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INTRODUCTION

SPARTAN EDUCATION HAS A HISTORY

In the Roman period, the only reality of the ancient Spartan order (kosnz0s)
which survived as a whole was the education system. The Spartans believed
that this had remained unchanged since Lycurgus, and visitors were
convinced that the festivals and ceremonies which they attended dated back
to the earliest times.! This was, in antiquity, one of the fundamentals of the
Spartan myth. Modern historians do not make the same mistake. They have
said for a long time that Spartan education has a history, that it was restored
by Cleomenes III around 226, after having more or less fallen into disuse,
that it was abolished by Philopoimen in 188, and re-established some years
later, and that the form in which it was resurrected in the imperial period was
certainly very different from what it was in the classical period. But one of the
main objectives of Kennell’s study (1995) has been to denounce scholars’ lack
of logic in this respect, because, according to him, they have not drawn the
methodological conclusions which follow from these observations. In their
study of Spartan education, Kennell accuses them of using what he calls a
synchronistic approach’ (p. 7), to the extent of exhibiting what Cartledge has
rightly called ‘methodological holism’.* This cruel remark is largely justified
by the way in which, before Kennell, accounts of Spartan education have
made use of the sources. Whether these date from the fourth century Bc,
like Xenophon and Plato, or from the second century AD, like Plutarch and
Pausanias, or whether their content is practically undatable, like most of
the glosses, scholia and lexicographical notices, scholars combine and use
them as a whole, as though the reality to which they refer had remained
identical through the centuries. This is because people readily believe that,
over and above any changes the educational system might have undergone
as an institution, there shines an eternal education, like a Platonic idea, an
original model (unconscious avatar of the myth of Lycurgus) to which all the
texts would refer. This is to forget that the model itself could have changed:
an ‘eternal’ education is as every century envisages it. Plutarch is the most
deeply implicated: it is on the account which he gave of Spartan education
in the Life of Lycurgus that historians’ reconstructions are for the most part
based, to the extent that often Xenophon, less articulate and less picturesque,
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Introduction

is practically forgotten. Den Boer’s study (1954) provides a typical example:
chapter 2, “The Spartan agage’ (233-98), consists solely of a discussion, inter-
esting in itself, of various passages of Plutarch; but it has to be conceded to
Kennell that everyone has fallen into this error to a greater or lesser degree.?

Kennell presents himself, in opposition to this traditional approach, as the
intransigent defender of a diachronic orthodoxy, something of which one
can but approve. But what is striking in his vision of the history of Spartan
education is that it rests on the idea of discontinuity. Twice, according to him
(Kennell 1995, 9-14), there must have been a complete break in the func-
tioning of the education system, and for quite a long period: once in the third
century BC, once in the second; moreover, its reinstatement must have been
accompanied by profound modifications. Thus the later history of the system
would have been radically divorced from its roots in the classical period. To
pick up the archaeological metaphor by which Kennell characterizes his
method, for him, everything happens as though sterile strata of abandonment
lie in between the classical education system and that of the end of the third
century BC, then again between this and the system of the Roman period,
completely isolating the periods. It is this hypothesis of discontinuity that
I wish to examine to begin with.*

The problem of interruptions

According to Kennell, when, around 226, Cleomenes dealt with the
education system, it had ceased to function since a date which, without
being able to be more precise, he places between 270 and 250, so during
the twenty-five to forty-five years which correspond to one or two genera-
tions.” This is not a new idea. Porter (1935, 13) too talks about one or two
generations; Shimron (1972, 8 n.9) found this excessive, while estimating
that, without having been abolished as such (p. 20), the system ‘had fallen
into disuse by neglect’ (p. 26). In the same way, Piper (1986, 54) declares:
‘it had been in disuse for so many years’. This then is the common opinion
of specialists in the period. But all this is simply deduced from the fact that,
according to what Plutarch tells us, Cleomenes had to restore the educa-
tional system. This does not necessarily imply that it had ceased to function,
but only that, like the syssitia,® it was not functioning well, perhaps, for
example, for lack of citizens with the means to have their sons brought up in
this way; in which case the remedy would have been to rebuild a true civic
community — which is what Cleomenes tried to do. A passage in a dialogue
by Teles of Megara,” datable between 240 and 229, which uses the present
tense in connection with the 2¢gdgé, seems indeed to confirm that it was still
functioning at this date. Without proof, the interruption is unlikely: every
society considers its educational system as something fundamental, as the
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Spartan education has a history

very vehicle of its identity; there would have to be some compulsion for it
to have been given up.

This is what happened in 189/8, for here the reality of an interruption
seems to be indisputable. Livy (38.34.1-3) reports only that Philopoimen
made the Spartans give up the laws of Lycurgus and adopt Achaean institu-
tions (which is partially confirmed by two inscriptions, /G 5.1.4 and 5);
Pausanias (8.51.3) and Plutarch (Philopoimen 16.8) state clearly that the
training of the young was included in this measure (Pausanias is in fact
talking solely about training). What is more doubtful is the duration which
Kennell attributes to this interruption. For him, the traditional education
system could not have been re-established until Sparta had become a civizas
libera, in 146; this duration, of more than 40 years, allows him to hypothesize
some profound modifications for the restoration. Before Kennell, people
generally accepted that this restoration had taken place much earlier, in
184/3 or in 179/8.% I believe that this traditional view is preferable, not so
much because of a passage of Livy (45.28.4) often adduced in this connec-
tion, but which in fact is rather vague and rhetorical, as in accordance with
an argument put forward by Lévy (1997, 153): Plutarch (Philopoimen 16.9)
specifies that it was following a request made to the Romans, and accepted by
them, that the Spartans were able to recover their own institutions; whereas
in 146 they would not have needed Roman support for this. So the interrup-
tion may only have lasted a dozen or so years at the most, which would not
in itself have meant upheavals.

The problem of reform
It seems natural to assume that resumption after an interruption is a favour-
able moment to effect change, but, on reflection, this is not at all self-evident.
Change requires society to feel the necessity for this reform, and that there
should be someone to see it through. We do not hear anything of the sort
in connection with the restoration which followed the interruption caused
by Philopoimen, and Kennell himself (1995, 101), although he deliberately
prolongs the duration, does not seem to think that there was an important
modification of the educational system at this point, since he presents the
ephébeia of the Roman period as the direct descendant of the hellenistic
agoge. It is to Cleomenes, therefore, that he attributes the decisive reform, the
reform which cuts the history of Spartan education into two separate parts.
Here too it is not a case of anew idea, and Kennell refers at length to
Ollier’s study (1936) of Sphairos’ role in Cleomenes’ reform.” Shimron
(1972, 44) too, for the same reason, the presence of Sphairos, suggests that the
education system was fundamentally changed at this period. For Kennell, we
have better documentation than one might think for Cleomenes’ education
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Introduction

system: not only does he relate the scholia to Herodotos and Strabo on the
age classes to Cleomenes, as well as Hesychius’ gloss on boua, but he believes
that in entries 1 to 17 of the Instituta Laconica we possess nothing less than
extracts, cited verbatim, from Sphairos’ treatise on the institutions of Sparta.
These texts will be examined later; for the moment let us be content with
a preliminary question: was there a ‘Cleomenean education system’ entirely
different from the classical system? The question is important for us, because
a positive reply entails refraining from using any later source (including, of
course, the texts which Kennell attributes to Sphairos) in a reconstruction of
the classical education system.

A few texts seem to state clearly that the reforming kings of the third
century accorded a very special place to education in their concerns and in
their deeds. It is generally accepted that Agis, in 242, did not have time to
carry out his intentions; but, according to Plutarch (Agis 4.2), ‘he used to say
that he had no time for royalty if he could not use it to restore the laws and
the ancestral agoge (el wiy d1” otV dvaliporto Todg vopovg kal v TdtpLov
dyoyiv). Cleomenes, on the other hand, was able to progress to action
(around 226). Plutarch first describes his procedure (Cleomenes 11.3-4):
‘He turned to the education of the young and what is called the 4gdgé, on
most aspects of which Sphairos, who was there, worked with him’ (¢xti v
Todetov TV vEwv ETpdatn kal Ty Aeyouévny dyoyny, fic T TAeloTa ToPMV
6 Zgatpog avtd ovykadbiot). The last phrase is especially important, as it is
this which alludes to Sphairos’ role. At Cleomenes 18.4, Plutarch describes
how the Spartans greeted the reform: ‘A little while later, when they had
just taken up their ancestral customs again and were following the tracks of
this agoge, they showed as much courage and obedience as if Lycurgus was
there directing the city with them’ (6Aiyov 8¢ xpdvov dterbdvtog, dpduevou
wdvov TV moTptwy €0V Kol kataotdvieg eig (yvog €keivng Thic aywyfg,
MOTTEP TOPAOVTL KAl CVUTOMTEVOUEV® TA AVKOVPYQ TOAMY EmTidelELy dvdpeiog
é¢notodvto kal mewbapyiag). In these three passages education is certainly
present (11.3: ‘he turned to the education of the young’), and this is natural:
any restoration of the Lycurgan order which neglected education would be
bound to fail, and Sphairos, who had read Plato and Aristotle (as Cleomenes
certainly had too), understood that here was the beginning of everything.
But education is only mentioned in passing, as an element included in the
whole. In fact it would be wrong to accept without discussion that in these
texts the term dywyr} always means education. This depends on our accepting
that the Spartan education system was in fact called this. However, as we shall
see later (p. 69), agoge is not a local term, but a common Greek word which
is widely polysemic. It can designate education, but also, more vaguely, the
collection of ‘Lycurgan’ customs and institutions which we can only really

xii
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render as Spartan ‘discipline’. The only determinative which allows us to be
sure that it really means education is ‘of children’, | t®v maidwv dywyr; none
of the others (mdtprog, heyoudvn, Aakwvikr, Avkovpyela) is decisive and, as
in the case of the substantive used alone, it is the context which indicates
the meaning. In the case of Agis’ projects, dywyy is coupled with ol véuo:
it would be very surprising if in such a general context the word referred to
the precise reality of the education system. At Cleomenes 11.3—4, agigé is
the second term in a list where the first is education ( paideia). Certainly kal,
which links the two, can in some cases mark equivalence (with a sense close
to ‘i.e., that is’), but this usage is relatively rare, and it is much more natural
for the copulative to link two different things, ‘education’ (a detail) and
‘discipline’ (the whole of which this detail is part). This passage is important,
because it is here that Sphairos appears; moreover the phrase clearly indicates
that it is in the re-establishment of ‘discipline’ that Sphairos collaborated,
and not specifically in that of the education system.'” The remainder of the
phrase, which is the first evocation (before 18.4) of the Spartans’ reaction to
the proposed reform, confirms that 2¢dgé does indeed have its wider sense:
‘they re-established for them, as was vital, the organization of the gymnasia
and of the common meals, and applied themselves, some under compulsion
and force, but the majority voluntarily, to the simplicity of the Laconian way
of life’; elg v eVtel kol Aakwvikny ékeivnv dlawtav is a developed reprise of
TV Aeyouévny dywymv.

