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Epigraph

It is idle to speak of saving western civ. because western civ. is already a wreck from within. That is why we can hope to do little more now than snatch a fingernail of a saint from the rock or a handful of ashes from the fagots, & bury them secretly in a flower point against the day, ages hence, when a few men begin again to dare to believe that there was once something else, that something else is thinkable and need some evidence of what it was and the fortifying knowledge that there were those who at the great nitefall, took loving thought to preserve the tokens of hope & truth.

—WHITTAKER CHAMBERS, AS QUOTED IN THE COMMONPLACE BOOK OF RONALD REAGAN
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Foreword

WHEN DAVID GOODWIN AND I started our work together in 2020, we told the story of the progressive heist of America. Not the heist of America’s children, though they were the prime target. Not America’s culture, though it was the ultimate casualty. Not even America’s greatness, though it is tied to her people. We told the story of America’s paideia, a little-known word from which we get our greatness, our culture, our people, and our children’s hearts and minds. We named this long-held American treasure the “Western Christian Paideia.” This was the target of the progressive heist.

When we spoke about paideia at the Reagan Library in 2022, I was given a copy of Reagan’s commonplace book (look for more on commonplaces in this work) from which David drew the dedication quote for this book. Reagan revered Whittaker Chambers of whom he said, “As long as humanity speaks of virtue and dreams of freedom, the life and writings of Whittaker Chambers will ennoble and inspire.” Whittaker Chambers, the brilliant Communist spy turned Christian who testified in the Alger Hiss trials of the 1940s, is not connected with education. But he is connected with why the renewal of education is so important.

One of the themes throughout his Witness—the title of his autobiography—can be summed up in the realization that changed his life: There is that which is greater than Man. Chambers describes Communism and its derivatives as simply one form of an age-old faith:


It is not new. It is, in fact, man's second oldest faith. Its promise was whispered in the first days of the Creation under the Tree of the Knowledge of Good and Evil: “Ye shall be as gods.” It is the great alternative faith of mankind. . . . Economics is not the central problem of this century. It is a relative problem which can be solved in relative ways. Faith is the central problem of this age. The Western world does not know it, but it already possesses the answer to this problem—but only provided that its faith in God and the freedom He enjoins is as great as Communism’s faith in Man.



Choose your “ism” for our day—Marxism, socialism, progressivism, secular humanism. All are beliefs in man above God. They descend back through Marx to Satan himself. In America, this “second-oldest faith” has taken a form we call the “Cultural Marxist Paideia.” It is between these two competing paideias, one rooted in Christ and the other in man, that our battle lines are drawn.

In our joint work, David and I explained why and how the American educational system was taken over and remade to suppress and ultimately replace the Western Christian Paideia, and why an insurgency is needed to take it back. What we did not explain was how. This book, Forging the American Mind, is like the US Army Field Guide (AFG) that every American soldier carries into battle. Like the AFG, this book is a practical tool for ground action. And, for those who want to delve deeper into the indispensable instrument of a free republic—classical Christian education—you’ll be rewarded with a better understanding of paideia itself.

Back at the Command Post, we concern ourselves with the big picture. There are plenty of pundits on X and suits on FOX and CNN who talk about America’s problems, but that’s not where the action is. All the action happens in the Forward Operating Base. That’s where the AFG gets dog-eared, smudged with crankcase oil, encrusted with sand, and certain sections just fall open from use. Like the AFG, this book’s first section will give you the principles needed in the field—the equivalent of map reading and land navigation in the AFG. The second section describes basic concepts of teaching, just as the AFG provides the capstone doctrine for planning and executing missions. In the third section, David steps us through grammar school beginning in kindergarten and ending in sixth grade. And, in the fourth section, he does the same for seventh through twelfth grades. Throughout, you’ll realize, as I have, that school, done the way all of our Founding Fathers experienced it, is a very different concept than we envision.

Few people know the word paideia today. But I can personally testify to its life changing effects. Understanding its meaning gave me the strength to make the necessary life changes to bring classical Christian education to my children—moving to new states, enrolling in new schools, and reorienting toward church and our family. It forged an unexpected path of joy and humility, as I know it did for David as well, and I hope it will for your family.

Daniel Webster, Christian and American secretary of state in the administration of President William Henry Harrison, described our risk succinctly: “If truth be not diffused, error will be.” Today, we are more than steeped in progressive paideia—we are submerged in it. How do we overcome? Only with an alternate paideia. Classical Christian education seeks to replace the modern progressive paideia with one that truly understands God over all and through all. It is not an overstatement to say that our children’s futures and freedoms rest on the success of this mission.

That is the point of this book: Our first draft of the mission to revitalize American education and the minds that will one day lead our country. It is a simple field guide. But in the hands of those who are working to bring God’s truth, beauty, and goodness to Earth and who are starting right where they should—with their own children—our hope is that it will be a useful tool. It explains how to build the supply line for a generation to win the battle for the American mind, and to become the opposite of the darkened minds described in Romans 1.

I am immensely grateful for the movement this book seeks to aid, and for those of you who are taking up spiritual arms in the battle. America has always offered freedom, the last best hope for those who cannot find it anywhere else. In the end, that's what this book equips us to preserve—a country that is the last best hope on Earth because it points to the certain hope of Heaven.

Pete Hegseth






Preface

GIVEN THE NATURE OF THIS work, several conventional writing practices are broken in order to accurately reflect the classical Christian model. The pronoun he and the noun mankind will be used in a general human sense. AD and BC will designate dates Anno Domini (after the coming of Christ’s kingdom or advent) and Before Christ.

I will use CCE to abbreviate classical Christian education and CC to abbreviate classical Christian.

Finally, I wrote this work as a broad overview of CCE as it has been practiced, both in antiquity and in our present time. Such an overview has limitations. One is that I deliberately simplify and paint certain points “with a broad brush.” Undoubtedly, some of these generalizations will be seen by academics as lacking nuance. I believe my points stand. When scholars attempt a work like this, it becomes a multi-volume set! My approach was to take observations of nearly one hundred schools, combined with my twelve years as Head of School and almost thirty years in classical education, to flesh out the practice of CCE as I have observed it.

