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Get the most from this book

Everyone has to decide his or her own revision strategy, but it is essential to review your work, learn it and test your understanding. These Revision Notes will help you to do that in a planned way, topic by topic. Use this book as the cornerstone of your revision and don’t hesitate to write in it — personalise your notes and check your progress by ticking off each section as you revise.

Track your progress

Use the revision planner on pages 4 and 5 to plan your revision, topic by topic. Make a note when you have:


•  revised and understood a topic

•  tested yourself

•  practised the exam questions and gone online to check your answers and complete the quick quizzes.
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You can also keep track of your revision by noting each topic heading in the book. You may find it helpful to add your own notes as you work through each topic.

Features to help you succeed
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Examiners’ tips and summaries

Expert tips are given throughout the book to help you polish your exam technique in order to maximise your chances in the exam. The summaries provide a quick-check bullet list for each topic.
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Typical mistakes

The authors identify the typical mistakes candidates make and explain how you can avoid them.
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Now test yourself

These short, knowledge-based questions provide the first step in testing your learning. Answers are at the back of the book.
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Definitions and key words

Clear, concise definitions of essential key terms are provided where they first appear.

Key words from the specification are highlighted in bold throughout the book.
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Exam practice

Practice exam questions are provided for each topic. Use them to consolidate your revision and practise your exam skills.
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Online

Go online to check your answers to the exam questions and try out the extra quick quizzes at www.hoddereducation.co.uk/myrevisionnotes
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My revision planner

1  Education


     1.1 The role and functions of the education system, including its relationship to the economy and to class structure

     1.2 Education, social class, gender and ethnicity

     1.3 Relationships and processes within schools

     1.4 The significance of educational policies



2  Theory and methods


     2.1 Types of method and data

     2.2 Primary research methods and sources of data

     2.3 Secondary research methods and sources of data

     2.4 Research design and factors affecting choice of method

     2.5 Social theories

     2.6 The nature of sociology and the relationship between sociology and social policy



3  Methods in context


     3.1 Thinking in context



4  Families and households


     4.1 The relationship of the family to social structure and social change

     4.2 Changing patterns of family life

     4.3 Gender roles and relationships

     4.4 The nature of childhood and changes in the status of children in family and society

     4.5 Demographic trends in the United Kingdom since 1900



5  Beliefs in society


     5.1 Ideology, science and religion

     5.2 The relationship between social change and social stability

     5.3 Religious organisations

     5.4 The relationship between different social groups and religiosity

     5.5 Religion and religiosity in the contemporary world



6  Crime and deviance


     6.1 Crime, deviance, social order and social control

     6.2 The social distribution of crime and deviance by ethnicity, gender and social class

     6.3 Globalisation and crime in contemporary society; the media and crime; green crime; human rights and state crimes

     6.4 Crime control

     6.5 What is the role of the criminal justice system and the agencies that work alongside it?



Now test yourself answers on pages 218–38

Exam practice answers at
www.hoddereducation.co.uk/myrevisionnotesdownloads

Glossary


Countdown to my exams
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6–8 weeks to go


•  Start by looking at the specification — make sure you know exactly what material you need to revise and the style of the examination. Use the revision planner on pages 4–5 to familiarise yourself with the topics.

•  Organise your notes, making sure you have covered everything on the specification. The revision planner will help you to group your notes into topics.

•  Work out a realistic revision plan that will also allow you time for relaxation. Set aside days and times for all the subjects you need to study, and stick to your timetable.

•  Set yourself sensible targets. Break your revision down into focused sessions of around 40 minutes, divided by breaks. These Revision Notes organise the basic facts into short, memorable sections to make revising easier.
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2–5 weeks to go


•  Read through the relevant sections of this book and refer to the exam tips, summaries, typical mistakes and key terms. Tick off the topics as you feel confident about them. Highlight those you find difficult and look at them again in detail.

•  Test your understanding of each topic by working through the ‘Now test yourself’ questions in the book. Look up the answers at the back of the book.

•  Make a note of any problem areas as you revise, and ask your teacher to go over these in class.

•  Look at past papers. They are one of the best ways to revise and to practise your exam skills. Write or prepare planned answers to the ‘Exam practice’ questions in this book. Check your answers online and try out the extra quick quizzes at www.hoddereducation.co.uk/myrevisionnotesdownloads

•  Try out different revision methods. For example, you can make notes using mind maps, spider diagrams or flash cards.

•  Track your progress using the revision planner and give yourself a reward when you have achieved your target!
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One week to go


•  Try to fit in at least one more timed practice of an entire past paper and seek feedback from your teacher, comparing your work closely with the mark scheme.

•  Check the revision planner to make sure you haven’t missed any topics. Brush up on any areas of difficulty by talking them over with a friend or getting help from your teacher.

•  Attend any revision classes put on by your teacher. Remember, he or she is an expert at preparing people for examinations.
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The day before the examination


•  Flick through these Revision Notes for useful reminders — for example, the exam tips, summaries, typical mistakes and key terms.

•  Check the time and place of your examination.

•  Make sure you have everything you need — extra pens and pencils, tissues, a watch, bottled water, sweets.

•  Allow some time to relax and have an early night to ensure you are fresh and alert for the examinations.
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My exams

Paper 1

Date:…………………

Time:…………………

Location:…………………

Paper 2

Date:…………………

Time:…………………

Location:…………………

Paper 3

Date:…………………

Time:…………………

Location:…………………
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1 Education

1.1 The role and functions of the education system, including its relationship to the economy and to class structure

This section explores what education does, both for the individual and society, by looking at a number of different sociological theories. Each of these theories presents a view of how the education system links to the world of work (the economy). Some of these theories explore how education creates or reduces differences or inequalities between different groups.
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Typical mistake

Students often forget that examiners do not want to see a description of a theory in general; rather they want to see what the theory has to say about the role or function of the education system.
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Remember that there are different types of theory:


•  Structural (taking the view that society shapes the individual who is passive) or action or agency (taking the view that the individual shapes society, has free will).

•  Micro (small scale) or macro (large scale).

•  Consensus (sees society as being based on shared agreement about what is right and wrong, values) or conflict (seeing society as being based on inequality).

•  Modern (emerging in the 1800s) or postmodern (since the 1980s, according to some, a society characterised by post-industrial choice and change).
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Exam tips


•  Examiners like to see responses which question if the theory they are talking about is still relevant today, using examples.

•  Remember that it is always a good idea to mention what type of theory you are using. See the summary table (1.1) for a précis of the main theories.
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Functionalist theories of education

General ideas


•  Functionalists argue that the education system benefits the individual and society.