Thv...ékelvnv dtawtav is echoed, at 18.4, by the formula kataotdvres eig
tyvog éxetvng tfic dyoyfig, to which Kennell accorded such importance that
he made it the title of his first chapter. It does not mean ‘in the track of the
famous agige’ (in the sense of ‘education’). As at 11.4, ékelvn simply refers
to what precedes, and dywy here refers to mdtpla €6m; it is, once again,
‘discipline’. The expression ¢l tijv wondetav €tpdmn at 11.3 is, then, the only
one which definitely designates education. It is clear that Cleomenes took
an interest in education, but only as one of the instruments allowing him to
restore the traditional way of life (as well as a powerful symbol of that way
oflife). As for Sphairos, I am entirely in agreement with Powell’s comment'!
that Kennell, following Ollier, surely overestimated his role. He could have
been an inspiration and an adviser for Cleomenes, but the king’s aim (at
least his advertised aim) was not to put a new system into place; he wanted
to restore the ‘Lycurgan customs’. For Kennell (1995, 102), proof that the
philosopher took a particular interest in the training of the young is that,
already during Cleomenes’ own youth, ‘Sphaerus had lectured extensively at
Sparta on education’. But the text (Plutarch, Cleomenes 2.2) on which this
statement rests does not say this; it says that Sphairos ‘conversed passionately
with the youths and the ephebes’. Sphairos’ role, then, was at the same time
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Introduction

wider and more limited than people say: wider, because he was interested
in the whole collection of ‘Lycurgan customs’, and more limited because he
was only an adviser and because it was only a matter of a restoration. So his
work consisted above all of collecting information, as much oral as written,
on what society could have been like according to Lycurgus, and in order
to do this he certainly used works which we do not possess, starting with
those of Critias and of king Pausanias. That said, under the camouflage of
restoration real novelties can be introduced, and there are multiple ways
of reconstructing the past; so it is possible that Sphairos used the occasion
to put some of his own ideas into practice. I am not then denying that the
Cleomenean restoration could have brought about some modifications in
the education system relative to the classical period; but I do not believe in
a systematic rupture in its essentials.

Change and continuity

The period when the Spartan education system could have been most
profoundly modified is rather the second century BC. Between about 188
and 178 there was an interruption, the existence of which is assured, as we
have seen; but I am not persuaded that the re-establishment which followed
is the best context for change; in such an emergency, a return to what existed
before is more likely. If we take the corpus of dedications made by the victors
in the ephebic games, we can note that the earliest references to what are
called 704 and keloia date to the second half of the second century. As for
the word kynagetas, designating another contest (which would, from the
Flavian period, be called kattheratorion), Kennell has demonstrated that it is
a creation based on the model of the common Greek kunégetés (‘the hunter’)
and probably dating to the late hellenistic period. The most convincing
document seems to me to be the stele of Xenokles (Artemis Orthia no. 2).
This dedication, which is dated to the second half (probably the end) of
the second century BC, shows the existence at this period, in addition to
the contest called the 7204, of two characteristic traits of the ephébeia of the
Roman period, the system of kasen and, in the annual classes, the year of
prat{opam]pais. This is why I think that it is in the second half of the second
century BC that, having become a civitas libera in 146, and living in a now
more peaceful world, Sparta reorganized her education system, instituting
an ephébeia as in other cities; this is not far from the date, 146, adopted by
Kennell.

It remains to assess the extent of this transformation, and this is not easy.
At first we might be tempted to judge it a complete metamorphosis. What
the inscriptions show us in the Roman period (republican and especially
imperial) is no longer a paideia but an ephébeia.’* Compared to what they

Xiv
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were before, the names of the annual age classes are (slightly) modified, and
the cursus is shortened by the first two years. A new type of group, the boua,
appears; its leader, the bonagos, is a member of the group. The agonistic
aspect is very pronounced, with numerous contests, organized either by
age categories or for all. The games and exercises have a brutal, even savage,
character: at the altar of Orthia, the theft of cheeses has become a regulated
flagellation, capable, Cicero and Plutarch tell us, of bringing about death;
the game of Platanistas, as Pausanias describes it, includes several important
elements which can hardly be earlier than the late hellenistic period, and
must therefore have been radically transformed, at the least; the game of ball
has become an official test, a test which Kennell thinks qualified ephebes to
enter adult status.

We should not, however, minimize the continuity which links this
ephébeia to the paideia of preceding centuries. It lasts five years, which makes
it much closer to the system described by the glosses on the annual classes
than to what happened in other cities at this period. Moreover, there is
nothing to preclude its having been preceded by a period of public training
for children. This is in any case what a passage of Dion of Prusa suggests
(Discourse 25.3): ‘As he (Lycurgus) prescribed, even now the Lacedaemonians
are whipped, live out of doors, go naked, and endure much other treatment
which would seem harsh to anyone else.” Of course, fidelity to the laws of
Lycurgus is just a commonplace, but the text evokes precise customs as still
real. That the ephebes of the imperial period underwent ‘training periods’
outside the city is very possible; that they went naked is clearly less so, and it
is rather during childhood, as is described by Xenophon, that such conduct
is envisageable. In the classical period, too, children were organized into
‘teams’: since no text gives us their local name, it is not impossible that these
were already the boua. The dedication of Arexippos'® shows that already in
the fourth century contests were organized amongst the paides; but we do
not know their names. Likewise, Xenophon'* shows that the game of ball
was already very popular in his time, and in the LZaws (1.633b) Plato makes
a fairly obscure allusion to what could be the classical period’s counterpart
of the Platanistas combat. Altogether, one gets the impression that, more
than the education system itself; it is its environment, in other words society
as awhole, which was transformed between the classical and the imperial
periods. In this transformation the Spartans used all means, including an
artificial and archaizing re-creation (being very sensitive in vocabulary, for
example, according to Kennell’s analyses), to ensure that the education
system would give the impression of remaining unchanged. This was not in
the least, as has been too often claimed, to attract foreign visitors (even if,
effectively, it did attract them), but, as Kennell has very rightly said, because
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the Spartans thought of their education as an inheritance, fundamental to
their identity." My opinion is, then, that up to and including the imperial
period it is continuity which prevails in the history of Spartan education;
this seems to me to be normal for an area which is in every society essentially
dedicated to permanence.

The reader will doubtless be convinced that the considerations which
have just been expounded are intended as advance justification for a study
of Spartan education in the classical period based on the use of all existing
sources, without consideration of date, and conducted as if their object were
an immutable ideal and not a historical reality, and so subject to change. This
is not the case. To me, Kennell’s work marks a turning and provides a lesson
which is essential even to those who accept neither his cutting into slices of
the history of Spartan education, nor his often rash theses on such and such
a point of this history or on such and such a source. Neither is it certain that
the Spartan education system was completely transformed over the centuries,
nor that an author of the Roman imperial period like Plutarch describes,
as Kennell maintains on several occasions,!® what existed in his own time;
thus presented, these hypotheses seem improbable. They nonetheless show
the necessity of the greatest prudence in the handling of the sources. This is
why I have decided to confine my discussion to the education of a particular
period, the classical one (basically the fourth century), using, for important
points, only contemporary sources (especially Xenophon). However this
does not mean, in my opinion, that I have to dismiss out of hand all other
sources on principle; it is possible, for example, that there may be information
in Plutarch which goes back to fourth-century authors in the final analysis,
and which it would be a pity to deny oneself. A careful examination, case
by case, will be necessary in order to sift out what can be used, by means of
constant confrontation with sources from the classical period.

I have chosen the classical period, first because it is what interests me,
and also because, despite everything which today’s historian may be able
to reproach him with, Xenophon’s account provides a basis for which one
would be hard put to find an equivalent in the third century, for example.
Spartan education has indeed recently given rise to two valuable books. That
of Birgalias'” employs the global approach rightly criticized by Kennell and,
what is more important to my eyes, is principally interested in the history
of the image of Sparta through the ages. As for that of Kennell, since he
considers Xenophon to be worthy of little credence, and takes History back-
to-front, he is led to consign most of his development to later periods, and
has nothing much to say when, at the end of his perilous enterprise, he finally
reaches the classical period (1995, 115-42). This is why I think there is room
for a third work.
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Notes

' Cf. Cicero, Pro Flacco 63, for whom the Spartans are ‘the only people in the world
who have lived now for more than seven hundred years with one and the same set of
customs and unchanging laws’ (tr. Kennell 1995, 6). Some inscriptions call the education
system T Avkovpyeto £6m.

? Review of Kennell’s book, Cartledge 1997, 100.

3 There are of course exceptions; most notable is the lucid warning in Powell 2001,
223.

* For a detailed critique of Kennell’s theories, cf. Lévy 1997, whose opinion I entirely
share.

> This idea of an interruption to education in the 3rd century is accepted by
Hodkinson 2000, especially 434.

¢ Phylarchos, in Athenaeus 4.141f-142b.

7 Teles, ed. Hense (1909), 28. Kennell’s argument (1995, 12) is not concerned with
the use of the present tense in this text.

8 References in Kennell 1995, 173, n.24.

? On Sphairos, see Kennell’s exposition (1995, 98-102).

10 The antecedent of fig is drywy.
! Powell 1998, 173-4, reviewing Kennell’s work. Similarly Lupi 2000, 45 n. 56.
2 Description in Kennell 1995, chapters 1 and 2.
B Artemis Orthia 206 no. 1; see below, pp. 210-12.
4 Lak. Pol. 9.5.
> Kennell 1995, 48: “Through all the cataclysmic changes the city had suffered, the
agoge had been preserved as a link with Sparta’s heritage.’

!¢ For example 1995, 31, 33, 38, 42. He does not always say this, cither. Thus he affirms
(205 n.81) that when Plutarch makes education begin at 7 years old, he is talking about
the classical period, hellenistic education beginning (according to him) at 14, and the
ephébeia at 16. Fair enough, but it seems to me that from this remark Kennell should
have drawn the conclusion that everything Plutarch reports about education before the
age of 14 relates to the classical period.