CCE has been restored from the ancient ruins of education. With many different hands working, in some areas, there is a lack of a unifying design or plan. From high overhead, the plan can be more plainly seen. So, in this spirit, I have reflected the practices of CCE, but often I have provided a definitional structure that is derived from the overhead view. For example, I credit Anselm with much of the change in rhetoric as an art. He makes contributions, his life and time are when the fulcrum of the change occurred, and he is considered the father of scholasticism. Therefore, I give him credit, much as Edison is credited with the light bulb, though many others contributed. The change in rhetoric from a persuasive art to a means of pursuing truth is undeniably indicated through the historical record of the scholastics. These sketches make the story more readable, but no less true.






Introduction

IN CHAPTER 10 OF THE New York Times bestseller, Battle for the American Mind (herein called Battle . . . ), Pete Hegseth and I used a metaphor taken from the Costa Concordia, a massive cruise ship that went aground and capsized off the coast of Italy in 2012. The ship lay on its side for three years. These ships are so large that they are like cities in themselves. We proposed a thought experiment: If you were born and raised on a capsized cruise ship like this, you would not give much thought to walking on walls, opening doors in the floor and ceiling, and crossing make-shift bridges over what had once been hallways but are now chasms filled with seawater. Yet, somehow, if the ship were ever righted, things would start to make more sense.

In Battle . . . , there is one straightforward thesis: At the dawn of the twentieth century, the Progressives quietly hijacked the schoolroom and used it to change just about everything in our society. Over the course of the century, they turned our country on its side. Now, crazy is beginning to seem normal. Our kids and families are suffering. But we can still right the ship. To do so, we must take back education—in the old form of school called classical Christian education (CCE). This descriptive term was coined in the 1980s. The more historical term would be “a medieval liberal arts education.” CCE reinvigorates something called the Western Christian Paideia (WCP), the fountainhead of Western civilization. We learned in Battle . . . that paideia represents “the deeply seated affections, thinking, viewpoints, and virtues embedded in children at a young age.” In this book, we’ll learn how the WCP is wired into kids through CCE.

Over time, a small contingent of classical educators has pieced together the way our societal “ship” would look, if righted. As a parent, my goal is to give my kids an education that will change their lives for the better. More than that, I hope my kids become builders, not consumers, of culture. I hope they live to worship God with purpose and to embody timeless virtues, long forgotten. I hope we can right the ship and make it seaworthy. If enough of us embrace this lifestyle and education, the result will be unstoppable.

Kids in our time tend to find learning pointless and cheap. Computers can tell us information. Each person’s truth is their own personal domain. Yet, at the same time, they fall in line with what their social group tells them. The WCP once pursued the knowledge about and understanding of a God-made universe that makes sense, from the smallest microbe to the biggest galaxy; from the love for your nation to the duty of a soldier; from a baby in a manger two thousand years ago to our city council. There’s a system to it all. And God gives us a lifetime to discover it.

Our kids today feel like they’re just a number, or an actor in a simulation. Our world gives them video games, reels on Instagram, and bottomless entertainment so that they come away feeling like a self-directed cog in a socially engineered machine of life. The WCP once offered significance as an important citizen of Christ’s kingdom, serving a purposeful God.

Our kids may go to church and may learn to reject Darwin, but they absorb our cultural vibe that whatever works must be good—a pragmatism akin to survival of the fittest. They’re taught that for them to transcend in an evolutionary world, they must make their own path in the darkness. The WCP once told a story of creation by a God with purpose along an established path, upheld by our society. Within this story, we have freedom, but only insofar as we conform to reality.

These are but a few walls and ceilings that make sense when the ship is under power on the open sea, rather than capsized on its side. Yet, without intentional effort, many kids will find themselves on the capsized Costa Concordia, suffering because a progressive captain long ago decided to joyride too close to the coast.

But is our culture too far gone? Do we have any choice when all our neighbors have accepted the new normal? When my daughter was about six, we took a trip to the ice rink and arrived just as a hockey class was beginning. The locker area just off the rink was strewn with socks, shoes, and various clothing left in haste by earlier players rushing to the ice. An older boy, maybe eight or nine, rushed in late with his mom. He quickly threw off his socks and shoes and put on his skates, scrambling toward the ice. Like the others, he neglected to store his things. His mother just said his name. He turned, with raised eyebrows and hands gesturing toward the catastrophic mess that was everywhere. He didn’t say a word. But his mother did: “It doesn’t have to be our mess.”

He picked up his things and shoved them into a locker. An observer would not have noticed two fewer socks in that pile, but I’d sure like to hire that kid today. Our culture today may be a mess, but it doesn’t have to be our mess. Our children can be raised and educated in the WCP so that they can build a better future, even if we’re the only ones doing it.

You may be in one of those American communities far from the urban influence. You may believe, as I once did, that your family is sheltered. These problems are “not in my town” or “not in my church.” You may even look at the election cycle and think “see, sanity comes back around!” In truth, the ship is capsized for everyone in America—we just don’t notice it because we have become accustomed to it. Many today embrace Christianity as merely a personal faith. Historically, Christianity is more than that—it’s a way of knowing and seeing everything. Christianity transforms as it renews. Personal faith is a necessary beginning for this transformation. Through the passage of time, this transformation created Western civilization, and it’s the only basis for restoring America to 
greatness.

The WCP is the product of CCE, the fount of our civilization. The fruit of a CCE reveals the “right-way up” for children and their parents. This book takes an in-depth look at the educational system that forms the WCP. And the single idea that makes the WCP so unique. I’ll call it the Golden Thread. While the WCP shaped our nation through its early schools, the Golden Thread gets at a deep, fundamental distinction between modern and classical schools. It’s the difference between Western culture and every other society on earth, now or in the past. The Golden Thread makes the cloth of the WCP worth pursuing.

THE GOLDEN THREAD: CHRIST-REDEEMED REASON

How do you know? It may seem that a kindergartener, with a backpack that overwhelms her small frame and pigtails in perfectly even plaits on the first day of school, must be a million miles from this question. But don’t be surprised if she asks it before noon on the first day. The question How do we know? for an adolescent might be a challenge or critique. But for our kindergartener, she unknowingly hints at the basis of civilization itself.

Many of the things she asks overwhelm our patience. “Why is the sky blue?” is likely to get a frustrated “it just is.” For our kindergartener, she trusts adults and believes them. But she still wonders, How did you come to this knowledge? How can I learn this for myself? How can I know what’s true?

