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About the course



How to use this book

This book is designed to be used alongside class teaching and your wider reading. It aims to open the doors to the big theological topics covered by the specification, which is a broad introduction to the huge subject of philosophy and religious studies.

Each chapter begins with a ‘way in’ to the topic and prints the relevant part of the specification. Then there follows a series of double page spreads that explore at least one big question that you need to study for your A or AS Level exam. Remember that if a word is found on the specification then it can turn up in a question. Make sure you are clear on every word and phrase before you go into the exam.

It is sometimes tempting to focus all your learning on knowing different facts but 60 per cent of your assessment will come from your ability to analyse and evaluate a particular question. This book aims to keep you focused on that skill and to provide you with enough knowledge, rather than swamping you with it.

At the end of each double page there is a set of questions. The Core questions test your engagement with the material in that section. The Stretch questions require you to think outside the box a bit and sometimes to do some further research, usually using scholars’ writings or the internet. The Challenge questions take you beyond the specification and help you to think more about the place of the topic in the context of philosophy as a whole.

Each chapter ends with a review section, some further whole topic questions, including more extension material and a debate you might hold as a class, and then a focus on one aspect of essay-writing skills.



How to study this course

The most important thing to do is to engage with the material you cover in class! Ask questions, listen to your classmates (and the teacher!) and make excellent notes (in your own words so that you ‘own’ the material). Outside of class, look up anything you’ve found tricky in class and don’t be afraid of being interested by a topic and just reading more widely, whether it is a book from the library or on the internet. Just be careful with websites and make sure you understand who wrote the material – some websites are, of course, written by scholars with a particular view and some A Level websites are written by students, rather than teachers or experts in the topic.

The most important thing you must do is to write essays. You will be assessed purely by essay in the final exams and you need to practise these as a skill, much like you would a musical instrument. Put all your effort into your essays and when you get them returned, reflect on what you can do next time. Don’t just read the teacher’s comments and put them away but use the feedback to set yourself a target – something specific to improve on in the next essay. Each chapter has a ‘Get practising’ section at the end that will give you an insight into essay skills.

Finally, make sure you enjoy the course! Some topics will engage you more than others but choosing to study A Levels is a positive choice and the course should be filled with lots of fun.



Assessment

OCR Religious Studies assesses you across two ‘Assessment Objectives’:


	•  AO1 – knowledge and understanding – the facts needed to be able to engage with the topics (40% of the marks)

	•  AO2 – analysis and evaluation – making those facts your own and being able to think critically about them (60% of the marks).



All essays will be given a mark for each of these AOs separately, but you need to practise writing essays that combine the two throughout the essay – your teacher will give you support in structuring these.


Assessment Objective 1: Knowledge and understanding

Marks for AO1 come from being able to select the right information which contributes to your answering of the question. The best essays come from being precise in the information (not waffly) and making sure that everything is explained concisely – i.e. you write enough and not everything you know about a topic. Show the examiner that you are in control.



Assessment Objective 2: Analysis and evaluation

At AO2, you are arguing to explore all sides of a question. Often this will be points for and against but the highest marks come from those candidates who understand that all strengths and weaknesses themselves have advantages and disadvantages. Never leave an argument hanging in an essay, unexplored.

See overleaf for the mark scheme criteria for AO1 and AO2.

OCR A Level Religious Studies: OCR maintains the qualification specification on the OCR website. You should always check for the latest version and any updates. https://www.ocr.org.uk/qualifications/as-and-a-level/religious-studies-h173-h573-from-2016/




	Level
	AO1 mark scheme description





	6
(14–16)

	An excellent demonstration of knowledge and understanding in response to the question:

	•  fully comprehends the demands of, and focusses on, the question throughout

	•  excellent selection of relevant material which is skilfully used

	•  accurate and highly detailed knowledge which demonstrates deep understanding through a complex and nuanced approach to the material used

	•  thorough, accurate and precise use of technical terms and vocabulary in context

	•  extensive range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding.






	5
(11–13)

(AS: 13–15)

	A very good demonstration of knowledge and understanding in response to the question:

	•  focuses on the precise question throughout

	•  very good selection of relevant material which is used appropriately

	•  accurate and detailed knowledge which demonstrates very good understanding through either the breadth or depth of material used

	•  accurate and appropriate use of technical terms and subject vocabulary

	•  a very good range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding.






	4
(8–10)

(AS: 10–12)

	A good demonstration of knowledge and understanding in response to the question:

	•  addresses the question well

	•  good selection of relevant material, used appropriately on the whole

	•  mostly accurate knowledge which demonstrates good understanding of the material used, which should have reasonable amounts of depth or breadth

	•  mostly accurate and appropriate use of technical terms and subject vocabulary

	•  a good range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding.






	3
(5–7)

(AS: 7–9)

	A satisfactory demonstration of knowledge and understanding in response to the question:

	•  generally addresses the question

	•  mostly sound selection of mostly relevant material

	•  some accurate knowledge which demonstrates sound understanding through the material used, which might however be lacking in depth or breadth

	•  generally appropriate use of technical terms and subject vocabulary

	•  a satisfactory range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding with only partial success.






	2
(3–4)

(AS: 4–6)

	A basic demonstration of knowledge and understanding in response to the question:

	•  might address the general topic rather than the question directly

	•  limited selection of partially relevant material

	•  some accurate, but limited, knowledge which demonstrates partial understanding

	•  some accurate, but limited, use of technical terms and appropriate subject vocabulary

	•  a limited range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding with little success.






	1
(1–2)

(AS: 1–3)

	A weak demonstration of knowledge and understanding in response to the question:

	•  almost completely ignores the question

	•  very little relevant material selected

	•  knowledge very limited, demonstrating little understanding

	•  very little use of technical terms or subject vocabulary

	•  very little or no use of scholarly views, academic approaches and/or sources of wisdom and authority to demonstrate knowledge and understanding.






	0(0)
	No creditworthy response.