•  They argue that the education system is fair; if you work hard and you are talented, then you will succeed, so everyone has an equal chance of succeeding (a meritocracy).

•  The education system provides the skills required for the economy.

•  Education is an important part of secondary socialisation and acts as a bridge between home and school.



Durkheim and Parsons

Durkheim argued that education is an important part of socialisation which makes sure that individuals are integrated fully into society, to encourage social solidarity (sharing the same values).

Parsons argues that the school helps people move from the particularistic standards of the home (where you are treated as an individual) to the universalistic standards of the school (where everyone is treated the same).

For example, particularistic values mean that parents may treat their children differently at home according to their personalities. Universalistic values mean that teachers mark students’ work to the same standards.

Davis and Moore

The functionalists Davis and Moore describe how the school acts positively as a bridge between the home and the world of work, preparing children to fit into the economy. This means that children learn how to move from the family into the world of work, where they are alongside people they do not know. They also argue that education sifts and sorts people into their roles, a process they call role allocation. Davis and Moore argue that the education system provides the skills that the economy needs. For example, now that the economy requires greater computer skills, the education system includes the teaching of IT.

Criticisms

Critics argue that:


•  The functionalists are wrong to claim that the education system is meritocratic.

•  The theory ignores the inequalities that exist in education, for example, the way some groups such as the working class, boys and some ethnic minorities persistently underperform.

•  The theory ignores the negative experiences that some groups and individuals have in education.
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Exam tip

Functionalism is a theory that emerged in the modern era. Functionalists argued that, on the whole, institutions respond to the changing needs of other parts of society. Therefore, if there is a need in the economy for more IT skills, then education should and will respond by teaching children these skills in school.
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The New Right view of education

General ideas


•  New Right thinkers argue that the education system should be based on the same ideas as a free market, or a business.

•  Parental choice is positive and important in education. New Right thinkers see parents as consumers who should be allowed to pick and choose the school they send their children to and schools should compete against each other. They believe that this drives up standards in education.

•  They believe that the system should offer everyone the same opportunities, and that all children should be able to choose a school that suits their needs. They express concerns about the current education system.

•  The ideas of the New Right are expressed politically through the Conservative Party and the legacy of the Coalition Government policies. More recently, for example, their ideas and policies have attempted to make state schooling more like private schooling.




[image: ]

Exam tip

Think about how you might link these views to the New Right view on the family, which places responsibility on the parents to raise children properly as well as stressing the need for traditional values.
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New Right ideas are very much linked with the policies and ideas of the Conservative-led governments which are explored in much greater detail later in the chapter (pages 35–9). However, here is a brief summary of their views.

New Right, 1979–97

The New Right era emerged in 1979 with Margaret Thatcher’s Conservative-led government who set an agenda for privatisation and reducing the role of the state. These ideas were shared by several key public figures, sociologists and other academics; for example, thinkers such as Charles Murray, an academic who was concerned about the lack of male role models for young boys and the emergence of an ‘underclass’, a group who were reliant on state benefits. Therefore it was felt that education should provide the key skills and values to encourage young people to take responsibility for themselves. During this era the 1988 Education Reform Act was passed, which reflected New Right ideas about ‘going back to basics’, with a focus on strengthening literacy and numeracy, as well as introducing marketisation. New Right thinkers Chubb and Moe (1990) argue that the introduction of market forces into education is beneficial as it drives up standards and encourages schools to be more economical.

The Coalition Government, 2010–15

This era of New Right thinking, largely under the guidance of the then education minister Michael Gove, saw the further development of marketisation and privatisation within schools, with key New Right politicians and thinkers wishing to return to ‘traditional’ ways of learning such as a return to linear A-levels, fewer subjects, alongside the desire to reform education to provide greater parental choice through a greater range of types of school.

The Conservative Government, 2015–

New Right policies reflect the key idea that parents should continue to have access to a greater choice of schools. Many schools now have to become academies, which are funded according to New Right ideologies. This era saw the re-launch of the Prevent Strategy which seeks to ensure that extremist religious ideas are recognised, while at the same time placing a strong emphasis on the promotion of ‘British values’ within education, trying to encourage value consensus. Privatisation continues to play an important role in this era with private companies being brought into education (such as through private finance companies and services). This government are also keen to expand grammar schools, which they regard as effective schools with positive outcomes.

Criticisms


•  New Right views and policies have been heavily criticised for increasing inequalities within education and widening the gap between the working class and the middle class. These criticisms are largely about the introduction of market forces into education, that is, marketisation.

•  Although all students and parents appear to be offered a greater choice of schools, this is an illusion as the choice is actually only available to those who can afford it and those who have the skills to understand how to ‘play the system’.

•  Many working-class parents are unable to afford transport to a school which is not their local comprehensive. Often marketisation leads to an even greater gap between the students who succeed and those who do not.

•  New Right ideas and policies which see the privatisation as positive have been criticised because it is felt that such ideas cannot and should not be brought into education. Critics argue that the quality of education goes down when it becomes about profit and results only, over the welfare of students.



Marxist views of the role of education

General ideas


•  The education system maintains and perpetuates (continues) the capitalist system by making sure there are lots of willing and docile workers and a small ruling class.

•  The education system is very important in brainwashing children into accepting their position within the class system.

•  The education system encourages the correct values and attitudes to uphold capitalism, for example, being rewarded for hard work, competition, individualism and accepting authority.



Bowles and Gintis (1976)

Bowles and Gintis carried out research in the USA. Their work is important as it develops three important key concepts.

The myth of meritocracy

They claimed that the education system creates a myth of meritocracy, which means that the education system claims to be fair, offering everyone equal opportunities but in fact, is not. Instead it reproduces class inequalities. This means that working-class students learn to go through school without achieving very much while the middle-class students learn how to be successful, ready for their ruling class positions.

The correspondence principle

This refers to the idea that the education system mirrors the world of work. Bowles and Gintis argue that school is simply preparing students for their future roles at work. For working-class students, this means school simply prepares them for their future roles in low-paid, low-status employment, while middle-class students are encouraged to think of their futures as the owners of the means of production, with high-status and high-paid jobs.

Examples of the correspondence principle:


•  You have to obey your boss at work, or your teacher at school.

•  You have to wear a uniform at work and also at school.

•  You have to follow rules at work in the same way that you have to follow the rules at school.



The hidden curriculum

Finally, Bowles and Gintis claim that school has a hidden curriculum, or things that are learnt but not directly. This sends powerful messages to students about what is expected of them.

Examples of the hidden curriculum:


•  Being encouraged to be obedient, not challenging the system.

