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    1. INTRODUCTION


    Why should one write on the Lutheran education in the south of Brazil? is a question that is posed along these fifteen years of research studies about this topic, and now it becomes the central issue of this work. In addition, what is the meaning of a Christian education nowadays, considering the Lutheran point-of-view?


    The topic “Lutheran Education in Brazil” was the theme of a paper written in 1983, with its origins in disturbing decisions. Even after the decisions, the theme is still disturbing. In 1987, this topic was transformed into the theme of a Master’s dissertation, which in the year of 1992 was entitled: “The Lutheran Education in Brazil: A Study on the Historical and Sociological Development of the Lutheran Schools in Paraná (1853 - 1992).” Now, in 1999, this dissertation delimits its scope to the context of south Brazil.


    This work searches for the meaning of the educational action at the Lutheran schools as it is perceived and expressed by their educational leaders. To understand the meaning, it was first necessary to find the answer for the main problem raised by this dissertation: “What are the Christian principles and the pedagogic tendencies and approaches which guide the administration of the Lutheran confessional schools in south Brazil?”


    To delimit the scope of this work, the data collected were published from 1824 to 1997. The year of 1824 was chosen because it was the year of the arrival of the Lutheran ideas to Brazil, together with the German immigration. And 1997, because the sources consulted have dealt with the subject of this dissertation up to that year.


    The search for the meaning of a confessional school today in the south of Brazil is justified, considering the following ideas:


    - The confessional school is a model of an organization which coexists at the present time with other Brazilian models: the public, the private (managerial type), and the private (community type).


    - In 1996, the new Lei de Diretrizes e Bases da Educação Nacional (9394/96) makes a distinction among those modelos.1


    - The present school organization in Brazil is going through great changes.


    - The confessional schools, by the same token, are in crisis and there is a need to change its organization.


    Thus, to study the model of the confessional school and to try to understand the organization and the reasons the leaders choose for its administration become important in the present Brazilian context.


    It was not possible to consult sources published by renowned publishing houses in Brazil. The material collected was obtained at the libraries of the Lutheran Churches, especially in the collections of the Colleges of Theology, as it will be become clear throughout this work.


    The objectives of this research are thus defined:


    - To consult primary sources in order to select the educational principles, according to Luther.


    - To describe the main tendencies and pedagogic approaches which influenced and influence the administration of the schools in the south of Brazil.


    - To select, starting from the publications of the Lutheran churches and other similar sources, the leaders’ orientations on the educational principles, according to Luther and to the administration of schools.


    - To analyze the speeches published by the leaders of the confessional schools, in the historical contexts of the tendencies and pedagogic approaches.


    - To understand the meaning of a Christian education, under the Lutheran perspective, for the organization of a confessional school today.


    It is expected that this study may contribute for the organization and administration of formal and informal schools of the Christian educational administration. Especially it is expected that this thesis can contribute to highlight the meaning and the mission of a confessional school today.


    For this reason, it is used, in this text, a language that is common to all the Christian educators in Brazil.


    1.1 METHODOLOGICAL INSPIRATION BASED ON MAX WEBER


    A study was elaborated to choose the method and methodology that would be appropriate to analyze the object under investigation.


    Several authors classify research as having a quantitative and a qualitative character. These are the two paradigms that would separate human and natural sciences from other sciences.2


    Considering the descriptive character of the analysis of documents for this work, it was taken, as basis, the qualitative approach.


    Trying to deepen the studies on qualitative research, an analysis of the authors’ ideas was made, to adapt them to the analysis of data collected in documents. The authors consulted refer to qualitative research and participant observation.


    Studies point to the tendency of approaching the quantitative and the qualitative paradigms. In the case of the qualitative research, one would be working with nominal scales: categorizing key words.


    Besides the qualitative approach, the method of data analysis, the theoretical reference denominated “understanding,” was chosen. And Max Weber, as Tragtenberg3 affirms, is a contemporary author.


