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    A disciplined voice can cultivate a disciplined mind and heart. William Holmes McGuffey’s Fifth Eclectic Reader presents an advanced course in reading designed to shape intellect and character through practiced speech and careful comprehension. As part of the McGuffey Readers, this volume gathers prose and poetry chosen to challenge older students, guiding them from fluent decoding toward thoughtful interpretation and expressive delivery. Rather than offering a single story, it assembles selections that model clarity, moral seriousness, and rhetorical force. The result is a classroom companion that treats reading as both a skill to refine and a formative habit for life.

First introduced in the 1830s within the American common-school movement, the McGuffey Readers became standard classroom texts across much of the United States, and the Fifth Eclectic Reader belongs to that tradition. Issued as an upper-level installment and revised in subsequent decades, it reflects a nineteenth-century approach to literacy that links eloquence with ethics. The book’s selections and lesson apparatus draw students beyond basic phonics and into rhetoric, taste, and judgment. Understanding its historical context clarifies its aims: to prepare readers not only to decode print, but to participate responsibly in civic, religious, and familial life through articulate, reasoned speech.

As an educational anthology, the Fifth Eclectic Reader offers a structured encounter with varied forms—narratives, essays, biographical sketches, orations, and lyric and didactic verse—selected for their clarity and moral weight. The voice that emerges is formal and earnest, favoring elevated diction and measured cadence. Lessons move toward longer, more complex passages, encouraging sustained attention and an appreciation for structure, imagery, and argument. The mood can shift from contemplative to stirring, depending on the passage, yet the overarching experience is one of disciplined engagement. Readers are invited to inhabit language aloud, discovering how phrasing, emphasis, and tempo shape understanding.

Pedagogically, the volume pairs its readings with practical aids that support mastery. Vocabulary lists and definitions build precision; questions prompt recall and inference; and elocutionary notes direct the mechanics of delivery, from pauses and stress to tone. The emphasis on oral performance encourages students to connect thought with breath and posture, translating comprehension into expressive speech. Such scaffolding reflects a belief that literacy matures through practice: repeated readings, careful articulation, and attentive listening. In this way, the book functions both as a reader and as a manual for rhetoric, providing a bridge between silent study and confident public expression.

Across its selections, the Fifth Eclectic Reader foregrounds themes that nineteenth-century teachers prized: personal responsibility, perseverance, temperance, compassion, and devotion to truth. Many pieces explore civic duty and the durable consequences of actions, urging readers to weigh motives and outcomes with sobriety. Others dwell on the beauty and sublimity of the natural world, cultivating patience, gratitude, and awe. Biographical or historical passages model character under pressure, while reflective essays pose questions about conduct, conscience, and the use of time. The cumulative effect is ethical as well as aesthetic, aligning literary taste with habits of self-command and service.

For contemporary readers, the book offers several points of value. It provides a window into how schooling once framed literacy as a social and moral practice, revealing assumptions that shaped classrooms and communities. It also supplies a compact course in close reading and voice: parsing syntax, tracking argument, and coordinating breath with sense. Educators may find adaptable exercises in articulation and emphasis; independent learners may appreciate the challenge of sustained, expressive reading. Engaging the volume today invites comparison between past and present expectations, prompting discussion about how language forms judgment, and how public speech sustains a shared civic life.

Approached as a historical artifact, a training manual, or an anthology of serious prose and verse, McGuffey’s Fifth Eclectic Reader rewards patient attention. Its selections and lesson frames encourage readers to slow down, listen for structure, and let meaning emerge through practiced delivery. The tone is earnest rather than ironic, aiming to elevate taste and strengthen resolve. In an era of quick skimming, its deliberate pace can feel bracing, yet the discipline it fosters remains timely. By yoking eloquence to reflection, the book offers an enduring invitation: to read with care, to speak with purpose, and to think with integrity.





Synopsis (Selection)




Table of Contents




    McGuffey’s Fifth Eclectic Reader is an advanced volume in the 19th-century graded series designed to cultivate fluent reading, clear elocution, and sound character. Compiled as an anthology, it presents prose and poetry from a wide range of authors, arranged to progress in difficulty and depth. The book integrates vocabulary definitions, pronunciation cues, and comprehension questions to guide study. Its selections emphasize moral themes alongside literary appreciation, aligning reading practice with ethical instruction. Intended for upper-level pupils, it builds on earlier Readers by expanding rhetorical skill, critical attention, and expressive delivery, preparing students for the most demanding materials in subsequent volumes.

The book opens with instructional matter on elocution, setting a framework for how to read aloud with precision and effect. It outlines principles of articulation, enunciation, emphasis, and inflection, with attention to pitch, force, rate, and pause. Short illustrative sentences and phonetic drills model correct habits before extended readings begin. Guidance addresses common errors, encouraging steady breath, clear consonants, and distinct syllabication. These preliminary sections serve as reference points throughout the volume, offering standards by which students can judge their performance. With these foundations, the Reader links technical control of voice to the understanding and communication of meaning.

Initial lessons apply these principles to manageable selections and targeted exercises. Students practice difficult vowel sounds and consonant combinations, then read brief passages that reward precise stress and cadence. Definitions appear near the text to clarify rare or specialized terms, while questions test comprehension and reinforce usage. Attention to accent marks and syllable division develops confidence in pronouncing unfamiliar words. The arrangement ensures that mechanics and understanding advance together: articulation guides sense, and sense guides expression. Early units focus on accuracy, fluency, and careful attention to punctuation as cues for pauses and changes in tone.

As the book advances, selections broaden to descriptive sketches, reflective essays, and instructive narratives. These pieces present themes of industry, honesty, compassion, temperance, and responsibility, encouraging readers to connect sound reading with sound judgment. Poetry is introduced strategically to practice rhythm, imagery, and varied intonation, balancing prose’s logical progression with verse’s musical demands. Notes point out difficult constructions or allusions, and review prompts consolidate vocabulary and main ideas. The progression moves from straightforward scenes and moral incidents to more layered reflections, consistently asking students to sustain attention, interpret meaning, and embody tone through voice.

Historical and biographical readings appear next, combining literary merit with civic instruction. Sketches of notable figures, accounts of decisive moments, and patriotic addresses give practice in narrative clarity and heightened oratorical style. The volume includes authors from American and British traditions, providing perspectives on duty, liberty, and public virtue within a broader literary context. Questions often direct students to identify argument structure and stylistic devices, such as antithesis or parallelism. These selections build familiarity with elevated diction and complex sentences, preparing readers to maintain composure and coherence when delivering extended passages with the appropriate emphasis and restraint.

Subsequent units emphasize formal orations and argumentative essays, inviting students to apply elocutionary principles to persuasive prose. Texts exemplify logical progression, appeals to reason and sentiment, and controlled intensification toward a conclusion. Editorial aids highlight transitional phrases, climactic structure, and the rhetorical effects of repetition and contrast. Exercises encourage practice with varying pitch, force, and tempo to match the author’s intention. Through graded difficulty, the Reader leads students from accurate recitation to expressive declamation, aiming for a union of clarity, conviction, and decorum that reflects the standards of public speaking valued by the curriculum.