This may seem odd to you, since it seems we live in an information age, but our age is actually characterized by a lack of knowledge. All we have are answers! But look at your state curriculum standards, the average textbook, or graduation requirements. Each of these answers the question, What should students know? This question merely serves to gather information, not meaning. How do we come to know things? is overlooked as a question, and that’s because our ship is capsized. If we want to teach students how to discern truth, how to rightly divide truth, and how to learn new things that weren’t in the curriculum, How do we know? is the better question.

And let’s face it, much of what our kids learn in the curriculum is outdated before they graduate. How do you know? or How do we come to a knowledge of the truth? is the question that should drive every school. CC schools right the ship. We train students in the tools of learning and then we transmit the rich culture of the West. CCE trains a child how to synthesize all truth together into a system of knowledge that reflects reality.

The information-forward approach to education promoted by progressive schools is the source of much of our modern confusion. We don’t understand things like gender, sexuality, purpose, or law because we don’t seek to understand reality as God made it.

Early on in my journey to understand CCE, I read a number of works on rhetoric by Greeks and Romans. Rhetoric, after all, is the capstone of the trivium, which is the basis for CCE. We’ll delve into the trivium extensively in the coming chapters. I was curious, if the arts of the trivium—grammar, logic, and rhetoric—were Greek in origin, why weren’t they grouped into the three ways until the Middle Ages? When I later read medieval authors, I noticed one important difference. The classical rhetoricians sought to persuade. The medieval rhetoricians sought to know rightly.

Classical antiquity used logic and human reason to ascertain truth. The Medievals used reason to unite knowledge into a system that they could live by. “To know rightly and live according to that knowledge” was their educational telos, or purpose. The Medievals greatly expanded the trivium into the three ways to achieve these two goals. It was after discovering this difference that I realized our educational heritage—that which holds the West and America together—is not just a classical product; it is a medieval innovation using classical sources. CCE is medieval liberal arts education, which helps us to find knowledge and live by the truth.

What the Medievals had that the Ancients didn’t was, simply, Jesus Christ. Whereas someone like Aristotle may have pictured a divine “first mover” who gave us austere virtues and cold hierarchy, the Christian story gave us “Immanuel,” a God with us—a human baby who suffered the pangs and arrows of life and death. As the writer of Hebrews attests, “we do not have a high priest who is unable to sympathize with our weaknesses, but one who in every respect has been tempted as we are, yet without sin” (Hebrews 4:15).

You might wonder how the answer to How do you know things? could be the driving force for a civilization. Then again, with fact-checkers checking fact-checkers, and narratives in conflict on every social media platform, and each of us coming to different and sometimes totally contradictory conclusions, maybe it’s time to look at this question more carefully. Many of our modern problems stem from the fact that common sense is no longer common. This is because, lacking a shared process of understanding of how we know what we know, there is no way to distinguish between two competing answers to the same question.

“How we know” may seem obvious. But every important answer is arrived at by some way of thought. The way the Christian West arrived at those answers was very different from any other civilization—and from our current civilization. This Christian way is the Golden Thread, based in the medieval trivium. It produces answers with more potency and goodness than any other civilization in history.

This one small golden thread weaves diminutively in and out of the great fabric of our civilization itself. If you look right at it, you might see its glint in the tapestry of time, but otherwise, it goes unnoticed. It’s woven in plain view if you know where to look. Throughout this book, the question How do you know? will surface in various dimensions. CCE is built around the answer. By the end of this book, you will understand the answer and why this makes up the very essence of education. And you will know how to cultivate its power into your children. If the WCP is the purpose of education, this Golden Thread is the means by which we accomplish much of this purpose. We’ll learn how, just before the Progressives came onto the scene, this Golden Thread was cut and removed to prepare the way for their educational revolution in America.

CCE is so foreign to us after the past 120 years of capsized progressive education that we’re not likely to understand it right away. But, for most parents and educators, the aha’s start coming quickly. Battle . . . told an “aha” story few people knew—about the Western Christian Paideia. This book tells an even stranger story about the Golden Thread upon which civilization hangs. For a quick primer about CCE, Chapters 7 through 10 in Battle . . . are the go-to chapters. Or you can start here. We’ll learn the essence of CCE from the ground up.

The progressive answer to How do you know? is simplified to one source: their authority.

For example, progressive schools today infuse the idea that hate toward anyone who is “different” is rampant in our society. They present evidence that trans people are more likely to be bullied or commit suicide. The ethical conclusion is that we need to accept and embrace the trans lifestyle to help eliminate transphobia in society.

We can imagine our CC kindergartener in pigtails, now grown and in college, encountering a progressive narrative. She asks questions: “What do you mean by hate?” “What do you mean by identity, and how is trans a part of it?” “What do you mean by bully?” “What do you mean by transphobic?” With terms now better defined (grammar), she leans on her mental model established through her long study of historic Christian theology and its narrative about the world. Without realizing it, she begins to see the story with more clarity (a Christian meta-narrative).

Her training in logic brings her to ask a few more questions: “Are trans people bullied because they are trans?” “Or are those who are bullied likely to seek an accepting community of trans-identifying people?” She finds some clarity in Dante’s insight. She recalls Shakespeare’s Macbeth and the insanity that followed the witches’ transforming spell: “What’s foul is fair and what’s fair is foul.”

She recognizes Shakespeare’s source: Isaiah 5:20. “Woe to those who call evil good and good evil.” Her knowledge of great Western literature, theology, and the Bible joins with her mastery of logic to frame all of this through the lens of a Christian story.

She then leans on her training in rhetoric as she rethinks the narrative in a new thesis: “We are called to hate evil. We are also called to love people. If we encourage others in their confusion over evil, we only hurt them. This will cause further misery and self-loathing. Rather than encourage confusion, we should lovingly speak with clarity and truth.” In this (syn)thesis, we see the outworking of CCE in our imagined student. All of this is framed through the wisdom of the ages, and an ethical solution with true compassion (virtue), rather than groupthink.

We might note that our imagined girl probably didn’t study transphobia, or hate, or social justice in school. Her CC school spent time on theology, old stories, language, logic, and rhetoric. She probably will not get the opportunity to deliver this rhetorical thesis in a formal academic setting, but the ingrained way of thought will shape her actions in everyday life. In school, she learned how to pursue true knowledge. She learned how to answer the question How do you know? She learned how to think. The Golden Thread is not a subject, nor does it deal in subjects. It establishes a way of thought that becomes a way of life.