    In this sense, considering the classic as contemporary, the studies by Weber can be understood as one of the origins of the qualitative research in education. In this thesis, only three Weberian concepts are taken as basis: “social action,”4 “understanding,”5 and “ideal type”6:


    By “action” one must understand a human behavior, no matter if an inner or external behavior or an acceptance or omission, even when the subject or the subjects of the action give to it a subjective meaning. “Social action”, therefore, is an action in which the meaning, suggested by the individual or individuals, refer to the behavior of others and orientates itself in relationship to development of the action.7


    Another concept taken as basis for this thesis, is what Weber considers “understanding” to be:


    5. We can consider understanding: 1. The understanding of the real meaning, thinking of an action (including a manifestation). We understand, for example, in a real way, the meaning of the proposition 2x2=4, because we hear and read (real rational understanding of thoughts); or a fit of anger which is manifested in facial expressions, interjections, and irrational movements (real rational understanding of affection); or the behavior of a woodsman or of anybody who holds a handle to close the door; or the behavior of the one who, with a gun, shoots an animal (real rational understanding of actions). But understand can also mean: 2. Explanatory understanding. We understand, by his motives, which meaning the one who formulated or wrote the proposition 2x2=4, that he did it exactly now and in this context, if we know that he is busy with a commercial calculus, a scientific demonstration, a technical calculus or any other action to which that proposition belongs by its understandable meaning which belongs to this proposition. In other words, this proposition acquires (gewinnt) a connection of meaning understandable to us (understanding of rational motives). We understand the woodsman or the one who shoots, not only in a real way, but from his motives, when we know that the first (the woodsman) executes that action to earn a salary or to cover his own needs or for fun (rational), or because he reacted in an excited way (irrational); or that the one who shoots does it to obey the order to execute somebody or to defend himself against the enemy (rational), or as a vengeance (affective and, in this sense, irrational). Finally, we understand an act of rage and its motives when we know that behind this action there is jealousy or envy, vanity or honor (effectively conditioned, that is, understanding of irrational motives). All these understandings represent connections of understandable meanings, such understanding is meant as being an explanation of the real development of the action. Explain, therefore, means, in this way, for the science which occupies itself with the meaning of the action, something that can be formulated in this way: the apprehension of the connection of meaning in which an action is included which is already understood in a real way, in what refers to its meaning imagined in a subjective way (about the causal meaning of the term to explain, see number 6 below.) In all these cases, as well as in the affective cases, we understand as subjective meaning of the facts, included the connection of meanings, imagined meaning (we are far from the habitual use of the term) and to think (Meinen) that is, to overcome it, in this alluded meaning, thinking only of the rational and intentional actions which refers themselves to an end. 6. In all those cases, understanding means: interpretative apprehension of the meaning or connection of meaning.8


    Bruyn affirms that Talcon Parson advanced in the sense of understanding the meaning of the theory of action: the basis of the theory of action consists itself in the need to understand the social actions, from its subjective point-of-view, of the people who begin the action.9


    The contemporary studies by Peter Berger and Thomas Luckmann (1995) also present advances in relationship to the Weberian methodological action. Their studies are from 1966. They deepened the question of objectivity/subjectivity in science. Their work is referred to a phenomenological analysis about the Construção social da realidade (Social Construction of Reality). They present a criticism and an analysis of Weber’s writings. However, considering the delimitation of this study, this subject will not be treated here.


    Berger and Luckmann conclude that the sociology of knowledge presupposes a sociology of language, and that a sociology of knowledge without a sociology of religion is impossible (and vice-versa).10


    In an attempt to understand the meaning of the understanding method, studies relied on Weber’s works. A ética protestante e o espírito do capitalismo (Protestant Ethics and the Spirit of Capitalism).11 This work was analyzed to capture the methodology of the method. Thus, when reading the book, a special emphasis was placed on: how did Weber capture the spirit of capitalism? and why did he study Calvinist ethics, and not Lutheran ethics? By means of purification of language and in the construction of concepts, it is possible to find the origin of the ideas. Weber, when describing the origins, builds the sense and the meaning of the concepts. He interprets the concepts in the context of each historical period, and he describes how the concepts keep changing their meaning until they arrive to the concept in the modern sense or in the context of experienced present. This study can be found in the MA dissertation, as mentioned above.12


