians as well, Scottish culture is pawky
and parochial, the language is common slang, and literature amounts to platitudes about
Rabbie Burns.

Every one of these delusions is the product of laughable ignorance and pathetic
prejudice. The growing number of scholars and enthusiasts who are aware of the true
range, scope and depth of Scottish literary and cultural achievement are doing a great
job in the face of governmental apathy, civil service hostility and the irrational prejudice
of colleagues to spread at least some knowledge in the schools. However, the results are
patchy and many schools are total desert areas where Scottish language and literature
are concerned.

A necessary first step in redressing this is to review what may be needed in the form of
Scottish language and literature courses for English teachers at both undergraduate and
postgraduate levels of tertiary education and training.

Striking a note of faint optimism, one can say that even in official quarters there is now
a growing sense that this nonsensical state of affairs cannot be allowed to continue.

The total lack of any arguments that can be mounted against the rational policy of
making the teaching of Scottish literature and culture mandatory in Scottish schools, the
realisation of the inescapable right of all future Scottish citizens to be informed about
their own country, and the sense that officialdom is beginning to look merely ridiculous
in its intransigence - these are bringing about some movement in the glasshouses

of government. Yet the instinct is to move at a snail's pace, fighting a delaying action.
The time for action is now. A Minister of Education must grasp the nettle very soon
(safely protected by the gloves of officialspeak) and declare for a secure place within
Scottish education for the national literature. It really is time to make Scotland less of an
international educational oddity.
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The main point is stated in a
topic sentence at the start: ‘It wasn't
elaborate’.

The opening words of the
sentences could not be simpler: ‘We
had’ and ‘Then we had’, repeated three
times. In each sentence an everyday food
item is mentioned. The effect is to show
that there was nothing elaborate about
the content of the picnic.

‘ltwasn’t elaborate. We had cheese sandwiches
and a bag of tomatoes. Then we had banana
sandwiches as a kind of pudding, occasionally
sprinkled with sugar. Then we had a chocolate
biscuit, a Penguin in a shiny wrapper, red or
green or blue. Then we had an apple. We drank
Rose’s Lime Cordial from a flask. And it was
bliss, sheer bliss, every single bite."

The last sentence is a
climax to the whole paragraph,
again using repetition to stress the
intense pleasure she derived from
this simple picnic as a child.
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Itis a discussion that causes no end of debate - whether or not it Is
justifiable for footballers to earn the wages they do. Have we totally lost
our sense of perspective when it comes to this issue? Listening to a radio
sports programme recently, the pundit defended a player who was moving
from £100k a week to £300k a week as ‘just looking after his family’. Yes,
£30 million a year is needed to do that - a mere £5 million couldn’t possibly
be enough! This pundit believed that ‘only” paying £30k a week showed a
‘lack of ambition” on behalf of the club. This is just another sign that the top
flight of football has normalised paying outrageous sums to their players.

On average, an English Premier League player earns about £200k a month
- working out at £2.5 million a year. Some are on £400k a month. In the

real world, the average wage is £29k a year. Yes, a year. In many areas of
the country, the average is more like £16k - or less. What nurses earn for
saving lives per year works out at the amount an average earning English
footballer earns in 8 hours. A neurosurgeon, with skills in science and
biology, saving your life with pioneering surgery, has a yearly salary equivalent
to what these players earn in around 2-3 days. Even pop stars, authors

and film stars don't have a guaranteed income like this - they’re paid on
royalties, song-to-song, book-to-book and film-to-film.

One of the reasons we're told footballers should be given this kind of payment
is that their careers are shorter than others. Why are footballers the only
people who get to retire in their mid 30s and expect not to get a job after that?
What about athletes, gymnasts, rugby players ...? They don’t earn anything
like the same amounts as footballers and yet have a similar expectation for
fitness levels. And don't get me started on women's football wages! The
early-ending career may have been the case back in the old days, but it's not
that way now. In the 80s, there was only one player who earned more than
£50k a year (a modern-day equivalent of £220k) and the football was fast and
entertaining and British clubs did well around the world. These players didn't
often have the benefit of education in the same way as modern footballers do;
they didn’t have the same options to become coaches or pundits or fitness
coaches or trainers or managers or jobs with advertising roles ...
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In Moulmein, in Lower Burma, | was hated by large numbers of people

- the only time in my life that | have been important enough for this to
happen to me. | was sub-divisional police officer of the town, and in an
aimless, petty kind of way, anti-European feeling was very bitter. No one
had the guts to raise a riot, but if a European woman went through the
bazaars alone, somebody would probably spit betel juice over her dress.
As a police officer, | was an obvious target and was baited whenever it
seemed safe to do so. In the end, the sneering faces of young men that
met me everywhere, the insults hooted after me when | was at a safe
distance, got badly on my nerves. The young Buddhist priests were the
worst of all. There were several thousands of them in the town, and none
of them seemed to have anything to do except stand on street corners and
jeer at Europeans. All this was perplexing and upsetting. For at that time
I had already made up my mind that imperialism was an evil thing and
the sooner | chucked up my job and got out of it the better. Theoretically
- and secretly, of course - | was all for the Burmese, and all against their
oppressors, the British. As for the job | was doing, | hated it more bitterly
than | can perhaps make clear.
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Ah well, that's prejudice for you. But | can’t understand why the hoarding indulged
in by innocent citizens attracts so much more hatred than other similar, but less-

40 discriminated-against activities. Keep a scrapbook when you're little, for example, and
your parents and teachers applaud your diligent documentation of daily life. Write a diary,
and if you're Samuel Pepys, you bring enlightenment to generations not yet born. As for
archivists, they make an entire living out of keeping things that people might want some
day. Indeed, the nation pays millions of pounds each year to the professional hoarders

45 who work at the British Library. But when an individual like me simply wants to keep a
harmless, if comprehensive, record of their life, domestic war breaks out.

At least we can now brandish this scientific report, proving that our inability to throw
things away is a disorder in its own right. Even if a cure could be found, though, | wouldn't
want it. No thanks; after all these years, I'm determined to hang on to my hoarding habit.

From an article in the Daily Telegraph
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It may have come 40 years too late, but at last I've got a good reason to give my mother as
towhy | can't possibly tidy up my bedroom. I've got hoarder disorder.

Yes, not only does this newly identified condition have a neat, rhyming ring to it, but it
demonstrates why my inability to throw out my football programmes, school exercise
books, back issues of The Beano and boxes of old Scalextric track is due not to laziness or
messiness, but to a bona fide medical affliction.

Apparently, when |, and millions like me, am asked to undertake a clear-out of old
possessions, it triggers what researchers describe as ‘abnormal activity in the anterior
cingulate cortex’.