Nearly every civilization on earth has examples of dogmas that form it. But only one civilization mastered a way of knowing that throws off bad arguments and imagines better ones. The Golden Thread braids filaments into a system of thought. CCE trains a child to synthesize all truth together into a system of knowledge that represents reality. That’s what CCE did until about one hundred years after America’s founding. It’s what we need to restore our republic now.








Chapter 1 How Common Sense Became Uncommon

Always drink upstream from the herd.

—COWBOY WISDOM

CULTURE HAS MANY TIMES BEEN compared to a river. It flows with such force that it will eventually take everyone along with it. In our time, the cultural river is choked with a deep poison that originates far upstream. In the spirit of the old cowboy saying, to solve this problem, we need to drink upstream from the herd. To do this, we have to go back in history.

In Battle . . . , we followed the Progressives’ story in the twentieth century as they took control of America’s cultural engine—the Western Christian Paideia (WCP)—and replaced it. In the process, they took Christ out of school and inserted their own religion, first of Progressive Americanism and then of Cultural Marxism.

Up through the nineteenth century, education in America created a different sort of people—a people who could resist tyranny and self-govern. And a people who, in general, would live uprightly. This was well documented by Alexis de Tocqueville as he saw a culture unique in its level of education and in its Christian population. Early Americans were shaped by the WCP, as it was perpetuated through a formal education in the Seven Liberal Arts and the Western humanities. The liberal arts began with the Greeks but were greatly transformed by the Christian church in the Middle Ages. This education was pervasive because it had been brought to America by Christians of every sort—the Puritans in New England, the Episcopal/Anglicans across the colonies, the Quakers around Pennsylvania, the Roman Catholics in Maryland, and the Presbyterians just about everywhere to the south.

In this era, prior to and during America’s founding, students learned grammar, writing, and reading at home or in small community schools in the classical form. Most studied the great texts, rhetoric, and mathematics in the process. Then, their parents were faced with a choice—roughly around the ages of twelve to fourteen. Children either proceeded with the study of Greek, Latin, history, philosophy, and rhetoric as preparation for college, or they entered the workforce. Either way, children twelve and up worked with parents or apprenticed to trades while nearly all of them continued with some form of liberal arts education—formal or informal. By the late eighteenth century, classical preparatory schools like Boston Latin, Phillips Exeter, Phillips Academy–Andover, and Roxbury Latin School prepared a few students to enter college between the ages of roughly sixteen and nineteen, but many more were self-educated in the classics.

This age-old, parent-driven system of education gradually met its end. The groundwork for the Progressive undoing of America started before the Progressive Era—in the 1830s. Education was centralized, attendance was mandated, a school bureaucracy and infrastructure were formed, and the state became its custodian. While its content was still CC, those who built the system had long-term plans.

Orestes Brownson was one of those early architects of this educational transformation from the 1830s onward, who later recanted and exposed the plan. In 1853, Brownson spoke of his actions as one of the former education revolutionaries.


[Our] great object was to get rid of Christianity, and to convert our Churches into Halls of Science. The plan was not to make open attacks on religion . . . but to establish a system of state, we said, national schools, from which all religion was to be excluded, in which nothing was to be taught but such knowledge as is verifiable by the senses, and to which all parents were to be compelled by law to send their children. Our complete plan was to take the children from their parents at the age of twelve or eighteen months, and to have them nursed, fed, clothed and trained in these schools at the public expense; but at any rate, we were to have godless schools for all the children of the country, to which the parents would be compelled by law to send them. The first thing to be done was to get this system of schools established . . . This organization was commenced in 1829, in the city of New York . . .

—Brownson in 18591



We can now see that between 1830, when the educational takeover was envisioned in America, and 1916, when the Progressives formally took control of the apparatus, CCE was being slowly transformed from a private, parent-led enterprise to a public, state-controlled bureaucracy. If you plan to end something, the first step is to capture it.

Remember that, also in New York, our story came together in Battle. . . . In 1915, it was New York Progressives who revealed their plan in The New Republic. “As long as the public school is in any sort of competition with the church school, religion will not be entirely divorced from the schools.”2 There’s the tell. New York Progressives sought to drive Christianity out of every school in the country—public and private. Our question is “why?” Did they just hate Christianity? Or was there a greater reason?

The progressive plan was carried out in the open. We can now trace the decadence that has ravaged our Western Christian culture further back to its earliest activist stage in the early 1830s. At each step along the way, the design was fulfilled—first in the unification of education under the state (mid-1800s); then through compulsory education laws (the last of which was enacted in 1918); then through the imposition of science as the sole source of truth (1920s and 1930s); then the legally enforced removal of God (1962–1965); the rise of the Progressive American Paideia (1940–1960); and the Cultural Marxist Paideia (1980–today). Even now, the final phase to fulfill Brownson’s prophesy is the leftist’s goal to expand “early childhood education” to begin the process with a minimum of parental influence.

We can see the paideia story that yielded the intended result—from the LGBTQ+ agenda, to socialism and communism, to mutilating and killing children, to the sexual revolution, to divorce and single-parent families, to political corruption, and to the hatred of all things Western. Does this summary feel like ancient history? Why talk about education in the 1700s? To restore America, it takes more than elections. The cultural transformation that began with school can only be corrected by a return to school. Fortunately, we don’t need to invent this solution—we just need to recover it.

Critics may encourage you to reconsider your pursuit of CCE. Progressives have deeply embedded a fear of righting the ship. They claim to have a better vision. R. R. Reno of First Things sets apart the progressive view of the culture war as they see it: Will we enter into the shining future of a prosperous, globalized world without borders, managed by experts and guided by the high ideals of human rights? Or will we return to the dark days of racism, nationalism, war, and concentration camps?3 Given these two visions, our choice may be confusing. A fantasy future is a cleaner sell than the reality of the past. We should ask some more questions about the Progressive vision and the tradition of the West.

IN DEFENSE OF THE WEST*

Neo-Marxist Progressives dominate the remnants of the Western world, with the media, the massive government bureaucracy, public schools, academia, and nearly all institutions of government, commerce, and education on their side. Elections may slow the slide, but only temporarily. In Chapter 2 of Battle . . . , we labeled these the commanding heights of culture. The real challenge is the zeitgeist created when every public experience is saturated with Cultural Marxism. Our children are shamed into thinking that the West’s definitive attribute is that it colonized, conquered, and mistreated the people and cultures it encountered, with a superiority complex to boot. In fact, this description really describes the truth of every civilization and people, great and small, throughout history. The unique feature of the West is in how it colonized and conquered in general—with an eye toward Christian justice and goodness, and the preeminence of individuals and their rights as image bearers.