    The work of the social scientist, under a human perspective, is apparently to discover laws about society. This would be the last phase of understanding. In the sense that the social scientist proceeds with the study of man in society, he discovers cultural logos, a new basis to understand the world. The scientist creates an ethic particular to his methodology. He builds a scientific project that transcends history and the private social systems in which the individuals live. At the same time, it is the methodology that keeps the integrity, the values, and the beliefs of the people who live in this system.13


    LEITE & BECK, in a study developed to understand education as social action, affirm:


    All social action and combined action is considered to have a purpose, an objective that is inherent to the concept of social action. That purpose, that objective is what actually distinguishes an educational social action, combined or not, from another social actions, combined or not. One has in mind that the educational social action has knowledge communication/acquisition as purpose, objectifying the humanization of human beings.13


    In this sense, the understanding of the principles of education according to Luther was taken as the purpose of education. The Lutheran leaders long for guiding the conduct for social action, having in view the proposed Christian principles. With that in mind, the speeches registered in writing were selected. The leaders’ ideas and the Lutheran agents were condensed, taking as basis the five principles especially classified for the construction of the “ideal type.”


    Tragtenberg, interpreting Weber, affirms that “the relationship in a multiplicity of phenomena is a previous condition for the explanation of a historical-social phenomenon, at the same time, it implies the analysis of the multiple relationships that link the phenomena to each other.” Thus, the research area that encompasses analysis should be defined by means of selection: ... So the appearance of the ideal type. For Weber, the specific conceptual instrument to be used in the sociological analysis to apprehend the individualizing element that qualifies the social action in its historical conditioning is the type ideal.15


    Ideal-type is the group of concepts that the specialist of the human sciences builds for research purposes only. Type is a group of common traits. The selection of a type puts in evidence the characteristic elements that distinguish that type from other types. That is to say, the selected element becomes typical. 16


    The analysis presented in the end of chapter 3 and synthesized in the conclusion.


    1.2 COMPREHENSIVE METHOD, QUALITATIVE METHODOLOGY, AND EDUCATIONAL ACTION


    The concepts of Human Sciences, in a qualitative research, rely on descriptions. Human Sciences are an analysis of that which man is and that which he does.17


    In Brazil, the progress of the qualitative approach is demonstrated, among other writings, in the publications of Lüdke and André, 18 and in Ivani Fazenda and her group’s studies.19 In a study about “Evolução da pesquisa em educação” (“Evolution of Research in Education”), Ludke and Andre mentioned that the positivist paradigm and the quantitative model are not satisfactory in relation to the results of the educational research. They emphasize, however, that studies like gathering data, or survey, and the so-called experimental design, have brought great contributions to the educational research. However, the qualitative approach appears traditionally as a different method from those used. And they try to answer to this feeling of frustration. The quantitative data are limited and they offer a general and an instantaneous vision as if they were the photographic capture of a certain moment, or they are variables previously selected with basis in previous evidences.20


    Establishing relationships among the understanding method, as a theoretical reference, and the methodology as a qualitative approach, the argument follows:


    To answer the main subject of this thesis: Which are the Christian principles and the tendencies and pedagogic approaches that guide the administration of confessional schools in the south of Brazil?, it is necessary to look for the origins of the meaning of the agents’ and leaders’ social action in the Lutheran education.


    This work, therefore, tries to interpret and to understand the meaning of Luther’s educational action. And Luther, as one can verify in the end of chapter 2, looks for the origin of educational social action in the biblical precepts.


    In Brazil, the Christian principles, in Luther’s interpretation, were present from 1824, year considered, at first, as the coming of the Lutheran ideas to Brazil, with the first German immigrants’ arrival. For this reason, chapter 3 begins with a description of the Brazilian context of that time denominated “traditional, “ having as fundament the publications that make reference to that period until approximately 1932. From 1824 to 1960, according to the history of Brazilian education, the educators suffered the influence of evolutionism and pragmatism; this period is described as the new school. From 1960 to 1970-1980, the name given to the educational period is Tecnicist School. Up to 1990, Brazilian educators suffered the influence of the historical-critical pedagogy. And at the present time the constructivist approach is the alternative theoretical approach in pedagogy. More specifically, Piaget’s studies. They are considered constructivist.