17 Birgalias 1999 — but for the most part the text is that of a thesis submitted in 1993,
and the bibliography does not really go beyond around 1988.
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DOCUMENTARY SOURCES

By ‘documentary sources’ I mean those which are capable (although this
hope may be disappointed) of giving us information on the functioning and
the content of Spartan education in the classical period.

XENOPHON

The chapters of the Lakedaimonion Politeia devoted to education are an
exceptionally important source for us, because they constitute the only
systematic account of this period. It has been equally possible to describe
them either as a remarkably substantial account, or as an essentially idealistic
discourse, lacking in real information, especially on the subject of organiza-
tion. Each to his own; both these visions are true. The first is relatively true:
in relation to the state of documentation on Sparta, an account of education
in the classical period running to several pages, by a contemporary author,
is a rarity of inestimable value. The second is absolutely true, that is in
relation to what, in our opinion, a historical document ought to be. Now,
the historian is a professional doubter of absolute truths, because he knows
that truth is only a word, and that absolute truths, without confessing it, are
in reality relative.

It would not be useful to provide yet another note here on the Lak. Pol.
Suffice it to note that the attribution to Xenophon is now no longer doubted;
on its date, discussion continues, with answers ranging between ¢. 390, date
of Xenophon’s installation at Skillous, and 378; for present purposes, this
uncertainty is not too much of a problem." The account of the education
system occupies chapters 2 to 4, with an appendix in chapter 6.1-2. Below
will be found, chapter by chapter, the text (following Dindorf’s edition,
Leipzig 1883, which I find preferable to that of Rithl, which replaced it in
1912 in the Teubner), a new translation, and what I shall call an analysis.
This is not a commentary: that can be found in the body of this work; for
the time being, my aim is simply to render intelligible the flow of the text, its
intentions, the articulation of ideas and arguments.

The beginning of chapter 1 (§§1 and 2) provides a kind of Introduction,

where the general idea of the treatise is explained. The author’s point of
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Chapter 1

departure is the paradox of Sparta, which, despite being a city with ‘the
lowest population’, is nevertheless the most powerful and glorious of Greece,
something which demonstrates that there are efficiencies other than that of
number. The reason for this superiority: T émundevpata TV ZXAPTLATOV
(‘the Spartans’ customs’, ‘their rules of conduct’). It is very probable that
Xenophon indicates here, in accordance with the custom of the period, what
constitutes the ‘title’ of his treatise; it is also the Greek title given to Plutarch’s
Instituta Laconica. All the merit is attributed to Lycurgus, ‘who established
for them the laws, respect for which has ensured their prosperity’ (6évta
avTolg TOVg VOUoUS ot etdduevol nidaudvnoay).? Lycurgus was supremely
06¢og, says Xenophon, who thus approaches the institutions of Sparta from
a philosophical point of view, and with an eye to permanence. He demon-
strated his cogla by making laws not only different, but even opposite to
those of other cities. This opposition is the major theme of the work. Sparta’s
individuality was an argument in propaganda against the city from the fifth
century on; Xenophon turns this on its head and makes it into a eulogistic
motif: Lycurgus did the opposite, and he was right. The rest of chapter 1
(§§3-10) treats the teknopoiia (production of children), first illustration of
Sparta’s originality, as §10 notes.

Chapter 2

1. éy®d pévrtol, £mel kol mepl yevéoews £EfynuaL, Bovkoual kol THv moLdeio
écatépwv cognvioatr. TOV ugv toivuv GAwv ‘EAMivov ol gpdokovieg kdAhioTta
ToVg Vielg ToLdeVELY, EEdOV TéyLoTo 0VTolg ol Taldeg TO Aeydueva Evvidoy,
eV0VC uev €’ adTole maldaywyolg Oepdmoviog EpLotdoty, VOl 8¢ TEUTOVOLY
elg OLOUOKAAMY HaONOOUEVOVS KOl YOAUUOTO KoL LOVOLKNV KOl TO £V TaAAioTOd.
POg 68 TovTOoLg TOV TaldwV TAOSAC eV VITOdHUACLY ATTOAMIVOVOL, OOUATO.
ot natiov petafolrals dradpvmTovol oitov ye wny avTtolsg yootépa uitpov
vouiCovowv. 2. 6 8¢ AvkoDpyog dvti uev tod idig Ekaotov moLdoymyolg
dovhovg éqLotdval &vdpa gméotnoe kpaTelv otV £E Ovmep ol uéylotal
apyai kadtotavtat, Og 81 Kol Todovopog kaeltol. todtov 68 kdpLov &moinoe
kai GBpoilewy oV maldag, kol émwokomodvra, & TS Padlovpyoin, loxvedg
KOAGTewv. E€dwke & aUTD Kol TOV NPOVIOV UAGTYOPOPOVS, STTWS TLUWOEOTEV
Ote déot. Hote TOMMY Uev aidd, oMV ¢ melbm kel ovwTapelvat. 3. AvTi
ye unv 100 amalively Tovg Hdag Vrodjuaoy ETagev Avutodnoig KPOTVVELY,
vouiCwv, el 1001 doknoetay, TOM uev pgov av 0pBLdde Paivery, dopoléotepov
&t mpavfy katafaivewy, kal mndficar d¢ kai dvabopelv kai dpauelv BaTTOV
AvumodmToy, el Noknkmg ein Tovg médag, 1 Vwodedeuévov. 4. kal dvti ye 10D
tuatiolg dSuabpvmteabol Evouloev £vi lwatiw ou” £tovg pooebileobat, voullwv
oUtwg kol oS Yoy kol PO OAATN duewvov Ov mapeokevdobat. 5. oltdv ye
unv €tage toooltov Eyovra ovuBolevely TOV glpeva g VIO TANOUOVAS uev
wimote BapUvecbar, ToD 8¢ EvdeeoTépws Sudyewy un dmtetpwg £xewy, vouttwv
ToVg oUtw TaLdevouévovg uBAAovV ptv av dvvacbal, el defoetev, dottioovTog
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é¢murovijoar, ubhhov & Gv, el wapayyehOein, dmd tod avtod oltov mhelw ypdvov
¢gmrodfivar, fittov §” &v Sov deloBat, evyepéotepov 8¢ PO AV Exewv BodUCL,
Kab vylewvotépwg & av dudyewy, kol elg ufikog Gv avEdveobol v Hadve Td
ompata wotodoav Tpo@ny udAhov culhaupdvery fyioato 1 v dtamhativovoay
) oltw. 6. dg & W) Vo Awod Eyov ad mECowTo, dmpayudvwg uév adtolg
ovk #dwke haupdvewy OV 8v Tpoodéwvral, khémtewv &’ égfikev Eotwv & 1@
Mud gmkovpodvtag. 7. kal g uev ovk dmopdv 6,11 doln égfikev avtolg ye
unyavaoBal Ty Toogiv 00déva oot Todto dyvoelv: dfilov & dTL TOV néhhovta
KAwevewy kal vuktog dypvrmvelv 0el kol ued” Nuépav dmatdv kal évedpeveLy,
Kol KoTaokdmovg 8¢ EToludCey TOV uéAhovtd T Mfpeobat. Tadto ovv o1 mévta
dfikov &1L umyavikwtépovg TOV mtndeiwy BOVAOUEVOS TOVS TATdAS TOLEY KAl
ToLeMLKWTEPOVS oBTwe émaidevoev. 8. glmmor & dv odv tig, Tt dfita, €lmep 1O
KAETTTELY Gyaf0v évoule, ol thnyds Eméfaie Td dhokouéve; dtt, enul €y,
kol TdAka 8oo dvBpwmol dLddokovol koAdLovol TOV Wy kakdg VrtnpeTodvTa.
KaKelvol oDV TOVS GALOKOUEVOUS BC Kak®DS KAETTOVTAS TLumEodvTaL. 9. kal dg
mhetotovg &1 Gpmdoar Tvpovg map’ Opdiag kakdv Oelc, naotryodv tovTovg
GAhorg émétoe, Todto O dMMAMDOL Kol év TovTw Bovdduevog dtuL €0ty OAiyov
¥eOvov diyfoavta ol ypdvov evdokipnodvta evgpaivecdat. dnhodtal 8¢ év
ToVTw OTL Kol Gov Tdyovg del O ProkedwV EAAYLOTO UEV MEENETTAL, TAETOTOL
ot mpdynoto Aaufdver. 10. dmwg 6¢ und’ &l 6 mowdovduog dmédbor, Eonuol
7ote ol ToldeC elev BPYoVTOC, €moinoe TOV del TAPOVTO TV TOMTIOV KVPLOV
elval kol émrdrTewy Tolg matoly 8,1 [8v] dyaBov dokoln etval, kal koldCewy,
el 1L dpaptdvoley. Tobto 8¢ moujoag diémpate Kol aidnuovestépovg elval Tovg
TOTO0C 0VOEV YOp oVTwg aidoDdvral ovte maldeg olite dvdpeg wg TOVS GEYOVTOC.
11. g 6¢ kal € mote undeig TOyor dvip Topmv, und’ Og fonuot ol matdeg
Goyovtoc glev, ¥Onke Thg TAng Ekdotng TOV TopdTATOY TAV ElPéVIV SpYew: HoTe
ovdémote kel ol moldeg Eonuot dpyovtog elot. 12. Aektéov 8¢ ol Sokel elval
Kal Tepl TOV TadkOV ¢pmdtwv: £otL ydp TL kol toDTo TPEOC TOLdelav. ol ugv
toivuv Aol “EAAnveg 1] domep Bolwtol dvip kal matg ovluyévreg ouhodowy,
1 domep "HAeTol did yopltwv Tf O xodvror eiol 8¢ kol ol TovIdmaot 1o
SraréyeoBar Tolg £paotig elpyovowv Ao TV maidwv. 13. 6 8¢ Avkodpyog
gvavtia kol Tovtolg oL yvoug, el uév tig odtog v otov Ol dyaobelc Yuyiyv
ToLdOg TELP®OTO dueusttov @ihov dmoteléoaobol kal ouvelval, €mjver kol
koAhiotnv mowdelov Tovtny évoulev: el 8¢ Tig TadOg oMUATOG dPEYOUEVOS
gaveln, aloylotov todto Oeic émoinoev év Aakedaipovt undév fttov 4paoTig
TodLkdV drréyecBar 1 yovelg matdwv 1 kol ddedgpol ddeApdV gig dgpodiolo
améyovrat. 14. 10 uévror tadta dmotelobat Vo Tvav oY Bavudlon: év Tohhalg
Y& TV TOAEWV 01 vOUoL 0Uk évavtiodvial Talg mpog Tovg maldag dmbvulols. 1
ugv on moudeto etpnton 1 18 Aakwvikn kol 1) Tdv GAwv ‘EAjvov: €€ 6motépag
&’ avtdV kol edmeldéoTepol Kol aldnuovéotepol kal Gv Set Eykpatéotepol Evdpeg
dmotehodvrat, 6 Bovhduevog kai Todta émiokomelodw.