The West achieved dominance with more cultural influence and reach than any previous civilization, and mostly without outright conquest. By “outright conquest,” I mean of the form common to pre-Western cultures—think Genghis Khan, Attila the Hun, the Aztecs, the Danes, the Vandals, the Persians, the Assyrians, or so-called “indigenous tribes” worldwide. We see a practically endless list of civilizations that erased the people they conquered. The West stands apart, far and away, as the most principled and morally considerate conqueror of any major civilization in history. As evidence, many of those conquered people groups are still around to complain, and they’re allowed to do so! The Christian West has flaws, but it stands alone as the greatest civilization ever to exist by such a wide margin that it’s hard to express. Every honest observer concedes this point.

To restore Western civilization, we need a blueprint for education. For this, we can rewind our educational model to colonial America.

HOW WELL DOES CLASSICAL CHRISTIAN EDUCATION WORK?

Before we go further, you may be wondering if CCE works in today’s world. The Progressives, of course, knew the power of a true Christian education to shape the hearts and minds of kids. To overcome this shaping force, Progressives have been quietly indoctrinating kids into a progressive paideia in school for several generations. Outwardly, they told us that they were preparing students to make money. So, should we be concerned that students of CC schools may get a refined and idealistic but useless education? Or, that they’ll end up working in the fast-food industry?

The Good Soil Report, released by the Association of Classical Christian Schools (ACCS) and conducted by the University of Notre Dame, assessed “the Good Life” of CCE alumni aged twenty-three to forty-four years. The study compared six types of school graduates—public, private preparatory, Catholic, evangelical Christian, homeschool, and ACCS graduates. It corrected statistically for family and outside influences, isolating the effect of formal schooling on students. It exposed several misconceptions.

Surveys show that students at ACCS schools, on average, scored about 1841 on the pre-2015 SAT, while private independent schools scored an average of 1670, private religious schools averaged 1592, and public schools averaged 1483. This academic trend has been consistent over the years. However, the most important differences were found in other areas of life. These areas reflect true happiness.

ACCS graduates are grateful. Eighty percent of ACCS graduates reported above the median in agreement with the statement “I have so much in life to be thankful for.” Eighty-nine percent of ACCS alumni have more close friends than other conservative Christian school alumni (and far more than the secular schools measured), and they interact with those close friends, on average, 2.4 times more often on a weekly basis. ACCS alumni were the only group that had no one in the sample that were unmarried and living together. And, they had the lowest divorce rate by far. Ninety percent of ACCS alumni still attend church regularly, compared to 66 percent of graduates from conventional Christian schools. Eighty-seven percent of ACCS alumni believe gay marriage is morally wrong, compared to 45 percent of those educated in other schools. Eighty-four percent of ACCS alumni believe the Bible is historically and scientifically reliable, versus 73 percent of other conservative Christian schools and 50 percent of those attending secular schools. ACCS alumni read far more books than their counterparts, were far more likely to take action against wrong or injustice, and were far more likely to be willing to impact their communities and politics. They are also more likely to be independent thinkers and to have cultural influence.4

So, if you want your child to have success in college, your best bet is a CC school. But if you want them to find joy and success in life, the results of CC schools are even more pronounced. Jesus said, “Seek first the kingdom of God and His righteousness, and all these things shall be added to you” (Matthew 6:33 NKJV).

If we look squarely at the goals of progressive schools, we see a modernized vision of servile education in primitive cultures. These schools train servants of the state economy. Western classical education trains citizens with the tools of knowledge and virtue to self-govern. Through generational thinking, rather than getting caught up in the quick-results-oriented culture in which we live, we can restore a self-governing society.

Over the twenty years that my children attended, and I oversaw, a CC school, I would learn that education is much bigger than job training, or even a civilizing influence, or a cultural tool. CC schools were not classical schools with a Christian overcoat—Western Christianity, with its Golden Thread, was embedded everywhere and was essential to forming the WCP. Our civilization was built and sustained by the WCP in pursuit of what the ancients called the Good Life. “Good,” not as in simply enjoyable. “Good” as in “aligned with God’s goodness,” and therefore fulfilling.

Your child’s heart is tuned to pursue the ideal, and the infinite, even though they’ll never fully reach it in this life. Train and practice them in the art of thinking well. Teach them to discern how God is working in history and the world around us. Immerse them in the practice of rhetoric, where they learn to use language and logic within a system of understanding that reaches to eternity. Deepen their understanding of the world and what is important in life by exposing them to the Great Books.

Help them relate their faith to everything, not just personal morality. Expose them to the greatest art, the greatest music, and the greatest literature. Do all of this, and you form a soul that can lead and love and can channel the student’s passion wisely. These are qualities that never become obsolete. These qualities lead to the Good Life.

Our goodness is not enough to save us, but justification is intended and followed by sanctification. The way in which God sanctified humans led to societies defined by Western civilization, which, for all its sins, has been a great boon to our fallen world. In seeking to recover it, we don’t just create a better world for our children, but for everyone’s children. In this way, we will lean into the promise that God gives to Abraham in Genesis 12:2: “I will make of you a great nation, and I will bless you and make your name great, so that you will be a blessing.” In seeking God’s blessing, let us remember that the purpose of blessing is to bless others.






Part I What Is Classical Christian Education?








Chapter 2 Essential Classical Christian Education Basics

Terminology, Grade Structure, and Curriculum Building

Once again: the contents of the syllabus at this stage may be anything you like. The “subjects” supply material; but they are all to be regarded as mere grist for the mental mill to work upon.

—DOROTHY SAYERS, “THE LOST TOOLS OF LEARNING”

CCE TRAINS IN ARTS, BUT not “arts” as we typically think of them—not necessarily creative arts like painting or music. Rather, the proverb “it’s more an art than a science” captures the posture of CCE. CCE is built on the idea that training a person to have good judgment is more important than teaching him or her the right response in every situation, because you can never predict every situation, but you can prepare a person who is ready to face any situation.