	Level
	AO2 mark scheme description





	6
(21–24)

	An excellent demonstration of analysis and evaluation in response to the question:

	•  excellent, clear and successful argument

	•  confident and insightful critical analysis and detailed evaluation of the issue

	•  views skilfully and clearly stated, coherently developed and justified

	•  answers the question set precisely throughout

	•  thorough, accurate and precise use of technical terms and vocabulary in context

	•  extensive range of scholarly views, academic approaches and sources of wisdom and authority used to support analysis and evaluation.



Assessment of Extended Response: There is an excellent line of reasoning, well-developed and sustained, which is coherent, relevant and logically structured.




	5
(17–20)

(AS: 13–15)

	A very good demonstration of analysis and evaluation in response to the question:

	•  clear argument which is mostly successful

	•  successful and clear analysis and evaluation

	•  views very well stated, coherently developed and justified

	•  answers the question set competently

	•  accurate and appropriate use of technical terms and subject vocabulary

	•  a very good range of scholarly views, academic approaches and sources of wisdom and authority used to support analysis and evaluation.



Assessment of Extended Response: There is a well-developed and sustained line of reasoning which is coherent, relevant and logically structured.




	4
(13–16)

(AS: 10–12)

	A good demonstration of analysis and evaluation in response to the question:

	•  argument is generally successful and clear

	•  generally successful analysis and evaluation

	•  views well stated, with some development and justification

	•  answers the question set well

	•  mostly accurate and appropriate use of technical terms and subject vocabulary

	•  a good range of scholarly views, academic approaches and sources of wisdom and authority are used to support analysis and evaluation.



Assessment of Extended Response: There is a well–developed line of reasoning which is clear, relevant and logically structured.




	3
(9–12)

(AS: 7–9)

	A satisfactory demonstration of analysis and/evaluation in response to the question:

	•  some successful argument

	•  partially successful analysis and evaluation

	•  views asserted but often not fully justified

	•  mostly answers the set question

	•  generally appropriate use of technical terms and subject vocabulary

	•  a satisfactory range of scholarly views, academic approaches and sources of wisdom and authority are used to support analysis and evaluation with only partial success.



Assessment of Extended Response: There is a line of reasoning presented which is mostly relevant and which has some structure.




	2
(5–8)

(AS: 4–6)

	A basic demonstration of analysis and evaluation in response to the question:

	•  some argument attempted, not always successful

	•  little successful analysis and evaluation

	•  views asserted but with little justification

	•  only partially answers the question

	•  some accurate, but limited, use of technical terms and appropriate subject vocabulary

	•  a limited range of scholarly views, academic approaches and sources of wisdom and authority are used to support analysis and evaluation with little success.



Assessment of Extended Response: There is a line of reasoning which has some relevance and which is presented with limited structure.




	1
(1–4)

(AS: 1–3)

	A weak demonstration of analysis and evaluation in response to the question:

	•  very little argument attempted

	•  very little successful analysis and evaluation

	•  views asserted with very little justification

	•  unsuccessful in answering the question

	•  very little use of technical terms or subject vocabulary

	•  very little or no use of scholarly views, academic approaches and sources of wisdom and authority to support analysis and evaluation.



Assessment of Extended Response: The information is communicated in a basic/unstructured way.




	0(0)
	No creditworthy response.








The exam

If you are studying the full A Level then you will sit three exams at the end of the course – one in Philosophy, one in Ethics and one in the religion you are studying. Each exam will give you four questions and you need to choose three – this means the best advice is that it is not possible to drop a topic as sometimes you end up talking about more than one topic in an essay. The exams are two hours long and so each essay has 40 minutes – two minutes to plan, three minutes for your introduction, four chunky paragraphs and about three minutes for the conclusion.

If you are studying for the AS Level then each of your three exams will be 1 hour 15 minutes with just over 35 minutes for each essay.



Revision

Revising for an exam is a personal thing and you will know from your GCSEs what has worked for you – some people prefer words, some mind maps, some flash cards and so on. However, don’t forget that you will be dealing with a vast quantity of information compared to your GCSEs over more than one subject area and so the techniques you used at GCSE won’t necessarily be the right ones to use at this level. Use every opportunity to get your revision notes sorted out before the actual exam year – your internal mock exams, your class tests and so on. The more you have done through the course, the easier you will find those final exams. Ultimately, when you get to the exams, you do not want to be picking up these textbooks again! You want all you need to be in one set of organised notes so that you can keep calm and focused as you commit them to memory.

Remember even during revision that you must keep the focus on AO2. Some students find it helpful to learn material by starting with strengths and weaknesses of areas and moving from there onto the core AO1 knowledge.



Further reading

The same author team have published other books you might find helpful in your course. There are workbooks published for each of the three papers with questions to help you structure your thought for each topic. The My Revision Notes series of A Level revision guides written for this OCR course condense the information from the course even further. Also, the book Aiming for an A in A-level Religious Studies can guide you through the course and give you study skill ideas and essay technique suggestions. All these books can be found on the Hodder website, www.hoddereducation.co.uk.






Introduction to philosophy
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To understand what philosophy is and how to study it
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Brain in a vat thought experiment

Imagine that one night when you are sleeping, a mad scientist removes your brain and connects it to a computer. When you awake, everything seems normal – you eat breakfast, catch the bus to school and greet your friends. You think and experience everything as before. However, it is all simulated by the computer.


	•  Would you be able to tell the difference between real and simulated experiences?

	•  Would it matter? Why or why not?

	•  Would you be happy to stay like this? Why or why not?



[image: ]





What is philosophy?

Philosophy literally means ‘love of wisdom’. It is about thinking, discussing and asking questions, questions that begin with ‘Why’ or ‘should’ and probably do not have a clear-cut answer that everyone will agree with.

There are many branches of philosophy such as metaphysics, logic and ethics. Philosophy is also a part of many other subject areas, studying their underlying concepts, for example the philosophy of science.



What is philosophy of religion?

