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How to use this book

A typical main spread

Research methods

Almost all of the research methods content

 

is covered in our Year 1 book (chapter 5).

On each chapter opener the research

 

methods content for that chapter is listed.

Chapters 2–5 

Each chapter

starts with a table of contents.

The bulk of the chapter

 consists of one

 

spread for each subtopic – an example is

 

shown on the right.

The chapters end

 with …

• 

Key question

 

spread

Guidance on how

 

to prepare and

 

construct high quality

 

answers.

• 

Practical

investigation

spread

Two ideas

 

for practical

 

investigations, with

 

detailed advice.

• 

Revision summaryA neat pictorial

 

representation

reminding you what

 

has been covered.

• 

Exam questions

 

with student

 

answers and

 

comments

Sample answers

 

from students with

 

comments on what is

 

good and bad.

• 

Multiple-choice

questions

Four questions on

 

each spread to test

 

your knowledge.
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Remember, there are always two aspects 

to giving good answers in exams. 

First, you need to ‘know your stuff’. This 

involves more than just memorising the 

information – you need to understand 

it and we explain all the ideas you will 

need clearly. 

Second, you need to be able to use your 

knowledge to answer questions. This 

book will help you with that too. The 

layout makes the knowledge you need 

to use for different questions (such as 

describing, looking at strengths and 

weaknesses, etc) very clear and there are 

plenty of questions to give you practice.

DON’T FORGET

There are shorter chapters 

on understanding exams 

(pages 6–15) and issues and 

debates (pages 16–29).

And, at the end of the book, 

there is a glossary combined 

with the index.

5
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Understanding the exam

A Level

Psychology


Overview of the exam

A level (AL)

Paper 1 

Foundations in 

psychology

2 hours

90 marks

35% of total 

qualiﬁcation

Section A

Social psychology

70 marks, mixed

 

question types.

Section B

Cognitive psychology

Section C

Biological psychology

Section D

Learning theories

Section E

Issues and debates

20 marks, two

 

ERQs.

Paper 2 

Applications of 

psychology

2 hours

90 marks

35% of total 

qualiﬁcation

Section A

Clinical psychology

54 marks, mixed

 

question types.

Section B

Choose one from

 

three optional topics:

• 

Criminological

psychology

• 

Child psychology

• 

Health psychology

36 marks, mixed

 

question types.

Paper 3 

Psychological skills

2 hours

80 marks

30% of total 

qualiﬁcation

Section A

Research methods

24 marks, mixed

 

question types.

Section B

Review of studies

24 marks, mixed

 

question types

 

on psychological

 

studies and one

 

ERQ on classic

 

studies from Paper

 

1 and from Clinical

 

psychology.

Section C

Issues and debates

32 marks, two

 

ERQs.

Assessment objectives

Your exam answers are assessed in terms of three skills which we have

explained in the Year 1 book.

AO1 Description

  This is explained on pages 8–9 of the Year 1 book.

Demonstrate knowledge and understanding of scientiﬁ

 

c ideas,

 

processes, techniques and procedures.

AO2 Application

  This is explained on pages 10–11 of the Year 1 book.

Apply knowledge and understanding of scientiﬁ

 

c ideas, processes,

 

techniques and procedures: in a theoretical context, in a practical

 

context, when handling qualitative data and when handling quantitative

 

data.

AO3 Evaluation and analysis

  This is explained on pages 12–13 of the

 

Year 1 book.

Analyse, interpret and evaluate scientiﬁ

 

c information, ideas and

 

evidence, including in relation to issues, to make judgements and reach

 

conclusions and to develop and reﬁ

 

ne practical design and procedures.


6
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Further exam advice in this book

Pages 8–9 

Short answer questions (SAQs)

 

A summary of the different kinds of SAQs discussed in the Year 1

 

book and advice on how to answer them.

Pages 10–11 

Extended response questions (ERQs)

 

A summary of different kinds of ERQs with examples and advice

  

for each.

Pages 12–13 

Marked answers

 

Advice on 16- and 20-mark ERQs.

Pages 14–15

 

Looking at the 20-mark essays.

Exam question styles

Both AS and A level papers contain similar question styles and

 

these fall into two main categories:

Short answer questions (SAQs)

 Marks range from 1 to 7 and

 

are awarded for each ‘creditworthy’ idea. We looked at these

 

questions when covering the assessment objectives (the spreads

 

for the three assessment objectives are shown on the facing

 

page).

Extended response questions (ERQs)

, often called ‘essays’.

 

Marks range from 8 to 20 and all have an evaluative component

 

except for 8-markers with the command term ‘discuss’ (which

 

have AO2 application instead of AO3 evaluation).

ERQs are levels-marked, meaning the examiner will compare your

 

answer to a set of descriptors and choose the set which best

 

describe your essay. We explained how this works in the Year 1

 

book on pages 14–19.

8-mark essays

 

Advice about planning your responses and different types of 8-mark

 

questions, plus a marked response.

12-mark essays

A look at various different kinds of 12-mark essays, plus a marked

 

response.

Don’t forget the 

Practice questions, 

answers and feedback

At the end of each chapter in this 

book (and in the Year 1 book) are 

examples of exam questions and 

student answers with teacher 

comments and marks.

7
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Understanding 

the exam

Short answer questions (SAQs)

SAQ style

DescriptionExampleAdvice

Straight content 

Very predictable description

 

questions with no frills.

Probable command terms: 

give

, 

identify

, 

deﬁ

ne

, 

describe

.

Describe how brain function can explain

 

aggression. (4)

Identify 

two

 features of schizophrenia.

 

(2)

Aim for one well-detailed and accurate

 

sentence per mark.

 

See tips in the Year 1 book on page 8.

Some straight content questions

 

start with ‘explain’.

 

Probable command terms: 

explain

, 

justify

.

Explain 

one

 situational factor that

 

affects prejudice. (4)

Explain how a diagnosis is made using

 

ICD. (3)

The command term 

describe

 is about

 

‘what?’,

explain

 is more about ‘why?’

 

– why is this a problem, why do I think

 

this? Try to support your reasoning with

 

evidence from studies.

Strengths and/or weaknesses.

Probable command term: 

explain

.

Explain 

one

 weakness of behaviour

 

modiﬁcation. (2)

Explain 

one

 strength and 

one

 weakness

 

of the multi-store model of memory. (4)

Such questions are usually worth 2

 

marks – state your point and then

 

explain why it is a weakness or a

 

strength or an issue.

Questions on your classic or

 

contemporary studies.

You will have studied 

one

 contemporary

 

study in social psychology. Describe the

 

ﬁ

 

ndings of this study. (2)

Describe the classic study by Rosenhan

 

(1973). (5)

Questions may focus on aims,

 

procedure, ﬁ

 

ndings or conclusions of

 

the study.

Or they may focus on the whole study –

 

in which case you must include all four

 

elements.

Compare

Looking at similarities as well as

 

differences.

Compare 

two

 different research

 

methods used to investigate memory.

 

(4)

Compare 

two

 treatments for 

one

disorder other than schizophrenia. (4)

Explain 

two

 differences between 

two

parts of the working memory model. (4)

Answers MUST include at least one

 

similarity AND one difference.

See tips in the Year 1 book on page 11.

Application 

A short description of a ‘real life’

 

situation or context (also called a

 

‘stem’ or ‘scenario’), followed by a

 

question.

Probable command term: e

xplain

.

[Context] Phil and Dan are discussing a

 

football match they watched yesterday.

Using your knowledge of cognitive

 

psychology, explain why the boys recall

 

different elements of the match from

 

each other. (4)

Every sentence you write must be

 

contextualised fully.

See tips in the Year 1 book on page 10.

Questions with a 

prompt

Some questions look like application

 

questions but are not. The ‘stem’ is

 

just a prompt.

 

[Context] Some psychologists believe

 

that failure to form attachments in

 

the early years is linked to long-term

 

damage.

Describe 

one

 piece of research that

 

shows that the effects of privation can

 

be reversed. (3)

The ‘stem’ is simply there to get you

 

thinking; it might trigger an idea that you

 

include in your answer.

 

Don’t be misled by the stem, answer the

 

question as stated.

In all sections of the exam your 

knowledge may be examined using SAQs 

(bar Paper 3 Section C on Issues and 

debates).

On this spread we have listed the 

different kinds of SAQs with examples 

and some key advice for each type of 

question. In general remember:

• Always look at the mark allocation and 

write an appropriate amount.

• Consider the command term with 

care. 

• If the question includes a number 

(e.g. two or more) then do that!

• Be sure that all parts of the question 

have been addressed. 

8
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SAQ style

DescriptionExampleAdvice

RESEARCH 

METHODS question

Straight or applied.

 

Some additional command terms:

 

calculate

, 

determine

, 

interpret

, 

plot

.

AL Paper 1: Throughout the paper.

 

AL Paper 2: Questions in each of the

 

sections will only be on the research

 

methods listed in the speciﬁ

 

cation for

 

that topic. These are listed on the ﬁ

 

rst

 

spread of every chapter.

AL Paper 3: Section A is all research

 

methods and some of Section B.

Deﬁ

 

ne opportunity sampling. (2)

Describe 

two

 ethical issues relating

 

to the use of human participants in

 

research into recreational drug use. (4)

  

[Context] Many people believe that

 

children’s behaviour is affected by what

 

they watch on television.

 

Suggest how content analysis could be

 

used to investigate aggression. (3)

<Graph placed here>

Analyse the graph above and explain

 

two

 conclusions that the researchers

 

might draw from these results.

Research methods questions account

 

for at least 25% of your ﬁ

 

nal mark –

 

revise thoroughly!

 

Be prepared for questions that ask you

 

to design your own study.

 

In questions requiring a calculation,

 

show 

all

 workings because there are

 

marks for every stage.