•  Accepting the authority of teachers.

•  Accepting the values of the school, e.g. being hard working.
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Exam tip

It is worth noting that functionalists argue that schools transmit messages to the students about the importance of particular values and norms as well as expectations. However, they see this process positively, unlike Marxists with their idea of the hidden curriculum.
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Althusser (1971)

Althusser focuses on the way the education system shapes the ideas of students so that they think that the education system is fair. This means that students are less likely to challenge or change the education system, and therefore capitalist society also continues. Althusser claims that the education system is part of the ideological state apparatus. He argues that people need to want the capitalist system to work, they cannot simply be forced to accept an unfair system, so the shaping of ideas is very important. Education plays a key role in this.

Bourdieu (1977)

Bourdieu argued that the education system advantages the middle class, because they possess cultural capital which is a set of ideas and tastes which can be converted into material rewards later in life. In other words, they have been raised in a way that allows them greater success in school since the values of the school are close to those of their home. For example, listening to classical music at home or going to the theatre provides knowledge which often helps students do better at school, for example, in music or English classes. Working-class students are simply less aware of these experiences and thus at a disadvantage.

Criticisms


•  Marxists are criticised for being too deterministic, arguing that being working class automatically leads to educational failure when this is not always the case.

•  There are other factors which affect education such as ethnicity and gender which can have a profound effect on outcomes.

•  Marxist ideas emerged at a time when there was greater value consensus, whereas today’s society is far more complex and several competing value systems exist. Therefore to what extent can Marxist views be considered relevant to today’s society?
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Exam tip

Marxist views are similar to functionalist views in that both see the education system as important in shaping the views of students. However, functionalists see this as a positive process while Marxists see the education system negatively as helping to support a society based on inequality and class conflict.
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Now test yourself


1  Complete the table below to indicate which views are functionalist, which are Marxist, and which are both.
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Answers on p. 218
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Feminist view of education

General ideas


•  Until the early 1990s, girls were largely overlooked in education and their results were much lower than boys’. However, since then girls’ results have improved dramatically, with girls now outperforming boys at all levels of education. Despite this, feminists argue that the education system still maintains patriarchal ideology (a set of ideas which reflects male dominance).

•  Liberal feminists acknowledge that girls have begun to do much better in terms of educational results over the past two decades.

•  Other feminists such as radical feminists argue that despite this, girls still experience institutionalised sexism which means their experience of the education system is still marred by patriarchal ideology.

•  Despite doing better in education, girls continue to choose predominantly ‘female’ subjects and go on to take less powerful, lower paid jobs. This results in the reproduction of patriarchy in wider society.



According to feminists, there are several powerful processes which take place in the school which reinforce patriarchal ideology.

Gendered subject choices

Francis (2000) argues that despite beginning to outperform boys at all levels in the education system, girls continue to conform to gendered ideas. When students are given any kind of choice about the subjects which they can take in education, Francis shows how there is clear evidence of continuing gendered subject choices. Girls continue to take subjects such as foreign languages and English while boys opt for science and maths-based subjects, which reveals important information about their views and aspirations. This pattern continues throughout school, into A-levels and degree level, and as a result, reproduces gendered career choices. This means that students tend to choose subjects which reflect stereotypical gendered assumptions. For example, men pick subjects such as science and maths which lead them into jobs such as banking and medicine, while girls may opt to take subjects such as health and social care which may lead them into jobs which are an extension of their stereotypical caregiving role in the family. Feminists argue that women continue to choose to enter careers with lower pay and status while men choose higher pay and status.

There are a number of reasons for this including:


•  Gendered socialisation.

•  The creation of gendered identity throughout schooling.

•  Peer pressure through pupil subcultures, e.g. negative informal sanctions for behaviour judged to be different from what is seen as normal for boys and girls.

•  The male gaze, e.g. female students conforming to what they think is expected of them in order to be ‘female’.

•  Gender domains are imaginary or real areas which are seen as male or female, e.g. physics as a subject area is seen as a masculine domain.



Criticisms


•  There has been considerable success in recent years for girls in education, leading to growing concerns, particularly about the underperformance of working-class boys. There are also concerns about the feminisation of education (the way that education is becoming a much more female-friendly environment) which suggests that gender needs to be explored much more carefully.

•  Feminists tend to ignore the importance of other variables in terms of girls’ success such as class and ethnicity.

•  Women are slowly beginning to convert their academic success into success in the world of work, e.g. some women are now taking senior positions in society.
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Now test yourself


2  Match each of the following terms to the correct definition.





	Term   
	Definition   



	

1    Hidden curriculum



   
	

a)    The idea that school is run like a business



   



	

2    Cultural capital



   
	

b)    The idea that the school giving everyone an equal chance of success is false



   



	

3    Myth of meritocracy



   
	

c)    The education system treats everyone the same way, without seeing people as individually different



   



	

4    Meritocracy



   
	

d)    Male-dominated set of ideas which exist in schools



   



	

5    Ideological state apparatus



   
	

e)    The idea that the education system is similar to the world of work



   



	

6    Universalistic standards



   
	

f)     In the family, where you are treated as a unique personality and treated according to that



   



	

7    Particularistic standards



   
	

g)    Having a particular set of ideas, values and tastes which convert to material rewards later in life



   



	

8    Patriarchal ideology



   
	

h)    Things that are taught but not directly



   



	

9    Marketisation



   
	

i)     A set of ideas which legitimises the capitalist unfair system



   



	

10  Correspondence principle



   
	

j)     The idea that the education system gives everyone an equal chance of success



   




Answers on p. 218
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Interpretivist views of education

General


•  Explore education from a small scale or micro level.

•  Investigate the processes in education such as the labelling process, the self-fulfilling prophecy and the formation of subcultures.

•  Do not assume that education is either positive or negative.



Interpretivists take a different approach to the

The labelling theory


Rosenthal and Jacobson (1968)


Willis (1977)


Criticisms


•  Interpretivists ignore the impact of structural factors that may affect students in education. For example, the ways society may shape or influence ideas students may have about their class position, gender or ethnicity.

•  The labelling theory has been criticised for being deterministic; not all students passively accept their labels, in fact they may reject their label.

•  Much interactionist research is based on small-scale groups and therefore it is hard to make theoretical generalisations on the basis of these results.



Postmodern views on education

General views


•  We now live in a postmodern era where education needs to be understood in terms of the changes that are occurring in wider society, such as globalisation which is significantly impacting upon education.

•  Education is increasingly individualised and life long, and new forms of technology are emerging that make this possible.

•  Education is responding to changing workforce demands, for example, people need to be increasingly familiar with new forms of technology and therefore need to learn IT skills in education.