This can be a very nasty thing, let me tell you. | well remember lying on my bed and
rolling around in a rage of hot tears, having been told to throw away my Subbuteo team of
Coventry City players (because | had accidentally knelt on them, and snapped them all off
at the legs).

There | was, being woundingly called a cry-baby by my brother, when all the time |
was in the grip of what scientists at the Institute of Living, in Hartford, Connecticut,
have discovered to be an inbuilt disability when it comes to ‘decision-making and
categorisation issues’. Vindication at last.

I 'am quite sure, however, that we hoarders will continue to be misunderstood and
victimised, partly because of the throwaway society in which we now live. Hold on to a
TV set that doesn’t work, or rescue a slightly snagged sweater from the dustbin, and you
are seen as the sort of person who might live in a burrow made of back issues of The
Spectator.

Look back just a few hundred years, though, and you'll find that in Middle English and
0ld Norse, the word ‘hord” meant treasure. And to those of us who value our past, that's
exactly what our old possessions are: gems, jewels and doubloons made not of crude,
base metal, but of gossamer-winged memories.

This is what | constantly tell my wife, who has taken over the de-cluttering mantle from
my mother. Time and again, | find myself having to rescue my prep school cricket cap
from her unsympathetic grip, or ferret around in the waste paper basket to retrieve the
programme from our daughter’s nativity play, circa 1996.

‘Why do you keep these things? she demands.
‘So that | can remember them.’
‘When?' she insists. ‘When are you going to look at them? They just live in a big heap.”

This is true, of course, and would be the one weak point of my argument, except that

I have recently removed my stacked-up treasures to the shed. She still resents their
presence. ‘| know they're out there,” she complains, casting a nasty look towards the end
of the garden.
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Tone | Definfon _________Bampte

This could aim to shock,
anger or disturb the reader. It
could create sympathy, upset
the reader, or even provoke a
positive emation, uplifting or

inspiring the reader.

When you identify an emotive
tone, you should also identify
the strong emotion that is
being conveyed.

Critical The writer is hostile, angry Ifyou don't plan to vote - stop complaining! You
and negative, showing had your chance to have your say and you blew
disapproval or debunking it. If you don't vote, your voice doesn't count. No
someone else’s arguments. | one cares what you think when you couldn't be

bothered to just turn up - for seconds of your day
—and mark a Xin a box. It really isn't that hard!
Emotive The writer creates emotion. | ‘Do we want to be a society where each person

is recognised? Where all are equal in worth
and value and where that value is not purely

a monetary one? A society that is supportive,
that is inclusive and compassionate; where it is
acknowledged that not all can prosper; where
those who are most vulnerable, most in need
of help, are not seen as lazy, or scrounging, or
robbing the rest of us for whatever they can get.
Where we ... we do not turn our backs on those
facing hard times. We do not abandon them or
exploit their weakness. Because they are us.

If not now, then at some point, and inevitably,
they are us.’ Michael Sheen
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When people around the world think of Scotland, what do they imagine? Ancient
castles, deep mysterious lochs and noble stags? Tartan-clad bagpipers? When we
see representations of Scottish people in the media, we tend to see a particular set of
stereotypes. We see the incomprehensible speaker; the stern, intelligent, severe and

5 dour type; the sweary, aggressive (often violent and murderous) hard-men characters;
the handsome warrior or plucky maiden and the alcoholic and drug-addicted homeless
people, derelict on the street of some English city. Scottish cities are hard places and our
countryside is idyllic. It's a Jekyll and Hyde representation that is now beyond cliché.

Scotland is, quite frankly, a pretty amazing place. Don’t get me wrong, we have our fair

10 share of societal issues - that's beyond doubt - but look at how much this wee country
has achieved. If we pick one of the stereotypes - the intelligent Scot - we can provide
plenty of evidence to back it up. Scotland was the first country in Europe to introduce a
free public schooling system and has the most highly educated population in Europe.
Five of our universities are rated within the top 200 in the world. Now, consider this: we

15 have 19 universities. As a tiny country, this means we have more top universities per
head of population than any other country in the world. There are 1250 universities in the
world. 1.5 per cent of those are Scottish. Our population is only 0.7 per cent of the world's
population.

This intelligence leads us to innovation. Our inventions are legendary and life
20 changing. Scottish inventors made life easier for people around the world, inventing
the refrigerator, the toaster, the microwave and flushing toilets (thank goodness for
thosel). Our day-to-day banking would be much less convenient without the ATM and PIN
systems. (We even invented the Bank of England!) Our engineering skills brought the
world the telephone, the steam engine and radar. Scots even invented the world's first
25 working tractor beams*, breaking into the realms of science fiction (no ‘beam me up,
Scotty’ jokes, thanks!).

Our innovations cover all sectors and sections in society. We are world leaders in
renewable energy, providing 10 per cent of the EU’s wave energy potential and 25 per
cent of the EU’s potential wind and tidal energy. We provide nearly 12 per cent of the UK's

30 farming production. A Scotsman made the substance that makes our roads drivable, the
bicycles that hold up traffic/help get cars off the road [depends on your perspective, of
course) and the tyres that run on those roads. Passenger steamboats were invented by
Scotland - and the phrase ‘steamboats’ or ‘steaming’ entered the Scots language due to
the fact that many Scots took the boats to their holidays on the islands on the West coast.

35 Needless to say, the holiday ‘spirit’ was definitely in full flow during those journeys! Sadly,
our nation’s damaging relationship with alcohol has always been an issue we've had to try
and tackle through medicine and public health initiatives.
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Tone Definition Example
Humorous The writer finds something | ‘I sympathise a little with [him] - he was born
funny and wants you to find it | into military aristocracy, a cousin of the Queen,
funny too. went to Charterhouse, then Oxford, then into
PR: trying to get him to understand the life of
an overworked student nurse is like trying to
get an Amazonian tree frog to understand the
plot of Blade Runner.” Frankie Boyle
Flippant The writer makes offhand ‘Congratulations to Andy Murray, who either

comments which show
a cheeky, careless or
disrespectful attitude.

did or didn't win Wimbledon this afternoon.
Since I'm writing this almost immediately
before the match itself kicks off, I've got no way
of knowing what the outcome was. Is. Will be.
Whatever.” Charlie Brooker

Conversational

The writer uses an informal
register, is chatty and uses
colloquialisms and non-
standard sentence structures.

So it was like this. | was just sitting, waiting,
minding my own business, when this absolute
muppet - total numpty - knocked my arm.
Spilled my coffee everywhere!

Enthusiastic

The writer is excited,
impressed or happy about
something and wants to
share that. Often used in
advertising.