Philosophy of religion considers the big ideas that underpin religious thought, including:


	•  What is real?

	•  How do we know what is real?

	•  Is there a God?

	•  Is there any evidence or logic that could convince us that God exists?

	•  Is there any evidence or logic that challenges the idea of God?

	•  What would God be like?

	•  How could we talk about God?



Difficult questions will hopefully get you thinking and open your mind to consider a range of views and answers that you may never have encountered before. This is the beginning of a journey. It may be confusing at times, but that is the joy of philosophy – enjoy the ride!



How to study philosophy of religion

Socrates famously said, ‘the unexamined life is not worth living.’ As students and teachers of A Level Philosophy of Religion, that points us in the right direction. It is about engaging with great thinkers and big questions, exploring possible answers and asking questions ourselves.


What if …?

Asking ‘what if …’ is a good starting point to examine a topic. Take a premise or view and then consider the consequences and possibilities – where do you end up? Can your conclusions be justified?
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[image: ] Key term

Premise – a statement which forms the basis of an argument
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Thought experiments

Thought experiments are an extension of the ‘what if …’ idea and we have used several in this book to start you thinking. Thought experiments are a tool used by philosophers for thinking around a problem and the consequences of possible solutions/answers. They often use a scenario that would be impossible or immoral to practically carry out. One example is ‘brain in a vat’ that you considered in the Starter activity.



Dialogues

Dialogues have a long tradition in philosophy – both Plato and Hume use this technique in their writings. Each character in the dialogue represents one viewpoint and argues from that, trying to persuade the other/s to change their mind. We have used Rick and Vic to illustrate this technique. Try this yourself with a partner, group or by writing a script.



Argument

Philosophy is about constructing careful arguments and building a case for a point of view. At its simplest, an argument will start with a view or proposition, be supported with reasons or examples, and finish with a conclusion.

Think of an argument as an attempt to persuade and convince your opponent to agree with you. How can you make an argument more persuasive? Here are some suggestions:


	•  Justify each reason, for example, adding ‘because …’

	•  Think about criticisms or weaknesses of your view (often called counterarguments)

	•  How could you respond to those counterarguments?



Remember philosophers rarely agree so there are no right or wrong answers, only well-reasoned and justified arguments.
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Core


	1  Make a list of at least four different areas studied in philosophy. For each area of philosophy, add what it is about and a key question it might ask.

	2  Imagine a technology that can transport you to another planet by re-arranging your molecules to send them at light speed across space. However, a side effect of this technology is that your original body is destroyed when you leave earth. Would you use it? Why or why not?

	3  If a tree fell in a wood with nobody there to hear it, did it still make a noise? What different answers can you think of? What new questions or problems does this raise?



Stretch


	4  How do we know, or gain knowledge? (Think of as many options as you can).

	5  How do you know anything is real? Or do you?



Challenge


	6  Choose one of the thinkers on the philosophy timeline opposite and research their views. As a class you could research different thinkers and briefly present their ideas. This will introduce some of the thinkers you will meet during this topic and provide some context and background on their ideas.
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CHAPTER 1 Ancient philosophical influences
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Big Picture

Plato and Aristotle are two of the Ancient Greek thinkers that have influenced many philosophers you will study later in the course. You will be engaging with them on some of the big questions in Philosophy – questions like ‘what is real?’ or ‘how do we gain knowledge?’ Plato and Aristotle have very different answers.
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Engage

What is beauty?

Find three pictures of things that you think are beautiful. Compare your pictures with the pictures on the left, or with those a friend would choose. Which picture is the most beautiful? Why?

Which picture is the least beautiful? Why?


[image: ]
Two examples of natural and non-natural beauty

Compare your answer with someone else – do you agree? Why? Why not?




	The specification



	Topic
	Content
	Key Knowledge





	Ancient philosophical influences
	
	•  the philosophical views of Plato, in relation to:

	•  understanding of reality

	•  the Forms

	•  the analogy of the cave




	•  the philosophical views of Aristotle, in relation to:

	•  understanding of reality

	•  the four causes

	•  the Prime Mover





	
	•  Plato’s reliance on reason as opposed to the senses

	•  the nature of the Forms; hierarchy of the Forms

	•  details of the analogy, its purpose and relation to the theory of the Forms

	•  Aristotle’s use of teleology

	•  material, formal, efficient and final causes

	•  the nature of Aristotle’s Prime Mover and connections between this and the final cause






	Learners should have the opportunity to discuss issues related to the ideas of Plato and Aristotle, including:

	•  comparison and evaluation of Plato’s Form of the Good and Aristotle’s Prime Mover

	•  comparison and evaluation of Plato’s reliance on reason (rationalism) and Aristotle’s use of the senses (empiricism) in their attempts to make sense of reality.










1.1 What is the purpose of Plato’s analogy of the cave?
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Find out about Plato’s analogy of the cave.
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[image: ] Starter

Which is the bigger picture?
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Look at the pictures in turn. For each one think about (or discuss with a partner) what you are seeing. Did you see the bigger picture?


	•  Can we rely on what we see?

	•  Or could our senses be deceiving us?



Make a list of reasons for and against the argument that our senses are reliable.
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[image: ] Meet the thinker

Plato (427–347 BC) was an ancient Greek philosopher. He is credited with recording many of the conversations of Socrates (his teacher and hero). Plato’s work is often written like a script or dialogue. Plato’s work The Republic contains most of the relevant sections for the A Level course. For example, the analogy of the cave is found in Part VII.
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Plato’s analogy of the cave

Plato uses the analogy of the cave to explain that most of us do not understand reality because we rely on our senses. Plato explains that it is more important to rely on reason, which is called rationalism. The cave also explains Plato’s theory of the Forms (see page 4).
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[image: ] Key term

Rationalism – human reason is the source of all knowledge and truth
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	•  Prisoners are chained, unable to move their heads, facing a blank wall inside a dark cave. Behind them is a fire which throws shadows on the wall as people walk past it carrying objects. The prisoners think the shadows are real.