The poetry selections deepen this training by emphasizing meter, cadence, and the musical line. Lyric and narrative poems require attention to phrasing, caesura, and the balance between sound and sense. Students encounter vivid imagery, moral reflection, and patriotic feeling, along with scenes from nature and domestic life. Brief glossaries support understanding of archaic or figurative language, while recitation prompts encourage memorization and delivery. The arrangement juxtaposes varied moods—solemn, contemplative, and celebratory—to teach adaptable expression. By practicing scansion and controlled emphasis, readers learn to preserve rhythm without sacrificing clarity of thought or naturalness of speech.

In later lessons, the anthology culminates in denser essays, richly descriptive passages, and extended speeches that demand sustained attention and refined control. Mixed-genre units encourage transitions among narration, exposition, and argument within a single reading sequence. Review sections revisit core elocution topics, challenging students to apply articulation, emphasis, and modulation to more intricate syntax and advanced vocabulary. Annotations assist with historical context and rhetorical terminology. These final materials consolidate the Reader’s training aims: independent interpretation, disciplined voice, and mature judgment. The volume closes having prepared students for the broader scope and rigor of the series’ highest level.

Overall, McGuffey’s Fifth Eclectic Reader integrates language mastery with moral and civic formation. Its sequence moves from principles to practice, from shorter drills to complex texts, and from basic fluency to accomplished expression. By coupling vocabulary and comprehension aids with selected literature, it offers a systematic pathway toward articulate reading and effective speaking. The book’s central message is that clear thought, ethical sensibility, and trained voice belong together. Within its concise framework, it models exemplary English prose and verse, directs attention to structure and meaning, and equips students to read and recite with accuracy, dignity, and purpose.
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    McGuffey’s Fifth Eclectic Reader arose in the antebellum United States, centered on the rapidly developing Ohio Valley where William Holmes McGuffey taught at Miami University in Oxford, Ohio. Issued in the 1840s and repeatedly revised—notably in a broad 1857 “Revised Eclectic” series and again after the Civil War in 1879—it was used in common schools from New England to the Old Northwest. The period was defined by westward migration, evangelical reform, and the professionalization of public schooling. Cincinnati’s burgeoning publishing trade furnished classrooms, and the Reader’s elocution drills, civic biographies, and moral maxims mirror a society intent on social cohesion amid mobility, immigration, and sharpening sectional tensions.

The American common school movement supplied the institutional frame for the Fifth Reader. After Massachusetts created a state board of education (1837) under Horace Mann, states expanded tax-supported, graded schools and teacher training, beginning with the first state normal school in Lexington, Massachusetts (1839). “Graded readers” standardized a sequential curriculum in reading, elocution, and morals. The Fifth Reader, positioned for older pupils, delivered advanced rhetoric, history, and civic exempla suited to recitation. Its wide adoption—tens of millions of McGuffey Readers circulated by the late nineteenth century—reflects state and local school boards’ push for uniform texts. The book thus functioned as a tool of mass civic education envisioned by reformers and administrators.

Westward expansion and frontier schooling shaped the book’s tone and purpose. The Old Northwest—organized under the Northwest Ordinance (1787) and populated after the War of 1812—saw settlement spread across Ohio, Indiana, and Illinois. Cincinnati emerged as a print hub for riverine commerce and education. McGuffey, a professor and Presbyterian minister, taught at Miami University (1826–1836), writing for pupils in one-room schools who balanced farm labor with studies. The Reader’s emphasis on self-reliance, thrift, piety, and public virtue echoed the social aims of frontier communities striving for order. By offering models of civic conduct and polished speech, it translated eastern republican ideals to newly settled counties and township schools.

Evangelical reform currents from the Second Great Awakening (c. 1790s–1840s) profoundly influenced school culture and the Reader’s moral pedagogy. Voluntary societies—including the American Bible Society (1816), American Sunday School Union (1824), and American Temperance Society (1826)—linked personal piety to social improvement. In the Ohio Valley, Lyman Beecher’s arrival at Lane Seminary in Cincinnati (1832) symbolized the region’s moral activism. The Fifth Reader’s narratives and essays on duty, sobriety, and benevolence advanced these reform ideals in secularized form suitable for public schools. By coupling elocution with ethical exemplars, the book channeled nationwide campaigns against intemperance and vice into daily classroom recitations and memory work.

National memory and unionist oratory informed its historical selections. Public commemorations—from the laying of the Bunker Hill Monument cornerstone (Boston, 1825) to its completion (1843)—popularized speeches by Daniel Webster that fused Revolutionary remembrance with appeals to national unity. Webster’s 1830 Senate “Reply to Hayne,” with its “Liberty and Union” peroration, and addresses by Edward Everett and other statesmen became staple school texts. The Fifth Reader drew on such orations to model republican eloquence and patriotism. By rehearsing the Revolution’s dates (1775–1783), heroes, and civic virtues, the book inculcated a shared national story that could bind diverse classrooms in the decades preceding the Civil War.

Slavery and sectional crisis supplied the era’s defining conflict. The American Anti-Slavery Society formed in Philadelphia (1833); flashpoints included the Fugitive Slave Act (1850), the Kansas–Nebraska Act (1854), and Dred Scott v. Sandford (1857), culminating in the Civil War (1861–1865). Schoolbook markets straddled these divisions: publishers moderated sectarian or sectional references to secure adoptions across states. The Fifth Reader’s later revisions emphasized constitutional order, civic duty, and the moral language of liberty and Union without explicit polemic, sometimes excerpting statesmen whose rhetoric framed the crisis. In postwar classrooms, such pieces helped narrate the conflict as a national moral test while reaffirming the legitimacy of federal union and citizenship.

Industrialization, urban growth, and mass immigration reshaped classrooms and the Reader’s utility. The Erie Canal opened (1825), rail mileage surged to over 30,000 miles by 1860, and the telegraph spread after 1844, integrating markets. Between 1840 and 1860, more than four million immigrants—many fleeing Ireland’s famine (1845–1849) and Central European upheavals (1848)—arrived, provoking nativist politics (Know-Nothing movement, mid-1850s). Schools became engines of linguistic and civic assimilation. The Fifth Reader’s lessons in pronunciation, cadence, and decorum, along with biographies of exemplary citizens, trained heterogeneous pupils to a standardized English and public demeanor valued by employers and civic leaders, addressing anxieties about social disorder in crowded towns and cities.