We all know from real life that most things require the art approach—thought, discernment, and adjustment are the best tools for dealing with life, not formulas, data, and rules. This isn’t to say that we live in a world without commands. We accept uncritically that God must be worshipped, but taking his teaching habits as our model helps us see that education should be more like raising a child than programming a robot, because that is how God relates to us.

That cliche old proverb, “Give a man a fish, he eats for a day. Teach a man to fish . . . ,” is probably the best way to describe how progressive education differs from classical education with regard to the arts. Progressive schools transfer information and skills. They “give a fish.” Classical schools teach students in the arts of learning. By teaching the arts, CC schools change the child. As the child acquires the capacity, say, to use the art of logic, they become different. They are shaped. This is why CC schools often say they are “shaping” students—the essence of the WCP.

At first, this may seem curious. If you’ve ever been to a classical school, you know they teach quite a bit of history, math, literature, music, et cetera. These content areas are certainly adjacencies, often to a category called the humanities. CC schools, at their core, teach the humanities and the liberal arts, often surrounded by a few other arts. The humanities are made up of history, literature, philosophy, natural history, natural philosophy, and theology (science falls under the terms natural history and philosophy—you’ll see why later). These are the content areas that transfer any highly developed culture to the next generation. All great civilizations educate in some form of the humanities. Seven particular arts are unique to the West:* grammar, logic, rhetoric, arithmetic, geometry, music, and astronomy. Despite what they may seem, they are less about content and more about philosophy and human practice. For example, astronomy, as a liberal art, is more about pondering and calculating the motions and orbits of heavenly bodies using advanced math than it is about the physical nature of the planets.

The first three of these liberal arts, as we’ve seen, are the trivium—or the primary arts of learning. These have been all but lost in our schools today. These arts are credited with the rule of law, freedom, and technical advancement, to name just a few. The liberal arts are the reason why the West has produced the WCP and is home to the major republics in history.

In addition to the humanities and liberal arts, many CC schools teach versions of the fine and performing arts—like music performance, theater, painting, et cetera. Some choose to teach what are called the common arts. Historically, common arts included training as a carpenter, a tailor, a brewer, or a wheelwright. Today, we might add welding, construction, and technical trades like a software developer, engineer, or nurse. There are also martial arts, professional arts such as medicine or law, and a few others. CC schools can include any arts, but they must include the liberal arts and humanities at their core.

As I just wrote, the trivium is made up of grammar, logic, and rhetoric, and then extended to arithmetic, geometry, music, and astronomy as the quadrivium. Together, these make up the seven liberal arts (note, in this case, liberal refers to liberation of the mind, not to political liberalism).

The Medievals broke the liberal arts into two groupings. The first group—the trivium—were “the three ways.” The three ways to what? To knowledge. We can see the trivium is the toolset for our question “How do we know things?” or, put another way, “How do we learn truth?” The second grouping was the quadrivium. The Medievals gave us synthesis. This synthesis brought together knowledge that was expressed directly from God through scripture, that is gained through human reason, and that is gained through the observation of nature. In the observation of nature, the medieval mind saw mathematics as the language of creation. So, the Medievals took four arts from the real world—arithmetic, geometry, music, and astronomy—and studied them using philosophical math—covering the abstractions of number, space, ratio, proportion, and motion. This helps us to understand how creation and the divine are connected. In short, they gave us two tool sets. The trivium empowers us to learn anything passed through language, and the quadrivium empowers us to learn from nature, typically through mathematics. We’ll come back to the quadrivium later.

In ancient Greece and Rome, aristocrats, leaders, and wealthy merchants were trained in the arts of grammar, logic, and rhetoric. These were seen as related arts, but not yet described as the trivium. The efficacy of these arts is evident in the governmental organization and infrastructure that we see in ancient Rome. But their method, which I’ll call the “classical trivium,” was incomplete. They lacked the broad and unified purpose that the Medievals later added.

The medieval trivium was different, though largely derived from the classical trivium. It assumed theology as its queen, Christian synthesis as a purpose, and assimilation of all knowledge as a means. Thus, the trivium, and in particular rhetoric, expanded into a tool of discovery that would enhance the human quest for meaning. medieval rhetoric, informed by classical rhetoric, united knowledge in synthesis and unity. The Golden Thread emerged.

WHAT IS THE TRIVIUM?

Defining Grammar, Logic, and Rhetoric

Grammar is the study of the rules or structure of language, or specifically, the ordered coding of signs and symbols to convey meaning. Grammar may seem a narrow subject that most schools no longer study. It can be, if all you want to do is enable a child to hold an everyday conversation. As a tool of learning, it’s much more important and encompassing.

When you hear the term grammar, you may just be thinking of “speaking and writing properly.” But this is a reductive definition. Grammar has to do with naming and defining things correctly, not just expressing them in a way that adheres to the grammatical rules of language. If someone is sloppy and imprecise or defines things incorrectly, even if their syntax is perfect, their grammar is bad. So grammar is about teaching children to identify and apply symbols—words—to things, and to combine those symbols in a way that expresses thought.

Precision with words is the basis for the other two arts in the trivium. Narrowly, grammar can involve what we commonly think of as grammar—parts of speech, verb agreement, et cetera. But in the trivium, grammar is the greater art of using the symbols of language to communicate meaning. This includes vocabulary and what we now call grammar. This art can also venture into types, allegory, and other allusions of meaning that we will cover in later chapters. Dorothy Sayers extends grammar to mean the particular factual knowledge of any subject. In other words, the “grammar” of American geography might include memorizing the US river systems. Of course, this derivation is helpful when focusing young children on memorizing!

Logic is the art that distinguishes good reasoning from bad reasoning, and, more broadly, that uses formal structures to arrive at conclusions that extend beyond the premises. In other words: logic is how we distinguish between contradictory definitions or premises. If one person says X and another says Y, logic allows us to use our reason to judge which statement is true or likely true. Much of the CC teaching for secondary students is dialectical, which is to say, a dialog between students and teacher, because reasoning often takes place in conversation. The Christian dialectic is a form of logical engagement that unites with rhetoric to find and refine knowledge among colleagues. In this art, students learn how to reason from A to B.