	•  The cave represents our material world. The prisoners are trapped in this lesser world, using only their senses. However, what the prisoners think is real are only shadows of real objects. The prisoners are being deceived by their senses.

	•  One prisoner is released and forced on the difficult journey out of the cave, past the fire and into the sunlight. Only when his eyes have adjusted to this new world, and the light of the sun, does he begin to see the truth of the real world outside the cave.

	•  This is like the philosopher who uses reason instead of relying on the senses. It is a difficult process but worth it to be able to understand truth and reality.

	•  When the released prisoner sees the world outside the cave, he realises how much better it is. He can now see three-dimensional shapes in colour, illuminated by the sun, rather than flat, grey shadows of objects.

	•  The sun is like the highest of all the Forms, the Form of the Good. It is the Form of the Good that illuminates all the other forms – it enables the Forms to be known through reason.

	•  Just as the world outside the cave is superior to being inside the cave, Plato is suggesting that using reason is superior to and more reliable than using the senses.

	•  If the released prisoner returns to the cave, he will not be able to see well in the semi-darkness any more. The prisoners would ridicule him and threaten to kill anyone who tries to release them.

	•  Some commentators think this could be a reference to Socrates, who was executed because he corrupted the minds of the youth in Athens by encouraging them to question and use rational thought. It also shows how entrenched our thinking can be and how reluctant we can be to use reason instead of relying on the senses.
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[image: ] Tip

Questions about Plato’s cave will expect you to discuss the issues it raises. If you find yourself only writing a detailed description of the story of the cave, stop! A brief summary is enough.
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	Analyse and evaluate



	The analogy of the cave is useful today
	The analogy of the cave is not useful today





	The analogy of the cave shows that our senses deceive us. For example, when a straight pencil is put in a glass of water, it looks bent even though it is not. This is like the prisoners in the cave – what we experience or observe is only partial reality. The shadows seen by the prisoners are inferior to the real world outside the cave.
When the released prisoner struggles out of the cave, he sees things as they really are. This shows that true reality is only accessible by philosophers who use reason and are not deceived by their senses.

	The prisoners in the cave rely on their senses and can see the shadows created by the fire, but Plato says this is wrong. On the contrary, relying on our senses is important. We use our five senses to work out what the world is like and to survive. For example, if I see blood and feel pain, I realise that I have cut my finger and need to do something to stop it getting infected.



	Senses can trap us, like the chained prisoners who didn’t want to listen to the insights of the returned prisoner. We can be close-minded and not want to consider other views or ways of thinking. It is better to use reason and to be open to new ideas.
	Not everyone can be philosophers – Plato has an elitist view in the analogy of the cave because he wants philosophers to rule. But we also need practical problem-solving and use of observations to make advances, not just thinking about the problems.



	Relying on reason is like becoming a philosopher – the journey is difficult, like the journey out of the cave for the released prisoner, but it is worth it.
	The analogy of the cave is too abstract when Plato relates it to the World of the Forms. Modern people do not want to think about another world, they place more importance on the world we experience here and now through the senses.
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Core


	1  Draw a flowchart, table or storyboard showing what happens in the analogy of the cave, in the correct order.

	2  In a second colour, follow on from your work in Activity 1 by adding the meaning of each part of the analogy. You will need to read ‘Plato’s theory of the Forms’ on page 4.

	3  Are senses and experiences unreliable? Think of examples that show senses are unreliable. Then think of more examples that show that senses are reliable.



Stretch


	4  List the differences between a shadow and the real object. Which is better? Why?

	5  ‘If the cave dwellers are happy in their ignorance, it is better to leave them to it.’ What do you think? Give reasons for your answer. Swap reasons with a partner who disagrees with you. Which argument is most convincing? Why?



Challenge


	6  Read the analogy of the cave in Plato’s The Republic Book VII – it is short and easily found online. The analogy of the cave is written as a conversation where one speaker asks leading questions and the other responds. On a copy, highlight the characters, what you can find out about the cave and the prisoners, and what happens to the one set free. Check Activity 1 – do you need to amend or add anything?
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1.2 Plato’s theory of the Forms – what is real?
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Learn about Plato’s theory of the Forms and the questions it tries to answer.
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Can you step into the same river twice? Why? Why not?

This question was asked by Heraclitus. It links to questions about permanence and change:


	•  Why is there change? For example, a bouquet of flowers is beautiful but gradually withers.

	•  Can you think of other examples?

	•  Is there anything that is unchanging?

	•  What is real? What is reality? Is reality something permanent? Does reality change?
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A fast flowing river
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Plato’s theory of the Forms

The theory of the Forms is Plato’s explanation about why things in this world change and what is real. Plato argues that there are two worlds: the World of Appearances and the World of the Forms.

The World of Appearances is our world, where things appear to be real but are not permanent and so change or decay and eventually die. The material world we experience is like the cave in the analogy of the cave because it gives the illusion of being real but is
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The hierarchy of the Forms
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How do we recognise the Forms?
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	Analyse and evaluate



	The theory of the Forms makes sense
	The theory of the Forms makes no sense





	We observe that everything in the World of Appearances is changing, everything decays and dies. There is nothing that is permanent or perfect. It makes sense that there is a world where things are eternal, perfect and immutable (the World of the Forms).
	Change is better than immutability. Change is an important part of our world. Without change, we could not progress or mature.



	The World of the Forms is the real world. Like the world outside the cave, it is much better than life inside the cave. The World of Appearances is just a poor copy, like a shadow.
	This material world is all we can know and have evidence of. Senses are important to help us learn and survive.



	We can be deceived by our senses, so it is better to use reason to understand how things really are.
	Using reason is difficult. How do we know who is right if we disagree? It is better to rely on our senses because they provide verifiable evidence.