Usher et al. (1997)


Education and globalisation


•  Postmodernists point out that the education system is influenced by the process of globalisation, as seen by the way politicians are beginning to be influenced by international policies such as the international PISA programme (the Programme for International Student Assessment) (league tables) and alternative types of schooling such as Swedish-style free schools.

•  The globalisation process has also drawn attention to issues of access to education in different societies, as well as raising awareness of the experience of education in other parts of the world.

•  Postmodernists explore the ways in which globalisation has resulted in increased migration which affects the education system. For example, in the UK there has been a marked increase in the number of migrants for whom English is a second language.

•  Becoming part of a globalised world means that the skills people need to work are changing and so IT skills are becoming more and more important in education.



Criticisms


•  Postmodern ideas about education fail to explain the persistent structurally based inequalities in educational outcome, for example, through class, gender and ethnicity.

•  Postmodern theories fail to offer solutions for issues within education.
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3  a) What is the difference between interpretivist theories of education and functionalist theories of education?

    b) How are postmodern theories of education useful for understanding contemporary education policy?




4  Match each of the following theories to the correct concept.




    •  Postmodernism

    •  Functionalism

    •  New Right

    •  Marxism

    •  Interpretivism

    •  Marxism

    •  Feminism

    •  Functionalism

    •  Marxism



	Concept   
	Theory   



	Labelling theory   
	    



	Hidden curriculum   
	    



	Male gaze   
	    



	Universalistic/particularistic standards   
	    



	Correspondence principle   
	    



	Globalisation   
	    



	Meritocracy   
	    



	Marketisation   
	    



	Cultural capital   
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1.2 Education, social class, gender and ethnicity




•  There are persistent differences in educational outcomes in social class, gender and ethnicity.

•  These cannot be viewed in isolation – each factor intersects with the others to further improve or reduce the chances a student has in education.

•  There are changes over time in each of these variables.

•  A range of in-school (internal) and home-based (external) factors contribute to different educational outcomes, but there is some debate about which of these two factors is more significant.

•  The issue of differential educational outcomes has been tackled in various ways by governments so it is important to consider the impact of government policies.



Social class


•  According to Perry and Francis (2010), social class remains the most important factor in determining educational outcomes. One way of measuring social economic differences in education is to use free school meals as an indicator of low income background. The number of children on free school meals at Key Stage 2 expected to reach their target levels averages at around 50 per cent, showing a strong correlation between poverty and underachievement.

•  Poorer children are more likely to attend the lowest performing schools.

•  Children on free school meals are also more likely to have special educational needs.
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External factors (home factors)

Material deprivation



•  Poor diet which leads to poor health, resulting in time off school. Also the wrong kinds of food may lead to behavioural issues, e.g. too much sugar leading to a lack of focus and hyperactivity.

•  Poor housing which may lead to damp or unhealthy conditions, resulting in illness, resulting in time off school. Alternatively, overcrowding may lead to little space that is suitable for doing homework.

•  School uniform old/incomplete which may lead to bullying from other students. This may further contribute to negative assumptions or labelling by teachers and possibly even truancy as a result.

•  Lack of resources, e.g. computer/internet may make it hard for students to complete work outside school and also make it difficult for parents to help their children do their homework. Teachers may assume that all students have access to a computer and the internet when they may not. As a result, working-class students may lack digital literacy which is a real disadvantage in education.
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Cultural deprivation



•  Language codes (Bernstein, 1972). The type of language that students learn from their parents and home environment can have a direct bearing on their educational success. This is because the language of school tends to be middle class, so children who enter school with a similar language will feel immediately comfortable with the school environment. Teachers may possibly judge students’ intelligence on the basis of their limited language. Bernstein identifies two language codes: the restricted language code associated with the working class, while the middle class tend to use the elaborated language codes. Clearly middle-class students are at an advantage when writing as well as speaking, since their grammar, sentence construction and vocabulary are likely to be much more sophisticated.




	Restricted (working-class) language codes   
	Elaborated (middle-class) language codes   



	Basic, inaccurate grammar   
	Complex grammar   



	Context bound (e.g. ‘Look over there at that thing.’)   
	Context free (e.g. ‘Can you see that blue box in the corner of the room?’)   



	Limited vocabulary that includes slang and colloquial language   
	Wide-ranging vocabulary to draw upon   







•  Culture clash between the home and the school, meaning that working-class children see school as being unfamiliar and very different from their home, making it harder for them to feel comfortable in education, while for many middle-class students the school environment feels familiar.

•  Lack of support from parents (Douglas, 1964) including help with homework, parents attending parents’ evening and supporting their children with their work more generally.

•  Sugarman (1970) claims there are four features of working-class culture which prevent children succeeding:




    •  Collectivism: the idea that being with your friends is more important than working on school work alone.

    •  Present time orientation: focusing on the immediate rather than working hard for long-term gain (i.e. good results, better job).

    •  Fatalism: the idea that there is no point in trying hard at school since it won’t get you anywhere anyway.

    •  Immediate gratification: the idea that you want to enjoy yourself in the present and not defer fun for the sake of long-term gain.




•  Cultural capital: This relates to cultural deprivation. According to the Marxist Bourdieu (1977), the middle class have the advantage of having cultural capital, which refers to the tastes, values and interests which give them a real advantage in education which is a middle-class institution. For example, having been introduced to key playwrights such as Shakespeare, students are much more aware of what the texts mean and therefore go on to do much better in school work based on his plays.



Internal factors (school factors)


Labelling and the self-fulfilling prophecy



Subcultures
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Middle-class curriculum


Marketisation
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5  Which of the following factors are examples of material deprivation and which are examples of cultural deprivation? (Some might be both.)



	Example   
	Material   
	Cultural   



	Having to look after siblings   
	    
	    



	Lack of help with homework   
	    
	    



	Poor diet   
	    
	    



	Parents not attending parents’ evenings   
	    
	    



	Lack of school uniform   
	    
	    



	Poor housing   
	    
	    



	Restricted language code   
	    
	    



	Fatalism/collectivism   
	    
	    



	Having to go to your local school   
	    
	    



	Parents who are ill equipped to challenge a decision about school admissions   
	    
	    







6  a) What is the labelling theory?

    b) Identify two problems with the labelling theory.

    c) Give three examples of the values and behaviours of an anti-school subculture.
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Gender


•  Since the mid-1990s girls have begun to outperform boys in most subjects at all levels of education.

•  The gender gap is widest at GCSE. In 2014 the gender gap was at its widest at GCSE since 2003, with girls getting 73.1 per cent A*–C grades, boys 64.3 per cent (Arnett, 2014).