‘Ifyou have a library ... you have a wide spread
of knowledge which allows for randomness

- original paths of learning you can forge for
yourself into little-trodden corners or odd
bright side-paths; side-paths that so many who
used libraries in their youth can tell you turned
into brilliant journeys, potentials, life-changing
moments, careers, or if not that, they simply
provided the deep, free joy of finding something
new and librarians are key to this because

they show you how to find this knowledge ..
recommending things that spark you up, help
you out Caitlin Moran

Ironic Irony is the gap between It had been a day of torrential rains and | was
what you say and what you soaked to the skin. My feet were wet and | could
mean. The writer says one feel rain water trickling down my back. Lovely.
thing but means another.

Note the difference between
irony and sarcasm [(see
below).
Sarcastic The writer uses irony in a ‘Naturally, things [in the NHS] won't actually

harsh, cutting way, to mock,
wound or convey contempt.

be improved [by privatisation]; they'll be sold

to something like Virgin Health. Virgin can’t

get the toilets to work on a train from Glasgow
to London, so it's time we encouraged it to
branch out into something less challenging like
transplant surgery.’ Frankie Boyle
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We are ground breakers in medical science, inventing the hypodermic syringe, inventing
penicillin and insulin. MRI scanners - a vital part of the diagnostic process in hospitals

40 today - were also [guess what?) a Scottish invention. Without Scottish inventors, there
may have been no anaesthetic - imagine visiting the dentist or having surgery without
pain relief? Actually, let's not! The HPV cancer vaccine; the vaccine for typhoid (which
kills 150 thousand unvaccinated people a year); treatment for tuberculosis (which kills
1.5 million unvaccinated people a year) and modern asthma treatments were all the

45 creations of Scottish brains. A Scot invented the treatment for malaria, without which
many more of the 219 million cases in 2017 would have died. Children made up 61 per
cent of the 435 thousand people who couldn't be saved. How much worse would this have
been without this treatment?

In terms of entertainment, the television and the BBC are Scottish inventions. James

50 Bond - and the best portrayal of the character - are Scottish. We invented golf,
association football, ice hockey, rugby sevens and even the Robot Olympics! Andy Murray
has also been the best tennis player in the world - some achievement for a country with a
population of just over five million. We clearly have the best patter in the world - the best
comedians and the best sense of humour. Scottish Twitter is a cultural phenomenon all of

55 its own!

a

If we examine the stereotype of the ginger kilt wearer, although 13 per cent of our
population does have red hair (the highest percentage in the world), what about those
native Scots who are black or from other ethnic backgrounds? We're not all as peely-
wally as the stereotype suggests. Scotland is a diverse nation with a long history of
inclusion. Whether born Scots or Scots by choice, we're aw Jock Tamson'’s bairns. The
number of people of Scottish descent around the world is estimated to be between 28 and
40 million people. Would you believe that an astonishing 23 American presidents have
had a Scots heritage? This includes Theodore Roosevelt, Ronald Reagan, Richard Nixon,
Bill Clinton, both the George Bushes and (of course) Donald Trump. In our defence,
although they may have originated from Scotland, we are taking no blame for how they
turned out, having grown up in the US!

]

=)

1

a

In some ways, the stereotype of our landscape is correct: our natural environment is
stunning, of course. Loch Ness contains more fresh water than all the lakes in England
and Wales combined. We have 3000 castles and 800 islands; we have the highest
mountain in the UK. Scotland’s cities have all the issues of any other city but they also
have thriving cultural scenes and are an eclectic and stylish mix of architectural heritage
and innovation. And while our accents can be thick, it is a much beloved accent. We're
probably seen as more aggressive than we actually are due to the fact we often fire out
words with machine-gun speed - but we are probably just excited to see you! In fact,
75 people prefer the Scottish accent over other UK accents and are more likely to trust a
Scottish voice.

7

=)

The ‘shortbread tin" image of Scotland was an invention by author Sir Walter Scott who
romanticised parts of our rich past in his novels. Most of our history had been stifled
since the Act of Union for political reasons but Scott it a fire again to urge Scotland’s

80 people to remember their heritage and fight for their culture. When you think about
Scotland, think that bit further than the street or city you live in. We too need to be woken
up to the beauties and the achievements of our wee nation. We must always remember
our past with pride and look to the future with energy and innovation.

*tractor beam: a device that can attract one object to another using a beam of energy
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Looking for a word in the dictionary

Finding an article in a newspaper that
interests you

Finding useful websites for research

Analysing a poem in class

Finding a section in a novel where a
character first appears

Looking for particular question types in a
past paper

Reading a textbook/chapter to revise a
topic you know well

Reading through a text to find a particular
quotation

Reading a text in order to understand/
remember what you have read

Looking quickly through a study guide to
see if it is useful before deciding to read it
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It is worth remembering the man for whose extraordinary talents the
company expressly launched The Dandy in 1937 after the sensational
impact of his new cartoon strips in its Sunday Post. Even as the clouds of
war loomed, The Broons and Oor Wullie were already national institutions.
5 Such was the brilliance of Dudley D Watkins that, of all the publisher’s
artists, he was one of only two in its empire allowed to sign their strips.

And his characters, from Lord Snooty to Desperate Dan, and the varied
worlds - touching or hilarious or bonkers - they inhabit delight us still. He
is universally accepted as Scotland’s greatest ever cartoonist. Thanks to his
10 great range and astonishing draughtsmanship he is, even decades after his
death, still remembered by the public. (Aye, the guy who did the Broons.’)

Yet he was Scottish neither by birth nor upbringing. Dudley D Watkins
was born in Manchester in 1907 and was 18 when his family moved to
Scotland. After a year at Glasgow School of Art, its principal personally
15 recommended Watkins to the management at DC Thomson. Initially
on a six-month contract, he was soon in Dundee, dashing off earnest
illustrations for the publisher’s papers for boys. Boasting titles such as The
Rover and The Hotspur, these long-gone comics had boarding-school romps
and plucky young heroes aplenty. But so scant was his pay that Watkins in
20 these early years had a side-line in teaching at Dundee Art School. In 1933,
though, he was set, for the first time, to comic-strips, where bosses soon
noticed his considerable flair.

Then, in March 1936, in chortling collaboration with editor RD Low, they
cooked up characters for a new Fun Section in The Sunday Post; a wee

25 lad with a bucket and a vast family in a tenement flat. The rest is history.
Watkins had soon created Desperate Dan for the new Dandy, one of the
most enduring characters in an endearingly ridiculous milieu. This lantern-
jawed cow pie-loving cowboy lives in Cactusville, a town with very British
telephone boxes and irrefutably Dundonian* bobbies. The comic's sister

30 paper, The Beano, was launched the following year and later still, new post-
war titles - The Beezer and The Topper - which would last till the 1990s,
added still more to his workload.