	The World of the Forms contains the Ideals or Forms, for example the Form of the Good, the Form of Beauty and the Form of Justice. These concepts don’t change. We recognise beauty in different things, such as a puppy, a sunset and a person, because they participate in the Form of Beauty to some extent. We may disagree on what is beautiful because we form opinions based on experiences rather than on reason.
	If there is one Form of the Good, why are there disagreements about what true goodness is?
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	1  Complete the table to compare the analogy of the cave with the World of the Forms. The first line is filled in for you. For each part of the analogy of the cave, write out what it represents in the World of the Forms. Include: the cave, shadows, prisoners, chains, released prisoner, sun, world outside the cave and the return of the released prisoner. For example, the cave represents the World of Appearances or the material world.






	Analogy of the cave
	Meaning (World of the Forms)





	The cave
	The World of Appearances (material world)



	The shadows on the wall of the cave
	 



	The prisoners in the cave
	 



	The chains
	 



	The released prisoner
	 



	The sun
	 



	The World of Appearances (material world)
	 



	The world outside the cave
	 



	The return to the prisoners
	 






	2  Explain Plato’s theory of the Forms in 150 words. Make sure you include the following key words: immutable, eternal, perfect, reason, particulars or phenomena.

	3  Think of examples of things which participate in one of the Forms, for example, the Form of Justice, the Form of the Good or the Form of Beauty.





	4  Write a persuasive paragraph about the theory of the Forms. Choose either to support or to criticise it. Explain reasons why your view is stronger than the opposing view.

	5  Plato uses the Forms to explain why there is change in this world. Make a list of arguments for and against Plato’s explanation of change in this world. Which arguments are stronger? Why? Try to persuade a friend or write a persuasive paragraph explaining reasons for your conclusion.





	6  Find out about and draw Plato’s simile of the Divided Line (also in The Republic Part VII, Book 6). How is it similar to the hierarchy of the Forms? Add your findings and thoughts to your notes on this section.
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1.3 Aristotle’s four causes – why should we use our senses?
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	•  Which character is Plato and which is Aristotle?

	•  Why? Give three reasons for your answer.
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Why senses are important for Aristotle
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The four causes


The material cause
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A lump of silver



The efficient cause
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A silversmith making a piece of jewellery



The formal cause
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A silver ring



The final cause
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	Analyse and evaluate



	Aristotle’s four causes give a true picture of reality
	Aristotle’s four causes do not give a true picture of reality





	The material cause is obvious. In order to exist and be observed, all things must be made of physical matter. This is a useful basis for our knowledge.
	
	•  There is not a material cause of a colour or of a concept such as beauty.

	•  Plato argues true knowledge comes from the non-physical World of the Forms. We recognise the Form of Beauty in physical things.






	The efficient cause explains the process of change (motus) from potentiality to actuality. For example, a lump of metal has potential to be a piece of jewellery but needs the silversmith to act on it to turn it into a ring.
	David Hume (see criticisms of the Cosmological Argument on pages 46–47) argues that we may be able to observe two processes that we call cause and effect, but this does not necessarily mean that the effect was a result of the cause, simply that both are observed.



	The formal cause helps us to understand what gives something its shape and characteristics. For example, a bird that clucks and pecks may help us to identify a chicken. If the chicken has died, the form has changed (even though the matter may be the same) because it no longer does these things.

	
	•  There may be disagreements about the formal cause. How do we know which characteristics are essential to an object to make it what it is? In a car, is the formal cause the engine, petrol, wheels, mirrors or a combination of factors?

	•  Not everyone will agree with the idea of a soul as the formal cause – what makes me ‘me’, or what makes a chicken cluck and move, could be physical processes.






	The final cause explains why everything has a purpose (telos). It is the most important cause because it answers questions about why the world or objects are as they are.
	There are many issues with the idea of purpose:

	•  Purpose does not have to be intrinsic – purpose is given to the object by its creator. Purpose is a human construct.

	•  Some things have many purposes or purposes change.

	•  Some things don’t have a purpose.






	If an object fulfils its purpose, it is good. Goodness is not found in another world, like Plato’s Form of the Good, but is intrinsic to the object itself.
	But goodness may not be linked to purpose. For example, if a knife cuts my finger instead of the bread, it cuts well but is it really a good knife?



	The basis of Aristotle’s empirical theory is applicable to life and scientific enquiry because we rely on senses, observation and experience.
	Plato would argue that senses can deceive and this physical world is a poor imitation of the World of the Forms. We should use reason to know what is real.
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	1  Use your own example, such as ‘house’ or ‘cat’, to explain each of the four causes.

	2  Make a list of arguments in favour of relying on our senses.

	3  Make a list of counter-arguments – reasons why we should not always trust our senses. Remember to use your learning on Plato.





	4  Write a conversation between Aristotle and Plato about their two ways of understanding the world.

	5  Choose one of the four causes. What are the strengths and weaknesses of using this cause?





	6  Write a paragraph that discusses the final cause and telos or purpose using PEACE:

	P – make a point that argues that Aristotle’s use of final cause is helpful or not helpful.

	E – briefly explain the point, using an example.

	A – assess the point by giving a reason why it is strong.

	C – criticise the point: give a reason why.

	E – evaluate or weigh up which is the strongest view and why.
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1.4 Does Aristotle’s Prime Mover explain the world?
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	•  Why is the cat looking at the saucer? What will happen when the window is opened? Why?

	•  What can the milk do to attract the cat? Why?

	•  Can you remember what motus means? What did Aristotle observe about motus?
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Aristotle’s explanation for change
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Aristotle’s view of the universe, with earth at the centre


The Prime Mover
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	Analyse and evaluate



	Aristotle’s Prime Mover helps to explain the world
	Aristotle’s Prime Mover does not help to explain the world





	We can observe that natural things seem to have telos and are drawn towards an end, goal or purpose. For example, an acorn is drawn towards a purpose of becoming a tree or squirrel food. The Prime Mover explains the reason why change and motus occur because it draws and attracts everything.
	Observation of purpose is a human construct. Humans give things purpose, so purpose (telos) is something that is external to an object, not intrinsic. If there is no external purpose, this discredits Aristotle’s reason for motus and there is no need for a final cause, or Prime Mover.