When answering questions with a

 

table or graph substantiate with actual

 

ﬁ

 

gures from the context/scenario/

stem.

See tips in the Year 1 book on page 11.

INDIVIDUAL 

DIFFERENCES AND 

DEVELOPMENTAL 

PSYCHOLOGY 

question

Straight or applied.

Probable command terms likely to be

 

limited to: 

describe

, 

explain

.

Describe 

one

 way in which individual

 

differences may affect prejudice. (2)

[Context] Developmental psychologists

 

are interested in how behaviour

 

changes.

Using your knowledge of clinical

 

psychology, explain why a person may

 

show signs of a mental health disorder

 

at one point in their life but not at

 

another. (4)

Individual differences = how one person

 

differs from another (e.g. age, gender,

 

personality).

Developmental psychology = how and

 

why people change over the course of

 

their lives.

 

See tips in the Year 1 book on page 11.

KEY QUESTION 

question

SAQs on key questions will use the

 

command terms 

describe

 and 

explain

.

The requirements are very different –

 

tread carefully!

We discuss how to answer key question

 

questions towards the end of each

 

chapter in both the Year 1 and Year 2

 

books.

[Context] You will have learned about a

 

key question from cognitive psychology

 

that is relevant to today’s society.

 

Describe your key question from

 

cognitive psychology. (4).

[Context] You will have learned about

 

a key question from criminological

 

psychology that is relevant to today’s

 

society.

Explain this key question using

 

concepts, theories and/or research

 

from criminological psychology. (4)

Describe:

 Start by stating your key

 

question, outline relevant issues (e.g.

 

the impact on individuals), provide

 

relevant examples (e.g. statistics). End

 

by considering what could happen if

 

society ignores your key question.

 

Explain:

 Bring in your psychology, just

 

like an ‘applied’ question. Combine

 

information about the issues raised

 

in the question with psychological

 

concepts, theories, and/or research.

 

PRACTICAL 

INVESTIGATION

question

Questions on any aspect of your six

 

practical investigations.

 

Probable command terms: 

give/name/

state

, 

identify

, 

describe

, 

explain

, 

justify

, 

plot

.

[Context] As part of your study of

 

biological psychology, you were required

 

to carry out a practical investigation.

 

(a)  State a fully operationalised

 

alternate hypothesis for this

 

practical investigation. (2)

(b)  Describe how you measured the

 

variables in your investigation. (4)

Think of your investigations as you

 

would any other study and carefully

 

revise the aims, procedure, ﬁ

 

ndings,

 

conclusions and evaluation points

 

(including both strengths and

 

weaknesses).

It’s easy to mix up practicals on exam

 

day, take your time before putting pen

 

to paper.

 

The ‘unseen’ 

question

Assesses ‘understanding, evaluation

 

and synopticity’ relating to unseen

 

material.

On Paper 3 Section A (Research

 

methods) there will be one or more

 

questions on research methods. Each

 

question will begin with a synopsis of an

unknown study followed by one or more

 

SAQs related to research methods.

On Paper 3 Section B (Review of

 

studies) there will be two questions,

 

the ﬁ

 

rst one will again have a synopsis

 

of an unknown study followed by SAQs

 

this time related to the classic studies

 

(see example on right and further

 

advice on page 12).

A massive questionnaire-study, with 84,711 Norwegian women, has revealed

 

that becoming a mum can trigger a signiﬁ

 

cant decrease in self-esteem and

 

relationship satisfaction. This longitudinal study showed that self-esteem

 

decreased during pregnancy, increased until the child was six months old

 

and gradually decreased over the following three years. The researchers also

 

found a correlation between self-esteem and relationship satisfaction. Future

 

research should focus on individual differences that may mediate the impact of

 

motherhood (van Scheppingen 

et al

. 2018).

(a) Explain 

one

 practical and 

one

ethical issue that the researchers

 

would have had to consider when

 

conducting this study. (4)

(b)  Using concepts, theories and/or

 

research from any 

two

 topics in

 

psychology, explain why the mothers

in this study may have exhibited

 

these characteristic changes in self-

esteem. (6)

‘Unseen’ questions can be fun! There’s

 

no right or wrong answer – you just

 

need to make links between the extract

 

and things you have learned about in

 

psychology.

Before starting the second question,

 

you might brainstorm concepts from

 

all topics you have studied, examining

 

each area and deciding whether

 

anything seems relevant.

9
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Extended response questions (ERQs) – 

essays

Understanding 

the exam

Types of ERQ

When considering ERQs we can

 

create a typology based on:

• 

The number/allocation of marks

 

to different skills – see table on

 

facing page.

• 

The kind of question asked

 

(e.g. CONTEXT or METHODS etc).

 

See table below.

ERQ styleDescription and grading 

ExampleAdvice

STANDARD 

question

Describe and evaluate one of the

 

subtopics in the speciﬁ

 

cation.

Paper 1: 8 marks.

Paper 2:

 

Clinical section will always contain

 

one 20-mark question plus at least

 

one other ERQ.

 

Options section can be a

 

combination of at least one ERQ of

 

8, 12 or 16 marks.

 

Probable command terms: 

evaluate

, 

assess

, 

to what extent

Paper 1:

 Assess realistic conﬂ

 

ict theory as

 

an explanation of prejudice. (8)

Paper 2 Clinical:

 Evaluate 

one

 non-biological

 

theory/explanation of schizophrenia. (20)

Paper 2 Options:

 Assess the use of

 

psychological formulation as a way of

 

understanding the function of offending

 

behaviour. (16)

In our Year 1 book there was

 

advice on planning and answering

 

8-mark ERQs (see pages 14–17,

 

and how to write good evaluation

 

(pages 12–13). Evaluation is a

 

key component of a good ERQ

 

response.

See example answers in the Year

 

1 book on pages 16, 63 and 125,

 

and in this book on page 149.

CONTEXT 

question

Begin with a context (also called a

 

‘stem’ or ‘scenario’). They should be

 

treated in a similar way to SAQs with

 

scenario, i.e. you must apply your

 

whole response to the scenario.

Probable command terms: 

discuss

, 

evaluate

, 

assess

, 

to what extent

.

Note if the command word is

 

evaluate

, 

assess

 or 

to what extent

you must also have evaluation in

 

your answer and also must have a

 

conclusion.

[Context] Eric is trying to give up smoking.

 

He is struggling as he likes taking cigarette

 

breaks with his friends. He also tends to

 

smoke more when there is alcohol around.

 

He has managed to give up for a few days

 

but as soon as life gets a bit stressful, the

 

cravings get the better of him and he reaches

 

for his cigarettes.

Paper 1:

 Using your knowledge of learning

 

theories, discuss possible reasons why Eric

 

is struggling to give up smoking. (8)

Paper 2: Health option:

 Evaluate 

one

 learning

 

explanation of nicotine addiction. You must

 

refer to Eric and his situation in your answer.

 

(16)

Be sure to make links to the

 

context material, right through to

 

the last sentence of your response.

 

In our Year 1 book we discuss

 

ERQs with a scenario on page 18

 

including example answers on

 

pages 19 and 91. In this book

 

there are examples on pages 13,

 

15 and 108.

PROMPT 

question

As with SAQs some questions start

 

with a context which is just a prompt.

 

[Context] Milgram developed a number of

 

different tests of obedience.

Assess Milgram’s research on obedience. (8)

There is no need to refer to the

 

‘stem’ as these are not application

 

questions.

METHODS 

question

Partly or entirely on research

 

methods.

Probable command terms: 

assess

, 

evaluate

, 

to what extent

.

Be prepared to see methods

 

questions with a scenario/context

 

(example 2) and follow advice for

 

CONTEXT questions.

Paper 1:

 [Context] Questionnaires are

 

a research method used within social

 

psychology.

Evaluate the use of questionnaires in social

 

psychology. (8)

Paper 2 Options:

 [Context] Tara studies

 

children in two cultures longitudinally while

 

Michele conducts a meta-analysis of cross-

cultural attachment research.

 

Assess Tara and Michele’s research

 

proposals in terms of drawing conclusions

 

about the universality of attachment types.

 

(16)

Do not be generic – make sure you

 

relate the named research method

 

to the speciﬁ

 

ed material in the

 

question, e.g. don’t just evaluate

 

questionnaires but evaluate their

 

use in social psychology.

Simply focusing on one study may

 

mean the study takes centre stage

 

as opposed to focusing on the

 

methods exempliﬁ

 

ed by the study.

 

Using two studies sometimes can

 

help ensure the focus is in the right

 

place.

In this book (and the

 

Year 1 book) we have

labelled all ERQs

 

in the ‘Check it’

 

boxes (‘exam-style’

 

questions at the

 

bottom right of each

 

spread) so you can

 

see these different

 

kinds of essay.

SYNOPTIC questions

 

can be combined

 

with any of these

 

questions – the key

 

characteristic of

 

SYNOPTIC questions

 

is that they involve

 

linking two topics

 

and

involve CONTEXT,

METHODS, I&D or

 

STUDIES.

The basic set of rules for a good ERQ response is:

• Don’t waste time on an introduction.

• Get the proportions of description and evaluation right.

• Keep your eye on the clock and be sure to reserve adequate time for your ‘chains of 

reasoning’ – the PET structure (see top of page 5 for an explanation and the Year 1 

book, page 12). 

• For all types of ERQ a conclusion is required (except for those with the command 

term 

discuss

).

• Evaluation and conclusions should be balanced – a mixture of positives and negatives.

10
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ERQ styleDescription and grading 

ExampleAdvice

KEY QUESTION 

question

Probable command terms: 

discuss

, 

assess

, 

evaluate

, 

to what extent

.