•  There are some misconceptions or ‘myths’ about gender; it is actually quite complicated. Not all girls are outperforming all boys at all levels; for example, boys still match girls in maths and science.

•  However what is clear is that gendered subject choices continue and that overall, girls continue to go into lower status, less well paid jobs.




External factors (home factors)

The changing role of women




Laws and policies


Out-of-school activities



Internal factors (school factors)

Labelling


Subcultures


Gendered subject choices




•  Gendered socialisation.

•  Encouragement and subtle behaviour from teachers and peers to conform to gender expected norms sometimes known as the ‘male gaze’ (Skelton, 2002).

•  Browne and Mitsos (1991) claim that there are gender domains (imagined or real territories or spaces which are deemed to be male or female). These gender domains lead to gendered subject choices and contribute to gendered roles in later life.
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Policies



•  Increased coursework (which suits girls as they are generally more successful in this form of assessment).

•  Maths and science were made compulsory (meaning girls had to take these subjects, whereas they could previously drop them).

•  Marketisation (girls are seen as more desirable/capable in selective education; girls are believed to be more responsive to the pressure to get into better schools).





Feminisation of education



[image: ]



7  Match each of the following terms to the correct definition.



	Term   
	Definition   



	

1  Gendered subject choices



   
	

a)    Male teachers having expectations about how girls should conform to stereotypical female roles



   



	

2  Bedroom culture



   
	

b)    Introduced more coursework and made maths and science compulsory up to the age of 16



   



	

3  A crisis in masculinity



   
	

c)    Men no longer feel they have a place in the workforce since it now demands more skills which are considered to be female skills



   



	

4  Male gaze



   
	

d)    The school has become a female-friendly place, making boys feel less comfortable in school.



   



	

5  The 1988 Education Reform Act



   
	

e)    Girls choosing caring subjects or subjects based on language-based skills



   



	

6  The feminisation of teaching



   
	

f)    The idea that girls spend more time at home chatting with friends and doing things which actively help schooling



   







8  a) Identify three external reasons for current patterns in achievement in relation to gender.

    b) Give three reasons why gendered subject choices still occur.

    c) Name three internal factors which contribute to the differential experiences for girls and boys in education.
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Ethnicity


•  There are strong patterns in relation to ethnicity and educational outcome. Some groups such as Chinese students get above average results, while Pakistani and Bangladeshi students get below average results.

•  Black African–Caribbean students are around three times more likely to be excluded from school than white students.

•  The performance of students for whom English is a second language varies from group to group, however they are known to make more progress between stages than other groups (Department for Education, 2012).




External factors (home factors)

Discrimination in wider society


Material deprivation



Cultural deprivation


Family structure


Language
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Internal factors (school factors)


Labelling


Institutional racism


Marketisation


Ethnocentric curriculum
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9  Match each of the following terms to the correct definition.



	Definition   
	Term   



	

1  What is taught at school reflects the view that British culture is superior to other cultures



   
	

a)    Language differences



   



	

2  To attach meaning to behaviour, in this case negatively or positively towards particular ethnic groups



   
	

b)    Labelling



   



	

3  Running the school like a business may disadvantage some ethnic minorities as their parents are not as able to ‘play the system’ to take full advantage of parental choice



   
	

c)    Material and cultural deprivation



   



	

4  The intentional or unintentional discrimination that takes place at an organisational level



   
	

d)    Discrimination in wider society



   



	

5  Racism that occurs beyond the school which may shape students’ aspirations and self-belief



   
	

e)    Ethnocentric curriculum



   



	

6  The way that speaking another language may affect educational outcomes positively or negatively



   
	

f)    Family structure



   



	

7  A lack of resources or appropriate norms and values which may lead to lower educational outcomes in some ethnic groups



   
	

g)    Institutional racism



   



	

8  The impact of home life arrangements on educational outcomes



   
	

h)    Marketisation
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10  a) Which ethnic groups achieve above-average results and which ethnic groups achieve below-average results?

      b) Suggest two reasons for each group to explain why this is.

      c) Why might having English as a second language be a disadvantage for Bangladeshi students but not for Eastern European students?

      d) What is an ethnocentric curriculum and how might it affect different ethnic groups positively or negatively?
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1.3 Relationships and processes within schools


Processes within the school


Labelling and the self-fulfilling prophecy







	Group   
	Effects of labelling   
	Evaluation   



	Class

   
	Middle-class students tend to be labelled more positively, encouraged to do well and placed in higher level classes.

   
	Not all working-class students accept their labels. Many teachers try to avoid negative labelling.

   



	Gender

   
	Girls tend to be labelled as hardworking and conformist, leading to greater educational success. Girls labelled as such are likely to want to pursue female-dominated career areas such as the caring and service industries.
   
	Not all groups of girls accept their labels. Fuller (1984) found that black African–American girls rejected negative labelling from their teachers and went on to do very well in education.   



	Ethnicity

   
	The idea that teachers label ethnic groups differently is powerful. It has been suggested that ethnic minorities vary in their resistance to racism. Black African–Caribbean students have much higher rates of exclusion from school, which suggests that they are identified as being more likely to be disruptive.   
	There may be positive responses to negative labelling (see Fuller, above). There are other factors which may explain why some ethnic groups underperform in education such as racism in wider society or material deprivation.   




Subcultures


Social class


Ethnicity


Gender



The organisation of the school


Setting and streaming



•  Setting and streaming refers to placing children into groups according to their perceived ability.

•  It is known to be a powerful form of labelling which can shape students’ educational outcomes.

•  Setting and streaming can also lead to the polarisation of subcultures, as suggested by Lacey (above).

•  Gillborn and Youdell (2000) suggest that setting can also be a response to the need for schools to improve their percentage of students who gain GCSE A*–C grades, so a great amount of teaching energy goes into students who are on the C/D grade boundary, while those in sets where there is little chance of getting a C grade tend to be labelled negatively. This is directly linked to marketisation policies which place pressure on the school to increase their number of GCSE A*–C grades as criteria for success.



The curriculum




•  Class: The curriculum benefits middle-class students with cultural capital as it is written by middle-class people so there is no culture clash between home and school. Working-class students, however, feel that the curriculum is less relevant and familiar to them; for example, learning about classical music and high culture in literature rather than popular music and culture.

•  Gender: Differences may be reinforced through the curriculum, for example, increasing coursework, which seems to favour girls, or reinforcing gender identity. For example, particular gender stereotypes may be reinforced through the use of particular texts or periods in history. Similarly, ignoring the contribution of women in particular subjects such as science may discourage girls from taking science further.