	The Prime Mover explains why there is perpetual motion, why the planets move in predictable rotations and why there is no beginning of the universe. The Prime Mover is pure actuality, and this attracts all things to its perfection, although it is aware of nothing beyond itself.
	If the Prime Mover is pure thought, thinking about thought, how can there be any causal connection with the physical universe, as there must be if the Prime Mover affects and moves it?



	The Prime Mover as the final cause gives everything an ultimate purpose – it gives a final reason why.
	Aristotle cannot observe the Prime Mover using senses. He has moved into rationalism, away from empiricism, and is using reason instead of the senses and so is subject to the same criticisms as Plato.
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	1  Make a list of the characteristics of the Prime Mover.

	2  Why is the Prime Mover unlike the God of monotheistic religions, such as Judaism, Christianity or Islam?

	3  Does the Prime Mover know who you are? Give reasons for your answer.





	4  Would you pray to the Prime Mover? Why? Why not?

	5  Using the arguments in the table above (and your own ideas), write a paragraph or essay that evaluates the Prime Mover as the final cause. Which do you think is the strongest view? Give reasons for your view.





	6  Research and find out how Aquinas used and developed Aristotle’s ideas.
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1.5 Is the Prime Mover or the Form of the Good more successful?
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What is the Form of the Good?



Comparing the Prime Mover and the Form of the Good



	•  Both are transcendent and cannot be known using the senses – so reason needs to be used to understand them both.

	•  Both are perfect, unchanging and eternal.

	•  The Prime Mover is the telos (purpose) of everything and the Form of the Good is the aim of everything – to know and understand the Form of the Good.





	•  The explanations each gives for motus:

	•  The Prime Mover draws or attracts all motus towards itself because it is the ultimate final cause or purpose.

	•  The Form of the Good is unchanging and part of the World of the Forms. Change happens only in the imperfect World of Appearances because it is imitating the Forms, but its imperfect matter will change and decay.



	•  Where each is located:

	•  The Prime Mover is part of the material universe in an ‘orbit’ beyond the planets.

	•  The Form of the Good is in the real world (World of the Forms), not part of this world.



	•  How each is involved in the world:

	•  The Prime Mover has no connection with things in the world.

	•  The Form of the Good participates in all the Forms and we can recognise it in things in the World of Appearances, for example, we recognise goodness in a good knife, a good person and a good dog.
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	Analyse and evaluate



	Aristotle’s Prime Mover is more successful
	Plato’s Form of the Good is more successful





	The Prime Mover explains the reason why there is change in the world, because everything is being drawn towards its perfection. This explains why there is motus and change.
	The Form of the Good also explains why there is change in the World of Appearances. It is because things here change and decay but participate in the perfect and eternal World of the Forms and the Form of the Good, which is immutable.



	Aristotle based his theory of the Prime Mover on sense experience and the final cause.
	However, the Prime Mover cannot be observed using the senses. The Form of the Good is not part of this material world so it is better to use reason to work out the truth.



	Plato does not clearly explain how the Form of the Good participates in objects or concepts in the World of Appearances whereas Aristotle’s Prime Mover gives a clearer explanation. The Prime Mover cannot interact as it is pure actuality and simply draws things to itself. The Prime Mover can only contemplate itself, otherwise it would change.
	The Form of the Good explains why we recognise goodness in lots of different things and why things vary in the amount of goodness. For example, we could say that a knife was good if it cut well or a dog was good if it fetched a stick, but we would think a person was good if they helped others. The Form of the Good participates in the knife, the dog and the person.



	There are problems with both the Prime Mover and the Form of the Good. Aristotle has moved from empiricism to rationalism. There is no empirical evidence of the Prime Mover, only motus in this world. This faces similar criticisms to Plato’s Form of the Good because it too cannot be empirically verified and relies on extrapolation through reason.
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	1  Draw two overlapping circles (a Venn diagram) and label one circle Prime Mover and the second circle Form of the Good. Write the characteristics of each in the relevant circle. Use the overlapping section for shared characteristics. For example, include: eternal, good, immutable, pure actuality, perfect, known through reason, illuminates the mind.
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	2  Use the Venn diagram to make a table of similarities and differences between the Form of the Good and the Prime Mover.

	3  What are two strengths and two weaknesses of rationalism and empiricism?





	4  Use the information in the table to create a flowchart which builds a line of argument, giving reasons for each point and adding supporting arguments or criticisms in following boxes. The example below starts the flowchart for you.
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	5  Is the Prime Mover or Plato’s Form of the Good a more coherent explanation for the way things are in our world? Why? List your reasons. Why did you reject the other view? Why is your view stronger?





	6  Find out more about Plato’s Form of the Good – he writes about it in the simile of the sun in The Republic Part VII. Why does Plato argue that goodness is absolute? How have Plato’s views on absolute goodness influenced other philosophers, ethicists and theologians? For example, consider absolutist theories of ethics.
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1.6 How do we gain knowledge – through reason or through the senses?
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	•  What is a cat? Make a list of key features that are needed for something to be a cat.

	•  How can you tell the difference between a cat and a dog? What makes a cat different from a dog?

	•  How do you know what a cat is?

	•  Where does this knowledge come from?
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Plato’s answer – through reason




Aristotle’s answer – through the senses





	Analyse and evaluate



	Empiricism makes more sense of reality
	Rationalism makes more sense of reality





	There is no empirical evidence of the existence of another world outside of our senses so we should rely on our senses alone to find out more about reality.
	Rationalists would argue that we have a sense of justice or beauty that seems to be innate, we ‘just know’ that something is unfair or just, before we learn it from the world around us. So, knowledge is gained through reason.



	Empiricists say, ‘There is nothing in the mind except what was first in the senses’ – we can use reason only after we have experienced and observed things in the world. For example, if I am burned by touching a hot pan, I can use reason to work out not to touch a hot lamp.
	We could argue, like Plato, that knowledge comes from the World of the Forms. So we remember the Form of heat and that is why we recognise that the lamp is hot. Reason makes more sense of reality and what we experience.