It was a burden he bore lightly. In fact, Watkins even drew strips for free.

He was an earnest Christian - a pillar of the Church of Christ in Dundee -
35 and over many years, drew for mission calendars without charge. He also

penned comic strips in the Young Warrior, an evangelical publication for

children, for which he took no payment either. Even at work, Watkins always

had a huge Bible to hand, propped open on a sort of easel. He planned, one

day, to draw a great illustrated Bible, no doubt in final happy retirement. (He
40 had blissfully married and built himself a fine big house in Broughty Ferry.)
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Use

« links words to produce a compound
noun such as six-year-old

« in printing it can be used at the end of a
line to split the syllables of a long word
that cannot be completely fitted in

When printed, it is only half as long as a
dash.

Example

Ice-cream

Mother-in-law

Apostrophe « marks possession or a missing letter in | Sarah’s book; the players’
an abbreviation entrance; wasn't, shouldn't,
it's, there's
Inverted « indicate the title of a text, a quotation | "Macbeth’
commas or direct speech when a conversation is

written down

« canalso show that a writer does not
agree with something they are writing -
that an idea or opinion they share is not
their own

“Fair is foul and foul is fair’
‘Are you there, Asif?’

We talk about the ‘superior’
class of people.

She was one of the ‘popular’
group.

Parenthesis

A parenthesis is an extra piece of
information added to a sentence, marked
off by a pair of commas, a pair of brackets
or a pair of dashes.

Round the corner, in a shower
of spray - it had been raining
heavily that day - rushed an
ambulance.

It had been a tricky day (Id felt
sick all morning) and | was glad
to get home at the end of it.

Cats are, in my opinion, the
least loving animals in the
world.
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The prevalent attitudes of his age, rather than his faith, were to blame
for those aspects of his work that have not aged well, especially in his
adventure-strips; too much of it now seems like racial caricature. But it
should be stressed that he so detested the Nazis - and so frequently, and

45 with brilliance, caricatured them - that the Germans had Watkins listed,
come conquest and occupation, for early arrest.

On the larger, British stage, Watkins’ formal adventure stories are naturally
big on duty, courage and unassuming heroism. But two things leap out
about his art itself. One is its enormous range. His formal illustrations for

50 popular editions of such classics as Robinson Crusoe and Treasure Island
are of such immediacy and gravitas that used copies sell today for large
sums. But then you have the jaunty, ridiculous exploits of Desperate Dan,
drawn in an evidently more chucklesome hand, or the square-jawed teens
of his adventure tales. Watkins had just one endearing blind spot, he could

55 never quite draw a convincing cat (though his dogs are perfect in form and
mischief).

The exploits of The Broons, though, must be his greatest achievement.
That is partly because, deliberately, each storyline had fewer panels than
Oor Wullie, allowing him to play with perspective and tableau. He loved to

60 get as many of the family into a single frame as possible. But apart from
his perfect realisation of each of them, even incidental characters are
wonderfully drawn, so much so that you can still recall a given battleaxe
or auld grump, from a single story, decades later. And then there is the
simple detail of scene - wifies windae-hangin’ joyously the length of Glebe

65 Street; the interior of local shops; the cosiness of the kitchen. The Broons,
in particular, exemplifies the second truth of Watkins' brilliance, a very
deep tenderness. You laugh with the family, not at them. Their moments of
genuine warmth - and there are many - are moving, not treacly.

When Watkins died so suddenly on August 20 1969 - his wife found him

70 slumped over the latest artwork - The Broons, really, died with him. Much
was soon successfully carried on by new, keen hands. But the Desperate
Dan storylines were recycled in The Dandy for fully fourteen years before
Thomsons dared to set another artist about Cactusville. And The Sunday
Post strips, likewise, were for years churned out from the archives. When

75 new hands, of varied skill, assumed the stories, they were never the same
again: the drawings flatter, the detail scantier, the characters somehow
diminished, even colder.

Adapted from an article in the Daily Mail
*Dundonian: from Dundee
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Progress review

| understand the impact of
sentence length.

Yes

| can identify a range of sentence
types.

| understand the impact of a range
of sentence types.

| can identify a range of patterns
used in sentences.

| understand the impact of
sentence patterns.

| can identify a range of punctuation
marks and what they do.

I can explain the effect of
punctuation marks when they are
used for impact.
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Punctuation mark | Use

Example

Full stop o ends a sentence thatis a statement This is the end.
Simple statements are not usually worth
mentioning in response to sentence
structure questions.
Comma o separates a subordinate clause ora | On Tuesday morning, | went

phrase from the rest of a sentence

Commas are also used to separate items in
a list, particularly if these are single words
or very short phrases. If the items are
longer, semi-colons are sometimes used
instead.

for coffee with my friends.

I went to the shop and bought
milk, eggs, bread, pizza and
apples.
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Ellipsis

« indicates something is being left unsaid
« shows that time has passed

© creates suspense

o is used for humorous or dramatic effect

An ellipsis looks like a row of three full stops.

She opened the door . it gave
a sinister creak ... she saw ...
nothing!

I was thinking ... maybe it's
time we moved out.

Exclamation
mark

o rrarks an exelamatian, ax the name
implies

« can be an indicator of tone - it may
indicate surprise, horror, shock,
amazement and so on

« can even be used ironically

| can’t believe it!

This is a nightmare!

Question |2 | » indicates a question [either simple or | What is your opinion of hunting?
mark rhetorical] )
Who are you talking to, pal?
Itis important to check if an answer is o
implied or not - it is a common mistake to | D you think this moral
think all questisns are ool nutrage should pniinus?
Semi-colon | ; o may connect two closely connected | Call me tomorrow; we can
statements much as a conjunction make plans then.
would
Iwent to the shop and bought
o separates items in a list six pints of full-fat milk; half a
dozen brown duck eggs; a loaf
of brown artisan bread; a 14-
inch ham and mushroom pizza
and a bag of bright red apples.
Colon o usually follows a statement, I have a good reason Rex can't
and introduces some additional stay: | amvery allergic to dogs.
information, such as an explanation, an
example, a list or a quotation She got what she deserved: a
high-paying promotion.
Here is what you need: pens,
paper, highlighters and
notepad.
Dash ~ |« introduces additionalinformation (just | He was afraid of two things -

as a colon does]
« in pairs, dashes enclose a parenthesis

« used if a sentence is broken off suddenly
~ this is particularly common in direct
speech, if a speaker is interrupted

When printed, a dash is a longer mark
than a hyphen.

spiders and his mum.