•  Ethnicity: Coard (1971) suggested that the curriculum is ethnocentric which means that it regards white British culture as superior to other forms of culture, making black students, for example, feel inferior.





•  History focusing on white British leaders only.

•  Ignoring the contribution of different cultures to British achievements and history.

•  Focusing on white British literature, music and arts.

•  Only focusing on Christianity rather than exploring a range of religions.



Teachers and school managers



•  Class: Teachers are university qualified and likely to be middle class, which only further contributes to a culture clash for working-class students feeling that there is a huge difference between their home and school. Middle-class students recognise the culture of their teachers and they share the added advantage of cultural capital, making school life much more familiar.

•  Gender: In recent years schools have become increasingly dominated by female staff, a process known as the feminisation of education (Sewell, 2010), resulting in fewer male role models for both boys and girls. Often, however, senior staff tend to be male, sending powerful messages to girls about their ability to reach senior positions.

•  Ethnicity: There are proportionately fewer ethnic minorities in senior teaching positions, which is especially true in schools where there are higher numbers of ethnic minorities. This sends powerful messages to children from ethnic minorities which may be discouraging, providing fewer role models.



Resources within the school




School prospectuses and promotional material, admission procedures



School rules



•  The calendar is based around a Christian year.

•  School uniform is almost always gendered.

•  Students have to attend assemblies, including religious assemblies.

•  There are rules about what sports girls and boys do and these often separate girls from boys, making it impossible, for example, for girls to play rugby.

•  School uniform is often compulsory and expensive, making it harder for some poorer students.
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11  Fill in the missing boxes.



	Process or way that the school is organised   
	Explanation   
	Effects (example)   



	Streaming and setting   
	    
	Further increases labelling and can lead to the development of polarised subcultures   



	The curriculum   
	    
	History only containing white male middle-class figures   



	    
	Sends powerful messages to students about who is in control   
	    



	Resources within the school   
	    
	    



	    
	Reproduce important messages about what is considered important/normal behaviour   
	    



	Labelling and self-fulfilling prophecy   
	    
	    



	School prospectuses, admission procedures   
	    
	May under-represent particular groups, and make it harder for some parents to ‘play the system’   
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12  a) Name three criticisms of labelling theories.

      b) What does Lacey mean by ‘the polarisation of subcultures’?

      c) Explain what is meant by an ethnocentric curriculum.

      d) Why are the social characteristics of the senior management team in a school important in shaping a student’s experience of education? Give examples.

      e) Explain how school admissions procedures may actively disadvantage some parents.
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1.4 The significance of educational policies



[image: ]



[image: ]




Left- and right-wing political views on the role of education





	Left-wing view   
	Right-wing view   



	The education system should do its best to make sure that all children have equal opportunities to do well in education. Therefore, they want to put into place education policies which help the most marginal and vulnerable students.   
	Belief that the education system should look to the private sector as a good example and try to incorporate their approach in state schools.   



	The aim of educational policies should be to tackle the inequalities in education and make sure that the education system becomes more meritocratic.   
	If students do not do well in education it is their responsibility.   



	Interestingly, many ‘left- wing’ politicians claim that marketisation raises standards and gives parents choice and is therefore an important part of education today.   
	Marketisation is an important part of education today. It raises standards and gives parents choice.   
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Educational policies before 1979



•  The 1870 Education Act made sure that every child in Britain had access to education.

•  The 1918 Education Act extended compulsory education until the age of 14 for all children.

•  The 1944 Butler Act raised the age of compulsory education to 15, and introduced the tripartite system, which involved children taking a test (‘the 11-plus’) to determine which of three types of secondary schools they would attend. There were grammar schools for the ‘academic’, secondary technical schools (to learn skills and trades) and secondary modern schools for everyone else. This policy intended to offer a ‘parity of esteem’, where each type of school was considered to be equally valued, but in fact the middle-class students ended up overwhelmingly in the grammar schools, while the working class ended up in the other two schools, creating greater inequalities. This Act introduced the idea that education could provide the training some pupils needed in order to go straight into work, known as vocational education. Vocational education has been continued in various forms since.

•  In 1965 the comprehensive system was expanded to create a ‘one size fits all’ school system that all students could attend – the idea being to create a more level playing field for all students. Some argue that what happened was that inequalities persisted, but inside the school, with middle-class students, for example, being labelled as high achievers and being put in the top sets, while working-class students were placed in lower sets.




The New Right era: Conservative policies 1979–97



•  The national curriculum was a new centralised plan for teaching, which meant that all students took the same core subjects up to the age of 16. This meant that girls were no longer able to opt out of science and maths, and this had a huge effect on improving their performance. The national curriculum also introduced increased coursework assessment.

•  Parental choice. Whereas until this point parents tended to send their children to the local school, this Act offered parents the chance to decide which school they felt best suited their child. However, parents would have to pay transport costs or possibly move to the area of the better school, which mostly only middle-class parents could afford to do as they had the economic capital necessary. This system is known as a parentocracy.

•  Ofsted was introduced, which was a government-led system of inspecting all schools across the country to check their level of performance, and publishing the exam results and reports on the school for the public to read. Underperforming schools are put into ‘special measures’ and expected to improve. Mainly middle-class parents use these results to inform their choice about where to send their child.

•  League tables. For the first time, the exam results of all schools were published for the public to be able to compare ‘success rates’. Schools of all types are judged by the same criteria, regardless of the types of children in their intake. Again, many middle-class parents use this information to inform their choice of school, while other parents are less able to ‘play the system’. This policy had the effect of making good schools even more successful as more aspirational parents wanted their children to attend them, meaning even better results, while lower performing schools lost students who were likely to do well, and so these schools became less successful.

•  Opting out of local authorities. This meant that schools could manage their own finances and decide what to spend their money on to make their school more successful and attractive to parents.
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The New Labour era, 1997–2010



•  Academies were introduced. Academies are independent, state-funded schools, which receive their funding directly from central government, rather than through a local authority.

•  Free childcare for every pre-school child to make sure that mothers can return to work and that all pre-school children are ready for school. This policy had the intention of reducing cultural deprivation and helping all children enter school at an equal level.

•  Sure Start was an initiative aimed at improving parenting skills to reduce cultural deprivation. It included parenting groups, free activity mornings, and acted in inner cities as a form of compensatory education.

•  Excellence in Cities was launched in 1999 specifically to raise the aspirations of working-class students and boys in particular. This initiative attracted extra funding for schools in deprived areas, the provision of equipment such as laptops for children from poor backgrounds and funding for learning support units.