Rhetoric has been called the art of persuasion. The Medievals broadened it to the art of conveying truth well. Typically, it uses grammar and logic, along with persuasive techniques. Now that terms have been defined, and the student has been taught how to construct reasoned arguments using those terms using dialectic and logic, they can begin to employ them in the art of persuasion and communication. (As you can see, all of these concepts overlap somewhat—even in grammar school, a teacher will teach some logical and rhetorical skills.)

The goal for this is to take a number of claims, or theses, and turn them into a synthesis. Christians expanded the pagan concept of synthesis to coalesce knowledge from a variety of scholars into a conversation that leads toward the ultimate truth. The persuasive part becomes a corporate effort to be persuaded, and thus come closer to the truth.

So, to recap, grammar is the art of using symbols and combining them to express thought; logic is the art of reasoning; and rhetoric is the art of communicating and clarifying thought from one mind to another on a specific topic or circumstance.

Every Subject Has a Grammar, Logic, and Rhetoric

Dorothy Sayers observed that every subject has grammar, logic, and rhetoric within it. In other words, biology has a grammar (the taxonomy of names, etc.), a logic (reasoned understanding of how biological functions work), and a rhetoric (arguments about evolutionary biology, for example). Few CC schools today are consistent in following these divisions—except in grammar schools that often focus on memorizing facts. This observation by Sayers may be an extrapolation, even in the way Sayers presents it.

On the whole, Sayers’s observations are truisms about the ages and stages of children. These elements of the Sayers model may not be necessary for a school to practice medieval liberal arts education, but they do provide a helpful framework for the ordered study of the trivium.

Later generations of CC schools respect the Sayers ages-and-stages trivium and use it where it makes sense. But they draw more from her larger view of the trivium: First, that our civilization depends on the restoration of the medieval trivium, and second, that the outcome of this study is the synthesis and unification of all knowledge according to Christian truth. Sayers solidly advocates for this in her essay.

Grammar: Why It’s Important to Develop Your Vocabulary

Augustine, in his primary work on education,1 divides learning into two categories: that which we learn from direct experience with things themselves, and that which we learn by symbols that signify something. Generally, children within greater civilizations develop a greater knowledge and understanding of our world than children in primitive cultures because they learn so much more from more complicated language and written language. Children in primitive cultures learn a greater proportion from their personal experience and from imitating their tribe. In a way, they develop knowledge of a few things in more dimensions, as we’ll see in Part II.

The fundamentals of sign and symbol may seem obvious. All human cultures use language. And words are symbols, so even primitive cultures use symbols. By the age of twelve, you can only personally encounter so much directly. But you can learn vastly more through the spoken and written word. The greater the child’s command of language, the greater his potential for knowledge, understanding, and wisdom. This is one reason that Christendom has historically been so intent on teaching children to read and write, but also how to use higher grammar skills, study Latin and Greek, and practice logic and rhetoric. Let’s unpack this just a bit.

Higher civilizations have more and higher words.* Ask a missionary who translates the Bible into primitive languages, and you’ll hear of the challenges that arise. For example, English has over one million words. The native American Nez Perce indigenous language, a tribe near where I live, is representative of many primitive languages. It has between two thousand and ten thousand words, depending on how you arrive at the number. The higher estimate is believed to have come as missionaries created Nez Perce words out of English words so they could translate religious texts. In a similar way, many Greek words, such as paideia or telos, have no direct single-word translation in English. Without the word, we lack the concept. Without the concept, we are unable to think in those terms. Our words constrain what knowledge we can access. One reason CC schools teach Latin and Greek is to access the concepts that are unique to words in those languages and do not exist in English.

In addition to higher, more sophisticated language, higher civilizations use the written word, or use it more. Nearly every primitive culture accessed by missionaries in the past two centuries has required that the missionaries develop a written form of the indigenous spoken language. Written language forces some standardization. Higher written languages, like Greek and Latin, have structure, order, and standardization that allow for knowledge to be communicated over vast distances and through time.

The seedbed of the West was phonetic written language. This naturally drove advances in grammar. Phonetic language allowed for refined words that are abstract. For example, a word like believe is less concrete than seagull. Pictography (writing based in representative images) limits abstract words. Abstract words allow for abstract logic. Logic allows us to draw extended conclusions from knowledge to create new knowledge without anyone observing it. Structured grammar allows us to gain more refined knowledge from someone else’s experience through precise meaning.

Logic: Using Vocabulary to Know What Can’t Be Seen

If grammar is an ordered coding of sign and symbol, logic uses that code to “bootstrap” our understanding beyond that which is presently known. For example, Copernicus proposed a fairly accurate model of our heliocentric solar system through the application of words using logic. He needed no spaceship, nor did he use a telescope. He used language.

Finally, grammar, logic, and rhetoric come together to shape mental capacities, particularly in an area called verbal reasoning, which is a defining characteristic of the West. When written and spoken verse are used to tell myths, cultures advance. These myths advance and develop layers of meaning. Allegory, metaphor, and many other layers of symbolic meaning are hallmarks of advanced civilizations.

This all matters because, in the West, the trivium optimizes learning through sign and symbol. Signs and symbols allow us to learn about that which is unseen, including the transcendent things of God, and apply them to everyday life. When combined with the Western humanities, the trivium enhances our ability to use allegory, symbolism, and metaphor to convey even deeper, hard-to-access knowledge.

Rhetoric: The Final Goal Is Wisdom

Medieval rhetoric took something of a new shape in accord with Anselm’s maxim: “For I do not seek to understand so that I may believe, but I believe so that I may understand.” This axiom led other scholars, like Thomas Aquinas, to assert that theology is the queen of knowledge (the sciences). “By beginning with Christian truth, rhetoric could result in Wisdom” (Proverbs 9). Rhetorical skill can be used to persuade the masses about matters of justice or other things of temporal importance, as the Romans used it. In the hands of medieval Christians, it expanded into a tool that grew knowledge and wisdom for a Christian world.

HOW THE TRIVIUM GIVES US SCHOOL STRUCTURE: BREAKING DOWN GRADES BY “AGES AND STAGES”

In Dorothy Sayers’s essay “The Lost Tools of Learning” (1947), she frames the civic thesis that all modern CCE is based upon:


If we are to produce a society of educated people, fitted to preserve their intellectual freedom amid the complex pressures of our modern society, we must turn back the wheel of progress some four or five hundred years, to the point at which education began to lose sight of its true object, towards the end of the Middle Ages.



Her prescription: Teach children to think using the trivium—think about what they read, think about what they watch, think about what they’re told. This loss of ability to think, she says, is the crisis of our age.