As a social and political critique, the Fifth Reader framed the era’s problems—intemperance, demagoguery, indolence, and factionalism—as failures of character remediable through disciplined education. Its praise of industry, punctuality, and public virtue implicitly rebuked corruption and class idleness, while its unionist speeches warned against sectional aggrandizement. At the same time, the book’s Protestant, Anglo-American moral horizon exposed the period’s limited inclusivity, channeling assimilationist expectations toward immigrants and marginal groups. By making eloquence a civic duty and morality a public trust, the Reader challenged contemporary injustices in the language of duty, yet also reinforced prevailing hierarchies that defined who counted as the model American citizen.
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The plan of the revision of McGUFFEY'S FIFTH READER is the same as that
pursued in the other books of the REVISED SERIES. The book has been
considerably enlarged, but the new pieces have been added or substituted
only after the most careful consideration, and where the advantages to be
derived were assured.

It has been the object to obtain as wide a range of leading authors as
possible, to present the best specimens of style, to insure interest in
the subjects, to impart valuable information, and to exert a decided and
healthful moral influence. Thus the essential characteristics of
McGUFFEY'S READERS have been carefully kept intact.

The preliminary exercises have been retained, and are amply sufficient for
drill in articulation, inflection, etc. The additional exercises on these
subjects, formerly inserted between the lessons, have been omitted to make
room for other valuable features of the REVISED SERIES.

A full understanding of the text is necessary in order to read it
properly. As all the books of reference required for this purpose are not
within the reach of the majority of pupils, full explanatory notes have
been given, which, it is believed, will add greatly not only to the
interest of the reading lessons, but also to their usefulness from an
instructive point of view.

The definitions of the more difficult words have been given, as formerly;
and the pronunciation has been indicated by diacritical marks, in
conformity with the preceding books of the REVISED SERIES.

Particular attention is invited to the notices of authors. Comparatively
few pupils have the opportunity of making a separate study of English and
American literature, and the carefully prepared notices in the REVISED
SERIES are designed, therefore, to supply as much information in regard to
the leading authors as is possible in the necessarily limited space
assigned. The publishers have desired to illustrate McGUFFEY'S READERS in
a manner worthy of the text and of the high favor in which they are held
throughout the United States. The most celebrated designers and engravers
of the country have been employed for this purpose.

It has been the privilege of the publishers to submit the REVISIED SERIES
to numerous eminent educators in all parts of the country. To the careful
reviews and criticisms of these gentlemen is due, in a large measure, the
present form of McGUFFEY'S READERS. The value of these criticisms, coming
from practical sources of the highest authority, can not well be
overestimated, and the publishers take this occasion to express their
thanks and their indebtedness to all who have thus kindly assisted them in
this work.

Especial acknowledgment is due to Messrs. Houghton, Osgood
& Co. for their permission to make liberal selections from their
copyright editions of many of the foremost American authors
whose works they publish.
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         TITLE.                          AUTHOR.
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30.  Good Night                          Peter Parley.
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34.  The Death of the Flowers           Bryant.
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44.  Forty Years Ago
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78.  Squeers's Method                   Dickens.
79.  The Gift of Empty Hands            Mrs. S. M. B. Piatt.
80.  Capturing the Wild Horse           Irving.
81.  Sowing and Reaping                 Adelaide Anne Procter.
82.  Taking Comfort                      Whittier.
83.  Calling the Roll                   Shepherd.
84.  Turtle Soup                        C. F. Briggs.
85.  The Best Kind of Revenge
86.  The Soldier of the Rhine           Mrs. C. E. S. Norton.
87.  The Winged Worshipers              Charles Sprague.
88.  The Peevish Wife                   Maria Edgeworth.
89.  The Rainy Day                      Longfellow.
90.  Break, Break, Break                Tennyson.
91.  Transportation and Planting of Seeds   H. D. Thoreau.
92.  Spring Again                       Mrs. Celia Thaxter.
93.  Religion the only Basis of Society   W. E. Channing.
94.  Rock Me to Sleep                   Mrs. E. A. Allen.
95.  Man and the Inferior Animals       Jane Taylor.
96.  The Blind Men and the Elephant     J. G. Saxe.
97.  A Home Scene                       D. G. Mitchell.
98.  The Light of Other Days            Moore.
99.  A Chase in the English Channel     Cooper.
100. Burial of Sir John Moore           Charles Wolfe.
101. Little Victories                   Harriet Martineau.
102. The Character of a Happy Life      Sir Henry Wotton.
103. The Art of Discouragement          Arthur Helps.
104. The Mariner's Dream                William Dimond.
105. The Passenger Pigeon               Audubon.
106. The Country Life                   R. H. Stoddard.
107. The Virginians                     Thackeray.
108. Minot's Ledge                      Fitz-James O'Brien.
109. Hamlet.                            Shakespeare.
110. Dissertation on Roast Pig          Charles Lamb.
111. A Pen Picture                      William Black.
112. The Great Voices                   C. T. Brooks.
113. A Picture of Human Life            Samuel Johnson.
114. A Summer Longing                   George Arnold.
115. Fate                               Bret Harte.
116. The Bible the Best of Classics     T. S. Grimke.
117. My Mother's Bible                  G. P. Morris.
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1. PRELIMINARY REMARKS.

The great object to be accomplished in reading, as a rhetorical exercise,
is to convey to the hearer, fully and clearly, the ideas and feelings of
the writer.

In order to do this, it is necessary that a selection should be carefully
studied by the pupil before he attempts to read it. In accordance with
this view, a preliminary rule of importance is the following:

RULE 1.—Before attempting to read a lesson, the learner should make
himself fully acquainted with the subject as treated of in that lesson,
and endeavor to make the thought and feeling and sentiments of the writer
his own.

REMARK.—When he has thus identified himself with the author, he has the
substance of all rules in his own mind. It is by going to nature that we
find rules. The child or the savage orator never mistakes in inflection or
emphasis or modulation. The best speakers and readers are those who follow
the impulse of nature, or most closely imitate it as observed in others.

II. ARTICULATION.

Articulation is the utterance of the elementary sounds of a language, and
of their combinations.

An Elementary Sound is a simple, distinct sound made by the organs of
speech.

The Elementary Sounds of the English language are divided into Vocals,


Subvocals, and Aspirates.



ELEMENTARY SOUNDS.—VOCALS.

Vocals are sounds which consist of pure tone only. A diphthong is a union
of two vocals, commencing with one and ending with the other.

DIRECTION.—Put the lips, teeth, tongue, and palate in their proper
position; pronounce the word in the chart forcibly, and with the falling
inflection, several times in succession; then drop the subvocal or
aspirate sounds which precede or follow the vocal, and repeat the vocals
alone.

Table of Vocals.

            Long Vocals.
Vocal   as in      Vocal   as in
——-   ——-      ——-   ——-
a       hate         e     err
a       hare         i     pine
a       far          o     no
a       pass         u     tube
a       fall         u     burn
e       eve         oo     cool

            Short Vocals
Vocal   as in      Vocal   as in
——-   ——-      ——-   ——-
a       mat          o     hot
e       met          u     us
i       it          oo     book

Diphthongs.
Vocal     as in
———   ————
oi, oy   oil, boy
ou, ow   out,now

REMARK 1.—In this table, the short sounds, except u, are nearly or quite
the same in quality as certain of the long sounds. The difference consists
chiefly in quantity.