•  Stricter Ofsted guidance on ‘failing schools’, meaning that schools that were persistently underperforming had to show signs of improvement or else face stricter guidance or even closure.
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The Coalition Government, 2010–15



•  Introducing linear, two-year A-levels which replaced the old style AS and A-levels, making it impossible for students to re-sit their AS level to raise their overall A-level grade. This also involved the reduction in coursework-based assessment and the cutting of smaller, less traditional subjects such as Anthropology A-level, resulting in the narrowing of the range of subjects available at A-level.

•  A ‘pupil premium’ was created to help disadvantaged children in schools, replacing other forms of compensatory education.

•  The Education Maintenance Allowance (EMA), an allowance aimed to help disadvantaged children continue with further education (16–18), was scrapped.

•  Tuition fees increased, making it harder still for poorer students to continue into higher education, whereas before there was significant financial help for poorer students from disadvantaged backgrounds.

•  Emphasis on increasing old fashioned style discipline in schools as part of the New Right view that traditional education is necessary and correct.

•  The introduction of free schools. Inspired by the Swedish equivalent, Michael Gove introduced these parent-run schools as an alternative to other schools.
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The Conservative Government, 2015–



•  Further cutting in funding for schools and marginalised children, with a focus on schools becoming more cost effective.

•  Further introduction of private companies within schools.

•  Pressure on secondary schools to become academies.

•  Adoption of texts authored by British-only writers for GCSE and A-level English, rather than using a range of authors from different cultural backgrounds.

•  The Prevent Strategy was updated and re-launched during this period, which focuses on maintaining and emphasising ‘British values’ and preventing radicalisation and terrorism.
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13  Match the correct policy or term to the correct era.
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Theoretical views on the role of social policies


Consensus theorists


•  Tend to regard the aims and consequences as positive, improving education.



Functionalists


•  Functionalists see social policies (including education policy) as generally being beneficial for the individual and society.

•  They claim that education policies aim to create a meritocratic education system which provides equal opportunities for all.

•  Functionalists also claim that the education system requires policies which adapt according to the changing demands of the workplace.



Criticisms


New Right thinkers


•  New Right thinkers are critical of the existing education system and wish to improve it. They see the role of marketisation as importantly offering choices to students and parents about which school to attend.

•  New Right thinkers also aspire to the privatisation of education.

•  They also believe that selective processes are acceptable in schools and that schools should be self-funding, with a traditional curriculum.



Criticisms


Conflict theorists


•  Conflict theorists regard educational policies as reproducing inequality in society, rather than reducing or challenging inequalities. The two main conflict theories are Marxism and feminism.



Marxists


•  Marxists argue that educational policy is produced by the ruling class who aim to use schooling to produce working-class docile workers, while also ensuring the ruling classes are maintained.

•  Marxists are critical of policies connected to marketisation and parental choice since they really only offer middle-class parents the opportunities to place their children in better schools and actively disadvantage students from poorer backgrounds.



Criticisms


Interpretivists


•  Interpretivists tend to explore the impact of education policies on a small-scale level rather than at a large-scale, structural level.

•  They are interested in exploring the meaning attached to specific policies on processes within and outside the school, for example, labelling.



Criticisms


Postmodernists


•  Postmodernists explore the global dimension of policies and the role of policy in reflecting the greater role of IT in learning today.

•  Postmodernists draw attention to the fact that policies reflect and are affected by the growth of migration, lifelong learning and the fact that people now work all over the world and need the skills to be able to do that.

•  For example, the increase in immigration now means that one in six students in the UK has English as a second language. This means that school policies have needed to adapt to support immigrant children.



Criticisms
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14  Read the following list of statements and match them to the correct theory from the list below. Some statements may relate to more than one theory.




      •  Postmodernism

      •  New Right

      •  Interactionism

      •  Marxism

      •  Functionalism



	Statement   
	Theory/ies   



	Marketisation is important to drive up standards in schools.   
	    



	Schools should try to incorporate aspects of private schooling.   
	    



	Policies reproduce inequalities in education.   
	    



	It is best to understand policies in education by exploring small-scale interactions.   
	    



	Policies reflect the needs and requirements of the economy.   
	    



	Policies are changing to reflect the fact that there has been rapid global social change in recent years.   
	    



	Educational policies improve education.   
	    






Answers on p. 221
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Different types of schools
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15  Match each of the following types of schools to the correct definitions.




      •  Vocational education

      •  Selective schools

      •  Church schools

      •  Free schools

      •  Academies

      •  Faith schools

      •  Comprehensive schools

      •  Private/public/independent schools

      •  Specialist schools

      •  Grammar schools

      •  Higher education

      •  Further education






	Definition   
	Type   



	Schools in the United Kingdom that teach a general curriculum but with a particular religious character or having formal links with a religious organisation. Introduced in 2004 by New Labour.   
	    



	Secondary schools which you need to pass the 11+ to go to (selective by ability).   
	    



	Schools that are committed to Christian beliefs.   
	    



	Fee-paying schools that may or may not follow the national curriculum.   
	    



	Schools directly funded by central government but not controlled by local government. Many secondary schools (and some primary) have converted to this type of school, as it means they decide how to spend their own budget and can make more of their own decisions, e.g. about school hours. They may receive additional financial support from sponsors. Introduced in 2000 under New Labour.   
	    



	Schools that focus on certain areas of the curriculum to boost achievement. Government gave extra funding to help schools to improve in their chosen subject. Started in 1994 but ended by new Coalition Government in May 2010.   
	    



	Undergraduate, postgraduate level education (universities).   
	    



	State schools that do not select their intake on the basis of academic achievement or aptitude. First began in 1946 but expanded and much more common from 1965. Many have now converted to academies.   
	    



	Schools that have some specific form of entry criteria. May be based on intelligence (grammar schools) or some other talent, e.g. musical or sporting ability.   
	    



	Education based on occupation or employment, e.g. BTEC in Catering or NVQ in Hairdressing.   
	    



	Schools in England funded by taxpayers, which are free to attend, but which are not controlled by a local authority. Often set up by local parents or another community group. They have more decision-making power than traditional secondary schools, e.g. not bound by the national curriculum. However, they do still face Ofsted inspections.   
	    



	Educational provision for 16–18 year olds. Includes both those doing academic courses (A-levels) and those doing vocational courses.   
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What is the effect of policies on different groups?


Social class


•  Marketisation puts greater pressure on schools to perform. Gilborn and Youdell (2000) argue that marketisation results in the rationing of education, whereby all teaching efforts are focused on improving A*–C grades, so students who are typically middle class, and who are perceived to have the potential to achieve these grades are given greatest attention, while other students (typically working class) who are identified as unable to achieve this level, lose out.