1. Having finished my account of procreation, I want to explain too how
children on both sides are educated. Those other Greeks who claim to give
their sons the best education, as soon as they are of an age to understand what
people say to them, immediately submit them to pedagogues of servile status,
and immediately send them to teachers to learn their letters, mousiké and
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gymnastic exercises. Moreover, they soften the boys’ feet by putting shoes on
them, and make their bodies effeminate by having them change their cloaks;
as for food, their measure is the capacity of their stomachs. 2. Lycurgus, on
the contrary, instead of letting each one assign slaves on a private basis as
pedagogues, put in command of the boys a citizen from amongst those who
occupied the highest magistracies; he is called the paidonomos. He gave this
man the power to assemble the boys, to supervise them, and to punish severely
those who misbehaved. He also appointed as his assistants whip-bearers taken
from among the hébontes, to administer the necessary punishments; as a result,
there is as much respect as obedience at Sparta. 3. Instead of softening their
feet by putting shoes on them, he prescribed that the boys should harden them
by making them go bare-foot, thinking that if they endured this training, they
would climb steep slopes more quickly and would be safer in their descents, and
that, with training, they would jump, dash and run more quickly bare-foot than
with shoes. 4. Instead of making them effeminate by giving them several cloaks,
he made it a rule that they should be accustomed to have only one throughout
the whole year, thinking that in this way they would be better prepared to
endure the cold as well as the heat. 5. As for food, Lycurgus prescribed that the
eirén should gather the quantity necessary so that they would never be weighed
down by satiety, and so that they might be accustomed to a certain lack; he
thought that those who were brought up like this would be more capable, at
need, of making an effort without eating, could, if they were ordered to, last
longer on the same rations, would have less need of eating well, would be more
casily satisfied with any kind of food, and would only be the better for it. He
also considered that a diet which makes the body slim would further a growth
in height more than one which fattened them with food. 6. However, so that
they might not be too gnawed by hunger, without authorizing them to take
what they lacked without worrying, Lycurgus permitted them to steal the
wherewithal to ward hunger off. 7. I think everyone realizes that it was not
because he did not know what to give them to eat that he allowed them to
manage in this way. It is clear that someone who wants to steal must stay awake
at night, and must scheme and remain on the look-out during the day; and that
anyone who wants to help himself to something must also post spies. In any
case, clearly, his intention was to make the boys more astute in procuring neces-
sities, and thus he trained them to be better warriors. 8. Why, then, someone
might ask, if he considered stealing to be a good thing, did he give a sound
beating to anyone who was caught? My reply is that in all kinds of education
the disobedient pupil is punished. So it is at Sparta: those who are caught
because they have stolen badly are punished. 9. In the same way, while deciding
that it would be fine to snatch as many cheeses as possible at the sanctuary of
Orthia, Lycurgus prescribed that others should whip the thieves; by this, too,
he wished to demonstrate that a short period of suffering can bring about long-
lasting glory. This also demonstrates that when speed is absolutely necessary, he
who acts sluggishly, far from gaining advantage by it, on the contrary incurs the
maximum difficulties. 10. So that, even if the paidonomos was absent, the boys
would never be without aleader, he granted any citizen who found himself
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there the authority to give any order he judged appropriate, and to punish the
disobedient. By doing this he made the boys even more respectful: for at Sparta
there is nothing that all, boys and men alike, respect as much as the magistrates.
11. And in order that, should it happen that no man was present, even so the
boys should never be without a leader, he laid down that the most intelligent
of the eirenes should command each i/é: thus the boys there are never without
aleader. 12. I think I must also say something about the love of boys, because
this too is relevant to education. Amongst other Greeks, either, as in Boeotia,
a mature man and a boy live together as a couple, or, as amongst the Eleans,
possession of a young body is bought with presents; but there are also cities
where it is absolutely forbidden for lovers to talk to boys. 13. Lycurgus, though,
adopted a position different from that of all these people, too. When a man
who was himself completely respectable was seized with admiration for a boy’s
soul and tried to befriend him without dishonour and to keep company with
him, Lycurgus approved this and considered it to be the finest education; but
if it was clearly the boy’s body which interested him, Lycurgus condemned this
as a terrible disgrace; so much so that at Sparta lovers abstain from physical
relations with their beloveds as rigorously as do parents with their children,
brothers with their brothers. 14. Some people, indeed, do not believe this, and
this does not surprise me: for in many other cities the laws do not oppose lust
for boys. Such is my account of education amongst the Spartans and amongst
other Greeks. Which of the two creates the more obedient and respectful men,
and the more capable of control whenever circumstance demands, is for each
to form his opinion on, if he wants to.

Structure of the account

There are two underlying principles. The first, and most obvious, is none
other than the central idea of the whole of the first part of the treatise (up
to and including chapter 10), the contrast between Sparta and the rest of
the Greeks; this principle is emphasized at the beginning and the end of the
chapter, using the technique of ‘ring composition’. Xenophon has therefore
to contrast Spartan education to a normal education point by point. §1 is
devoted to an account of this normal education, which is already in itself
implicity critical. émewdav tdyota, e00Vg place repeated emphasis on the
haste of the ‘other Greeks’ to rid themselves of the reponsibility of educating
their children. It would seem that this is done a little dishonestly, because
anormal education usually begins at around seven years of age, not ‘as
soon as children understand what is being said to them’ (which would be
about three years old); and education seems not to start any later at Sparta.
This insistence on ‘haste’, then, is not immediately understandable. On the
other hand, the implicit criticism of the fact that the paidagogoi are slaves is
much better founded, and, feeling himself to be on firm ground, Xenophon
returns to it, not without complaisance, at the beginning of §2, where he will
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add a supplementary criticism to the passage, the fact that the pedagogues
are a purely private affair (1di¢ £cootov). Criticism is much less evident in
the phrase ‘they send them to teachers to learn their letters, mousiké and
gymnastic exercises’. It cannot be about the list of subjects, unless Xenophon
means to suggest the absence of ‘civic’ education; perhaps he is also aiming
at the didaskaloi, inasmuch as they are salaried, but it does not appear that
this is any different at Sparta. The author next attacks the laxity and luxury
of a normal education. It is not immediately apparent in what respect giving
children shoes and several cloaks is blameworthy; this will only become
clear in the comparison with Sparta. On the other hand, we understand
straightaway that their diet is too plentiful.

Each of these points is taken up again in what follows, with contrasts
and repetition of terms. In §2, tadaywyovs dovrovg éprotdvar recalls
Todoywyovg Bepdmovtag éprotdow. In §3, dvti ol dmaidvery tovg mddog
recalls m680g Hmoduaowy dmoiivovot. In §4, dvti tod ipatiolg StaBpvmtecdat
recalls (and is explained by) odpata tpatiov petaforalg dwabpvntovot. Such
an echo technique is not used after this.

The second principle of the account is that of justification. To demon-
strate point by point that the Spartans do the opposite to others would not
be sufhicient and could even be used against them; it is also necessary to
show that they are right in doing so. The attribution, repeated every time,
of each custom to Lycurgus already functions as a justification in itself, by
presenting it as an element in a planned and considered work, and not as
a bizarre anonymous custom. This is the purpose served by the technique
of ‘interior deliberation’ attributed to Lycurgus on a whole series of points
(vouwltwv in §§3, 4, 5, iyjoato and Boviduevog in §§7 and 9).> But this is not
enough, and, on each point, Xenophon gives an explanation and shows what
the aim, the good aim, of the measure presented is. From the second point
(the absence of shoes) onwards the explanation, which was very brief for
the paidonomos because this institution hardly needed justifying, begins to
exceed the account of the facts in length. Thus presented and repeated, the
explanation appears not so much as a eulogy (which the effect of the refrain
might suggest) but as an apology, that is a defence speech. This defensive aspect
is striking throughout the chapter. Xenophon’s real intention is to reply to
the detractors of Spartan education by tackling them on their own ground,
taking up their argumentation point by point. This can be found in the
text’s counterpoint: the young Spartans are badly dressed, they are bare-foot
and starving; they are taught to steal; the authority of fathers is destroyed;
physical pederasty is practised. To answer all these points successfully was
no easy thing.
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§2 The paidonomos

It is logical to begin by saying who is in charge of the Spartan education
system; moreover, this allows Xenophon to start on solid ground. Instead of
pedagogues of servile status, it is to one of the most important magistrates
that the children are entrusted. His role is to ‘assemble the boys’ (recalling
the Cretan agretas), which indirectly evokes the fact that they are organized
in ‘teams’; also to supervise them, and punish the disobedient. Like the
agonothetés, he has assistants equipped with whips. The result is obedience,
which is easily understood, and ‘reserve’, aidos, which is more the product of
the whole system than of the particular action of the paidonomos.

§3 Absence of shoes

Here justification suddenly becomes difficult, and it occupies the whole expo-
sition. The idea is that it is good to harden the boys’ feet so that later, during
their adult life, they can, when this might be useful, go bare-foot. This end is
apparently athletic, but its application must surely be understood as military:
thus it would be for forest and mountain warfare that the youths were being
prepared (Xenophon emphasizes the steepness of the slopes), which, at first
sight, does not at all resemble traditional hoplite combat. It is generally agreed
amongst the Greeks that in difficult terrain men are more sure-footed without
shoes, as demonstrated by the Platacans’ escape in Thucydides (3.22.2).

§4 Sparsity of clothes

According to Kennell, Plutarch,* or his source, wrongly interpreted this piece
of information as meaning only one cloak for the whole year, without any
other garment, so no chiton.’ Sure enough; but does Xenophon really mean
to speak of a single cloak for the year, as Kennell believes? It is not clear what
sense there would be in this, and it does not accord with the justification
presented by Xenophon, which is training to endure the heat and the cold.
The expression ‘a single cloak’ is contrasted to ‘changes of cloak’ (ipatimv
uetaBohal) practised in other cities (§1). This means, then: a single zype of
cloak, which would be at once too hot in summer and too cold in winter; in
this way the desired training would be achieved. Of course, for the poorest
a single type of cloak would in fact be equivalent to a single cloak.