REMARK 2. The vocals are often represented by other letters or
combinations of letters than those used in the table; for instance, a is
represented by ai in hail, ea in steak, etc.

REMARK 3.—As a general rule, the long vocals and the diphthongs should be
articulated with a full, clear utterance; but the short vocals have a
sharp, distinct, and almost explosive utterance.

SUBVOCALS AND ASPIRATES.
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Subvocals are those sounds in which the vocalized breath is more or less
obstructed.

Aspirates consist of breath only, modified by the vocal organs.

Words ending with subvocal sounds should be selected for practice on the
subvocals; words beginning or ending with aspirate sounds may be used for
practice on the aspirates. Pronounce these words forcibly and distinctly
several times in succession; then drop the other sounds, and repeat the
subvocals and aspirates alone. Let the class repeat the words and elements
at first in concert, then separately.

Table of Subvocals and Aspirates.
Subvocal   as in          Subvocal   as in
————   ——-          ————   ——-
b          babe              p       rap
d          bad               t       at
g          nag               k       book
j          judge             ch      rich
v          move              f       life
th         with              th      Smith
z          buzz              s       hiss
z          azure(azh'ure)    sh      rush

REMARK.—These sixteen sounds make eight pairs of cognates. In
articulating the aspirates, the vocal organs are put in the position
required in the articulation of the corresponding subvocals; but the
breath is expelled with some force without the utterance of any vocal
sound. The pupil should first verify this by experiment, and then practice
on these cognates.

The following subvocals and aspirates have no cognates.

 SUBVOCALS.

Subvocal   as in      Subvocal   as in
————   ——-      ————   ——-
l          mill         r        rule
m          rim          r        car
n          run          w        win
ng         sing         y        yet

ASPIRATES

Aspirate   as in
————   ——-
h          hat
wh         when

SUBSTITUTES.
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Substitutes are characters used to represent sounds ordinarily represented
by other characters.

TABLE OF SUBSTITUTES.

Substitute   for     as in        Substitute   for     as in
—————   —-     ——-        —————   —-     ——-
a             o      what            y          i      hymn
e             a      there           c          s      cite
e             a      freight         c          k      cap
i             e      police          ch         sh     machine
i             e      sir             ch         k      chaos
o             u      son             g          j      cage
o             oo     to              n          ng     rink
o             oo     would           s          z      rose
o             a      corn            s          ah     sure
o             u      work            x          gz     examine
u             oo     pull            gh         f      laugh
u             oo     rude            ph         f      sylph
y             i      my              qu         k      pique
qu            kw     quick

FAULTS TO BE REMEDIED.
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DIRECTION.—Give to each sound, to each syllable, and to each word its
full, distinct, and appropriate utterance.

For the purpose of avoiding the more common errors under this head,
observe the following rules:

RULE II.—Avoid the omission of unaccented vowels.

EXAMPLES.

Incorrect      Correct            Incorrect      Correct
————-      —————-        —————     ————-
Sep'rate       sep-a-rate         Ev'dent        ev-i-dent
met-ric'l      met-ric-al         mem'ry         mem-o-ry
'pear          ap-pear            'pin-ion       o-pin-ion
com-p'tent     com-pe-tent        pr'pose        pro-pose
pr'cede        pre-cede           gran'lar       gran-u-lar
'spe-cial      es-pe-cial         par-tic'lar    par-tic-u-lar

RULE III.—Avoid sounding incorrectly the unaccented vowels.

EXAMPLES.

Incorrect       Correct            Incorrect       Correct
—————      —————-        ——————    ——————
Sep-er-ate      sep-a-rate         Mem-er-ry       mem-o-ry
met-ric-ul      met-ric-al         up-pin-ion      o-pin-ion
up-pear         ap-pear            prup-ose        pro-pose
com-per-tent    com-pe-tent        gran-ny-lar     gran-u-lar
dum-mand        de-mand            par-tic-e-lar   par-tic-u-lar
ob-stur-nate    ob-sti-nate        ev-er-dent      ev-i-dent

REMARK I.—In correcting errors of this kind in words of more than one
syllable, it is very important to avoid a fault which is the natural
consequence of an effort to articulate correctly. Thus, in endeavoring to
sound correctly the a in met'ric-al, the pupil is very apt to say
met-ric-al'. accenting the last syllable instead of the first.

REMARK 2.—The teacher should bear it in mind that in correcting a fault
there is always danger of erring in the opposite extreme. Properly
speaking, there is no danger of learning to articulate too distinctly, but
there is danger of making the obscure sounds too prominent, and of reading
in a slow, measured, and unnatural manner.

RULE IV.—Utter distinctly the terminating subvocals and aspirates.

EXAMPLES.

Incorrect     Correct      Incorrect     Correct
————-     ———-      ————-     ———-
An'           and          Mos'          mosque
ban'          band         near-es'      near-est
moun'         mound        wep'          wept
mor-nin'      morn-ing     ob-jec'       ob-ject
des'          desk         sub-jec       sub-ject

REMARK 1.—This omission is still more likely to occur when several
consonants come together.

EXAMPLES.

Incorrect     Correct          Incorrect      Correct
————-     ————         ————-      —————
Thrus'        thrusts          Harms'         harm'st
beace         beasts           wrongs'        wrong'st
thinks'       thinkst          twinkles'      twinkl'dst
weps'         weptst           black'ns       black'n'dst

REMARK 2.—In all cases of this kind these sounds are omitted, in the
first instance, merely because they are difficult, and require care and
attention for their utterance, although after a while it becomes a habit.
The only remedy is to devote that care and attention which may be
necessary. There is no other difficulty, unless there should be a defect
in the organs of speech, which is not often the case.

RULE V.—A void blending syllables which belong to different words.

EXAMPLES.

INCORRECT.            CORRECT.


—————            ——————


He ga-zdupon.         He gazed upon.


Here res tsis sed.    Here rests his head.


Whattis sis sname?    What is his name?


For ranninstantush.   For an instant hush.


Ther ris sa calm,     There is a calm.


For tho stha tweep.   For those that weep.


God sglorou simage.   God's glorious image.



EXERCISES IN ARTICULATION.

This exercise and similar ones will afford valuable aid in training the
organs to a distinct articulation.

Every vice fights against nature.


Folly is never pleased with itself.


Pride, not nature, craves much.


The little tattler tittered at the tempest.


Titus takes the petulant outcasts.


The covetous partner is destitute of fortune.


No one of you knows where the shoe pinches.


What can not be cured must be endured.[2q]


You can not catch old birds with chaff.


Never sport with the opinions of others.