The striker ran for the ball -
or at least jogged towards it.






OEBPS/images/95-1.gif
Paragraph | M

ea

Supporting evidence

Persuasive techi

1 The writer states his view that ...

2 He explains that modern cars
are capable of higher speeds.

3

4

5

6

7

8

9 He draws his argument to a

conclusion by ..






OEBPS/images/96-1.gif
Progress review

| can identify a range of tones that
can be used in an extract.

Yes

| can identify persuasive features.

| understand irony and sarcasm.

| understand what emotive
language is.

|'understand how to explain how a
writer creates tone.
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Progress review

I can skim and scan when trying to
locate information in a passage.

es

I know when to skim, scan or deep
read, depending on my reason for
reading.

I can work out what a word or
phrase means using its context.






OEBPS/images/109-1.gif
10

It's breaktime at a middle school in rural Brittany, and huddles of
teenagers are chatting in the playground. Two 15-year-olds sit reading
novels, while others kick footballs or play chase. One boy does some
press-ups. The hum of conversation and flurry of movement contrasts with
most other French secondary schools, where playgrounds can be eerily
silent as pupils stare at their mobile phones. In La Gautrais, no one looks at
Instagram, Snapchat or YouTube. Here mobile phones have been banned.
Few seem to miss them.

‘I do have a phone, but | leave it at home and don't really think about it
much,” shrugged one 14-year-old girl in a denim jacket. ‘I don't rush to
check it after school. When | get home, first I'll have a snack, I'll chat to my
mum, do some homework, then | might look at my phone. But only if I'm
waiting for an important message.’
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His photo was on one wall: a piratical outlaw in giant pantaloons, pistols in
his belt and that eponymous moustache. No wonder that when the island
governor had demanded he surrender his pistols, Gaitanis had sent word:
‘Come and get them.” But nobody dared.

... Later, in golden evening light, | found some spectacularly ancient olive
trees, hollowed-out giants that might have been saplings when Alexander
the Great was alive. The oldest olive tree in Greece is said to be more than
3,000 years old. | walked on and on until dark, then caught the last bus
home. My Greek walking epic was finished.

It had been a wonderful and inspiring journey. Behind its success lay

a comprehensive and reliable ferry system (it never failed me), and a
dependably hospitable roster of small family-run hotels. | never ate fancy
or expensive food, often happy with pies from the bakery or a salad. It
was the simple things | enjoyed most: the morning light, the sun-blessed
tomatoes, the antique cobbled paths, the cool swims, the falcons playing
with the wind. Every morning at dawn | pulled on my boots, eager to get
outside and see what the day would bring. And they all brought sheer
pleasure.

Except, of course, for Odysseus. That accursed wanderer came back to
England with me, hiding under the miraculously tenacious plaster. And then,
when [ first got in a car to drive, as if in horror at the end of my glorious
summer of walking, he protested. | reached down, ripped that plaster off,
and there, stuck to the surface, was a grisly black thorn, a centimetre long.
Odysseus had made his point: my island-hopping was over - for now.

*the name he gave the large thorn imbedded in his foot
Kevin Rushby





OEBPS/images/105-1.gif
1

=)

15

20

Dawn was breaking as | swam out from Paliochori beach. Twenty metres
offshore, in the first rays of sunlight, | could see bubbles emerging from the
sea bed. There was a roaring in my ears, like Poseidon’s kettle about to boil,
plus some alarming gusts of warm water. Island of Milos, | thought, you are
full of surprises: a volcanic Jacuzzi in the sea itself. Then | got out of the
water and walked up the beach barefoot, straight into my second surprise:
a thorn bush.

I yanked out every single one of the finger-long spines, but the last one
broke off in my ankle. An hour later | couldn’t put my foot down. Was Milos
having a joke? Anyone for island-hopping?

The bus services on Milos are excellent. | rode up the hill, then limped
through the labyrinthine lanes of Plaka. Down by the seayou might find
‘happy hour’ bars and souvenir shops, but Plaka feels authentic: family
houses, children’s toys in the alley, cats, a few good restaurants and bars.
One of the houses has been turned into a museum. It's a tiny place and you
could easily miss it. There are no videos, no interactive exhibits, not even a
demonstration of anything. Were it not for Odysseus*, | would never have
gone, and never met the custodian, Iro. ‘Elena Gaitanis sent you? Did you
know her surname means “curly moustache”? Let me show you her great
grandfather.”
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in minuscule correction panels, or sensationalise events in order to sell
more copies. Scandal sells, of course. Newspapers increasingly influence
or distort people’s thinking by treating minor events as major ones and
vice versa. As the Irish playwright George Bernard Shaw once put it, ...
newspapers are unable seemingly to discriminate between a bicycle
accident and the collapse of civilization'. They also peddle their own biases,
pushing the political ideologies of their editors as if they are fact.

In the future, it is very likely that newspapers will have much less space
in newsagents and supermarkets but will have more and more of a
presence online. It is my opinion that they will only realise after it's too
late that this was a fatal mistake - the physical presence of a newspaper
actually gave them a presence in households that could not be replaced.
An online newspaper shows headlines and a brief summary of articles
and this potted version makes news stories easy to skip and avoid. In

a physical paper, you're much more likely to take the time to read the
longer articles you see, particularly as you've paid the price for the
publication. The influence of the newspaper will be much reduced as
the reader selects the news stories they want to read from the online
sources that best meet their personal bias.

News will be split between the journalism that is free to the user and
that which is trapped behind a subscription-based pay wall. Given the
choosiness of the reader, many news stories will be skipped instead of
paid for, leaving access only then to the ‘free” journalism. While many
newspapers still offer quality journalism at no cost, there are many ‘free’
disreputable ‘news’ outlets whose propaganda is a negative influence.
Everybody in the free news production business will have to make money
somehow and this is where advertising fills the gaps where news used
to be and where ‘news’ comes from viral posts on social media - a

cheap source of entertainment rather than news. We've all seen the
stories of ‘Woman Buys Something Dodgy from Supermarket and Wants
Compensation’, accompanied with a sad-faced, posed picture of said
woman, clinging on to a child. What you know will become more a case
of what can you believe and who else believes it too. Confusion and
uncertainty will have an impact on social and political life. It should feel
like progress but sadly it's more like a retrograde step.
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| can identify, isolate and extract key
pieces of information from a text.
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I can tell the difference between fact
and opinion.

I can use a range of techniques to
help me understand a passage.
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Itis certainly true that we no longer need to rely on the morning paper

to find out what is happening locally or in the world, as such information
can be picked up more quickly from radio, television or from the ‘breaking
news’ that is constantly available online.