I think that in these two paragraphs Xenophon has in mind his memory
of the expedition of the Ten Thousand, during which the Greek warriors
had to advance and fight in difhcult terrain, and to endure intensely cold
temperatures. He knew from experience that it was a/so necessary to prepare
oneself for this. The characteristics described in §§3 and 4 are likewise found
in Cretan education as expounded by Ephoros (70F149), quoted by Strabo
(10.4): walking on sloping terrain in §16; the single cloak in §20.
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§5 Diet

‘He prescribed that the eirén should gather...”: I have adopted the most
commonly agreed text (that of Dindorf 1883, Ollier 1934, and Marchant
1968), which includes two corrections; I'shall return to this point later
(p- 83). The justification for this paradoxical practice, an intentionally insuf-
ficient supply of food, is multiple and infiltrates the whole exposition. In the
first place, it takes the form of a consecutive double proposition defining the
quantity of food provided by the desired result: what is necessary for them
not to be weighed down (is this in order to encourage growth, as at the end
of the section, or activity, a theme which is taken up again a little later?) and
to accustom them to lack of food.

This justification is given new impetus by a reflection (vou(twv) attributed
to Lycurgus. An insufhicient diet first develops specific abilities in the boys,
that is ones linked to the training they are pursuing: the ability to make
an effort even without having caten; the ability to hold out longer (than
others) on a specified ration. We find here, and up to the end of the exposi-
tion, a whole series of comparatives,® which express the idea of akind of
competition between Spartan boys and others, where the Spartans, thanks to
their education, prevail on every point. The Spartan boys: because, contrary
to what one might think, Xenophon seems to keep strictly to the chrono-
logical framework of the education system; the present participle tovg otitwg
modevdpevovg shows, I think, that he is not looking forward to an age when
the adult will reap the benefits of the regimen. It is indeed already at the stage
of training during childhood that the results are apparent. But it is of course
impossible for the mind not to jump from the present to the military end; the
vocabulary suggests it, oltog, t6vog (contained in émutoviioa), Tapayyéhhw
(which frequently has a military sense). Furthermore, Inst. Lac. 13, which is
inspired on the subject by this passage to the point of literally reproducing
an expression from it, clearly exposes this military end.” But, continues
Xenophon, a controlled diet also has benefits which become apparent in
a more general way, throughout life: ability to eat less, ability to adapt to any
kind of diet, with better health as a bonus. These general advantages strongly
recall the praise of temperance by Socrates in the Memorabilia (1.5); but we
may detect there too, as before, the memory of his experience in the Ten
Thousand: to the extent that we might ask whether it was not this which
‘converted’ Xenophon to Spartan education.

It is noticeable that all these benefits, while including the psychological
dimension of endurance, are essentially physical and even physiological. So it
is not surprising to find this paragraph ending with a medical remark which
is indeed introduced by Oyiewotépws. Hippocrates was a contemporary of
Xenophon, and the treatise On Regimen (whether or not it is by him) is
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usually dated to the end of the fifth century or the beginning of the fourth;
the regimen, which has to be adapted for each individual, is a result of the
combination of diet and exercises. In recommending a restricted diet and
numerous harsh exercises az the same time, Xenophon is applying the master’s
teachings in a rather strange manner. What he says here is considerably
developed in Inst. Lac. 13 and in Plutarch, Lyc. 17.8; but if these texts add
some jargon, they do not provide any supplementary ideas.®

§§6-9 Stealing

Xenophon seems to think that Lycurgus, with extreme skill, killed two birds
with one stone: not only did he force the young Spartans to profit from the
benefits of a restricted diet, but in doing this he pushed them to practise an
occupation which is no less educational: stealing. This is indeed presented as
the young people’s defence against hunger; so as a rule it is food which they
steal. We might be tempted to charge Xenophon with illogicality, insofar
as these larcenies are a means of escaping from the much-vaunted diet; but
there is no real contradiction, so evident is it that the author thinks that the
tew food supplements thus acquired do not change the essential in any way,
no more than the supplements brought to the common meals by hunting,
where the ‘extras’ (epatkla) do not compromise the austerity. In fact, since
hunger and stealing are 2 priori equally incomprehensible forms of behaviour
for us in an educational context, it seems to me impossible to shed light on
the one by the other.

For Xenophon, stealing is a consequence of hunger, but it also has its own
justification: this is, once again, the military end. For him, the good soldier
is one who can combine individual initiative with discipline and team spirit.
Likewise, the young thief must both act by himself, to conceive the theft,
put the plan into action, participate in its realization, and at the same time
command the team who are helping him; thus will he serve his apprentice-
ship in command. If the skill with which Xenophon (alone against all, it is
true) defends the educational value of children’s theft at Sparta is indisput-
able,” we cannot say as much of his sincerity.'” What makes me think this is
not so much the discussion in the Anabasis (4.6.14-15) between Xenophon
and the Spartan Cheirisophos, 4 propos a military position which they have
to capture, concerning the respective aptitudes of the Spartans and the
Athenians for stealing: for this clearly develops in a joking tone, between
two men who know each other well and respect each other; it remains on the
surface of things and does not provide any real criticism. On the other hand,
in a passage of the Cyropaedia (1.6.31 ff.), where the question of whether the
teaching of deceit and cunning should be part of education is very seriously
posed and discussed, the answer is clearly negative. The position which
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he adopts here, then, does not correspond with his personal opinion; it is
dictated to him both by his apologetic aim and by the anxiety, common
amongst all writers, that his argument be coherent, an argument which
maintains that, wherever it departs from the common Greek way of doing
things, Spartan practice is right.

In §8, the exposition takes the form (very common in the ‘Old Oligarch’)
of a discussion with an imaginary interlocutor. The paradox of the punish-
ment of thieves (they are compelled to steal, then they are punished for so
doing) is explained with ease. It is in this connection that the allusion to the
theft of cheeses ‘at the sanctuary of Orthia’ occurs in §9. The juxtaposition
shows that Lycurgus acted in a coherent manner: there too it is compulsory
to steal, and there too one is ‘punished’ (with the difference that 2// definitely
receive blows, as is shown later by the reference to suffering). Having been
explained by its classification under the rubric of prescribed and punished
theft, the rite is also justified in itself: it is a test. Whoever passes it best gains
a double benefit: he acquires lasting glory (which makes it possible that the
title ‘victor at the altar’, bomonikas, already existed and was highly valued
in the classical period), and, in proving his agility and determination, he
succeeds both in taking more cheeses and in receiving fewer lashes. We find
the same idea again in connection with war, in 9.2, and earlier in Tyrtaios (fr.
11.11-13 W): those who fight the best have the best chances of survival.

§§10-11 The delegation of authority

This theme is introduced by what looks like a return to §2, on the paido-
nomos. Xenophon indicated there that the paidonomos was accompanied by
assistants carrying whips; he seems here to pursue this account by adding that
he also had other deputies, which all citizens are, matters being presented as
if, as a rule, the paidonomos was supposed to be present wherever there were
boys. Thus any citizen who finds himself present automatically becomes the
magistrate’s delegate: this is what is meant by the phrase at the end of §10
about respect for magistrates at Sparta (a theme which will be developed in
chapter 8).

Here Xenophon might appear to diverge from his main theme, which is,
we must remember, Sparta’s originality. But there is another exposition of
the delegation of authority, in 6.1-2, and this is clearly subordinated to the
theme.

6.1. évavtia ye unv &yvem kol tdde 1ol mhelotolg. év puev yap toig dhhalg TOAeoL
TV £ovtod £kootog kol maldwv kol olket®dv kal yonudtwv doyxovow: 6 8¢
AvkoDpyog, katookegvdoor Bovhduevog wg Gv undev Prdmtovieg dmolavoLéy
TL ol wohttan AN wY dyabdv, émoinoe maidwv Ekaotov duotwg TV £avtod
Kol TV dMotpiwv doyew. 2. dtav 8¢ Tig €idff 8TL obToL Tatépeg elol TOV
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Tatdov, Gv avtdg dpyer, dvdykn oVtwg dpyew Momep dv kol TdV fovtod
dpyeobatr Boviotto. v O TIg malg TOTE TANYAS AAB®V VT’ GAAOV KkoTelmT
TPOG TOV TTATEPA, aloyPOV 0Tt W) oVK dAhag TANYAS EuBdAlewy T viel. oVTw
TLOTEVOVOLY GAMIAOLS UNdEV aloyEOV TPOOTATTEW TOTG LGV,

6.1. Here are some more points where Lycurgus decided the opposite to
most people. For in other cities, each is master of his own children and slaves
and possessions; but Lycurgus, wanting to arrange things so that citizens,
without doing any harm, might to some extent gain mutual enjoyment from
their possessions, decided that each man would have control over other men’s
children just as over his own. 2. Nonetheless, when someone knows that the
children over whom he has control themselves have fathers who have the same
right, he is obliged to control them as he would want others to control his own.
If a child who has been beaten by another father reports this to his own, the
latter is obliged, on pain of dishonour, to give him further blows; so great is
their confidence in one another that no one will ever give any dishonourable
order to the children.

What we have here is another facet of the subject treated in 2.10: it is no
longer the delegation to every citizen of the paidonomos’ authority (and so
that of the city), but the communization of paternal authority. The context
is, moreover, what we might call ‘communal practices’ in regard to certain
categories of owned property (slaves, dogs, horses, provisions), possessions
which children are thus considered to be part of." The frame of reference,
then, is not the same: in 2.10 the scene is necessarily set out of doors, while
in 6.1 it is rather inside the oikos. In 6.2, Xenophon carefully lays out how
the reversibility of the community relationship automatically works against
any abuse of authority. This custom is evidently a striking novelty in relation
to the norm in Greek cities. The delegation of the paidonomos’ authority
seems less peculiar, but what it suggests is less a communization of children
than anxiety for constant surveillance, which is indeed a distinctive feature
of Spartan education. This is so true that Xenophon seems to explain the
organization of the boys into groups (the i/ai), placed under the authority
of the eirenes, exclusively by this same anxiety."” In reality, anxiety for
permanent authority explains neither the existence of these groups nor the
eiren’s command: they are teams which have a certain autonomy, the absence
of adults is not occasional but structural, and they do indeed need a leader.
What might need explaining is the fact that this leader is not an adult, nor
a member of the group; there is something here which stems from the very
status of the eirén in society.