If you’ve read anything about classical education, you may have encountered the books Recovering the Lost Tools of Learning: An Approach to Distinctively Christian Education (Douglas Wilson) or The Well-Trained Mind (Jessie Wise and Susan Wise Bauer)*. These early works on CCE focus on the Sayers model. Her model is contained within the essay, but the essay’s overall point is much bigger.

Sayers transposes the three arts of the medieval trivium onto three phases of child development—using contemporary English slang, she nicknamed the stages poll-parrot, pert, and poetic. Poll-parrot was slang for a person prone to mimicry without understanding, pert here refers to the naïve confidence commonly resulting from a youthful argumentative temperament, and poetic refers to a comfort with and desire for the abstract, the allegorical, and the metaphorical as these help to fully comprehend reality in ways that straightforward language may not. For this reason, you may see these phases interchanged—poll-parrot for grammar, pert for logic, and poetic for rhetoric. Thus, many CC schools have a grammar school (K–6), a logic school (7–9), and a rhetoric school (10–12). This alignment is her invention, and a truism, but it is not the most important part of her essay. We’ll come back to her most important contribution after we cover the ages and stages part of her essay.

Poll-Parrot Years (Grammar)

Sayers says young grammar school children are at a stage where “learning by heart is easy and, on the whole, pleasurable; whereas reasoning is difficult and, on the whole, little relished.” Also unique to this age is the staying power of memory. Songs, for example, learned in early childhood stay with us for life. You still remember Twinkle, Twinkle Little Star even if you haven’t heard it for twenty years. How much better if we expand from childhood ditties like “Hey, diddle, diddle, the cat and the fiddle” to include great poetry! Sayers here reflects the tradition of training memory in young children.

Pert Years (Logic)

According to Sayers, twelve-to-fifteen-year-olds enter the pert stage, compatible with learning logic. She defends her pert stage: “My answer is that children of that age are intolerable anyhow; and that their natural argumentativeness may just as well be canalized to good purpose as allowed to run away into the sands.” At this age, students are taught formal and informal logic, and all subjects should be taught using logic as a unifying principle.

Poetic Years (Rhetoric)

At about age fifteen, students enter the poetic stage. Sayers states, “The imagination—usually dormant during the Pert age—will reawaken, and prompt them to suspect the limitations of logic and reason. This means that they are passing into the Poetic age and are ready to embark on the study of Rhetoric.” And, once again, she embeds the study of rhetoric into every subject in high school.

In the CC world today, some debate lingers about how we should take Dorothy Sayers’s insights—particularly, her “ages and stages” approach.* Some say it’s essential, others say it’s helpful. Most CC schools regard her age/stage model as a good general guide. Many schools also mix the trivium into all of the years, in an age-appropriate way. Either way, Sayers’s insights reflect her own time and classical training. In this work, I’ve mixed some age/stage practices and added the liberal arts in other ways that may not align with Sayers’s “ages and stages”—for example, we’ll engage the Training Wheel, a dialectical/rhetorical exercise, late in the grammar years. Among a variety of historical practices, Sayers codifies her model into a simple truism that works well for most students.

We Need More than Literacy

To sustain our civilization, every generation is obligated to ensure that our children, through CCE, live out this knowledge and understanding with wisdom. On this point, we have failed. The CC recovery in our time aims to correct this failure. To understand this failure, we can look to another progressive sleight-of-hand as they changed the very core of education away from the trivium.

You were probably taught that the Progressives built their school system to spread “literacy.” Immigration, poverty, and child labor were cited as reasons that we needed compulsory education so that we could have a literate society. This sounds great! The problem is, once again, the Progressives slipped a forgery onto another pressure plate that protected the Western Christian Paideia. Literacy became a substitute for the trivium, and it was a poor one.

The definition of literacy is fungible, and it offered a relatively low bar—can the child read and write? This lower linguistic standard left plenty of room for other subjects. As we learned, the classical trivium prepares the child to learn anything, especially things they do not directly experience. This built Western culture’s advanced knowledge and civilization.

Sayers’s essay responded to this progressive emphasis on literacy:


By teaching [children] to read, we have left them at the mercy of the printed word. By the invention of the film and the radio, we have made certain that no aversion to reading shall secure them from the incessant battery of words, words, words. They do not know what the words mean; they do not know how to ward them off or blunt their edge or fling them back; they are a prey to words in their emotions instead of being the masters of them in their intellects . . . young men and women are sent into the world to fight massed propaganda with a smattering of ‘subjects’. We have lost the tools of learning.



Sayers was keenly aware that literacy was no substitute for the trivium. In fact, mere literacy might introduce a dangerous influence that can be used for evil.

Sayers Reminds Us: The Goal Is Not to Become Clever, but to Know God


The truth is that for the last 300 years or so we have been living upon our educational capital.

—Dorothy Sayers



Sayers saw that the essential difference between CC and modern education is not the arts themselves, but the centrality of Christianity. This enabled her “final synthesis.” She wrote:


. . . because [Christian] Theology is the Mistress-science, without which the whole educational structure will necessarily lack its final synthesis. . . . History, aided by a simple system of ethics derived from the Grammar of Theology, will provide much suitable material for discussion. . . . As the Dialectic will have shown all branches of learning to be inter-related, so Rhetoric will tend to show that all knowledge is one. To show this, and show why it is so, is pre-eminently the task of the Mistress-science.



In this quote, Sayers pinpoints the Golden Thread. As we proceed through the K–12 years of CCE in the coming sections, we will watch this synthesis build. Each step of the CC model leads toward one end: the realization that God’s truth just makes sense. And that the only way to be happy and free is to align oneself with the world as God created it. After one hundred years of progressive education, the fruit of their lies has ripened. From furries to trans to gay to pagan rituals to incessant protests and headstrong defiance, our nation’s children are condemned to suffer as slaves to sin. When we help them see how everything makes sense together, we give them a gift.

HOW TO TEACH THE GREAT BOOKS: A SYNTOPICON

I stopped in unexpectedly at our CC startup school and found Andrew Kern, at the time an administrator for the school. When I walked into his room, he grabbed a book from the left side of
















	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	



	
	
	








Reading for the Great Conversation















CHRISTIAN SYNTHESIS: CHRIST AT THE CENTER OF LEARNING
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