However, newspapers do not only report news: they can reflect, comment
on and analyse what is happening. This is usually done in feature articles,
which provide discussion and analysis of issues in the news, and in editorials
in which the newspaper gives its own opinion on an event - these may be
influenced by some form of bias as when, for example, a newspaper tends to
support one political party against the others.

Besides bias, other criticisms of newspapers are that they can be intrusive into
people’s privacy. Think of the horror stories of the hacking of the phones of
murdered children and the hounding of innocent men, falsely accused by the
media of murder. They often report news inaccurately, correcting their mistakes
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New laws have come into place in the UK to prevent gender stereotyping in
TV advertising. Within days of the law coming into place, complaints made
to the Advertising Standards Authority meant that adverts for Philadelphia
and Volkswagen have already been banned. The Philadelphia advert shows
5 two fathers leaving their child on a conveyor belt, conveying a negative
stereotype of men that they are less likely to look after children well and
that they are inferior parents to women. In the Volkswagen advert, while
men took part in risky sports and activities, the woman in the advert sat
beside a pram - emphasising another negative gender stereotype: men
10 are adventurous; women are caregivers. The investigation manager at the
Advertising Standards Authority said that gender stereotypes need to be
avoided because they can have a lasting impact on those who view them,
making them less likely to step outside society’s expectation of their
gender roles. They may discourage women from undertaking activities
15 seen as traditionally male, limiting women'’s life choices. They could
also make men feel like they are unable to cope with the pressures of
parenthood and this can have a serious knock-on effect for their children
who could grow up to see these negative gender roles reinforced.

These new regulations will be applied to adverts across a range of
20 platforms: TV, radio, print and online - even including social media.
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There have been stories about haunted houses throughout history -

and their stories never seem to die. Generations of families or whole
neighbourhoods can tell you the myths and legends of their local haunted
houses. Every town and city seems to have these tales and they are the
stuff of legend in communities across the world. However, many people
discount these stories and offer more rational, realistic explanations for
these strange occurrences. Old buildings, for example, will have structural
issues that can cause creaking floorboards, banging pipes and cold places
to appear. The wind rushing through small gaps and the natural settling
process of a house that cools in the evening also create noises that can be
creepy and unsettling - particularly if you are expecting to be scared in a
dark and sinister house. There are many people who believe it's your own
mind playing tricks onyou - and others who even set up scary situations to
deliberately trick people into thinking houses are haunted.
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six times as they dealt with hundreds of incidents on Bonfire Night. During
these attacks, objects and fireworks were thrown at the firefighters as they
tried to go about their job - ensuring our safety. Firefighters now often
need police supervision - adding even more work to the important caseload
of the police, all because of this pointless festival of fire. Police have had

to set up exclusion zones and visit those known to cause problems to warn
them of the consequences if they repeat their dangerous behaviour. Why
people feel the need to throw fireworks or blast them off like they're in a
war zone | really don't know.

For those who have actually been in a war zone, or for those who are suffering
from the effects of trauma, Bonfire Night can be a serious trigger. Our fight

or flight instinct is an intrinsic part of our behaviour and those with trauma
struggle to differentiate between a true threat and a safe, everyday occurrence.
A'loud noise, for example, can cause distressing flashbacks, so imagine the
impact a firework can have. People with autism, the elderly and the vulnerable
can really struggle with the noise and the bright lights and bonfires can cause
havoc for people who have asthma or other lung conditions. Firework smoke
is full of tiny metal particles making it potentially dangerous to inhale. The
burning of explosives and the range of objects burned in bonfires also has

a seriously negative impact on our environment. Never mind getting rid of
(recyclable) plastic straws, Bonfire Night chokes our air with dioxins and more
carbon than much of industry spews out for the rest of the year.

Bonfire Night used to have a more specific title: Guy Fawkes Night. Our
annual pyromania was started as a commemoration of the anniversary

of Guy Fawkes's attempt to blow up the Houses of Parliament using
gunpowder. People would burn a pretend ‘Guy’ at the top of their bonfire
to mock the fact that his plot did not succeed. How did that, then, turn into
an opportunity to frighten and abuse helpless animals? This year alone,
pet rabbits and dogs have died of fright, dogs have bolted and been lost
and a horse was impaled on a fence as he tried to escape fireworks set
off too close to his enclosure. And these are just a few of the deaths due
to thoughtlessness and selfishness. That's not even touching the awful
cruelty of those who torture animals with fireworks on purpose. This year,
a hedgehog had a firework strapped to his head and set alight. Three cats
suffered the same fate in 2017 and, again, these are just a few examples.
What sort of civilisation are we if we let this continue?

A full ban would work. States in America which have restrictions or bans have
three times fewer burns and traumas and seven times fewer eye injuries.
Norway reduced injuries by 50 per cent by banning bottle rockets in 2008.
When a ban was lifted in Northern Ireland, funnily enough, the number of
injuries rose. When it was banned again ... guess what? It dropped again.
When bangers were banned in Newcastle, there were no injuries from
bangers! It's not rocket science, if you pardon the pun. We can restrict sales
so that fireworks are only sold to official public events and not to the backyard
bonfires. There are now silent fireworks - why do we need the noise?

Things need to change. When the tradition has, in effect, gone and we're
left with just pretty bright lights and fear, is it too much to ask that we ditch
the latter? Maybe it's time that fireworks disappeared with a whimper -

90 and not a bang.
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If kids are indoors because of technology, maybe it's due to overprotective
parents using digital babysitters to confine their kids indoors where they
can keep an eye on them. After all, parents aren’t spending time outdoors
either: the average adult spends 90 per cent of their day indoors and
between 24 and 40 hours a week using smartphones. Shockingly, three
quarters of children only spend one single hour outdoors per day - and
almost all of that time is enforced by the school day. That's the same
amount of daylight given to prisoners. There is a perception that life is
more dangerous for children now. That’s not true. 75 per cent fewer young
people are Killed in road accidents now than 30 years ago - cars are safer
and roads are better designed. There are fewer accidental deaths and there
has been no increase in child killings. Nowadays, though, parents are too
fearful (or too busy) to let their children outside. Less than 10 per cent walk
to school now, compared to 80 per centin 1971. That's a whole block of
daylight our kids are missing out on.

When kids are young, it's easy to get them outdoors: looking at bugs;
running in the woods; swinging on swings; looking at sheep or cows or
horses; jumping in muddy puddles; making snowmen and snow angels;
hiking and camping ... what you don't see, though, are the older children.
From later primary until age 30, our young people disengage from nature.
This is a vitally important time - a time where accessing the natural world
would have many benefits. In particular, getting outdoors is proven to help
people be happier, be more calm and develop empathy and focus. This is
just what our young people need when they are more and more stressed.
However, fewer than 10 per cent of children play in wild spaces, compared
to 50 per cent a generation ago. Being outdoors improves serotonin levels
- our happy hormone - and reduces the stress-related chemical cortisol in
our body. Being outdoors can be as effective as taking medication for the
treatment of depression.