§§12-14 Pederasty
It is not by chance that this point is approached last and rather reluctantly
by Xenophon. This is, I would say, the author’s most serious difficulty. It is
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not the greatest, because justifying the fact that theft was included in the
‘compulsory subjects’ was technically more difficult, while for pederasty
there existed an obvious answer, the very one which Xenophon gives. But it
is the most serious, because if theft might look like a rather outlandish side-
issue, pederasty matters a great deal more. A pederastic relationship (that
is, between a boy between, say, twelve and eighteen years old and an adult)
could only be approved, by a philosophical disciple of Socrates, as a kind
of crowning of the educational process, on the imperative condition that
it remained chaste: this is precisely, he says, what happened at Sparta.”® He
qualifies it as ‘the finest education’ (kadliotn mawdeta, §13): that is, for him it
played an essential role in education. However, iz fine he shows himself rather
defeatist about his ability to convey his convictions concerning chastity at
Sparta, doubtless because he was very aware of going against the tide.

Here, Xenophon cannot easily maintain that the Spartans’ practice (as he
presents it) was the opposite of other Greeks’. Indeed he says himself, with
supporting examples, that cities” approaches to the subject were extremely
diverse. What the Spartans do is rather exactly in the middle: neither
absolute prohibition nor complete licence. On the other hand, the pederastic
relationship is not presented here as compulsory, nor as institutionalized,
which obviously would make it more difficult to justify. It is described as the
result of free choice — and this being, apparently, the act of the single adult:
this last point surely corresponds to reality.

The concluding formula ‘such is my account of education amongst the
Spartans and amongst other Greeks’ seems to indicate the end of the discus-
sion of education in the Lak. Pol.; the discussion is all the more firmly closed
because this phrase makes a ‘ring’ with that of the beginning: ‘I want to
explain too how children on both sides are educated.” However, the most
widespread view is that we only have here the account of the education of
paides, and that chapters 3 and 4 provide the sequel concerning the other age
categories. We must then ask ourselves about the status of this chapter 2 and
its function in the treatise.

There is no doubt that, although there may be no (or little) further
mention of them later, some of the aspects of education described and
justified here are again present at later stages: the authority of the paido-
nomos, the delegation of authority, and above all the pederastic relation-
ship.” On other points, at least as far as the paidiskoi are concerned, the case
ranges from doubtful to probable, without being confirmed: belonging to
a ‘team’, sparsity of clothing, practice of theft (at least in the form of the theft
of cheeses). It is tempting to say, then, that in chapter 2, rather than simply
the education of paides (a term which can indeed, taken in its wider sense,
include paidiskoi), it is either the most striking features' or, perhaps rather,
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the most criticized aspects of the education system as 2 whole which are
explained and justified; and that the discussion of education is pursued later
in the exposition of features particular to each age in turn. But why, then,
this concluding formula at the end of chapter 22 Do we have here something
like hesitation on Xenophon’s part in the conduct of his account? It is not
necessary to posit such a thing: we can rather say that at the end of chapter
2 ‘properly so-called’ (or rather ‘commonly so-called’) paideia finishes, that
of paides. At the age reached at the beginning of chapter 3 paideia amongst
other Greeks finishes, as §1 of this chapter strongly emphasizes. From here
on, therefore, it becomes impossible to make a systematic comparison
between Spartan education and the systems of other cities, because in them
past this age there is no longer any education at all.

Chapter 3

1. Otov ye unv ék maidwv eig 10 uepaktodobal gkBaivoot, mvikadta ol pev
GAhoL Tavovol uev Ao Todaywydy, mavovol 8¢ dmd SLduoKdAwY, doYoVoL
8t 00déveg £TL aTdYV, AAL avtovduovg dgLdow: 6 8¢ AvkoDpyog kal TouTtwy
tévavtio £yvo. 2. kotouadov yip tolg THAKOVTOLS UEYLOTOV pEv @odvnua
gupuouevov, udhiota 8¢ VPpwv Emrohdlovoay, toyvpotdtog 8¢ émbuuiog
TOV 1d0vOV TopLotauévag, tnvikadto mielotovg pév mdvovg ovtolg émépale,
mheloty 8¢ doyoriov funyavioato. 3. émbeig &¢ kal € Tig Tadta @vyor,
undevog £t TV KDV Tuydvely, €moinoe Wy udvov tovg €k dnuociov AN
Kol Tovg kndouévovg ekdotwy Empehelobar wg wy drrodethdoavteg AdAKLUOL
movtdmaow év Tf OAeL yévowto. 4. mpdg 8¢ ToUTolg TO aldetobal toyvpdg
gupuoldool fovkduevog avtolg kol €v tolg 0d0lg émétakev ¢vidg uev tod
tuatiov 1o yelpe Exetv, owyfi 0¢ mopeveobal, meplPrémery 6¢ undanol, GAL” adTd
T4 PO TOV TOdDV Opdv. EvOa &1 kal dfhov yeyévntol &tL TO dppev pULov Kal
elc 1O owppovely Loyvpdtepdv 0Tt The Onhelag gooeme. 5. ékelvov yodv frtov
UEv &y goviy dkovoolg fi TV ABivary, fttov & dv Suuato HETOoTEYILS T
TOV YOAKDV, aidNUOVESTEPOVS & v avTolg 1yHoolo Kol adTdV TV £v T0lg
Oardpolg mopbévav. kal £relday elg To QLAMTLOV e dplkwvtat, dyamntov odTdv
kol 10 ¢owtn0gv drodoat. kal TV uév ad modiokwy oltwe Emepnehrion.

1. When they leave the category of children and enter adolescence, this is,
amongst other Greeks, the end of pedagogues, the end of teachers; no one
is in charge of them any more, they are left free. On this point too Lycurgus
took the opposite decision. 2. For having noticed that it is at this age that the
temperament is the most arrogant, insolence the most frequent, and desires
the most violent, it is on these that he most imposed harsh exercises, for these
that he organized the most complete absence of respite. 3. In prescribing also
that anyone who shirked these obligations would have no further share in the
‘good things’, he contrived that not only the city representatives but also those
responsible for each boy would see to it that he avoided bringing complete
dishonour on himself in the city by cowardice. 4. Furthermore, wishing firmly
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to inculcate reserve, he prescribed that even in the street they should keep their
hands under their cloak, walk in silence, and, instead of looking around them,
they should keep their gaze fixed in front of their feet. In this way he proved
that the masculine sex prevails over the feminine sex even in modesty. 5. In any
case, you would hear stone statues talking sooner than these youths, and see
bronze statues turning their eyes; you would judge them even more reserved
than virgins in their wedding chamber. And when they come to the common
meals, they confine themselves to answering the questions put to them. This
then is the way in which Lycurgus dealt with paidiskoi.

Like the one before, this chapter is clearly delineated by ring composi-
tion: ‘when they leave the category of children and enter adolescence...this
then is the way in which Lycurgus dealt with paidiskoi’. This chapter too
is constructed on the contrast between Sparta and other cities, but this
contrast changes in nature: it no longer operates separately on each point,
but concerns the chapter as a whole, for, says Xenophon, outside Sparta there
would be nothing to say about the education of adolescents, because there
is none. Thus formulated the declaration is perhaps surprising: Xenophon
knew very well that at Athens, for example, education extended through
adolescence for some young men. However, what the author has in mind is
not simply education but the fact that the city deals with these youths, that
it is compulsory and that strict discipline is imposed on them. As in chapter
2, it is not a matter of instruction but of real education.

The structure of the exposition is simple: §1, the contrast between Sparta
and other cities; §2, the severity of discipline and its motives; §3, punish-
ments (the nature of these shows that at this age things become serious, and
that this period already has implications for the whole future of the citizen-
to-be); §§4-5, the enkosmia of paidiskoi, first in the street (a long exposition),
then at the syssition.

At the beginning I have, like Ollier, kept the text of the manuscripts,
¢k taldwv el 10 pewpaktodobar ékxpaivoot, although Cobet, who has been
followed by many others, athetises ¢l 10 peipakiodobai; I shall explain
myself below (p. 89). T also keep, further on, the manuscript reading tév
év 10l Bardpos apBévov. Ollier argued in favour of the text quoted by
Stobacus and by Pseudo-Longinus, tdv év toig d¢buiuols mapbévav,' but
his reasoning seems to me to come up against two objections: first, the pupil
of the eye is designated by kop1j and not by mapbévog, and we would have to
posit that Xenophon had superimposed a play on words on top of a meta-
phor; second, and most importantly, he is here simply picking up the idea
expressed in §4, that the masculine sex prevails over the feminine sex even in
modesty, which shows that young girls are indeed relevant here. As we shall
see later, Ollier misunderstood the exact tone of the text.
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On the level of content, this chapter is even more disappointing than the
previous for those who are in search of information. In §2, the intemperance
of adolescents is a commonplace. It would be interesting to know what the
‘harsh exercises’ (tévou) consisted of, the ‘ceaseless occupations’ (Goyohia) of
the paidiskoi; should we understand them to be more or less the same as for
the paides? Every commentator has picked up on the extremely rhetorical
character of §§4 and 5. The tone is that of a eulogy: 5 simply reprises 4, despite
the variety introduced by the address to the reader and the statue metaphor.
The portrait of the reserved adolescent is itself also a commonplace, which
reappears in every period: hands held under the cloak can be found in Dion
of Prusa and Artemidoros;'” eyes lowered, in a fragment of an anonymous
comic writer quoted by Lucian;'® silence'” is already in Aristophanes.?® This
is nothing other than the stereotype of the perfectly educated young boy, like
Plato’s Charmides. What, for Xenophon, is particular to Sparta is that this
model is imposed by law, and that everyone conforms to it, and not just a few
members of the elite as elsewhere.”!

What gives this very conventional portrait a certain evocative power is
its discretely erotic atmosphere. Xenophon, who in the previous chapter
pleads the cause of chastity, surely has not done this on purpose; but the
simple act of sketching the portrait of modest and reserved young boys, as
produced by a very strict education, necessarily had erotic resonances, the
Greeks being what they were, as much in the author’s unconscious as for his
readers or listeners. It is to such boys, timid and blushing, like Charmides in
Plato’s dialogue, that men wanted to pay court, this virginal modesty that
men wanted to force; such a conquest alone brought the prize. This latent
eroticism is also contributed to by the heterosexual comparisons and allusions
(it is not by chance that the virgins are evoked ‘in their wedding chambers),
év 10lg Burdpolg, something Ollier did not understand), by means of which
the boys are appreciated, according to their virtue, as objects of desire just as
much, and even more (end of §4), than girls. If this commentary arouses some
scepticism, refer to the words of the Just Argument in the Clouds (961-83);
this portrait of well brought up boys produced by the old education is strewn
with erotic allusions which are completely intentional and not in the least
bit veiled. So this ending to chapter 3, like that of chapter 2, is placed under
the sign of Eros.