Questions could be of any length, so we

 

have always indicated the possibilities

 

on our key question spreads (near the

 

end of each chapter), e.g. 8 or 20.

 

Questions could be combined with

 

methods or issues and debates.

Paper 2 Clinical:

 [Context] You will have

 

learned about a key question from clinical

 

psychology that is relevant to today’s society.

 

Discuss the key question from clinical

 

psychology. (8) or (20)

Paper 3 Section C:

 [Context] You will have

 

learned about various key questions relevant

 

to today’s society.

 

To what extent has psychological knowledge

 

been useful in answering these questions?

 

(20)

See advice on Key question spreads,

 

towards the end of every chapter in

 

this book.

Note that 8-mark ‘discuss’ key

 

questions are only AO1 + AO2 (i.e.

 

there is no AO3 here and therefore

 

your focus should be on AO2

 

application).

Higher tariff key questions are AO1 +

 

AO2 + AO3. The mark scheme used

 

for these questions is the same as

 

for application questions.

PRACTICAL 

INVESTIGATION

question

Can come in different shapes and sizes:

•

16 marks: Paper 2 (Options).

•

20 marks: Paper 2 (Clinical).

 

•

8 or 12 marks: Combined with I&D, on

 

Paper 1 or Paper 3.

Probable command terms: 

evaluate

, 

assess

, 

to what extent

.

Paper 1:

 [Context] As part of your psychology

 

speciﬁcation, you were required to carry out a

 

practical investigation when studying learning

 

theories.

Evaluate the observational study that you

 

conducted for your learning practical. (8)

Paper 3 I&D:

 [Context] Psychology is deﬁned

 

as the scientiﬁc study of behaviour yet some

 

people argue that not all psychological

 

research is scientiﬁc. Over the course of

 

your studies in psychology, you will have

 

conducted several practical investigations.

To what extent could the practical

 

investigations you conducted for the

 

biological and the learning theories topics be

 

considered scientiﬁc? (12)

The AO1 content should include a

 

summary of the aims, procedure,

 

ﬁndings and conclusions of your

 

investigation.

The AO3 content will come from

 

your analysis and evaluation of

 

the strengths and weaknesses of

 

the investigation including how the

 

ﬁndings could be practically applied

 

in the real world, for example.

 

When a practical investigation

 

question is combined with an issue/

 

debate (as on the left) ensure that

 

your AO3 content is selective and

 

addresses the issue/debate.

I&D question

Issues and 

debates 

Questions may be general or might

 

combine the I&D with a speciﬁc topic or

 

subtopic that you have studied.

 

I&D questions appear in:

•

Paper 1 Section E – two ERQs worth 8

 

and 12 marks.

•

Paper 3 Section B – one ERQ worth

 

16 marks on ‘review of studies’ often

 

involves I&D.

•

Paper 3 Section C – two ERQs worth

 

12 and 20 marks.

Issues and debates questions may be

 

asked with or without context.

 

Paper 1:

 To what extent is research in social

 

and biological psychology affected by cultural

 

and gender issues? (12)

Paper 2:

 Assess the use of psychological

 

knowledge as a means of social control.

 

You must use evidence from psychological

 

research in your answer. (20)

Remain focused on the speciﬁc

 

question asked rather than a feverish

 

attempt to include everything you

 

can think of. Fewer points which are

 

carefully selected and their relevance

 

explained will gain considerably more

 

credit than many under-developed

 

generic points.

See advice in Chapter 1 on Issues

 

and debates questions, which

 

includes some example answers with

 

teacher comments.

REVIEW OF 

STUDIES 

question

A question combining knowledge of

 

classic studies plus an issue/debate.

Examples and advice on next spread.

Mark allocationCommand term

Context

AOs assessed

Proportions

8

Discuss

Yes

AO1 + AO24 + 4

Evaluate

No

AO1 + AO34 + 4

AssessNo

AO1 + AO34 + 4

12Evaluate

Yes

AO1 + AO2 + AO34 + 4 + 4

 

No

AO1 + AO36 + 6

To what extent (TWE)

No

AO1 + AO36 + 6

16Evaluate

Yes

AO1 + AO2 + AO36 + 4 + 6

No

AO1 + AO36 + 10 *

Assess

Yes

AO1 + AO2 + AO36 + 4 + 6

To what extent (TWE)

Yes

AO1 + AO2 + AO36 + 4 + 6

20EvaluateNo

AO1 + AO3

 

8 + 12 *

AssessNo

AO1 + AO38 + 12 *

To what extent (TWE)

Yes

AO1 + AO2 + AO38 + 4 + 8

* These questions have signiﬁcantly more evaluation.

The table on the right summarises the mark

 

allocation rules for ERQs.

However – remember that rules are made for

 

the guidance of wise people and obedience of

 

fools. Be prepared for anything and always focus

 

on evaluation – students fail to gain marks

 

because they write over-descriptive essays.

11
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Understanding 

the exam

Review of studies questions

Paper 3, Section B is ‘Review of studies’. You will be given two 

questions:

• An ‘unseen study’ – a parted question which begins with a 

synopsis of an unknown study and has two or more SAQs on the 

unseen study.

• A review of the classic studies from one or more areas of the 

specification (Year 1 and Year 2) in relation to Issues and debates. 

 For example: Evaluate the classic studies by Sherif 

et al

. (1954) 

and Baddeley (1966b) with regard to ethical issues. (16)

Such questions may start with a scene-setting paragraph (as on 

the facing page) but this is not a scenario.

Tips on how to answer the review of studies questions

Can you see it?

On Paper 3 

there are a 

few ‘unseen’ 

studies – you 

can prepare 

for these even 

though they are 

a surprise for 

you on the day.

Review of classic studies

Marking criteria

  The mark scheme for 

evaluate

 or 

assess

 is shown at the bottom of the 

page. The command term 

to what extent

 may also be used and that mark scheme is 

on the next spread. So you are aiming to satisfy the same criteria as you would for any 

other ERQs.

Prepare

  The best way to prepare for this question is to anticipate! Make a grid of all 

five classic studies (options excluded). 

Sherif 

et al

.

BaddeleyRaine 

et al.

Watson + 

Rayner

Rosenhan

Sherif 

et al

.

Baddeley

Raine 

et al

.

Watson + Rayner

Rosenhan

Write down two similarities and two differences between each study in relation to issues 

and debates. For example, Sherif 

et al

. and Baddeley both use experimental methods 

so can be considered scientific. Sherif 

et al

. is a field experiment with fewer controls, 

Baddeley is a lab experiment with higher controls. Doing this will help you think about 

the issues and debates in relation to each study.

In a separate table list all the issues and debates across the top and for each of the 

classic studies identify two or three ways that the study relates to the issue/debate.

In the exam

  Start by making a plan for your answer that identifies the main point for 

each paragraph. Make sure you have a balance between the two studies and an overall 

conclusion (such as explaining why, overall, Baddeley’s study might be seen as more 

scientific than Sherif 

et al

.’s).

The ‘unseen study’

Prepare

  Read the SAQs that follow the synopsis 

first. Then read the synopsis of the unseen study. 

This will mean you know what information to look for 

in order to answer the questions.

Time

  Give yourself plenty of time to read the 

synopsis of the unseen study, highlight any key 

words/phrases that you think you will need. 

Detail

  The first SAQ will probably be on the data 

collected or the research methods used, the second 

SAQ is most likely to be a 6-mark ‘explain’ question. 

For 6 marks you will need to make two points and 

each point should be like a chain of reasoning (PET):

• 

Make your point using a relevant part of the 

named theory.

• 

Use an example from the synopsis to show how 

you can use the theory to explain the findings.

• 

Finally make sure you connect your answer back to 

the question. 

Prepare

  One way you can revise for this is to 

practise applying theories to explain the findings of 

the named studies you have looked at throughout 

the two-year course. For example, use social identity 

theory to explain the findings of Sherif 

et al

.’s study. 

AO1 and AO3: Evaluate questions

The grid below summarises the levels-based mark scheme used for such questions.

 

AO1 (6 marks) AO3 (10 marks) Candidates must demonstrate a greater emphasis on evaluation/conclusion vs knowledge and understanding in their answer. Knowledge 

and understanding is capped at maximum 6 marks.

LevelMark

Description (AO1)

Knowledge and

 

understanding

Evaluation (AO3)Chains of reasoning

 

(AO3)

Competing arguments

 

(AO3)

Conclusion (AO3)

00No rewardable material.

1

1–4

Isolated elements.Limited attempt to

 

address the question.

Limited supporting

 

evidence.

Generic.

2

5–8

Mostly accurate.Statements with some

 

development.

Mostly accurate and

 

relevant factual material.

Superﬁ

cial.

3

9–12

Accurate.

Arguments developed but

 

may be imbalanced.

Mostly coherent.Grasp of competing

 

arguments.

Arguments lead to a

 

conclusion.

4

13–16

Accurate and thorough.Well-developed and logical.Logical throughout.Demonstrates an awareness

 

of competing arguments.

Balanced conclusion.

The mark schemes used in this book are 

illustrative

 of the levels-based mark schemes (LBMS) used by Edexcel. Always ask your teacher for

 

up-to-date advice about the Edexcel mark schemes, as these may have been amended.
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Example answer

Psychological knowledge enables people to modify or change the behaviour of others. Whilst this can be useful, for example in treating 

phobias, it has been suggested that such knowledge could be used to exert social control.

Evaluate the extent to which the classic studies by Raine 

et al

. (1997) and Watson and Rayner (1920) could be used in social control. (16)

Student answer

Social control can be described as the use of psychology to control behaviour – either 

an individual’s behaviour, such as therapy to reduce anger, or in society, for example 

in crowd control. It therefore can be a good thing but sometimes may not be as I will 

show in this answer. 