Getting outdoors, eating less processed food and sleeping properly are
three things that will improve the mental health of our youth but they seem
to be three things we are all sadly lacking. Our kids commute to school;
they work all day, while trying to ignore the distractions of social media;
they commute home; they do homework; have dinner - often from packets,
jars or the freezer; do chores and get prepared for the next day; flop, slack-
jawed, in front of TV, social media or games consoles, then shuffle off to
bed, bleary eyed. And repeat. This isn't right, surely?

Step off the hamster wheel and get creative. Play outdoors: get productive
and get your hands dirty. Sit and watch the serenity of a sunrise, the golden
glory of a spectacular sunset or the deep, velvety peace of a star-laden
night sky when camping with friends. Watch dappled light filter through the
bright green canopy on an adventure through a wood. Take yourself away
from all your stresses - wander through the wild flowers of a meadow or
climb hills until you are surrounded by sky. Listen to the water stream past
by a river or wash softly onto the shore. Then tell me you don't feel better.
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Terrified animals cower under tables; others bark incessantly at the
frightening noises outside. Babies, shaken by the noise, scream, unable
to sleep. Pensioners peek behind curtains, worried about what might be
headed their way. Emergency services personnel face barrages of abuse,
missiles and violence. It's not a riot - it's Bonfire Night and it's time we
banned the sale of fireworks to the public.

Emergency departments around the country fill up with the burned, the
mutilated and the blinded as the recorded number of injuries to hands, arms,
necks, heads and eyes hits its annual dramatic spike. In the UK, almost half of
firework-related injuries required referrals to burns centres or admission to
hospital for specialised treatment. Over half of those who suffer eye damage
need surgery and 50 per cent of them still have vision issues more than six
months after injury. Sadly, between 16 per cent and 38 per cent of those injured
end up with a permanent loss of vision. Around a third of patients needed
surgery for their wounds and in many cases, patients were left with permanent
disfiguration to their hands after fireworks detonated in them. Shockingly,
injuries among children have doubled in the past three years.

In England, the number of firework-related injuries has more than doubled
between 2009/10 and 2014/15 to over four and a half thousand entirely
preventable injuries. In Scotland, up to 15 people every year have injuries
so grievous that they have to be admitted to hospital. And then there are
all the people treated in Emergency Departments and then discharged.
Data shows that the overwhelming majority of these injuries occur at
private firework displays: in people’s back gardens, in local parks and in
wastegrounds. If these were injuries related to gangs, knives or guns, the
public outcry would have forced the government into action by now.

On the build-up to Bonfire Night, the workload of firefighters doubles.

In a time of cuts to our emergency services, how can we expect this

to be sustainable? Firefighters are called out to deal with small fires,
bonfires and nuisance fires. In recent years, they have been called out
to fires started at former army barracks, on community football pitches,
at schools, inside a disabled children’s unit and even in a family’s home.
Firefighters have a massive burden of planning: they need to prepare for
the increased patrols, plan prevention work and devise scenarios and
solutions in preparation for dealing with unexpected situations. Bonfires
are unpredictable: you can’t tell what's inside them - if there’s anything
explosive like unexploded fireworks or gas canisters, or anything that is
toxic when it burns, this poses a serious risk to life.

Control rooms handled 882 calls about Bonfire Night and crews had to
attend 665 incidents and 359 bonfires. You'd think therefore that firefighters
would be valued - but no. This year, firefighters in Scotland were attacked
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But while there will always be places that make Fawlty Towers seem like Gleneagles,
there is undoubtedly room for improvement which ought to be highlighted during Scottish
Tourism Week.

Among the biggest beefs of the complainers is cleanliness. Is it too much to ask that
showers are fuzz-free, carpets swept and furniture dusted? In many establishments it
would appear it is.

The same goes for the countryside, parts of which make a landfill site look tidy. Thus
attractive hedgerows and rural byways are rendered hideous by deposits of rubbish. It is
the same with trees, in many of which you can't spot nesting birds for rotting plastic bags.

This is not attractive to me or to tourists, many of whom are drawn to Scotland for its
hitherto glorious scenery. Have if you must your tourism week. But what’s urgently
needed to keep the foreign legions coming is a national spring clean.

From an article in the Herald
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It's an undeniable fact: getting outdoors makes us happier. We all spend
too much time in houses, schools and workplaces, depriving our bodies of
a vital vitamin: D3, the sunlight vitamin. It's been given this cheerful title
as it is produced by sunlight being absorbed by our skin and also because
of its effect: it combats low mood and depression. Apart from sunlight, it
can only be found in a small number of foods or in artificial supplements,
neither of which have the same emotional impact of being outdoors in the
warmth of the sun. It can’t be a coincidence that the increase in time spent
indoors correlates almost exactly with the increase in a decline in mental
wellbeing.

Given how our society has progressed, there is less reason than before

for such worrying statistics on mental ill-health. The world and its people
are largely peaceful, productive and co-operative. Exams aren't harder.
Parents aren’t more harsh. Kids don’t have to go up chimneys, down pits

or into domestic service. There’s no rationing, no world wars, no threat of
nuclear bombs. People can express their sexuality, religious beliefs (or lack
of them); we are more aware of creating equality between the sexes. Our
freedoms have grown - so it can’t be that making us less happy. We should
have less to worry about; why are we so unhappy?

People will tellyou it's down to technology but that's too simple a view. A
2018 study showed that loneliness is on the increase: that young adults
are lonelier than old people and that loneliness is as bad for our health

as smoking. While using tech for more than 2 hours a day can cause
isolation from people around you, for many young people, tech actually
increases their social contact. Children who live further away from friends,
in rural locations or whose evenings and weekends aren't filled with

clubs and sports and chores can actually speak to their friends and feel
more included. Duke University research found that teenagers are less
depressed and anxious on days they use technology (but are more likely to
be inattentive, hyperactive and badly behaved!).

With the increased pressure on the NHS to support mental health,
professionals now recommend technology designed to improve mental
health through the use of apps or websites that promote wellbeing, such
as Mood Juice and The Big White Wall. It's possible to take therapy courses
online to help treat yourself. These are rated as highly successful (95 per
cent of online users said so) and are widely available to the general public.
So, while technology has its negatives, it also has plus points. It's like
everything - if you use it in moderation, it's usually fine.
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0One cold and wintry night not so long ago, | disembarked from a bus in Ullapool. It was
more than an hour late which meant that I'd missed the last connection to Lochinver.
When | pointed this out to the driver, he was as sympathetic as a traffic warden. The only
balm he could offer was that ‘there are worse places to be stranded in than Ullapool'.

