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			We dedicate this work in loving memory of our parents.

			Our mother, Catherine M. Puri, PhD, was a nurse, educator, and scholar.

			She was extremely successful, accomplished, and intelligent.

			She developed the nursing program at Oregon Institute of Technology in Klamath Falls, Oregon, and retired as the CEO of the California State Board of Nursing.

			She was extraordinarily capable, nurturing, and compassionate.

			She passed to us her love of learning, her passion for education,

			and her enthusiasm to aspire to make a difference, and she

			gave us the confidence to reach for the stars.

			Our father, Bard F. Hendricks, was our teacher.

			He taught us guitar, singing, yodeling, song writing, poetry, art, dancing, tumbling, diving, horsemanship, archery, and how to play a myriad of games.

			He was a “Mary Poppins Dad.”

			He instilled in us a responsibility to befriend and defend the underdog.

			He taught us that every person matters and has something worthwhile to offer.

			He passed to us his love for children and inspired our teaching style.

			He showed us that the most memorable and engaging lessons

			are those that are creative, active, and fun.
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			Preface

		

		
			Across our nation, many within the educational system complain that America’s children do not write well. Most teachers recognize a problem, yet struggle to provide a solution. Hatfield and Young assert that a solution has been proposed, but it has been slow to permeate the public school system. They posit that the missing piece from most elementary writing curricula is rudimentary instruction at the sentence level.

			Studies indicate that students cannot write well because they do not know basic parts of speech, and they are missing a crucial understanding of how language works (Tyre, 2012). The authors’ language objectives are the following: to reintroduce a method for teaching the structure and style of sentence construction; to rediscover an explicit concrete visual approach for teaching the various elements found in great sentences; to reexamine various ways that kernels (simple sentences), phrases, and clauses may combine to create a variety of sentence openers; and to rethink our pedagogy for elementary writing.

			To practice this method, students need something to write about. Hatfield and Young use grade-level content from social science and science. Like sheltered instruction, this writing intervention has dual objectives: one for language and one for content. In this writing model, content objectives are supported through a variety of cognitively differentiated activities that help cement content learning into students’ long-term memory. This model encompasses a pedagogy that strives to accommodate for the neurodiversity of young learners by delivering content through multiple pathways of learning.

			This writing intervention is the missing instructional piece for writing skills acquisition—the foundational framework that helps teachers, students, parents, and writers of all ages to understand how to craft well-written sentences and paragraphs. This writing method presents educators a phenomenal tool that will inspire the confidence needed to teach writing. It offers students clearly defined outlines and rubrics for what success looks like and it provides a writing model that facilitates memory for other content objectives required by the state.
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				Executive Mansion

				Washington, Nov 21, 1864

				To Mrs. Bisby, Boston, Mass,

				Dear Madam,

				I have been shown in the files of the War Department a statement of the Adjutant General of Massachusetts that you are the mother of five sons who have died gloriously on the field of battle. I feel how weak and fruitless must be any word of mine which should attempt to beguile you from the grief of a loss so overwhelming. But I cannot refrain from tendering you the consolation that may be found in the thanks of the republic they died to save. I pray that our Heavenly Father may assuage the anguish of your bereavement, and leave you only the cherished memory of the loved and lost, and the solemn pride that must be yours to have laid so costly a sacrifice upon the altar of freedom.

				Yours very sincerely and respectfully,

				A. Lincoln

			

			Have you ever wondered how a home-schooled backwoodsman, who had no formal education, could compose prized literary documents, such as the Gettysburg Address and this letter that hangs on the wall of Brasenose College, Oxford University, in England? This letter is on display because it is considered a “model of purest English, rarely, if ever, surpassed” (Cook, 1958, p. 174). What exquisitely written expressions of sympathy Abraham Lincoln composed in his correspondence to a mother who had lost five sons in the Civil War! Using just four sentences, President Lincoln conveyed profound sentiment with incredibly articulate, succinct, yet elegant structure and style.

			How was it that this informally educated U.S. president, as well as other early Americans, could articulate their thoughts so masterfully? It is safe to assume that people were not any smarter back then than they are today, so why could some in that era, who were considered poorly educated by modern standards, write so well? What has changed from yesteryear to today?

			Across the breadth of our nation, many within our educational system complain that America’s children do not write well (Cavanagh, 2003; Jones, 1995; Schmoker, 2006). These critics identify a problem, yet few propose a solution. Some discern there is a problem at the foundational level of our writing pedagogy—that there is a missing piece (Tyre, 2012). A solution exists, but it has been slow to permeate the corridors of the public school system in America. Some propose that the missing link in most elementary writing curricula is rudimentary instruction at the sentence level. We agree.

			Peg Tyre, director of strategy at the Edwin Gould Foundation and author of The Good School: How Smart Parents Get Their Kids the Education They Deserve (2011), also agrees. She writes in her article “The Writing Revolution” (2012), published in a special edition of The Atlantic called “Special Report: New Ideas for Schools,” that:

			Fifty years ago, elementary-school teachers taught the general rules of spelling and the structure of sentences. Later instruction focused on building solid paragraphs into full-blown essays. Some kids mastered it, but many did not. About 25 years ago, in an effort to enliven
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