    It is taken as basis Weber’s concept of social action, that is: the social action presupposes a social relationship, understood as the foreseeable possibility that certain individuals adopt certain behabior,21 and the social action has, as reference, the expectation of other people’s behavior, which takes the agent to build, through the imaginary based on reality, the ideal action through the adaptation of the means to the ends.22. This way, it becomes clear that to understand the educational social action of the Lutherans, it is necessary to analyze the context of each time. And to verify which is the meaning given to the educational principles, according to Luther, in the speech registered in writing by the Lutheran leaders. And this, by means of the analysis of the selected documents.


    For the analysis of the meaning of social action, reflected in the agents’ of the Lutheran action writings, it was necessary to clarify the concept of ideal type. In this thesis, the concept is understood as a resource or a research technique: the ideal type defines the group of concepts that the sociologist builds for research purposes... the ideal type appears as a method of the historical-social sciences, whose object is to capture the phenomena in its singularity.23


    It would not be possible to study all the models of schools. Thus, the option was for the study of the confessional schools. It is useful to clarify that. Since the beginning of the data collection, there was a selection and delimitation of the objects of the research to be studied and analyzed in each chapter. It was built, only for purpose of this research, the five ideal “principles” of education in Luther’s vision. These principles served as categories for the analysis of the selection of documents published by the Church. It is important to emphasize now, that the publications of each Lutheran church, which maintains and organizes confessional schools in Brazil, were intentionally preserved: Igreja Evangélica de Confissão Luterana do Brasil (IECLB) and Igreja Evangélica Luterana do Brasil (IELB). This study covers the confessional elementary and high schools. Before the Law 9394/96, these schools were denominated, in Brazil, respectively: “first and second grade school.”


    The selection of the ideas contained in the publications was based on the categorization of the word-keys contained in the five educational principles, according to presentation contained in chapter 2.


    It can also be affirmed that each historical period of Brazilian education is also a built ideal-type. But in this case, categorization was not of interest. Considering that this study deals with the recent historical context (173 years), new interpretations may occur. And a new analysis on the agents’ speeches and Lutheran leaders can appear.


    Last, to understand the meaning of a confessional education becomes of importance. As well as to understand if the Lutheran’s social action (here understood as that action guided by values) is based on the principles of Christian education and if there is meaning in this kind of behavior (here understood as the speech registered in the documents analyzed).


    Therefore, the understanding grasped here is the conscious action manifested in the speeches. As sociology is conceived as the science of social action, to do science is to understand the attitude of the human action as social action. Thus, to capture the meaning of the Lutheran agents’ and leaders’ educational action is a challenge. The analysis is qualitative once it is limited to understand the speech in each historical context intentionally selected. And, in each context, to realize the meaning of the overt social action, in defense or not of the principles, purposes, and origin of the Lutheran thought, as interpreted in each epoch, starting from Luther’s interpretation.


    When the meaning is understood, which can only happen in a partial and limited way, it would be interesting, as next task, to propose the organization of a confessional school. Following what model? In the meaning understood, that is, in that which facilitated the accomplishment of the ideal proposed in the biblical principles. Would it be a model? It is what this paper intends to do — to analyze and to understand by the interpretation of the selected data.

  


  
    2. PRINCIPLES OF THE LUTHERAN CHRISTIAN EDUCATION


    It is fundamental to understand, especially when talking about Luther’s works on education, the essential issues of the Lutheran Doctrine that determined the pedagogic thought of the reformer.


    In 1530, in the Diet of Augsburg, the Lutheran theologians presented a declaration, prepared by Felipe Melanchthon and revised by Luther, based on the Bible as the only norm of faith and life. This declaration became the basic document of the Lutheran Doctrine. To this document, other writings were added, especially by Luther, as the Catechisms and the Articles of Esmalcalde, which became the confessional documents of the Lutheran Evangelical Church. After Luther’s death, these documents were gathered in a book, published in 1580, O Livro de Concórdia.1


    Having as basis the Lutheran Confessions, the two treaties by Luther that specifically refer to educational principles are: the letter “Aos conselheiros de todas as cidades da Alemanha para que criem e mantenham escolas” (1524)2 and the “Uma prédica para que mandem os filhos à escola” (1530).3 These texts are considered to be classics in the history of education and they have contributed to the creation of Christian humanist schools throughout Europe.