	If there is one absolute Form of the Good, why do we disagree over right and wrong or good? It is better to rely on observations – we can observe whether something is good if it fulfils its final cause. For example, the knife is good if it fulfils its final cause, to cut.
	The senses deceive us, so we all have different opinions about what is good. This is because reason is not being used well. If we can escape our senses, like the released prisoner in the cave analogy, we can understand the true Form of the Good. There is more to being good than fulfilling a purpose. The knife may not be considered good if it cut my finger instead of the bread, or was used as a weapon.



	Is knowledge innate as Plato suggests? Doesn’t learning seem much more difficult than simply remembering? Empiricism gives a better understanding of reality because we learn from experiences and from our senses.
	We cannot rely on senses and observations to gain knowledge because we are deceived by them. Plato would argue reason is more reliable – although it is difficult, like the journey out of the cave, in the end, it makes more sense of reality.
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	1  Find all the key terms in this chapter. Make flashcards with the key terms on one side and their definitions on the reverse. Test yourself (or a friend). You could use a digital version on an app.

	2  Draw and complete the mind map.
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	3  Draw and complete the mind map:
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	4  Choose one argument from the Empiricism mind map. Write a speech that persuades the reader to accept this view. Use examples from Aristotle’s thought to support this view.

	5  Write a response to your speech that counters the points raised. Use examples from Plato’s thought to support this counter-argument.





	6  Which approach in philosophy is more successful, rationalism or empiricism? Give reasons for your view. Extend your understanding by researching and adding views from other rationalist and empiricist philosophers such as David Hume, John Locke or René Descartes.



[image: ]








[image: ]


Wrap up
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	  1  What is the unchanging final cause which explains motus in the universe, according to Aristotle?

	  2  What does Plato understand as the only eternal, perfect, unchanging and real ideals?

	  3  What term means human reason is the primary source of knowledge?

	  4  What term means all knowledge or truth comes from the senses and experience?

	  5  What is the highest Form in Plato’s hierarchy of the Forms?

	  6  What term does Plato use to describe a reflection of the ideal or Form in the World of Appearances?

	  7  What term does Aristotle use to describe the shape, structure or characteristics of an object?

	  8  Name Aristotle’s four causes.

	  9  What is the Greek word meaning end or purpose?

	10  What is real for Aristotle?
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	[image: ]  explain differences between rationalism (reason) and empiricism (senses)

	[image: ]  explain and evaluate Plato’s theory of the Forms

	[image: ]  analyse the hierarchy of the Forms and Form of the Good

	[image: ]  explain the meaning of Plato’s analogy of the cave (link to the Forms)

	[image: ]  explain Aristotle’s four causes

	[image: ]  evaluate Aristotle’s four causes, including the final cause (telos)

	[image: ]  analyse Aristotle’s Prime Mover

	[image: ]  evaluate Aristotle’s theories

	[image: ]  compare the Form of the Good with Aristotle’s Prime Mover

	[image: ]  compare Plato’s reliance on reason with Aristotle’s empirical method.
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	1  Write a script of a discussion between Aristotle and Plato. Choose to discuss one of the issues in this chapter, for example: How do we know? Should we rely on the senses? What is real? You could perform these in class.

	2  Create two mind maps, one for Plato and one for Aristotle. Fill it with AO2 (evaluation) rather than listing knowledge (AO1). Add strengths in one colour and weaknesses in another colour. You could do this as a class activity and swap mind maps with another group or pair – try to improve them after each swap. Or add counter-arguments in a third colour.





	3  Sort the following into the correct category – do they belong to Plato or Aristotle?





	Form of the Good
	rationalism
	Material Causes
	empiricism



	Prime Mover
	telos
	motus
	actuality



	formal cause
	potentiality
	efficient cause
	Ideals



	World of Appearances
	final cause
	particulars
	World of the Forms






	4  This house believes that only empiricism can lead to true knowledge.





	5  Try this famous philosophical thinking experiment. If a tree falls in a deserted forest with no one around to hear or see it, does it make a sound? Discuss your thoughts with a friend. How does this link to the discussions about the reliability or necessity of the senses?
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Get practising





[image: ]




[image: ]


[image: ]




[image: ]






[image: ]




[image: ]


[image: ]




[image: ]





Extension




Thinking challenge
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Rick: Is that a new mobile you have there?

Vic: No, it is my old phone.

Rick: Are you sure? It looks completely different. Your
old one had a cracked screen, a different case — look,
even the apps have changed on your home screen.
Vic: Well, yes, it was a bit battered, wasn't it? I'm
always dropping it — my mum's always on my case
about that! It got so bad that | couldn't even read my
messages, so my techy brother got hold of it and fixed
everything. It's had a new screen, he updated the I0S
and | even bought this case for it.

Rick: So, it is like having a brand new phone then?
Vic: It is really because everything has changed about
it — it’s so much faster now.

Rick: If everything is different about your phone, it
isn't really your phone anymore, is it?

Vic: Well ...

Rick: Isn't this a bit like that discussion

in Philosophy? Where we were talking about what
makes 'me’ — remember?

Vic: Do you mean where we looked at those hilarious
pictures of Miss when she was a baby, at primary

school, secondary school, when she got married and
now that she is ancient?

Rick: Yes, that's right. Didn't we talk about how

we change throughout our lives but we still think

of ourselves as the same person? All our cells and
everything are regenerated and replaced over time.
Vic: You mean like Miss now has wrinkles and bags
under her eyes?

Rick: It's a good job she can't hear this! But yes,

if everything about our physical appearance has
changed, how are we the same person?

Vic: Ahh, | see what you mean now. My phone has
changed so much and had lots of parts replaced so
that it looks different, but | still think of it as the same
phone.