The lightnings flashed, the thunders roared.


His hand in mine was fondly clasped.


They cultivated shrubs and plants.


He selected his texts with great care.


His lips grow restless, and his smile is curled half into scorn.


Wisdom's ways are ways of pleasantness.[1q]


O breeze, that waftst me on my way!


Thou boast'st of what should be thy shame.


Life's fitful fever over, he rests well.


Canst thou fill his skin with barbed irons?


From star to star the living lightnings flash.


And glittering crowns of prostrate seraphim.


That morning, thou that slumber'd'st not before.


Habitual evils change not on a sudden.


Thou waft'd'st the rickety skiffs over the cliffs.


Thou reef'd'st the haggled, shipwrecked sails.


The honest shepherd's catarrh.


The heiress in her dishabille is humorous.


The brave chevalier behaves like a conservative.


The luscious notion of champagne and precious sugar.



III. INFLECTIONS.

Inflections are slides of the voice upward or downward. Of these, there
are two: the rising inflection and the falling inflection.

The Rising Inflection is that in which the voice slides upward, and is
marked thus ('); as,

   Did you walk'? Did you walk.

The Falling Inflection is that in which the voice slides downward, and is
marked thus ('); as,

  I did not walk'. I did not walk.

Both inflections are exhibited in the following question:

  Did you walk' or ride'? walk or ride.

In the following examples, the first member has the rising and the second
member the falling inflection:

EXAMPLES.[1]

Is he sick', or is he well'?


Did you say valor', or value'?


Did you say statute', or statue'?


Did he act properly', or improperly'?



[Footnote 1: These questions and similar ones, with their answers, should
be repeatedly pronounced with their proper  inflection, until the
distinction between the rising and falling inflection is well understood
and easily made by the learner. He will be assisted in this by
emphasizing strongly the word which receives the inflection, thus. Did
you RIDE' or did you WALK'?]

In the following examples, the inflections are used in a contrary order,
the first member terminating with the falling and the second with the
rising inflection:

EXAMPLES.

He is well', not sick'.


I said value', not valor'.


I said statue', not statute'.


He acted properly', not improperly'.



FALLING INFLECTIONS.

Rule VI.—The falling inflection is generally proper wherever the sense is
complete.

EXAMPLES.

Truth is more wonderful than fiction'.


Men generally die as they live'.


By industry we obtain wealth'.



REMARK.—Parts of a sentence often make complete sense in themselves, and
in this case, unless qualified or restrained by the succeeding clause, or
unless the contrary is indicated by some other principle, the falling
inflection takes place according to the rule.

EXAMPLES

  Truth is wonderful', even more so than fiction'.

  Men generally die as they live' and by their actions we must judge of
  their character'.

Exception.—When a sentence concludes with a negative clause, or with a
contrast or comparison (called also antithesis), the first member of which
requires the falling inflection, it must close with the rising inflection.
(See Rule XI, and paragraph 2, Note.)

EXAMPLES.

No one desires to be thought a fool'.

I come to bury' Caesar, not to praise' him.

He lives in England' not in France'.

REMARK.—In bearing testimony to the general character of a man we say:

  He is too honorable' to be guilty of a vile' act.

But if he is accused of some act of baseness, a contrast is at once
instituted between his character and the specified act, and we change the
inflections, and say:

  He is too honorable' to be guilty of such' an act.

A man may say in general terms:

  I am too busy' for projects'.

But if he is urged to embark in some particular enterprise, he will
change the inflections, and say:

  I am too busy' for projects'.

In such cases, as the falling inflection is required in the former part by
the principle of contrast and emphasis (as will hereafter be more fully
explained), the sentence necessarily closes with the rising inflection.
Sometimes, also, emphasis alone seems to require the rising inflection on
the concluding word. See exception to Rule VII.

(5.-2.)

STRONG EMPHASIS.

RULE VII.—Language which demands strong emphasis generally requires the
falling inflection.

EXAMPLES.
1. Command or urgent entreaty; as,

Begone',


Run' to your houses, fall' upon your knees,


Pray' to the Gods to intermit the plagues.



0, save' me, Hubert' save' me I My eyes are out


Even with the fierce looks of these bloody men.



2. Exclamation, especially when indicating strong emotion; as,

  0, ye Gods'! ye Gods'! must I endure all this?

Hark'! Hark'! the horrid sound


Hath raised up his head.



For interrogatory exclamation, see Rule X, Remark.

SERIES OF WORDS OR MEMBERS.
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3. A series of words or members, whether in the beginning or middle of a
sentence, if it does not conclude the sentence, is called a commencing
series, and usually requires the rising inflection when not emphatic.

EXAMPLES OF COMMENCING SERIES.

Wine', beauty', music', pomp', are poor expedients to heave off the load


of an hour from the heir of eternity'.



I conjure you by that which you profess,


(Howe'er you came to know it,) answer me;


Though you untie the winds and let them fight


Against the churches'; though the yeasty waves


Confound and swallow navigation' up;


Though bladed corn be lodged, and trees blown down';


Though castles topple on their warders' heads';


Though palaces and pyramids do slope


Their heads to their foundations'; though the treasures


Of nature's germens tumble altogether',


Even till destruction sicken'; answer me


To what I ask' you.



4. A series of words or members which concludes a sentence is called a
concluding series, and each member usually has the falling inflection.

EXAMPLE OF CONCLUDING SERIES.

They, through faith, subdued kingdoms', wrought righteousness' obtained
promises', stopped the mouths of lions', quenched the violence of fire',
escaped the edge of the sword', out of weakness were made strong', waxed
valiant in fight', turned to flight the armies of the aliens'.

REMARK.—When the emphasis on these words or members is not marked, they
take the rising inflection, according to Rule IX.

EXAMPLES.

They are the offspring of restlessness', vanity', and idleness'.


Love', hope', and joy' took possession of his breast.



5. When words which naturally take the rising inflection become emphatic
by repetition or any other cause, they often take the falling inflection.

Exception to the Rule.—While the tendency of emphasis is decidedly to the
use of the falling inflection, sometimes a word to which the falling
inflection naturally belongs changes this, when it is emphatic, for the
rising inflection.

EXAMPLES.

Three thousand ducats': 't is a good round sum'.


It is useless to point out the beauties of nature to one who is blind'.



Here sum and blind, according to Rule VI, would take the falling
inflection, but as they are emphatic, and the object of emphasis is to
draw attention to the word emphasized, this is here accomplished in part
by giving an unusual inflection. Some speakers would give these words the
circumflex, but it would he the rising circumflex, so that the sound would
still terminate with the rising inflection.

RULE VIII.—Questions which can not be answered by yes or no, together
with their answers, generally require the falling inflection.

EXAMPLES.

Where has he gone'?    Ans. To New York'.


What has he done'?     Ans. Nothing'.


Who did this'?         Ans. I know not'.