The findings of Raine

 et al

.’s (1997) study could be used for social control. Raine 

et al.

 studied the brains of murderers using PET scans and found that they had lower 

activity in their prefrontal cortex than the control participants did. The murderers 

also had higher activity in their right amygdala than the controls, an area of the brain 

which has been associated with fear and other negative emotions. One way this 

study could be used for social control could be in the use of PET scans to screen 

criminals. PET scans would show the level of activity in key areas of the brain. Then 

any criminals showing brain activity patterns similar to those found in Raine 

et al.’s

study could be offered anger management therapy to reduce the risk of them being 

aggressive to other inmates. This would also allow better control of inmates in prison 

and ultimately mean it was safer to release prisoners 

However, an alternative view is that the links between violence and differences in 

brain activity could be used in a negative way. As mentioned, Raine 

et al.

 found that 

all the murderers in the study had significantly lower activity in the prefrontal cortex 

leading to impaired functioning of the brain which was further linked to violent 

behaviour. This knowledge could be used to label any individual with a brain injury in 

this location as violent and this might mean that they unjustifiably become isolated 

from society and treated differently. 

Raine 

et al

.’s study could be used to exert social control in a positive way, by offering 

some kind of therapy to those with a specific brain injury. But at the same time care 

needs to be taken to ensure everyone with a brain injury isn’t assumed to be violent 

because then it becomes a stigma.

Watson and Rayner’s (1920) study on Little Albert could also be used for social 

control. Watson and Rayner used an experimental approach to show how a phobia 

could be created in a young child called Little Albert. They paired a loud noise with 

a white rat (unconditioned stimulus and neutral stimulus) and did this over several 

sessions until Little Albert showed a fear (conditioned response) of the white rat. He 

wasn’t frightened of the rat at the start, only the loud noise. This study showed how a 

phobia could be learned.

Watson and Rayner’s study could be used for social control as it demonstrates how 

conditioning can be used to change behaviour. This can be beneficial, for example in 

helping individuals to overcome phobias by pairing something pleasant with whatever 

causes fear. This study could also be beneficial if used to control anti-social behaviour 

such as aggression. For example, use a loud noise whenever a group of teenagers 

go near an area they are not allowed to enter. Watson and Rayner’s study could 

therefore be used in social control to help change anti-social or problem behaviours.

This shows that research in psychology can be linked to lots of different types of 

social control, some good and some bad. So we may just have to accept that the 

good balances out the bad. But it certainly isn’t a negative thing.

580 words 

Teacher comments

This is a good introduction, relatively brief but demonstrating a clear 

understanding of social control. 

Clear knowledge of Raine 

et al

.’s study is given here but most 

importantly it is brief. It is important to be able to provide a short 

but detailed description of the classic studies you are using to give 

yourself time to link to the issue/debate.

The end of this paragraph links the answer to social control clearly 

showing how the point relates to the question.

The use of the word ‘however’ makes the competing argument very 

explicit. This is useful to ﬂ ag to the reader (and yourself) that this is 

what you are doing. It is important to write a balanced response.

A useful paragraph providing a judgement about how Raine

 et al

.’s

study could be used for social control – a mini-conclusion which is 

credited as part of the overall conclusion. 

This is an accurate description of the study. However, there is probably 

too much description which eats into time for presenting arguments 

related to the question – there is only a brief and poorly explained 

sentence about how this study relates to social control.

The penultimate paragraph addresses the positive side of how Watson 

and Rayner’s study could be used for social control, and this is much 

more clearly explained. There are two suggestions about how the 

study could be applied but no conclusion.

A very brief attempt at a final conclusion which is balanced but rather 

superﬁcial.

This answer meets the criteria for level 3 (see grid on facing 

page). The description of the two required studies is accurate and 

demonstrates a good understanding. All the points have been linked 

to use of social control and they are mostly coherent. The arguments 

are balanced and some of the arguments have led to a clear and 

balanced conclusion but there is only a very weak overall conclusion 

at the end. This places the answer in the middle of level 3, giving 10 

mar

ks out of 16.

To impro

ve this answer the ﬁ

 

rst Watson 

and Ra

yner paragraph needs to 

explain the link to social control more 

clearly

. There should also be an overall 

conclusion comparing the two studies 

and the extent to which the two 

studies could be used to exert 

social control. 











Exams are very very important to you 

but it is also important to have a 

sense of proportion. If you do fail 

your family will still love you, there 

are other opportunities, life goes on.

In addition, too much anxiety may 

have a bad effect on your performance.

How much should you write?

The review of studies ERQ is not the only 16-mark question you

 

may face. For example, here is a 16-mark STANDARD question:

Evaluate Carlsson 

et al

.’s (2000) study. (16)

In fact you could get that same question for 8, 12 or 20 marks.

So what will be the difference in your answer? Just more PET

 

paragraphs.

 

We have illustrated many 8-mark responses in the

 

Year 1 book and also in this book (see for example page 149).

• For 8 marks you need 2 or 3 PET paragraphs (chains of

 

reasoning).

• 12 marks = 3 or 4 paragraphs, each about 80 words.

• 16 marks = 4 or 5 paragraphs.

• 20 marks = 5 or 6 paragraphs.

Plus a brief introduction (optional) and at least one balanced

 

conclusion.

(Note that ‘discuss’ questions with a scenario do not require a

 

conclusion but you won’t be penalised for including one!)
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20-mark essays

Understanding 

the exam

The highest tariff for any question is 20 marks – but these should not challenge 

you because they are the same as any other essay, just more paragraphs 

(as discussed at the bottom of the previous page). Remember that quality is 

as important as quantity so in each paragraph you must focus on thorough 

explanations for both description and evaluation.

AO1 and AO3: Evaluate and Assess questions

The grid below summarises the levels-based mark scheme used for such questions.

 

AO1 (8 marks) AO3 (12 marks) Candidates must demonstrate a greater emphasis on evaluation/conclusion vs knowledge and understanding in their answer. Knowledge 

and understanding is capped at maximum 8 marks.

LevelMark

Description (AO1)

Knowledge and

 

understanding

Evaluation

(AO3)

Chains of

 

reasoning (AO3)

Competing

arguments (AO3)

Conclusion (AO3)

00No rewardable material.

1

1–4

Isolated elements.Limited attempt

 

to address the

 

question.

Limited supporting

evidence.

Generic.

2

5–8

Mostly accurate.

 

Statements

with some

 

development.

Mostly accurate

 

and relevant

 

factual material.

Superﬁ

cial.

3

9–12

Accurate.

Arguments

developed

but may be

 

imbalanced.

Mostly coherent.Grasp of competing

 

arguments.

Arguments lead

 

to a conclusion/

judgement.

4

13–16

Accurate and

 

thorough.

Developed and

 

logical.

Logical

throughout.

Demonstrates an

 

understanding of

 

competing arguments.

Conclusion/

judgement may be

 

imbalanced.

5

17–20

Accurate and

 

thorough.

Well-developed

and logical.

Logical

throughout.

Demonstrates a

 

full awareness of

 

competing arguments.

Balanced conclusion

 

(nuanced for

 

evaluate questions).

AO1 and AO2 and AO3: To what extent

The grid below summarises the levels-based mark scheme used for such questions.

 

20 marks: AO1 (8 marks) AO2 (4 marks) AO3 (8 marks) Candidates must demonstrate an equal emphasis between knowledge and understanding and judgement/

conclusion in their answer. Application to the scenario is capped at maximum 4 marks.

LevelMark

Description (AO1)

Knowledge and

 

understanding

Line(s) of argument

 

based on relevant

 

evidence from the

 

context (AO2)

Ability to integrate and

 

synthesise relevant

 

knowledge and link

 

to psychological

 

concepts/ideas (AO2)

Logical

argument

(AO3)

Chains of

 

reasoning

(AO3)

Competing

arguments

(AO3)

Judgement/

decision

(AO3)

00No rewardable material.

1

1–4

Isolated elements.

 

Little or no

 

reference.

Limited

supporting

evidence.

Limited attempt

 

to address the

 

question.

Generic.

2

5–8

Mostly accurate.

 

Argument

occasionally

supported.

Some

development,

relevant factual

 

material.

Some grasp but

 

imbalanced.

Presented.

3

9–12

Accurate.

Argument supported.

Might demonstrate.

Mostly

developed and

 

logical.

Mostly

coherent.

Aware of

 

competing

arguments.

May be

 

imbalanced.

4

13–16

Accurate and

 

thorough.

Argument sustained.Demonstrates with

 

consistent links.

Well-developed

and logical.

Logical

throughout.

Aware of

 

competing

arguments,

balanced.

Balanced.

5

17–20

Accurate and

 

comprehensive.

Sustained

application.

Demonstrates

consistently with

 

thorough, accurate links.

Well-developed

and logical.

Logical

throughout.

Fully aware

 

of competing

 

arguments, fully

 

balanced.

Effective,

nuanced and

 

balanced.

The mark schemes used in this book are 

illustrative

 of the levels-based mark schemes (LBMS) used by Edexcel. Always ask your teacher for

 

up-to-date advice about the Edexcel mark schemes, as these may have been amended.

Use these mark grids to

 

mark someone else’sessay.

Put a tick in one box for

 

each column to identify the

 

criteria that best represents

 

the essay (you can place

 

the tick at the top, middle or

 

bottom of the box).

Once all ticks are in place,

 

what level best represents

 

the essay?

 

Then decide whether the

 

ﬁ

 

nal mark should be at the

 

top, middle or bottom of the

 

level.

(Note that ticks in the lower

 

levels may have a stronger

 

‘pull’ when determining the

 

overall mark.)
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Example answer

Edward is worried about his neighbour Bert, whose wife died a few months ago. Bert’s doctor diagnosed him with a mental disorder using 

the DSM, but Edward is not convinced that the diagnosis is correct. Bert can be heard pushing furniture around late into the night and 

shouting. He lines up dozens of small containers in the back garden to collect rainwater and has told Edward that he believes someone has 

poisoned his water supply. 