    For this research study, the following works by Luther will be analyzed: Missa alemã (1526), O grande catecismo (1529), and also the Instruções para os visitadores de pastores na Saxônia (1528), written by Felipe Melanchthon, (the plan of this book was revised by Luther, who also wrote the foreword). Instruções have been also been published with Luther’s work.


    It is important to remember the historical context towards which these treaties have been directed. An important factor of that specific time can be observed then: all education was directed towards ecclesiastical formation and the holiness of life was only valued inside the cloister and in complete isolation from the world. As Luther himself affirmed:


    Hitherto, the sophists have shown no concern whatsoever for the temporal government, and have designed their schools so exclusively for the spiritual estate that it has become almost a disgrace for an educated man to marry. He had to hear remarks as such, “Well! So he is turning worldly and does not want to become spiritual,” just as if their spiritual side alone were pleasing God, and the worldly side (as they call it) were altogether of the devil and unchristian. But, in the sight of God, it is they themselves who are meanwhile becoming the devil’s own as happened to the nation of Israel during the Babylonian Captivity; only the despised rabble has remained in the land and in the right estate, while the better people and the leaders are carried off with tonsure and cowl to the devil in Babylon.4


    The new lifestyle that had been emerging in addition to the crisis of all the medieval authorities and the new class, the bourgeoisie, which claimed for the valorization of their activities, demanded an education which were directed towards “the new times.”


    Luther’s proposals regarding the individual’s action in the world and for the world, as a form of adoring and glorifying God and also of adoring the control of creation as a divine order, doubtless found an echo on humankind’s longings.


    Luther knew how to bring biblical truths to the context of the time in which he lived. As a humanist, he also sought, in the past, for solutions and alternatives for the present moment. He selected understandings, analyzing them under the light of his theoretical fundament: the Bible. And left for posterity his fundamental principle, characteristic of that time, of searching for the truth always in the original sources, through the deep study of languages.5


    His selection of contents did not reject the knowledge and science6 of the times, or the knowledge and methods used by the great thinkers of the past.7 All the discoveries were evaluated and used for the interpretation of the Bible.


    Before Luther, the Brothers of the Common Life and other humanists had been extremely concerned about the teaching of the Bible. But Luther presented, in his biblical interpretation, principles that would not be easily contested: sola Scriptura (only the Scriptures) and sola fides (only faith). These principles are the center of the Lutheran doctrine.


    Regarding education, as it has already been mentioned in the first part of this work, Luther traced wide general principles that had their fundament in the Bible. Fundaments, in this work, are the essential issues of the doctrine. For this research, five fundaments were selected. As a criterion for this selection, fundaments, which are specifically related to education, were taken as basis; and, for principle, the issues related to children’s education. Analyzing the documents that were taken as basis, the principles that resulted from each selected fundament are described below.


    2.1 HUMANKIND IN RELATION TO GOD AND THE UNIVERSE


    The fundamental premise is that the Bible teaches that God created the universe and He maintains, governs, and sustains all creation. Humankind is the maximum work of His creation. People were created to praise, to glorify, and to please God, and they accomplish these through their adoration of God and through the control of His creation.8


    According to this fundament, teaching should be directed to forming individuals to adore God. For this, God uses the Church through Priestly Formation. To achieve responsible control of God’s creation, Secular Education is necessary: the preparation for the conscious and responsible performance of the individuals in the preservation of the Gospel, the Church, and the world itself.9


    To conduct individuals towards secular education, God uses first the family, afterwards, the Church and the State as co-responsible. This aspect will be described later on, in full detail, regarding the principles that resulted from the fundament described as number four.


    The Scripture teaches, first, that God created everything, established the laws of the universe and maintains, governs, and sustains all His creation. The greatest work of His creation is the human being to whom God gave the control of the universe. The human being was created to praise, to glorify, and to please God.10


    However, humankind that
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