•  Parental choice also favours middle-class parents who are able to use their cultural capital and skills to choose good schools, as well as being able to afford to move into more expensive catchment areas where there may be better schools, or pay transport costs for taking their children to schools outside their catchment area.

•  Recent increases in tuition fees now mean that many working-class students are unable to afford to go to university as, even with student loans. This means less upward social mobility for the working class, as well as potentially lower aspirations in school.



Gender


•  The 1988 Education Reform Act had a huge impact on girls’ educational outcomes, although these were not necessarily intentional. The introduction of the national curriculum meant that girls were unable to opt out of maths or science. This, coupled with other factors, led to an increase in coursework which contributed to the huge improvement in girls’ results.

•  There have been policies aimed at increasing girls’ participation in science and technology, such as GIST (Girls into Science and Technology) and WISE (Women into Science and Engineering). However, despite these policies, subject choice remains largely gendered. Equally, there have been literacy initiatives aimed at encouraging boys to increase their enjoyment of reading and other literacy skills.



Ethnicity


•  There have been attempts to make the curriculum and the experience of school more multicultural, which reflects wider anti-discrimination polices and changing attitudes in society. However, the former Education Minister Michael Gove controversially claimed that the education system needed to prioritise British culture in English and History. The Prevent Strategy which focuses on preventing religious fundamentalism, has also been reintroduced and updated. This encourages schools to promote ‘British values’, which some have criticised as being ethnocentric and has the potential to alienate some immigrant students.

•  There have been numerous compensatory policies which have aimed to increase the aspirations and outcomes of ethnic minority groups who are marginalised. These included Sure Start, which aimed to improve parenting skills; Education Action Zones, which attempted to help students from poorer areas of inner cities; and the EMA, which aimed to help poorer students stay in further education. These policies have had varying levels of success.

•  Marketisation policies are likely to disadvantage those ethnic minorities for whom English is a second language, as immigrant parents are unlikely to have cultural capital or the skills to ‘play the system’ to get their child into the best school. However, recent evidence suggests that more recent immigrants have high aspirations and rates of improvement, despite language differences.
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•  Do mention that class, gender and ethnicity overlap to create greater or lesser negative or positive responses to policies in education. This intersectionality can play a major role in understanding the effects of social policies.

•  A good recent educational report to mention is the Wolf Report (2011), which explored the quality of vocational education and was highly critical of the current provision, arguing that there needs to be major reform of vocational education in Britain. It proposed strengthening the apprenticeship system and recommended strategies that place greater value on work-based learning in wider society.
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16  Which of these policies were trying to increase equality in education?





	Policy   
	[image: ] or [image: ]      



	Comprehensive schooling (1965)   
	    



	Cutting Educational Maintenance Allowance (EMA)   
	    



	Sure Start   
	    



	Privatisation   
	    



	Selective education   
	    



	Education Action Zones (targeting poorer children in inner-city schools)   
	    



	Raising tuition fees   
	    



	Free childcare for pre-school children   
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What is the impact of globalisation on education and educational policy?


•  Globalisation refers to the process by which the world is becoming more and more interconnected, increasing opportunities for trade and the exchange of ideas.

•  The speed at which globalisation is occurring has been increased hugely by the rapid increase in technology, as well as the increased movement of people (geographical mobility) in recent years.



Effects of globalisation on education



•  There is much greater awareness in the UK of education in various parts of the world. For example, the lack of access to education in developing countries, particularly among women.

•  In the UK there is growing awareness of the differing styles of teaching and learning in other parts of the world.

•  Education ministers such as the former Minister for Education Michael Gove have highlighted the importance of international league tables (such as PISA).

•  There is much greater use of technology, both inside and outside the classroom, changing the way teaching and learning are conducted. Children are exposed to a greater range of cross-cultural ideas and images. The impact of this on different groups within education is yet to be fully understood, but access to the internet and computers for poorer students is becoming even more important, placing them at an ever greater disadvantage if they do not have access.

•  This feeds into the changing skills which are now required to work within a global context. With many jobs and employers having transnational branches, the kind of knowledge needed is changing rapidly.

•  Increased geographical mobility has resulted in high rates of immigration in the UK. One in six children in primary education have English as a second language, meaning schools need to expand and adapt to support these students.



Policies that are linked to globalisation



•  The adoption of initiatives from other countries such as Swedish-style free schools in the UK, run by parents.

•  Lifelong learning through a range of policies for mature students as part of the idea that people today are likely to need to change careers, in line with the rapidly changing world of work in a global marketplace.

•  Greater emphasis on individualised learning to enable students to adapt their skills to work in a range of contexts around the world.

•  The inclusion of globalisation as a subject in educational qualifications, e.g. understanding the impact of globalisation in geography, in relation to population changes.

•  Policies in schools focusing on multiculturalism and inclusion.

•  Resources in the classroom that reflect the increasing range of immigrant cultures within the school and society.
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17  What does labelling mean?

18  Name two problems with labelling theories.

19  What is the difference between internal and external factors?

20  What is meant by subculture? Give examples.

21  What is a compensatory education policy?

22  Identify three reasons why boys are currently performing less well than girls in education.

23  Explain two problems with the Marxist view of education.

24  Explain two effects of the introduction of marketisation policies in education.

25  What is an ethnocentric curriculum? Give examples.

26  Explain two effects of globalisation on education in the UK.
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•  There are number of views on the role of the education system which reveal what an important role it plays within society in shaping ideas and preparing children for their future roles in life.

•  Despite efforts to create a fair education system, it is clear from educational outcomes and experiences that there are persistent inequalities in education, with social class continuing to be a crucial factor in determining a student’s chance of success.

•  Gender also plays a role – despite significant improvements in girls’ achievements, education continues to shape the identities, choices and aspirations of girls and boys differentially.

•  There is a complex relationship between ethnicity and educational outcomes and experiences.

•  Policies also shape and inform education and these reflect the ideologies of the political party in power.
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1  Outline two criticisms of functionalist views on the role of education.


2  Outline three functions of the education system.


3  Outline two cultural deprivation factors that may affect social class differences in educational achievement.


4  Outline three reasons why some ethnic groups have lower educational outcomes than others.







5  Applying material from Item A, analyse two ways in which globalisation may be influencing educational policy.


6  Outline two ways in which schools are organised which may lead to groups experiencing education differently.


7  Outline three policies that aim to reduce inequalities in educational achievement.








8  Applying material from Item B and your knowledge, evaluate Marxist views on the role of education.
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