Stricto sensu, as we have seen, this chapter is not about education, a subject
which Xenophon says he has exhausted in chapter 2. Here it is ‘how Lycurgus
dealt with’ youths, who at the beginning are implicitly called meirakia and at
the end explicitly paidiskoi.** However, several details show that this chapter
is indeed part of the account of education in a broad sense. First, there is
the contrast between Sparta and other cities. Amongst other Greeks, says
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Xenophon, paideia stops at adolescence; whereas, he continues, Lycurgus did
the opposite. In other words, then, the lawgiver, according to him, prolonged
paideia throughout this age range (at least). Next there are, as we have seen,
the features described in chapter 2 which surely lasted (even if this is not said)
throughout adolescence. Finally, there is this ‘programme’ of ‘harsh exercises’
imposed on adolescents by the city, which Xenophon says left them no leisure
time: here is something which very much resembles education.

Chapter 4

1. mepl ye wv TOV HPOVIOV TOA WAMOTO £0mondaoe, voullwyv tovtovs, &l
yévowto ofovg d¢l, mhelotov Pémewv éml 1O dyadov T méher. 2. SpdV oDV,
otc &v udhota guiovikio éyyévntal, ToUTwv Kol X0povS dELAKPONTOTATOVC
YYVOUEVOUS, KAl yuuvikolg aydvog GElobeatotdtovg, ¢vOouley, el kol Tovg
NBOVTag ovuBdrror eig Eowv mepl dpethic, oVtwg Av kal TovTovg £l TAEIoTOV
AgueveloBat dvdpayadiog. Gg odv tovTovg o ovvéPahev, €Enydoouat. 3.
alpodvrar Tolvuv adtdv ol #popol ék TOV dkualoviov Teelg dvdpag: ovToL
8¢ lmmaypétal kahodval. tovtwv & £kaotog Gvopag £KaTOV KATOAEYEL,
StacagnviCwv dtov Eveka Tovg eV mTEoTLUd, Tovg d¢ dmodokiudlel. 4. ol
o0V W) TVYXAVOVTES TV KOOV TTohenoDol tolg Te dmootethaow odTove Kol
Totg aipebelow v avt®v kol mapaguidttovow dhijhovg, édv TL mopd T
KohO vouZoueva pgdtovpydot. 5. koi oty o1 yiyvetor 1 Oeoguheotdtn Te
Kol TTOMTLKWTATN #oig, év 1 dmodédetktal uev & Set molely Tov dyaddv, ympig
& tkdtepor dokodow dmwg del kpdtiotor £oovial, £av O TL Oy, kab’ Eva
dpfEovot Tf wdrel wovti oBéveL. 6. dvaykn & avtols kol eVeEiag Emuehelodat.
Kol yop suktevovol dud v Epwv dmmov dv ovuBdiwor dLaAvewy uévtor Tovg
Lo oUEvVous g O TAPAYEVOUEVOS KVPLOG. v OF TG Aeldf] T( StodvovTt, dyel
aUTOV O TALdOVOUOG £l ToVg £pdpovs: ol 8¢ Tnurodol ueyaieiwg, kablotdval
Bovhéuevor gig 1O wimote dpyny 100 un melbeobor tolg véuolg kpotfioal. 7.
tolg ve wyv Ty 1NNtV Mhiktov memepakdowy, €€ OV 1om kol al uéyiotal
dpyai kabiotavror, ol uev dhhor “EAnves dgeddvieg autdv 1O toyxvog £t
grmuperelofal otpateveobol dpweg avtolg émtdttovowy, 6 8¢ Avkolpyog Totg
mAtkovTolS vomuov £oinoe kdAALOTOV glval TO Onedy, et wj T dnudolov
Kwhvot, 8we dVvawTo Kol obtol undév fTTov TOV NRMOVIOV GTOATLOTLKOVC
TOVOVS VITOPEPELV.

1. The hébontes were the object of his greatest concern, on the principle that
if they were to become what they should, they would clearly incline the city
towards good. 2. So, seeing that it is when the strongest competitive spirit
exists that choirs are most worth listening to and gymnastic competitions
most worth watching, he thought that if he made the hébontes also compete in
virtue, they would achieve the height of valour. I shall explain how he achieved
this. 3. Amongst those of them who are at the height of their development, the
ephors chose three men; these are called hippagrezai. Each of them draws up
alist of a hundred men, explaining why he is choosing some and leaving others
aside. 4. Those who do not win this honour think of both those who have left
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them aside and those who have been chosen in their stead as their enemies;
because of this, they mutually spy on each other, in order to see if they are
committing some act contrary to what is considered good. 5. This is how the
rivalry dearest to the gods and most worthy of citizens is instilled; it makes clear
what a good man must do; each of the two groups trains independently to be as
good as possible and to defend the city, if the need arises, with all their might.
6. They also have to watch their physical fitness. Indeed, their rivalry pushes
them to fist-fights wherever they encounter one another. However, anyone
who comes upon them has the right to separate the combatants. If one of them
refuses to obey this arbiter, the paidonomos brings him before the ephors; they
punish him with a heavy fine, with the intention of inducing him never to let
anger prevent him from obeying the laws.

In §1, Xenophon announces an account of the way in which Lycurgus
organized the category of hébontes. The content of the chapter does not
match this programme. The account really just develops one theme, that
of rivalry between the young people.”® Everything we know about Spartan
society shows that competition was a permanent feature from childhood
to election to the Gerousia; but Xenophon thinks that it is at the age of the
hébantes that it is the most pitiless, because it is then that the ‘career’ of those
who are only future citizens becomes apparent (something which is entirely
possible). It is probable that what struck him most about the hébintes was the
extreme tension which ruled amongst them, and he wants to show that this
tension is not a result of the young men’s temperament, but that it is intended
and organized by the laws themselves. This is a paradox, for the laws generally
organize order and concord rather, and Sparta built her reputation on
precisely this (eunomia). That is why Xenophon insists so much on the fact
that it is a ‘good rivalry’, the best for the gods and for the city (1 feogireotdm
T kal ohtkwtdn £p1g) because its object is the city’s good, and because of
this it points the city towards good. It is not enough to say, as Ollier does,**
that Xenophon here ‘recalls’ a passage of Hesiod (Works and Days 17-26):
it is a reference; he borrows the idea from it by transposing to the political
sphere what the poet applied to the sphere of work and the craftsman.” It
remains for Xenophon to demonstrate that this rivalry results from love
for the city and not from individual ambition, and that it is a good thing to
direct all the energy of both those who are recruited as hippeis and those who
are rejected (because he strongly emphasizes this reciprocity) towards the
preparation and execution of apparently pointless confrontations.

This theme is implemented in a particularly rigorous fashion in a struc-
ture which alternates theoretical considerations on the good civic eris and
concrete facts — for there is in this chapter some real information, as much
about the selection of the hippeis as about the brawls amongst the youths.
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§2, theoretical: the usefulness of emulation, familiar in the case of choirs
and sporting contests, less so in the case of the good of the city. In each
case, it results in a raising of the level of performance.

§§3—-4, application to Sparta: the recruitment of hippeis and the rivalries
which ensue.

§5, theoretical: these rivalries benefit the city, because they make everyone
aspire to excellence, especially in combat.

§6, application to Sparta: the physical aspect and its limitations.

This to-ing and fro-ing between theory and practice is effective, and, if you
accept the author’s presuppositions, convincing.

The choice of the theme, and the fact that Xenophon sticks to it rigor-
ously, have curious consequences. The hébontes surely did have numerous
and important activities; but Xenophon chooses only to mention these
rivalries and brawls, as if these were their only occupation. Because of this,
the hippeis’ tasks and the importance of their role in the functioning of the
state are completely obscured. Not only does the author suppress everything
but the fact, the process, and above all the consequences of selection, but
the institution is presented in such a way that we might think the setting of
the youths in competition was its only aim. To the unsuspecting reader, the
hippeis are thus in danger of appearing to be a pseudo-institution, a ‘joke’
institution — which is evidently not what Xenophon thinks, who knew it and
understood its importance, as is shown by his account of the way in which
the conspiracy of Cinadon was put down (Hell. 3.3.9). Such is the distor-
tion produced by the fact that here, as throughout the treatise but perhaps
even more clearly here, his discussion is entirely governed by ideology. The
hippeis are not even named (as in Hell. 3.3.9, their name has to be deduced
from that of the hippagretai), a typical example of the author’s intellectual
attitude, which is not at all concerned with transmitting information: this is
assumed to be familiar.

Why has he chosen this theme of rivalry? Doubtless, as I have said, he
was really struck by the tension prevalent amongst the hébontes — we can
credit him with this. But he had other reasons, connected to the logic of his
account. First, this theme fits perfectly with his general idea, which is that
Lycurgus did completely the opposite to other Greeks. In other cities, the
ideal is harmony amongst citizens and submission to the authorities: here we
see the young vowing surely fierce and durable hatreds against one another,
and rebelling against the choice made by the authorities. The other reason
for this choice, less evident but undoubtedly decisive, is Xenophon’s desire
to reply, without saying so, as he does elsewhere, to the critics.? It is casy
to imagine how Sparta’s adversaries who were familiar with these customs
might have exploited them, protesting against the perversion represented by
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the obligation placed on the youths, including those who had been chosen,
to devote all their energy to these quarrels; against the spying and, abso-
lutely without doubrt, the informing which it entailed;*” against the physical
brutality which was deployed therein.”® He is particularly careful to reply to
this last point, by showing that this use of force was beneficial to the physical
condition of those concerned, and that it was limited by very precise rules,
so that it could not entail serious consequences.

In the end, Xenophon comes out rather well from this dangerous exercise,
but he cannot remedy the weakness of his thesis itself, that the behaviour
imposed on the hébontes by custom is an example par excellence of the good
eris. As Birgalias has shown,” there is not a great deal in common between
the agonistic spirit cited as a model in §2 and the rivalries of the Spartan
youths. The agon takes place between two men placed on an equal footing
in which the better man wins; here there is no equality, because the choice
of the better man is made beforehand. To be sound, rivalry has to take place
before the decision, and this, taken under conditions accepted by all, puts
an end to the competition; here, on the contrary, competition is born of
the decision and takes place in a ghastly context, in a spirit of revenge and
jealousy. Informing, ambushes and evil blows of all kinds take the place of
rules of the game. These practices, which Xenophon wants to make us accept
as bouts of virtue, in reality show Spartan education in its worst light. Trans-
posed to the political sphere, such behaviour would make of each election
to a post of responsibility the start of an endless struggle where anything, or
almost anything, would go.