When did he go'?       Ans. Yesterday'.



REMARK.—It these questions are repeated, the inflection is changed
according to the principle stated under the Exception to Rule VII.

RISING INFLECTION.

RULE IX.—Where a pause is rendered proper by the meaning, and the sense
is incomplete, the rising inflection is generally required.

EXAMPLES.

To endure slander and abuse with meekness' requires no ordinary degree of
self-command',

Night coming on', both armies retired from the field of battle'.

As a dog returneth to his vomit', so a fool returneth to his folly'.

REMARK.—The person or object addressed, in ordinary conversation, comes
under this head.

EXAMPLES.

Fathers'! we once again are met in council.

My lords'! and gentlemen'! we have arrived at an awful crisis.

Age'! thou art shamed.

Rome'! thou hast lost the breed of noble bloods!

Exception.—Where a word which, according to this rule, requires the
rising inflection, becomes emphatic, it generally has the falling
inflec-tion; as, when a child addresses his father, he first says,
Father'! but if he repeats it emphatically, he changes the inflection, and
says, Father'! Father'! The falling inflection is also used in formal
address; as, Fellow—citizens', Mr. President', etc.

EXAMPLES.

When we aim at a high standard, if we do not attain' it, we shall secure a
high degree of excellence.

Those who mingle with the vicious, if they do not become depraved', will
lose all delicacy of feeling.

RULE X.—Questions which may be answered by yes or no, generally require
the rising, and their answers the falling inflection.

EXAMPLES.

Has he arrived'? Yes'.


Will he return'? No'.


Does the law condemn him'? It does not'.



Exception.—If these questions are repeated emphatically, they take the
falling inflection, according to Rule VII.

EXAMPLES.

Has he arrived'?


Will he return'?


Does the law condemn him'?



REMARK.—When a word or sentence is repeated as a kind of interrogatory
exclamation, the rising inflection is used according to the principles of
this rule.

EXAMPLES.

You ask, who would venture' in such a cause! Who would venture'? Rather
say, who would not' venture all things for such an object!

He is called the friend' of virtue. The friend'! ay! the enthusiastic
lover' the devoted protector' rather.

So, also, when one receives unexpected information he exclaims, Ah'!
indeed'!

REMARK.—In the above examples the words "venture," "friend," "ah," etc.,
may be considered as interrogatory exclamations, because if the sense were
carried out it would be in the form of question; as, "Do you ask who would
venture'?" "Do you say that he is the friend' of virtue?" "Is it
possible'?" and thus they would receive the rising inflection according to
this rule.

RISING AND FALLING INFLECTIONS.
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RULE XI.—The different members of a sentence expressing comparison, or
contrast, or negation and affirmation, or where the parts are united by or
used disjunctively, require different inflections; generally the rising
inflection in the first member, and the falling inflection in the second
member. This order is, however, sometimes inverted.

1. Comparison and contrast. This is also called antithesis.

EXAMPLES.

In all things approving ourselves as the ministers of God; by honor', and
dishonor'; by evil' report, and good' report; as deceivers', and yet
true'; as unknown', and yet well' known; as dying', and behold we live';
as chastened', and not killed'; as sorrowful', yet always rejoicing'; as
poor', yet making many rich'; as having nothing', yet possessing all'
things.

Europe was one great battlefield, where the weak struggled for freedom',
and the strong for dominion'. The king was without power', and the nobles
without principle', They were tyrants at home', and robbers abroad'.

2. Negation and affirmation.

EXAMPLES.

He desired not to injure' his friend, but to protect' him.


We desire not your money', but yourselves'.


I did not say a better' soldier, but, an elder'.



If the affirmative clause comes first, the order of the inflections is
inverted.

EXAMPLES.

He desired to protect' his friend, not to injure' him.


We desire yourselves', not your money'.


I said an elder' soldier, not a better'.



The affirmative clause is sometimes understood.

We desire not your money'.


I did not say a better' soldier.


The region beyond the grave is not a solitary' land.



In most negative sentences standing alone, the corresponding affirmative
is understood; hence the following.

REMARK.—Negative sentences, whether alone or connected with an
affirmative clause, generally end with the rising inflection.

If such sentences are repeated emphatically, they take the falling
inflection according to Rule VI.

EXAMPLES.

We do not' desire your money.


I did not' say a. better soldier.



3. Or used disjunctively.

  Did he behave properly', or improperly'?

  Are they living/, or dead'?

  Is he rich', or poor'?

Does God, having made his creatures, take no further' care of them, or


does he preserve and guide them'?



REMARK.—Where or is used conjunctively, this rule does not apply; as,


Will the law of kindness' or of justice' justify such conduct'?



CIRCUMFLEX.
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The circumflex is a union of the rising and falling inflections. Properly
speaking, there are two of these, the one called the rising circumflex, in
which the voice slides down and then up; and the other, the falling
circumflex, in which the voice slides upward and then downward on the same
vowel. They may both be denoted by the same mark, thus, (^). The
circumflex is used chiefly to indicate the emphasis of irony, of contrast,
or of hypothesis.

EXAMPLES.

1. Queen. Hamlet, you have your father much offended.


Hamlet. Madam, you have my father much offended.



2. They offer us their protec'tion. Yes', such protection as vultures give


to lambs, covering and devouring them.



3. I knew when seven justices could not make up a quarrel; but when the
parties met themselves, one of them thought but of an if; as, If you said
so, then I said so; O ho! did you say so! So they shook hands and were
sworn brothers.

REMARKS.—In the first example, the emphasis is that of contrast. The
queen had poisoned her husband, of which she incorrectly supposed her son
ignorant, and she blames him for treating his father-in-law with
disrespect. In his reply, Hamlet contrasts her deep crime with his own
slight offense, and the circumflex upon "you" becomes proper.

In the second example the emphasis is ironical. The Spaniards pretended
that they would protect the Peruvians if they would submit to them,
whereas it was evident that they merely desired to plunder and destroy
them. Thus their protection is ironically called "such protection as
vultures give to lambs," etc.

In the third example, the word "so" is used hypothetically; that is, it
implies a condition or supposition. It will be observed that the rising
circumflex is used in the first "so," and the falling, in the second,
because the first "so" must end with the rising inflection and the second
with the falling inflection, according to previous rules.

MONOTONE.
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When no word in a sentence receives an inflection, it is said to be read
in a monotone; that is, in nearly the same tone throughout. This
uniformity of tone is occa-sionally adopted, and is fitted to express
solemnity or sublimity of idea, and sometimes intensity of feeling. It is
used, also, when the whole sentence or phrase is emphatic. In books of
elocution, when it is marked at all, it is generally marked thus (—-), as
in the lines following.

EXAMPLES.

Hence! loathed melancholy!


Where brooding darkness spreads her jealous wings,


And the night raven sings;


There, under ebon shades and low-browed rocks,


As ragged as thy locks,


In deep Cimmerian darkness ever dwell.