Rick: Exactly! So, what makes your phone your phone
is something different to its physical properties. It's like
saying that what makes me unique is something extra
to my physical characteristics.

Vic: OK, but what sort of thing could the 'extra’ part be?

Rick: Lots of the philosophers we studied thought
there is a soul, which explains it.

Vic: Hang on a minute ... | don't believe in a soul!
Rick: But you've just said that there is something extra.

Vic: Agh! You've done it again. How do you always
manage to get me to agree with you?
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The Judge opens the case: Why is God on trial?
What are the different forms of the problem of evil? How do they differ?
What important issues might need to be considered?

i

The case for the prosecution Is presented — God is responsible for evil.
Whatare the key arguments against God? What key evidence would be presentect?

¥

Defence cross-examination — What are the issues arising from this evidence?
What counter-arguments can be brought forward?

i

The case for the defence Is presented — God s not responsible for evil. What are the key
arguments that remove the blame for evil from God? What key evidence would be presented?

1)

Prosecution cross-examination — What are the issues arising from this evidence?
What counter-arguments can be brought forward?

i

Closing speeches — What s the key piece of evidence for the prosecution case?
Whatis the key piece of evidence for the defence case?

¥

Jury decislon —What conclusion do you reach? Why?
(f you are doing this exercise as a dass/group, you can take a vote.)
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Non-thinking but living beings — The way the world is This suggests, for

examples could include a bee pollinating seen to work, how things Aquinas, that this purpose
a plant and making honey, or a heart within the world seem to does not oceur by chance
pumping blood around the body be governed, or designed but has been designed

“The fifth wayjs taken from the governance of the world. We
see that thing! which lack intelligence, such as natural bodies,
act for an end, and this is evident from their acting always, or

N N Since these are
nearly always, in the same way, s as to obtain the best result.

non-thinking beings,

Aquinas is arguing Hence, it is plain that not fortuitously, but designedly, do they there must be
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Source: Thomas Aquinas, Summa Theologica
Aquinas argues that there must be Aquinas’ conclusion is Aquinas’ example to illustrate his point:
an intelligence (a thinking mind) that the intelligence the arrow cannot achieve its purpose
that directs living non-thinking behind purpose in of hitting the target without an archer

beings towards their purpose the world is God to direct it towards that target
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The debate opens: Can any argument prove God's existence?
What are the two main approaches? How do they differ?
What important issues might need to be considered?

!

The case for a posterfor/ arguments Is presented.
What are the key arguments in favour of using this approach
1o prove God's existence?

)’

Cross-examination by supporters a priorl arguments — what issues arise from
this evidence? What counterarguments can be brought? Consider the weaknesses
of 2 posteriori, design and cosmological arguments as well as relevant logical fallaces.

!’

The case for a priorl arguments Is presented.
What are the key arguments in favour of using this approach
1o prove the existence of God?

!

Cross-examination by supporters of a posterfor! arguments.
What isues arise from this evidence? What counterarguments can be brought?
Consider weaknesses of a priori and ontological arguments and relevant logical fallaces.

!

Closing Speeches What is the key point for a posteriori arguments?
What s the ke point for a priori arguments?

!

Jury dedislon What conclusion do you reach? Why?
(1f you are doing this exercise as a dass/group you can take a vote)
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Rick: Hey, are we still on for a film fest at your nan’s
tonight? I'm really looking forward to it — especially
your nan's baking, everyone says she makes amazing
cakes!

Vic: Yes ... there may be a slight problem.

Rick: Oh no, you didn't tell her about the popcorn
saga, did you?

Vie: No, of course not. But | told her you were sick ...
and so she’s got loads of medicines in and said she'll
make you her special lemon and honey drink.

Rick: Not sure | like the sound of that. That just shows
that Wittgenstein was right.

Vie: Huh?

Rick: How we understand words depends on when
and where we use them. So, your nan doesn't
understand 'sick’ like we do because it means
something different to older people.

Vic: Agh! That religious language topic makes my head
hurt! Isn't being sick something to do with Aquinas,
too?

Rick: | think Aquinas talked about a bull being healthy,
not sick!

Vic: | don't see how we, as limited humans, can say
anything about God — how do we know it's accurate?

Rick: Aquinas thought he'd solved that one by using
his two types of analogy. We don't know exactly
(that would be using words univocally) but we can say
something.

Vic: Oh, do you mean that equals ... equality ...
equivally ... word there? That means something totally
different each time, like duck or key?

Rick: Yea, equ-iv-oc-ally. In a way, that’s similar to
Wittgenstein because he says you can't know what

the words mean unless you are part of the game and
know the rules.

Vic: But | thought Aquinas and Wittgenstein were
saying different things? Aquinas is looking at what the
words mean, Wittgenstein said, ‘Don’t look for the
meaning, look for the use.

Rick: Maybe Wittgenstein can help with Aquinas? If
you are in the analogy language game, you would
understand how the rules work and how words about
God are used and what they mean.

Vic: Philosophy is so ‘grey’ ... sometimes, | wish there
was a right answer!
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Traditional or conservative interpretations accept the message of the Bible as an
authentic and general message from God, accepting the role of scholarship rather
than interpreting every word literally or as factually true. This is ke Aquinas’ view
that the Bible is cognitive and contains true, objective and universal teachings. An
example of this is the Genesis creation accounts, which are a mythological way of
understanding a cognitive truth that God brought the world into existence.

Liberal interpretations understand the Bible
as a human document, it needs to be
interpreted for our own times. This view has.
led to a non-cognitivist approach. It suggests
that scripture is not making factual assertions
but presenting a non-literal view of the world.
An example of this is that Genesis contains
creation myths that serve a non-cognitive
function within a believing community or
Jesus gives an example of a fully human
response to God.

Fundamentalism or literalism
is a more recent and minority
movement that interprets the
Bible as factual and cognitive,
perhaps as a reaction to
non-cognitivism and liberalism.
For example, some creationists
claim the Genesis account of
areation is factual: God created
the world in six days.
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