To what extent do you think Edward should be concerned about the reliability and validity of Bert’s diagnosis? You must use psychological 

evidence in your answer. (20)

Student answer

The DSM-5 describes the symptoms and features of mental and behavioural 

disorders. It is used in America for diagnosis but many other countries also use 

the manual to diagnose speciﬁc mental health disorders. Section Two of the 

manual gives speciﬁc detail about mental health disorders and is categorised 

according to agreed symptoms of each disorder. By using this manual Bert’s 

doctor hopes to be able to reach a reliable diagnosis but there are issues in the 

reliability and validity of the DSM-5.

One reason why Edward may be concerned about the reliability of Bert’s 

diagnosis is that the behaviours Bert is showing could be linked to more than 

one disorder. For example, believing that someone has poisoned his water 

supply could be delusional behaviour (schizophrenia) whereas lining up water 

containers could be a sign of OCD so it is important that the doctor spends 

time with Bert to make sure he has a full description of the behaviour Bert is 

showing. The DSM-5 uses well-established interview schedules to help diagnose 

a disorder. However, Bert may not wish to tell his doctor about all the odd 

behaviour he is showing, and this could lead to an unreliable diagnosis being 

made. Bert’s doctor may also believe Bert’s behaviour is due to losing his wife 

and therefore might miss any pre-existing behaviours that Bert has shown, 

again leading to an unreliable diagnosis. 

The reliability of the diagnosis could be checked if a second doctor diagnosed 

Bert so inter-rater reliability could be calculated using Cohen’s kappa. This 

refers to the proportion of people who receive the same diagnosis when 

diagnosed and then re-diagnosed by a different doctor. Field trials of the DSM-5 

showed good levels of agreement between clinicians for a variety of disorders. 

For example, seven diagnoses, including schizophrenia, had kappa values of 

0.40–0.59 (good). If Bert’s doctor has used the DSM-5 then Edward should not 

be concerned about the reliability of his diagnosis, especially as some of Bert’s 

behaviour may be a sign of delusional behaviour linked to schizophrenia. 

However, Cooper (2014) says that the DSM-5 task force classiﬁed kappa scores 

as low as 0.2–0.4 as ‘acceptable’ which is pretty low reliability. One of the least 

reliable diagnoses (0.28) was major depressive disorder which is something 

else Bert may be experiencing as his behaviour started after the death of his 

wife. This evidence suggests that the DSM-5 may be less reliable than previous 

versions and so Edward is right to be concerned about Bert’s diagnosis.

The validity of a diagnosis of a mental health disorder is good if two people 

with the same diagnosis exhibit similar symptoms or if a clinician uses more 

than one method or technique to reach a diagnosis and both methods lead 

to the same diagnosis. Kim-Cohen 

et al

. (2005) demonstrated the validity of 

conduct disorder (CD) by interviewing children and their mothers, observing 

the children’s anti-social behaviour and using questionnaires completed by 

the children’s teachers. Speciﬁc risk factors (e.g. male and low income) were 

common in many cases suggesting good validity. The study also found 5-year-

old children with CD were signiﬁcantly more likely to display behavioural and 

educational difﬁculties aged seven, again suggesting validity of diagnosis. 

However, Rosenhan found that there was low validity in the diagnosis 

of schizophrenia as seven of his pseudopatients were diagnosed with 

schizophrenia despite only showing limited symptoms of hearing voices. This 

links to Bert as he is only showing a possible symptom of schizophrenia – 

paranoia about the water being poisoned – and so his doctor may incorrectly 

diagnose him with schizophrenia.

Another issue with validity is that naming or classifying a disorder does not 

actually tell us anything about the causes. Edward should be concerned with 

Bert’s diagnosis as his doctor has suggested that he has a mental health 

disorder but his behaviour, such as moving furniture at night, may just be due to 

grief over losing his wife.

Overall there is good evidence that the new version of the DSM does have 

good validity although the lowering of the kappa score suggests reliability 

of diagnosing may be lower than previous manuals. If Edward is concerned 

he should try and get Bert to seek a second diagnosis. If a second doctor 

diagnoses Bert with the same disorder then the reliability of the diagnosis is 

probably good. 

716 words

Teacher comments

The essay starts with a clear description of the DSM-5 and in fact the 

whole response relates to the DSM rather than ICD, which is ﬁne.

There is an early link to Bert and his diagnosis. It is wise to make sure you 

have made a link to the context in every paragraph.

This second paragraph makes very good use of the context. Edward’s 

concerns are discussed and linked to the way a diagnosis is reached using 

the DSM-5 and how this could then create a lack of reliability (and validity).

However, the ﬁnal part of the paragraph could be improved by clearly 

explaining why the issues he has described may lead to an unreliable 

diagnosis. 

There is a good link between this paragraph and the previous one showing 

a ‘coherent and logical’ structure. The idea of using a second diagnosis 

for Bert to test the reliability of the DSM-5 is explained and good detail 

provided about how kappa scores are interpreted – possibly too much 

detail at the expense of explaining why these scores are especially 

reassuring if Bert might have signs of delusional behaviour.

The next paragraph 

presents a counter-

argument against the 

reliability of the DSM-5 

and a good link back to 

Bert and Edward.

A competent explanation 

of validity of diagnosis 

is given and relevant 

research used to provide 

a balanced argument. 

However, links to Bert 

are missing – to fulﬁl 

the marking criterion of 

‘sustained application’ 

every point must link to 

Bert’s diagnosis.

A competing argument 

follows with a nice link to 

Rosenhan’s study and to 

Bert. 

Followed by a further paragraph on validity. 

 

 

 

The conclusion is brief and doesn’t fully answer the question. For a 

20-mark response this should not just be balanced but should also be 

nuanced. 

 

This is a good answer and meets the requirements for level 4 but towards 

the bottom of the level (see facing page), so 14 marks. 

Hey presto! Turning a balanced conclusion 

into a nuanced one just takes a little extra 

magic… reﬂect on your initial conclusion and 

think: How conﬁdent am I about the statement 

I have written? To what extent is this really 

the case for all people in all circumstances? 

Is there anything I need to add to temper the 

statement?
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And there are two example 

paragraphs illustrating how you might 

answer such a question. 

The black text is the issue and the green text is the 

link to specific examples from your topic knowledge.

For 20 marks, you would probably need six 

paragraphs like this and a balance between 

points for and against. There are example 

answers at the end of this chapter.

On each page in this 

chapter there is an example 

of the kind of application 

question you may be asked 

on an issue or debate.
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Ethics

Applying your knowledge 

An example of a synoptic exam question linked to

 

human ethics:

 

Assess whether ethical conduct by psychologists

 

working with participants just means not lying to

 

them or harming them. (20)

The paragraphs below illustrate how you might answer this:

 

Lying to participants relates to the BPS principle of respect. 

If you lie to participants 

(deception) they can’t give informed consent, as in Milgram’s studies. Some 

participants may have objected to being in a study on obedience, for example if they 

would be upset by its aim to understand the Holocaust. They had no opportunity 

to raise such a moral objection. So in relation to the standard of respect, lying is a 

critical ethical problem in psychology, partially agreeing with the statement.

 (82 words)

Sometimes, lying is essential. Deception may be the key to validity, or observations of

 

people in public places may make obtaining consent impractical. 

Baddeley (1966b) 

relied on the participants not knowing he was studying semantically- and acoustically-

related words and Sherif 

et al

., in their 1961 study of boys at Robbers Cave, needed 

participants to be unaware they were being observed. Nevertheless, psychologists 

should resolve problems caused by lying using a debrief to reassure the individual and 

restore them to their previous state.

 (83 words)

Ethics in human research 

The BPS code of ethics and conduct (2009) identiﬁ

 

es four principles: respect,

 

competence, responsibility and integrity.

1. Respect

Respect for others can be shown in many ways. For example,

 

privacy

 should

 

be protected especially when studying personal memories, thoughts or beliefs.

 

Conﬁ

dentiality

 of data is a way to safeguard identity and thus protect privacy, especially

 

when individuals may be personally identiﬁ

 

able, such as in the case study of the

 

amnesic HM (Y1 page 197).

Respect is also related to 

informed consent

 because individuals should be able

 

to choose to participate in research. Truly informed consent is only possible when a

 

person knows what will be involved. Sometimes this is not possible, for example HM

 

was unable to fully understand he was a participant. Children may also have a limited

 

understanding, such as those in Albert Bandura’s studies of social learning (Y1 page

 

140). Informed consent is not possible in covert observations, such as in Constantine

 

Sedikides and Jeffrey Jackson’s (1990, Y1 page 31) study on zoo visitors nor in cases

 

when deception is necessary, such as Milgram’s (1963, Y1 page 32) obedience

 

research. Deception should be avoided but where it is essential (to maintain validity) it

 

should be approved by an ethical committee or, as in Milgram’s case, by consulting with

 

colleagues.

2. Competence

 

This requires researchers to be skilled and up-to-date in matters related to their

 

research area. For example, if researchers administer therapies, as may be the case in

 

studies of cognitive-behavioural treatment they should be qualiﬁ

 

ed to do so.

3. Responsibility

 

Researchers must consider both participants and psychology in general. If participation

 

is distressing, people could lose faith in psychology. For example, in the study by

 

Charles Hoﬂing 

et al

. (1966, Y1 page 31), 85% of nurses obeyed instructions from a

 

doctor on the telephone to give a patient a dose of unknown medication that exceeded

 

the maximum given on the label. It would have been upsetting for the nurses when they

 

realised they were capable of making such an error, and more generally, could make

 

people less willing to trust health services.