Conclusion

Is it legitimate to make chapters 2—4 (with 6.1-2), thought of as a whole,
into an account of the Spartan education system? If this was the case, it would
be the longest section of the treatise after that on military matters, and this
length would have to be explained either by Xenophon’s early awareness
(before Plato and Aristotle) of the importance of the role of education in
the city’s system, or (perhaps rather) by the number of criticisms which
were current on the subject. We have seen that the concluding formula of
chapter 2 announces the end of the account of paideia; on the other hand, the
introductory phrase of chapter 5, ‘I have explained in outline the measures
enacted by Lycurgus concerning each age-group (& uév odv écdotn fhuiq
¢vopotétnoev oyedov elpntar)’, indicates that for the author, if chapters 2-4
do indeed form a whole, its subject is not exactly education, but the regula-
tion specific to each age-group,* chapter 2 alone treating of paideia proper. In
practice, it seems to me that this comes to the same thing. Certain features, as
we have seen, link chapter 3 to this account of paideia, and do so even in the
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author’s mind. The same goes for the hébontes: of course, they are physically
adults and fight in the army, so much so that it might seem strange to talk of
paideia in connection with them; but they still do not lead an independent
life, they are closely supervised and they undergo a ‘breaking in’. The most
significant thing, as far as they are concerned, is the role of the paidonomos in
§6: for Xenophon, it goes without saying that the hébontes are his responsi-
bility, even if he does not have the power to punish them and for that he has
to transfer them to the ephors. All in all, then, I believe that it is legitimate
to think that, for Xenophon, final departure from the education system only
took place on departure from the category of hébontes; but this departure was
progressive, as their introduction into the life of the city was progressive.

The apologetic aspect
Xenophon’s aim was certainly not to describe the Spartan education system,
even summarily. There is no information in his text on the annual age classes,
on the age of entry into his categories, on the way time was spent and the
subjects taught.’' He keeps to the programme announced at the beginning:
to show the singularity and the excellence of Lycurgus’ laws, only possible
cause of Sparta’s greatness. This theme structures the treatise until 10.8, where
his account seems to be closed by the phrase however ancient they may be,
[these laws] are still at present completely novel for other Greeks; the most
surprising thing of all, everyone praises such customs, but no city can imitate
them’? In fact, this theme is absent from chapters 11-14, but it reappears
briefly in 15.1. Up until the end of chapter 10, then, the account is conducted
with the rigour of a demonstration, in which chapters 2—4 are just a step.
This theme is a theme of praise, and, in fact, the tone is sometimes the
eloquent one of the enkimion; tor example, on the discipline of the paidiskoi.
But the discussion is most often a defence plea, the organization of which
seems to be dictated less by the logic of a plan than by the argumentation, in
the form of alist of critical points, of Sparta’s detractors; whence the often
enumerative pace of the exposition. Is this defensive character specific to the
account of education? It is difficult to say, because we do not have any other
criteria for judging it than what we gauge to be the zone of each passage.
It seems to me that the defensive tone can be found in other places in the
whole made up by the ten first chapters: in 1.3-4 (physical exercises for
girls and women; justification — zeknopoiia); 1.7-9 (sharing of women; same
justification); 5.7 (absence of torches; justification — it makes temperance
indispensable); 7.5-6 (nature of coinage; justification — to prevent secret
enrichment); 10.1 (gerontocracy; justification — it encourages the practice
of virtue right up to old age). But it also seems to me that it is in the account
of education, especially in chapters 2 and 4, that the defensive attitude is the
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most frequent. This might correspond to the fact that Sparta’s adversaries
in the fourth century particularly concentrated their fire on her education
system: this is a point we shall have to verify.

On reflection, this defensive discourse of Xenophon’s has some strange
aspects. We might expect that, against arguments which were for the most
part received wisdom, when they were not pure myths, he would re-establish
‘the truth about Spart, by explaining that in reality things were not such as
were believed, or at least that they were not so clear-cut. For example, 4 propos
theft, he could have said that the boys did not steal all the time, but only
on particular occasions; and (for he knew this, since he says it at Anabasis
4.6.14) that they could only steal a certain category of objects. Not at all; he
takes generally accepted ideas just as they are, and tries to turn them around
by making their contents into stages of a eulogistic argument. Yes, the boys
are poorly dressed, and malnourished; yes, they steal all the time, and have
a pederastic relationship forced upon them; yes, the young men spend their
time spying on and fighting against each other; but it is precisely this which
is excellent.

Documentary value

As a consequence of this choice, the Lak. Pol. is often very disappointing as
a documentary source. This is not a/ways the case. In chapter 2 we find some
precise but allusive information, given as if unintentionally, for example
on the paidonomos and his assistants, on the ritual at Orthia’s sanctuary, on
the role of the eirenes, on the delegation of authority; the same in chapter
4, on the selection of the hippeis and on the limits imposed on the brawls.
But, alongside this, chapter 3 is almost pure rhetoric, the only information
worthy of mention being the introduction to the syssition. In chapter 2 we
find quite an alarming catalogue of generally accepted ideas reproduced
wholesale, which might make us doubt whether the author had ever actually
been to Sparta and was really familiar with Spartan education.” It is not that
I really doubt that Xenophon is the author of the Lak. Pol., far from it; but
he believes that it is possible to convince without informing.

Insofar as Xenophon does so, what sort of Sparta does he describe? It is
generally thought that, beyond the Lycurgan fiction, it is the Sparta that he
knows, the Sparta of his time. The beginning of the treatise clearly indicates
this: the situation he is reflecting upon is the current situation, that of a city
very poor in citizens. Chapters 11-13 and 14, on the kings and the army,
manifestly describe contemporary reality. In the chapters on education, the
tense employed is the present, but this is fairly rare when it comes down to
it (2.8 and 10; 3.5), except in chapter 4, where, in §§3-6, it is systematic.
Xenophon most frequently adopts ‘Lycurgus’ point of view’, which leads
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him to use a past tense; this interweaving of tenses clearly demonstrates
that for him there is no difference between the Sparta he knows and that of
Lycurgus.**

Such is our principal, and almost sole, source.

ARISTOTLE
Lakedaimonion Politeia
All that is left of the exposition which Aristotle, in his Lakedaimonion
Politeia, devoted to education is the very brief extract-summary preserved
by a second-century BC epitomizer, Herakleides Lembos (fr. 13 Dilts = fr.
611.13 Rose).

TEéPovoL d¢ T Tékva Hote undémote TAnpody, (va ¢0iCwvtal dvvaobal mewvijv.
£0iCovol 8¢ avTtovg kol khémtewy, kol TOV GAOVTO KOAGTovol mAnyalts, v €k
TOVTOV TTOVELY KOl AypUITVELY SUVWVTOL £V TOTG TTOAEUIOLS" HEAETMOL &E eVOVG ék
Tatdwv Boayvhoyely, elta SUUEADS KOl OKMOITTEW kal oKMITTECOAL.

They feed the children in such a way that they are never full, so that they learn
to endure hunger. They also teach them to steal, and punish with blows anyone
who lets himself be caught, to make them better able to endure fatigue and lack
of sleep in the face of the enemy. From childhood they learn to speak briefly,
and then both to joke and be the subject of jokes.

This fragment is rather disappointing, both in its brevity and because it
does not add any (for us) new information. It is divided into two parts. The
first, on diet and theft, is directly inspired by Xenophon, both in its meaning
and, partly, its formulation.

undémote mnpodv, cf. dg vd TAnouovig wirote PapvvesBar (2.5);

dryovmvely, cf. kal vuktog dypvmvely (2.7);

¢v 1ol moheulole, cf. mokepkowtépovg (2.7);

1OV dhovta kohdCovot nyate, cf. modhdig mhnydc éméBale T@ GALoKOUEV®

(2.8).

The second part treats a subject which is not tackled by Xenophon, and
which we might be tempted to say only appears for us in Plutarch; but this
would be to forget Plato’s eulogy of the teaching of ‘laconism’, which he
considers to be Sparta’s great success (Protagoras 342d-343c). Plato also
speaks of joking words, but not jokes made ad hominem. Plutarch will reca-
pitulate the two themes of brief speech and joking.

The main interest of this extract is to attest that Aristotle devoted an expo-
sition to education in his Lak. Pol.; the opposite would indeed be surprising,
Spartan education being the subject of eulogies in the fourth century, but
also of criticisms, and Aristotle, following Plato, being persuaded of the
importance of education for anyone who wants to build a stable society.

22

Return to Table of Contents



Documentary sources

These few phrases do not allow us to construct a precise idea of what this
exposition looked like. We can see that it was not solely devoted to customs
linked to education, but also evoked, at least in part, related teachings. Did it
also tackle its structures and organization? Herakleides’ inadequate extracts
do not tell us. It is probable, in any case, that Aristotle’s account was used by
hellenistic authors, and perhaps also by Plutarch.

PLUTARCH

Life of Lycurgus

The problem which concerns us here is establishing whether Plutarch’s text
transmits, at least on certain points, information dating back to the fourth
century, and can because of this be used as a complement to Xenophon to
reconstruct a picture of the classical education system. It is in any case evident
that in Lycurgus he is following Xenophon very closely on the subject,
especially borrowing his plan, to the extent that we get the impression that
while writing he had Xenophon’s treatise if not before his eyes, at least in his
memory. But he adds a great deal, especially on the subject of organization,
and nowhere is he content simply to copy. A significant example is given by
what he says about the rite at Orthia’s altar (18.2). He talks about it because
Xenophon talks about it, but there the resemblance ceases. He cannot say
the same thing, he cannot use it in the same way, because, in the meantime,
the ritual has been profoundly modified (so much so that what Xenophon
says about it must have seemed enigmatic to him). He does not talk about
it in connection with theft, but in connection with hardening to suffering
— atheme which Xenophon also develops, but in the commentary which
follows the reference to the ceremony. Nothing could better show how far
Plutarch is from beinga servile imitator.

The gap between Plutarch and Xenophon

This gap is immediately obvious: a difference, first, between the literary
genres used, each with very strong constraints; a difference of period too,
which means different points of view — on the one hand, that of the involved
theorist, on the other, that of the antiquarian. The two authors have in
common, however, an important characteristic: admiration for Lycurgus’
Sparta. But what Plutarch says about education is much closer to a descrip-
tion. Information is not assumed to be known, it is supplied, if necessary by
means of autopsy.”> A few fragments of justification are present, and come
from Xenophon: on theft (17.6); on the dietary regime, but with a developed
and updated medical commentary (17.7-8). Naturally, Plutarch’s text does
not have the defensive tone of Xenophon’s, since the Spartan education
system was no longer under attack in his time.
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