Happily for me, this turned out to be true. As the heavens darkened and a Wagnerian
growl announced the imminence of rain, | made my way to the Ceilidh Place where a
room was soon found and a cheerful glass put in front of me.

When | relayed my experience of public transport to locals, none reacted with surprise.
Rather | got the impression that | would have had a better chance of reaching my
destination had | travelled on a sledge pulled by huskies.

Therein lie the polar points of Scottish tourism. On the one hand, there is the attitude of those
who couldn't care less, who regard service as a synonym for servility, who treat customers

as if they are something smelly stuck to their shoe. Meanwhile, there are those who take
satisfaction from other people’s pleasure, who embrace the ‘Welcome to Scotland’ slogan,
who are enthusiastic ambassadors for their country and will attempt to kill you with kindness.

I was reminded of my Ullapool sojourn by the fact that we are in the midst of Scottish
Tourism Week, which has apparently been going since 2006. Where have | been all
these years?

Its theme is ‘competing for growth’, a catchphrase as meaningless as it is fatuous. In order
to achieve this there will be pow-wows in smart hotels, an ‘industry dinner” and a soirée at
Holyrood, at all of which the importance of tourism to the Scottish economy, which is put
at £11 billion, will doubtless be incanted and applauded. Please take my excuses as read.

As a constant tourist in my own country | have my own thoughts on how we may compete
for growth, none of which, | hasten to say, is concerned with what Visit Scotland and the
numerous other ‘agencies’ involved in the industry do or don’t do.

First, and perhaps foremost, it is worth saying that standards have generally improved
over the last few years. Bad service and bad manners, which used to be the norm, are
today so unusual they are remarkable.

Gone, hopefully, are the days when one - that is, yours truly - could turn up thirsty,
ravenous and exhausted at an inn in the Borders after a 20-mile hike only to be told it
was your own fault for walking so far. Oh, and by the way, don't even think about ordering
food. The kitchen closed two months ago when the chef ran off with the chambermaid.

Having said that, | was recently in a swanky hotel in Pitlochry where the barman seemed to
think he was dispensing drinks from his personal cellar, so reluctant was he to serve guests.

If that anecdote is illustrative of anything it is that we are more likely to pass on instances
of bad practice than we are to make recommendations. Hence the popularity of Trip Advisor
and other websites devoted to detailing the good, the bad and the ugly in the tourist trade.
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Two of her friends don’t have mobile phones at all. ‘We don't really need
phones because we're always chatting to each other in person, we chat the
whole time - too much probably - and we're really good friends,” one said.

La Gautrais middle school in the village of Plouasne banned the use of
mobile phones on its grounds four years ago, long before the French
president, Emmanuel Macron, made an election promise to outlaw
children’s phones in schools in an attempt to ‘detox’ teenagers increasingly
addicted to screens.

From September, all nursery, primary and middle schools will ban
mobile phone use. More than 90% of 12- to 17-year-olds are believed to
own a mobile phone in France, and children were already banned from
unauthorised use in class. But, as in the UK, it was left to headteachers to
decide whether to limit phones in breaktime.

La Gautrais’s 290 pupils between the ages of 12 and 16 come from
surrounding villages in this farming area. Since the ban, staff have noticed
more social interaction between children, more empathy and a readiness to
learn at the start of lessons. There is less ‘'switching-off anger” at having to
move from breaktime gaming on smartphones to focusing in class.

‘No phone use at school gives pupils a moment’s peace from social
networks and some children tell us they appreciate that,” said the
headteacher, Yves Koziel. ‘On social networks there’s an acceleration and
extreme simplification of group relationships which can create conflict,
even bullying. We're freeing them from that - at least during the day. We're
cutting the umbilical cord and offering some respite from it."

Koziel said he was pleased to see children returning to ‘ordinary things’,
such as chatting, games and breaktime clubs and activities including dance
and knitting. ‘I think children are more available for social interaction when
they're obliged to really speak to each other,” he said.

Policing the ban has not been difficult. Pupils switch off phones and leave
them in schoolbags and there are fewer than 10 confiscations a year.

Angelique Chrisafis
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| spent a harrowing afternoon at the race tracks at the weekend. It was a
glittering social occasion: high heels, high hats, high spending; the men
dressed to the nines - the women reaching at least a ten. Champagne
flowed and the laughter bubbled. And then the races happened. | hadn’t
ever really watched a horse race - | never really felt that interested. | had
a vague notion that it was a bit cruel but hadn't really considered it more
deeply. Until now. Race after race after race saw some ill-fated, beautiful
beast injured, torn, tumbling. In one race, two horses shattered their legs
and were ruthlessly destroyed; another horse collapsed and died where it
stood and even the winner, having sustained an injury, was killed. Statistics
from last year show that the number of horses suffering and dying for
the sake of a few minutes of entertainment for the masses continues

to increase. What gives us the right to do this to these beautiful, clever,
sensitive creatures, all in the name of entertainment and cash?
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Sentence type | Example sentence Typical use/effect created

Stop the nonsense!

Statement Rory is playing tennis.  Ends inafull stop.
The referee stopped the | » Tells you something.
match.

* Used in narrative/factual writing.

* Most sentences are statements - so it is usually
if other types of sentence are used that you will
need to comment.

 May create a calm, impersonal tone.

Question Was it my fault? * Ends in a question mark. A question like this
requires an answer.
Was that Donna | just saw?
Rhetorical Is this supposed to be * Although rhetorical questions end with a
question some kind of a joke? question mark, they do not require an answer.
Should we really accept | It is assumed that you will agree with the point
that one in five children the writer makes.
are living in poverty in
Scotland's capital city? * They can be used to make a strong statement o
express an emotion such as anger or disgust.
Command Pay attention to this issue. | o Often used in instructions and persuasive writing

(e.g. advertisements).

Can make it feel as if the writer is talking directly
to the reader.

Can create a demanding, authoritarian tone.

Exclamation

It couldn't be true!

How beautiful it was!

Conveys volume and strong emotion, e.g.
amazement, shock, indignation, surprise.

May also create a dramatic or emotive tone.

When discussing the use of exclamations, you
should always say which strong emotion is being
conveyed.

Minor
sentence

She crouched down,
listening for a sound.

Complete silence.
What now? Nothing.

Does not contain a verb.

The words make complete sense in context.

Is a more concise way of writing.

Creates an impact: a sense of urgency, tension, etc.
Mostly found in informal writing.

Sometimes called ‘note form’.