4. Integrity

 

Truthfulness matters, so researchers should be honest and fair, for example, avoiding

 

deception where possible and ultimately giving experimental and control groups in

 

clinical studies of therapies equal access to the most effective therapy.

Ethics in animal research 

The Animals (Scientiﬁ

 

c

 

Procedures) Act 1986 and Home

 

Ofﬁ

 

ce regulations govern the use

 

of animals in research.

 

Animals (Scientiﬁ

 

c

 

Procedures) Act 1986

This law requires researchers to consider causes of

 

psychological distress and physical pain in animals,

 

such as housing, feeding and social companions. For

 

example, social isolation and food deprivation in Skinner

 

box procedures cause animals distress and Ivan Pavlov’s

 

studies on dogs would have caused physical pain in the

 

initial procedure to insert the salivary drain tube.

Home Ofﬁ

 

ce regulations

Compliance with the Act is monitored by Home

 

Ofﬁ

 

ce inspectors. They check that acceptable people

 

(researchers and technical staff), procedures and

 

premises are being used in research. For example,

 

research using surgery to investigate biological factors

 

affecting aggression would need to demonstrate that the

 

researchers were humanely killing animals after the study.

The three Rs

Animal suffering is reduced using the 3Rs: replacement,

 

reduction and reﬁ

 

nement. Researchers aim to 

replace

animals with non-animal alternatives, to 

reduce

 the

 

number of animals used to the minimum needed to

 

achieve effective results and to 

reﬁ

ne

 procedures to

 

minimise suffering.

 

Justifying animal research

Animal research is necessary because more procedures

 

and controls can be used with animals than with humans,

 

including pain. For example, biological psychologists

 

investigating aggression inject animals with testosterone

 

and justify this because knowledge about the effects of

 

testosterone can be used to reduce human violence.

 

An alternative view suggests that such use of animals

 

can never be justiﬁ

 

ed as we don’t have the right to harm

 

other species in order to protect ourselves. Part of such

 

arguments say we are so different from animals, especially

 

in terms of our social behaviour (e.g. we can talk and have

 

complex social structures) that generalisations are invalid

 

anyway. On the other hand there are parallels (e.g. in brain

 

structure and function) and such disadvantages may be

 

outweighed by the advantages.

Remember that ethics 

in human and animal 

research was covered in 

the Research methods 

chapter in our Year 1 book.

Notice that the title is ‘Applying 

your knowledge’ unlike our more 

usual ‘Check it’ questions. This is 

because all issues and debates 

questions require you to apply your 

knowledge of issues/debates to the 

psychology you have studied.

17








[image: background image]

Chapter 1

Issues and debates

Practical issues in the design and 

implementation of research

Validity 

Validity versus ethics

As we have seen, ethical issues arise when researchers do not

 

reveal their true aims or are ‘economical’ with the truth about their

 

procedures. For researchers, participants’ naivety reduces the

 

risk of demand characteristics. For example, in memory studies,

 

keeping participants uninformed prevents them making a speciﬁ

 

c

 

effort to remember particular stimuli.

Social desirability

It is important to design questionnaires and

 

interviews to limit a participant’s wish to ‘look

 

good’. For example, in research on prejudice,

 

participants may lie about their beliefs or

 

behaviours to hide their prejudiced, and therefore

 

unacceptable, views. Similarly in clinical research,

 

participants may be reluctant to reveal symptoms

 

if they perceive them to be undesirable. This

 

results in under-representation of mental illness

 

or of particular symptoms within disorders.

 

Measurement

In order to produce useful results, researchers

 

must measure variables in meaningful (valid)

 

ways. In the psychodynamic approach,

 

measures of the unconscious are

 

highly subjective and their credibility is

 

questionable. If an abstract concept such

 

as the ‘id’ cannot be directly observed it

 

is difﬁ

 

cult to verify that it exists, so a valid

 

measure of id strength is hard to develop.

 

Measures of brain function present a different problem. The

 

measures themselves are valid – a more active PET scan means

 

there is more activity in that area of the brain. The difﬁ

 

culty is

 

in making valid interpretations about what such differences or

 

changes in brain activity 

mean

. 

In clinical psychology it is difﬁ

 

cult to be objective about

 

symptoms. For example, in schizophrenia, hallucinations are

 

personal experiences so they are hard to measure in a way that is

 

independent of the individual’s viewpoint.

Controls

By using controls in an experiment, the researcher minimises the

 

inﬂ

 

uence of confounding variables. For example, in experiments

 

on operant conditioning using Skinner boxes (Y1 page 134), the

 

mechanised environment controls what a rat sees, hears and

 

feels – such as lights, clicks and electric shocks. Furthermore, to

 

ensure they are hungry (so they will press the bar for food), they

 

are often kept at 80% of their normal weight.

  

Ecological validity

The setting and task of a study should allow the results to apply

 

to other situations. This can be hard to achieve. For example, in

 

order to achieve good controls and therefore high internal validity,

 

studies in cognitive psychology often use word lists or nonsense

 

syllables. Memory in the real world, however, rarely demands

 

the recall of meaningless material so the tests used in research

 

cannot reﬂ

 

ect the reality of day-to-day remembering as this can

 

use cues and links between information to avoid forgetting.

In ﬁ

 

eld experiments, the setting/task may have greater

 

ecological validity but controls are harder to implement than in

 

laboratory experiments. In areas such as social psychology both

 

types of study are used so results can be compared.

 

Reliability

Reliability and standardisation

Standardisation directly increases reliability by keeping procedures

 

the same between participants. Standardised instructions are used

 

in laboratory studies, such as on memory. However, this is harder to

 

achieve in ﬁ

 

eld experiments such as in social psychology.

Reliability over time

The test-retest measure of reliability detects whether measurement

 

in studies, or diagnosis in clinical psychology, is consistent from one

 

occasion to the next. Only by having reliable measures can we be

 

sure than any changes, such as improvement or worsening of clinical

 

symptoms over time, are due to the treatment being given.

Reliability between researchers

In research on mental illness, one way to collect data might be using

 

an interview. The reliability of the interview could be assessed by having

 

two interviewers and comparing the answers they collect (inter-rater

 

reliability). Alternatively behaviour of participants might be observed

 

and then reliability can be checked by having two observers and

 

comparing the record of their observations (inter-observer reliability).

 

One reason for low reliability is the collection of qualitative data

 

(in interviews and observations). In general, qualitative data requires

 

interpretation so has the potential to lead to differences between

 

researchers. Quantitative data on the other hand is more objective and

 

thus more reliable.

 

Generalisability

Generalisability relates to ecological validity, but other issues also

 

affect how well ﬁ

 

ndings apply to the target population.

The sample

 

Wider samples typically have greater generalisability but this is not

 

always the main priority. In clinical psychology, for example, narrow

 

samples may be selected to focus on people with a particular

 

symptom, or to avoid using people with co-morbid conditions.

Generalising from animals

Many areas other than learning theories (such as clinical psychology)

 

use animal research. The complexity of human brains, cognition,

 

emotions and our social interactions can mean that such research

 

lacks relevance to people.

Participants just want to 

offer a helping hand – but 

that means they try to 

guess the aims of the study 

and shape their behaviour. 

Result = reduced validity.

Applying your knowledge 

An example of a synoptic exam question linked to practical issues:

 

Assess whether solving practical issues is the only barrier to good

 

research. (20)

The paragraphs below illustrate how you might answer this:

 

High validity is an important consideration when designing research

 

but to achieve this often means that other issues are compromised.

 

Validity in studies of obedience relies on deceiving participants. This 

is essential to avoid demand characteristics but means informed 

consent cannot be given. So the best research sometimes has to be 

unethical.

 (52 words)

Reliability matters to good research and can depend on the type of

 

data. 

Clinical psychology often uses qualitative data. This may be 

valid, e.g. descriptions of symptoms by clients, but also subjective so 

interpretation can lead to differences over time or between clinicians. 

Therefore, good reliability is hard to achieve.

 (50 words)
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Reductionism

The debate: r

eductionism versus holism

Deﬁnitions

Reductionism

 is an explanation of a ‘whole’ (e.g. a

 

system or an illness) in terms of the units of which that

 

whole is built.

 

In contrast,

 

holism

 says that explanations should

 

take a wider perspective, considering the interactions

 

between the parts, such as between other individuals.

 

Examples of reductionism

Reductionism is seen easily in biological explanations.

 

Take an emotion such as fear or a behaviour such

 

as aggression. These might be associated with

 

speciﬁ

 

c parts of the brain, the limbic system for

 

example. Beyond this, there may be particular

 

networks of neurons or speciﬁ

 

c neurotransmitters

 

that are important. Cells (neurons) or chemicals

 

(neurotransmitters) would therefore be the individual

 

units from which the ‘whole’ is built. Genetic

 

reductionism goes further, looking at the developmental

 

origin of those neurons/neurotransmitters, that is the

 

genes which control the production and/or function of

 

those cells or chemicals.

In cognitive psychology, humans are ‘reduced’ to

 

processors of information. This leads to ‘machine

 

reductionism’ – the belief that human functions are the

 

result of the ‘units’ of activity in information processing

 

systems, such as memory stores.

Examples of holism

Some approaches you have considered are more

 

holistic than others. Social learning theory considers

 

the inﬂ

 

uence of models in the environment as well

 

as the cognitive characteristics of the individual. In

 

comparison to the working memory model, which

 

considers only ‘short-term’ memory, the multi-store

 

model is more holistic, looking at three ‘levels’ of

 

memory.

Arguments for reductionism

Simplicity

  One strength of the reductionist approach is that individual units are simple.