IV. ACCENT.
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In every word which contains more than one syllable, one of the syllables
is pronounced with a somewhat greater stress of voice than the others.
This syllable is said to be accented. The accented syllable is
distinguished by this mark ('), the same which is used in inflections.

EXAMPLES.

Love'ly,      re-turn',      re-mem'ber,


Con'stant,    re-main',      a-sun'der,


Mem'ber,      a-bide',       a-ban'don,


Win'dow,      a-tone',       rec-ol-lect',


Ban'ner,      a-lone',       re-em-bark',



REMARK.—In most cases custom is the only guide for placing the accent on
one syllable rather than another. Sometimes, however, the same word is
differently accented in order to mark its different meanings.

EXAMPLES.

Con'jure, to practice enchantments.     Con-jure', to entreat.


Gal'lant, brave.                        Gal-lant', a gay fellow.


Au'gust, a month.                       Au-gust', grand.



REMARK.—A number of words used sometimes as one part of speech, and
sometimes as another, vary their accents irregularly.

EXAMPLES.

Pres'ent, noun.     Pres'ent, adjective.       Pre-sent', verb.


Com'pact, noun.     Com-pact', adjective.      Com-pact', verb.



In words of more than two syllables there is often a second accent given,
but more slight than the principal one, and this is called the secondary
accent; as, car'a-van'', rep''ar-tee', where the principal accent is
marked (') and the secondary (''); so, also, this accent is obvious in
nav''-i-ga'tion, com''pre-hen'sion, plau''si-bil'i-ty, etc. The whole
subject, however, properly belongs to dictionaries and spelling books.

V. EMPHASIS.
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A word is said to be emphasized when it is uttered with a greater stress
of voice than the other words with which it is connected.

REMARK 1.—The object of emphasis is to attract particular attention to
the word upon which it is placed, indicating that the idea to be conveyed
depends very much upon that word. This object, as just stated, is
generally accomplished by increasing the force of utterance, but
sometimes, also, by a change in the inflection, by the use of the
monotone, by pause, or by uttering the words in a very low key. Emphatic
words are often denoted by italics, and a still stronger emphasis by SMALL
CAPITALS or CAPITALS, according to the degree of emphasis desired.

REMARK 2.—Emphasis constitutes the most important feature in reading and
speaking, and, properly applied, gives life and character to language.
Accent, inflection, and indeed everything yields to emphasis.

REMARK 3.—In the following examples it will be seen that accent is
governed by it.

EXAMPLES.

What is done cannot be undone.


There is a difference between giving and forgiving.


He that descended is the same that ascended.



Some appear to make very little difference between decency and indecency,
morality and immorality, religion and irreligion.

REMARK 4.—There is no better illustration of the nature and importance of
emphasis than the following examples. It will he observed that the meaning
and proper answer of the question vary with each change of the emphasis.

EXAMPLES.

QUESTIONS.                               ANSWERS.
————-                                ————
Did you walk into the city yesterday?    No, my brother went.

Did you walk into the city yesterday?    No, I rode.

Did you walk into the city yesterday?    No, I went into the country.

Did you walk into the city yesterday?    No, I went the day before.

ABSOLUTE EMPHASIS.
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Sometimes a word is emphasized simply to indicate the importance of the
idea. This is called absolute emphasis.

EXAMPLES.

To arms! they come! the Greek! the Greek!


Woe unto you, PHARISEES! HYPOCRITES!


Days, months, years, and ages shall circle away.



REMARK.—In instances like the last, it is sometimes called the emphasis
of specification.

RELATIVE EMPHASIS.
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Words are often emphasized in order to exhibit the idea they express as
compared or contrasted with some other idea. This is called relative
emphasis.

EXAMPLES.

A friend can not be known in prosperity; an enemy can not be hidden in
adversity.

It is much better to be injured than to injure.

REMARK.—In many instances one part only of the antithesis is expressed,
the corresponding idea being understood; as,

            A friendly eye would never see such faults.

Here the unfriendly eye is understood.

King Henry exclaims, while vainly endeavoring to compose
himself to rest,

"How many thousand of my poorest subjects


Are at this hour asleep!"



Here the emphatic words thousand, subjects, and asleep are contrasted in
idea with their opposites, and if the contrasted ideas were expressed it
might be in this way:

  While I alone, their sovereign, am doomed to wakefulness.

EMPHATIC PHRASE.
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Sometimes several words in succession are emphasized, forming what is
called an emphatic phrase.

EXAMPLES.

Shall I, the conqueror of Spain and Gaul, and not only of the Alpine
nations but of the Alps themselves—shall I compare myself with this
HALF—YEAR—CAPTAIN?

Shall we try argument? Sir, we have been trying that for the LAST TEN


YEARS.



And if thou said'st I am not peer


To any lord in Scotland here,


Lowland or Highland, far or near,


Lord Angus-THOU-HAST-LIED!



EMPHATIC PAUSE.

The emphatic expression of a sentence often requires a pause where the
grammatical construction authorizes none. This is sometimes called the
rhetorical pause. Such pauses occur chiefly before or after an emphatic
word or phrase, and sometimes both before and after it.

EXAMPLES.

Rise—fellow-men! our country—yet remains!


By that dread name we wave the sword on high,


And swear for her—to live—with her—to die.



But most—by numbers judge the poet's song:


And smooth or rough, with them is—right or wrong.



He said; then full before their sight


Produced the beast, and lo!—'t was white.



VI. MODULATION.


Table of Contents



Modulation includes the variations of the voice. These may be classed
under the heads of Pitch, Compass, Quantity, and Quality.

PITCH AND COMPASS.

If anyone will notice closely a sentence as uttered in private
conversation, he will observe that very few successive words are
pronounced in exactly the same key or with the same force. At the same
time, however, there is a certain PITCH or key, which seems, on the whole,
to prevail.

This keynote, or governing note, as it may be called, is that upon which
the voice most frequently dwells, to which it usually returns when
wearied, and upon which a sentence generally commences, and very
frequently ends, while, at the same time, there is a considerable play of
the voice above and below it.

This key may be high or low. It varies in different individuals, and at
different times in the same individual, being governed by the nature of
the subject and the emotions of the speaker. It is worthy of notice,
however, that most speakers pitch their voices on a key too high.

The range of the voice above and below this note is called its COMPASS.
When the speaker is animated, this range is great; but upon abstract
subjects, or with a dull speaker, it is small. If, in reading or speaking,
too high a note be chosen, the lungs will soon become wearied; if too low
a pitch be selected, there is danger of indistinctness of utterance; and
in either case there is less room for compass or variety of tone than if
one be taken between the two extremes.

To secure the proper pitch and the greatest compass observe the following
rule:

RULE XII.—The reader or speaker should choose that pitch in which he can
feel himself most at ease, and above and below which he may have most room
for variation.