 

They can therefore be more readily understood than the ‘whole’ into which they are

 

built. By studying each ‘unit’ or store of a memory system, psychologists can isolate

 

particular functions that work independently (such as short- and long-term memory)

 

and different biological structures that may be involved (such as the hippocampus). By

 

breaking the whole of ‘memory’ down into smaller elements it becomes easier to see,

 

and explain, the different processes that are occurring.

Easy to study

  A related strength is the simplicity with which the units can be studied.

 

When different units are isolated, as in laboratory studies where variables can be

 

controlled and precise measurements can be made, it is more likely that a whole can

 

be understood because outcomes are not being confused by many factors acting at

 

once. For example, in explaining working memory, it is essential to control the effects of

 

the amount or duration of phonological and/or visuo-spatial information to identify what

 

factors are inﬂ

 

uential. This makes the research more objective and therefore more valid.

Arguments against reductionism

Ignores interactions

  One weakness of the reductionist approach is that it represents

 

complex behaviour in basic ways. By explaining a ‘whole’ exclusively in terms of its

 

units, it is likely to be perceived as a simple arrangement of those components, like the

 

bricks of a wall. This simplicity can ignore the interactions between the components,

 

which would affect the way they operate. For example, although the working memory

 

identiﬁ

 

es the visuo-spatial sketchpad and phonological loop as independent stores,

 

less is known about how they may interact, for example through the central executive.

 

By isolating the ‘units’, interactions within the system, and those from ‘outside’, are

 

ignored, for example a biological explanation of aggression lacks a consideration of

 

social or environmental factors.

Overlooks complexities

  Precisely because human systems are complex, the isolation

 

of variables for study is very difﬁ

 

cult (such as in highly controlled lab experiments). The

 

outcome of such highly controlled research is that it produces theories that cannot

 

explain the complex interactions.

 

This is particularly evident in the use of animals as human models. Because animals

 

have simpler behavioural systems, they are easier to study in controlled experiments.

 

But that same simplicity means that animal models may not be representative of the

 

human condition because their behaviour does not result from the interplay between

 

cognitive and social factors that is seen in human behaviour.

Applying your knowledge 

An example of a synoptic exam question linked to reductionism:

 

Assess whether learning theories and clinical psychology are reductionist. (20)

The paragraphs below illustrate how you might answer this:

 

Learning theories and clinical psychology are both reductionist to some

 

extent as they use explanations that focus on breaking ideas down into

 

smaller and smaller ideas. 

In learning theories, the ‘stimulus’ and ‘response’

 

are fundamental building blocks of both classical conditioning and operant conditioning

. These 

are environmental factors and behaviours. In contrast the reductionist vie

w of many psychological 

disorders is that they are biological, for example neurotransmitter

s and receptors. Although the units 

themselves are quite different in learning and clinical psycholog

y, their simplicity has made both easier 

to understand so has allowed researchers to develop effective theories in each area.

 (100 words)

However, reductionism is problematic in some respects: simplistic explanations cannot hope to reﬂ

 

ect

 

the complexities of human learning or mental illness. 

In the explanation of schizophrenia,

 evidence 

shows that other neurotransmitters, such as GABA and glutamate,

 are critical to a full understanding 

(Carlsson 

et al

. 2000). Likewise, the study of learning has,

 over time, moved on from the simplistic 

‘black box’ of the behaviourists to include wider factors such as cognitive ones in social lear

ning 

theory (Bandura 1977). These intricacies and interactions are lik

ely to be ignored in reductionist 

approaches. 

(90 words)

Holistic medicine see

ks to

treat the whole pers

on.

The debate: reductionism versus holism


Holistic medicine seeksto

treat the whole person.


The whole is 

greater than the 

sum of its parts. 

When answering a synoptic 

question try to avoid using 

the same example for every 

point you make. 

You can demonstrate 

‘thorough knowledge’ 

by showing that you can 

apply the issue or debate to 

different topics or different 

ideas within one topic.
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Chapter 1

Issues and debates

C

omparison between ways of explaining 

behaviour using differ

ent themes

Making comparisons

You explored different themes (social, cognitive, learning and biological

 

psychology) in the Year 1 course. These themes share some of the same

 

explanations, as well as having differences.

 

Social psychology

Social context

  The aim of social psychology is to understand the behaviour

 

of people in social contexts. However, learning theories also consider the

 

inﬂ

 

uence of social context on behaviour, such as the importance of role

 

models to social learning and other people as sources of reinforcement and

 

punishment in operant conditioning.

Social psychology, like biological psychology, provides an explanation for

 

aggression. In social psychology, aggressive behaviour might result from blind

 

obedience and the following of destructive orders, or from extreme prejudice.

 

In contrast in biological psychology, explanations are based on evolution,

 

hormones and brain structure.

 

Role of others

  No other theme focuses in the way social psychology does on

 

the role others play in behaviour, such as authority ﬁ

 

gures in explanations of

 

obedience or ingroup explanations of prejudice. Here, other people are part of

 

the explanation, often because they are causal factors in our behaviour.

 

In other areas, however, people are less signiﬁ

 

cant. For example, in cognitive

 

psychology others may contribute to our schemas but do not explain them. In

 

psychodynamic psychology other people are important to development but the

 

controlling factors are internal and unconscious.

 

Cognitive psychology

 

Mental processes

  Cognitive psychology aims to ﬁ

 

nd out how our mental

 

processes affect behaviour. For example, the multi-store model suggests that

 

long-term recall depends on the mental process of rehearsal. This is similar to

 

the idea of repetition used in learning theories to explain how new behaviours

 

are acquired. Both also relate to biological psychology as the building up of

 

such associations depends on the development of synapses.

Unseen behaviours

  Cognitive psychology differs from some others such as

 

social, or learning, in that what is being studied – thoughts – cannot be ‘seen’.

 

Furthermore, we often do not even have insight into our own processing. We

 

couldn’t answer a question about 

how

 we retrieve memories, we just do it.

 

Developing explanations is therefore more difﬁ

 

cult as we need different

 

research methods that produce indirect evidence of thinking, such as tests

 

of recognition or recall. What we are explaining is memory but what we are

 

measuring is retrieval, the 

consequence

 of memorising.

One of the k

ey differences between the 

themes yo

u have studied is whether 

their explan

ations are based on direct 

observation

s of behaviour or not. 

Biological psychology

The biological approach

 

to psychology, in common

 

with cognitive psychology, is

 

largely exploring phenomena

 

which, at least historically, could

 

not be seen. Although we can now

 

measure hormone levels and ‘watch’ the

 

activity of the brain with scanners, these are only

 

indirect measures of the causes of behaviour.

Underpins all explanations

  All aspects of biological

 

psychology (evolution, genes, neurotransmitters etc.)

 

underpin the other explanations. All behaviour is at some

 

level caused by the biological structure of the brain

 

and biologically controlled levels of neurotransmitters

 

that govern the interaction of neurons. Learning occurs

 

thanks to the ways that the brain responds to rewards

 

(reinforcement), for example through the dopamine reward

 

system.

Reductionist

  Nevertheless, biological psychology differs

 

from all the other approaches precisely because it is

 

so fundamental and 

reductionist

. Hence the studies

 

used in biological psychology tend to explore factors

 

which underpin other explanations. For example,

 

gender differences are considered in many areas of the

 

speciﬁ

 

cation, and explanations for gender differences are

 

wide-ranging – from different social experiences or different

 

learning opportunities. In biological psychology, however,

 

the focus is not on the wider domains of culture, society

 

or models but on the smallest, most fundamental factors

 

such as hormones and genes (and their effects).

 

When considering therapies for mental disorders, the

 

biological approach focuses on physical treatments in

 

contrast, for example, with the cognitive approach which

 

involves cognitive-behavioural treatment and the learning

 

approach which takes a behaviourist approach in, for

 

example, aversion therapy.

Learning theories

Within the learning theories there are distinct explanations,

 

offering a spectrum of themes. Classical and operant

 

conditioning are behaviourist and also have links to biology

 

(as mentioned above, reinforcement has a basis in the

 

dopamine reward system).  Social learning draws on social

 

and cognitive themes.

Observable behaviour

  Learning theories are most different

 

from the other themes in their focus on studying only

 

what is observable. This affects both the nature of the

 

explanations – they only attempt to explain observable

 

behaviours (rather than unconscious thoughts or motives

 

or hidden biological factors) – and the research methods

 

chosen. The latter therefore includes observations and

 

experiments in which direct measurements can be made

 

(such as salivation rates).

Applying your knowledge 

An example of a synoptic exam question linked to ways of explaining

 

behaviour using different themes:

 

Assess the explanation of behaviour using social and cognitive themes. (20)

The paragraphs below illustrate how you might answer this:

 

Like cognitive psychology, social psychology can explore thinking. 

In the case 

of social, this includes attitudes and beliefs. These can be stereotyped, as 

in prejudices. In cognitive psychology, stereotyped thoughts can also play a 

role – for example in providing schemas that affect recall. So, although the 

behaviours that the two themes explore are different, e.g. social looking at 

the causes of prejudiced behaviour and cognitive at reconstructive memory, 

both can be affected by the same types of beliefs.

 (78 words)

 

In contrast to social psychology, cognitive explanations tend to be more

 

reductionist. 

The study of memory for example, breaks memory functions 

into structural parts, such as the hippocampus and temporal lobes, or into 

functional components, such as the stores of the multi-store model. Social 

psychology explanations on the other hand tend to include what people 

themselves think and feel and how this is affected by others, including both 

those immediately affecting us and in other groups or cultures. This means 

that social psychology is much more holistic.

 (87 words)
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The debate

Science aims to ﬁ

nd general laws in order to predict and control aspects

of the world. In the case of psychology, this is about understanding,

 

predicting and controlling people’s emotions, behaviours and thinking.