REMARK 1.—Having chosen the proper keynote, he should beware of confining
himself to it. This constitutes monotony, one of the greatest faults in
elocution. One very important instrument for giving expression and life to
thought is thus lost, and the hearer soon becomes wearied and disgusted.

REMARK 2.—There is another fault of nearly equal magnitude, and of very
frequent occurrence. This consists in varying the pitch and force without
reference to the sense. A sentence is commenced with vehemence and in a
high key, and the voice gradually sinks until, the breath being spent, it
dies away in a whisper.

NOTE—The power of changing the key at will is difficult to acquire, but
of great importance.

REMARK 3.—The habit of singsong, so common in reading poetry, as it is a
variation of pitch without reference to the sense, is a species of the
fault above mentioned.

REMARK 4.—If the reader or speaker is guided by the sense, and if he
gives that emphasis, inflection, and expression required by the meaning,
these faults speedily disappear.

REMARK 5.—To improve the voice in these respects, practice is necessary.
Commence, for example, with the lowest pitch the voice can comfortably
sound, and repeat whole paragraphs and pages upon that key with gentle
force. Then repeat the paragraph with increased force, taking care not to
raise the pitch. Then rise one note higher, and practice on that, then
another, and so on, until the highest pitch of the voice is reached.
Reverse the process, and repeat as before until the lowest pitch is
obtained.

NOTE.—In these and all similar exercises, be very careful not to
confound pitch and force.

QUANTITY AND QUALITY.
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The tones of the voice should vary also in quantity, or time required to
utter a sound or a syllable, and in quality, or expression, according to
the nature of the subject.

REMARK.—We notice a difference between the soft, insinuating tones of
persuasion; the full, strong voice of command and decision; the harsh,
irregular, and sometimes grating explosion of the sounds of passion; the
plaintive notes of sorrow and pity; and the equable and unimpassioned flow
of words in argumentative style.

The following direction, therefore, is worthy of attention:

The tones of the voice should always correspond both in quantity and
quality with the nature of the subject.

EXAMPLES.

Passion and Grief

"Come back! come back!" he cried, in grief.


"Across this stormy water,


And I'll forgive your Highland chief,


My daughter! O, my daughter!"



Plaintive


I have lived long enough: my way of life


Is fallen into the sear, the yellow leaf:


And that which should accompany old age,


As honor, love, obedience, troops of friends,


I must not look to have.



Calm


A very great portion of this globe is covered  with water, which is


called sea, and is very distinct from rivers and lakes.



Fierce Anger

Burned Marmion's swarthy cheek like fire,


And shook his very frame for ire,


And—"This to me?" he said;


"And 't were not for thy hoary beard,


Such hand as Marmion's had not spared


To cleave the Douglas' head!



Loud and Explosive

"Even in thy pitch of pride,


Here, in thy hold, thy vassals near,


I tell thee thou 'rt defied!


And if thou said'st I am not peer


To any lord in Scotland here,


Lowland or Highland, far or near,


Lord Angus, thou hast lied '"



REMARK 1.—In our attempt to imitate nature it is important to avoid
affectation, for to this fault even perfect monotony is preferable.

REMARK 2.—The strength of the voice may be increased by practicing with
different degrees of loudness, from a whisper to full rotundity, taking
care to keep the voice on the same key. The same note in music may be
sounded loud or soft. So also a sentence may be pronounced on the same
pitch with different degrees of loudness. Having practiced with different
degrees of loudness on one key, make the same experiment on another, and
then on another, and so on. This will also give the learner practice in
compass,

VII. POETIC PAUSES.
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In poetry we have, in addition to other pauses, poetic pauses. The object
of these is simply to promote the melody.

At the end of each line a slight pause is proper, whatever be the
grammatical construction or the sense. The purpose of this pause is to
make prominent the melody of the measure, and in rhyme to allow the ear to
appreciate the harmony of the similar sounds.

There is, also, another important pause, somewhere near the middle of each
line, which is called the caesura or caesural pause. In the following
lines it is marked thus (||):

EXAMPLES.

There are hours long departed || which memory brings,


Like blossoms of Eden || to twine round the heart,


And as time rushes by || on the might of his wings,


They may darken awhile || but they never depart.



REMARK.—The caesural pause should never be so placed as to injure the
sense. The following lines, if melody alone were consulted, would be read
thus:

With fruitless la || bor Clara bound,


And strove to stanch || the gushing wound;


The Monk with un || availing cares,


Exhausted all || the church's prayers.



This manner of reading, however, would very much interfere with the proper
expression of the idea. This is to be corrected by making the caesural
pause yield to the sense. The above lines should be read thus:

With fruitless labor || Clara bound,


And strove || to stanch the gushing wound;


The Monk || with unavailing cares,


Exhausted || all the church's prayers,



EXERCISES.
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I. DEATH OF FRANKLIN.


(To be read in a solemn tone.)



Franklin is dead. The genius who freed America', and poured a
copious stream of knowledge throughout Europe', is returned unto the bosom
of the Divinity'. The sage to whom two worlds' lay claim, the man for whom
science' and politics' are disputing, indisputably enjoyed au elevated
rank in human nature.

The cabinets of princes have been long in the habit of notifying the death
of those who were great', only in their funeral orations'. Long hath the
etiquette of courts', proclaimed the mourning of hypocrisy'. Nations'
should wear mourning for none but their benefactors'. The representatives'
of nations should recommend to public homage' only those who have been the
heroes of humanity'.

II. BONAPARTE.

He knew no motive' but interst'; acknowledged no criterion' but success';
he worshiped no God' but ambition'; and with an eastern devotion', he
knelt at the shrine of his idolatry'. Subsidiary to this, there was no
creed' that he did not profess'; there was no opinion' that he did not
promulgate': in the hope of a dynasty', he upheld the crescent'; for the
sake of a divorce', he bowed before the cross'; the orphan of St. Louis',
he became the adopted child of the republic'; and, with a parricidal
ingrati-tude', on the ruins both of the throne and the tribune, he reared
the throne of his despotism'.

At his touch crowns' crumbled'; beggars' reigned'; systems' van-ished';
the wildest theories' took the color of his whim'; and all that was
venerable' and all that was novel', changed places with the rapidity of a
drama'. Nature had no obstacle' that he did not surmount'; space, no
opposition' he did not spurn'; and whether amid Alpine rocks',—Arabian
sands',—or Polar snows',—-he seemed proof' against peril', and empowered
with ubiquity'.

III. HAMLET ON SEEING THE SKULL OF YORICK.
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Alas, poor Yorick'! I knew him', Horatio'; a fellow of infinite jest', of
most excellent fancy'. He hath borne me on his back' a thousand times';
and now', how abhorred my imagination is'! My gorge rises' at it. Here
hung those lips that I have kissed', I know not how oft', Where be your
gibes' now? your gambols'? your songs'

IV. DESCRIPTION OF A BATTLE.
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