 

This may sound sinister, but remember that psychology aims to improve

 

lives, so we might want to change the emotions, behaviours and/or

 

thinking of people with depression.

 

What makes a science a science?

  In the research methods part

 

of the course (Year 1 book) you learned about the features that give

 

psychology a scientiﬁ

 

c status. These are listed on the right.

 

Psychology 

is

 a science

The scientiﬁ

 

c method

  Psychology, like other sciences, uses the

 

scientiﬁ

 

c method and well-controlled experiments. Consider the

 

controls

 used in Adrian Raine 

et al

.’s (1997, Y1 page 102) study of

 

aggression to exclude confounding variables and make their study

 

more 

valid

, such as matching participants by sex, age, ethnicity and

 

schizophrenia diagnosis. Or consider the focus on inter-observer

 

reliability

 in Albert Bandura 

et al

.’s social learning experiments (1961,

 

Y1 page 140). Standardised procedures in these studies make

 

replication

 possible to check validity. Therefore, human behaviour can

 

be objectively measured, tested and ideas 

falsiﬁ

ed

. 

Some psychology is ‘hard’ science

  Biological, genetic and behavioural

 

psychology (learning theories) are based on subject matter that is

 

derived from ‘hard’ sciences. Such topics are clearly scientiﬁ

 

c.

‘Hard’ science is imperfect too

  Critics suggest that demand

 

characteristics challenge the internal validity of all psychological

 

research, even with animals. However, the same problems exist in hard

 

sciences. Karl Heisenberg (1927) argued that it is not even possible to

 

measure a subatomic particle without altering its ‘behaviour’ in doing

 

the measurement. This 

uncertainty principle

 is a kind of experimenter

 

effect: the presence of an experimenter changes the behaviour of what

 

is being observed even in physics.

‘Soft’ science can be scientiﬁ

 

c

  Data from interviews, observations

 

etc. can be 

triangulated

 – ﬁ

 

ndings from different methods are compared

 

to verify them. For example, the pseudopatients in David Rosenhan’s

 

(1973, Y2 page 50) study collected data including from conversations,

 

observations and measurements (counting contact time with staff).

 

This means that the objectivity and validity of qualitative data can be

 

established, adding to the 

credibility

 of the ﬁ

 

ndings.

 

Psychology as a science 

Psychology 

is not

 a science

Falsiﬁability

  Some ideas in psychology are not

 

falsiﬁ

 

able. For example, Freudian theories such

 

as the parts of the unconscious cannot be

 

demonstrated to be untrue (Y1 page 106). This

 

lack of falsiﬁ

 

ability means that the theory cannot

 

be scientiﬁc.

Objectivity

  Studies looking at feelings and

 

conscious experience are necessarily subjective in

 

their measurements. This prevents the collection of

 

objective scientiﬁ

 

c evidence.

Pseudoscience

  Simply using the scientiﬁ

 

c method

 

doesn’t make psychology a science. Jonathan Miller

 

(1983) suggests that psychologists may use scientiﬁ

 

c

 

tools, such as quantitative measurements and

 

statistical analysis, but they are just ‘dressing up’

 

because the essence of science is still missing.

 

Such ‘apparent’ science could be dangerous

 

because psychologists can then claim their

 

discoveries are fact.

Describing not explaining

  Sigmund Koch (1992)

 

interviewed researchers and reviewed studies to

 

examine whether psychology was scientiﬁ

 

c. He

 

concluded that although the research produced

 

veriﬁable 

descriptions

 of human behaviour, the

 

explanations were opinion rather than fact. As

 

science should explain and predict, psychology

 

cannot be a science as it can only describe.

Lack of a single paradigm

  Thomas Kuhn (1962) suggests psychology is

 

not a science as it has no single 

paradigm

 (a shared set of assumptions

 

and methods). Some aspects of ‘psychology’, such as genetics, belong to

 

other sciences, reﬂ

 

ecting the absence of a single paradigm in psychology.

 

Furthermore, there have been paradigm shifts in psychology, for example

 

from behaviourism to cognitive psychology, so it has yet to ﬁ

 

nd its

 

scientiﬁ

 

c basis. Currently ‘mini’ paradigms co-exist, such as evolutionary,

 

pyschodynamic, behaviourist and cognitive, each with its own set of

 

explanations and methods. It may be that psychology is a pre-science.

Low validity

  Experiments may lack internal validity, as

 

discussed above left. They also lack external validity

 

when procedures are unlike everyday life. For example,

 

Alan Baddeley (1966b, Y1 page 76) tested memory with

 

word lists which does not generalise to most everyday

 

memory tasks. In addition he controlled interaction

 

between short- and long-term memory, lowering the

 

external validity further. This suggests that results from

 

experiments may not represent reality.

Just dressing up 

as a policeman 

doesn’t make you 

one. Jonathan 

Miller (1983) argues 

that psychologists 

who attempt to be 

scientists are doing no 

more than ‘dressing 

up’. Perhaps at best it 

is a pseudoscience – 

but a dangerous one 

because psychologists 

then can claim their 

discoveries are fact.

Features of science

• 

Replicability 

– Repeating a study to see if the same result is obtained.

• 

Reliability

 – Ensuring measures and procedures are consistent.

• 

Validity

Internal

 – Testing what was intended to be tested.

Predictive

 – Forecasting an effect or change.

Ecological

 – Generalising beyond the research setting.

• 

Reductionism

 – Looking for causality in single units or variables.

• 

Falsiﬁ

cation

 – Offering the possibility of disproof.

• 

Empiricism

 – Obtaining knowledge through direct evidence.

• 

Hypothesis testing

 – Conducting research on an operationalised

 

statement.

• 

Use of controls

 – Minimising the effect of extraneous/confounding

 

variables.

• 

Credibility

 – Believability, based on validity and all of the above.

Applying your knowledge 

An example of a synoptic exam question linked to psychology as a

 

science:

To what extent do social psychology and the study of learning

 

theories show that psychology is a science? (20)

The paragraphs below illustrate how you might answer this:

 

Tests of learning theory use the scientiﬁ

 

c method.

 In a Skinner box 

it is possible for a rat to either learn (behaviour change) or not. If 

the rat’s behaviour didn’t change this would be evidence against the 

idea being tested. This illustrates falsification, an important criterion 

of science.

 (48 words)

However, there are other areas, such as social psychology,

 

which are less like science as they lack objectivity and validity.

 

In exploring prejudice, it is difficult to measure prejudiced 

beliefs objectively as they are internal. If researchers 

rely on reports from participants about their beliefs such 

measurements may be invalid due to, for example, social 

desirability biases. This means that not all psychological 

research can be classed as scientific.

 (75 words)










When constructing an 

essay, you need to aim 

for a balance of ideas 

in each ‘direction’. One 

way to do this is to write 

a paragraph ‘for’ and 

criticise the ideas with 

a point ‘against’ in the 

next. 
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Chapter 1

Issues and debates

Culture and gender

Culture

Cultural differences

 

Issues of 

culture

 means that research must be planned to take cultural differences

 

into account in order to avoid biases. For example, cultural groups do not all share the

 

same views of mental health. As a consequence people may describe their symptoms

 

differently and thus their answers have different meanings. Clinicians will differ too

 

and, in the absence of a recognition of cultural differences, can make diagnostic errors

 

(Schwartz and Blankenship 2014).

The assumption of universality

The idea of ‘universality’ suggests that the ﬁ

 

ndings of a research study can be

 

generalised to all people, regardless of culture. However, if cultural differences exist,

 

the ﬁ

 

ndings of studies from a narrow range of cultures may not be relevant to others.

 

Consider the assumptions made in Milgram’s study about the universality of his

 

ﬁ

 

ndings based on a small section of the American population. Subsequent research

 

showed that obedience was not the same in all cultures, for example obedience rates

 

were lower in India (Gupta 1983, Y1 page 38).

Psychological research often uses WEIRD samples (Western, Educated,

 

Industrialised, Rich, Democratic) which restricts the generalisability of the ﬁ

 

ndings

 

(Henrich 

et al

. 2010, Y1 page 219).

Cultural biases – Etics and emics

 

Cultural differences can lead to cultural biases. If one culture performs differently

 

on a task, this may be (mis)used to make value judgements about which culture is

 

‘better’ or more ‘normal’. This is an example of the 

eticapproach

 – which is typical of

 

much psychological research, where a phenomenon is investigated from an external

 

perspective. An ‘outsider’ studies people from a culture other than their own in an

 

attempt to ﬁ

 

nd similarities (cultural universals).

 

An alternative is the 

emic approach

, which investigates cultural uniqueness, ideally

 

from an internal perspective. However, even if an outsider immerses themselves in the

 

culture, there may be problems in terms of acceptance, language barriers and failure

 

to understand customs.

 

Two of the contemporary studies in the cognitive approach illustrate this contrast.

 

Mark Steyvers and Pernille Hemmer (2012, Y1 page 80) used ‘natural environments’

 

to investigate memory in an ecologically valid way. However, these scenes would only

 

be ‘natural’ for some of the world’s population

 

as ‘kitchens’ or ‘urban scenes’ would depend

 

heavily on culture. This illustrates an etic

 

approach. In contrast, María Victoria Sebastián

 

and Laura Hernández-Gil (2012, Y1 page 82)

 

explored the digit spans of Spanish children,

 

using an emic approach.

Gender 

Assumptions about gender differences

Gender

 differences could reﬂ

 

ect underlying

 

biological differences or could be due to learning.

 

Deciding whether it is biology or learning has

 

important implications for how society treats men

 

and women. For example, people expect men to

 

be ‘naturally’ more aggressive, or women to be

 

‘naturally’ predisposed to being better carers.

 

Untested gender assumptions matter if men

 

are then seen to be ‘unable’ to control their

 

aggression or if women are guided away from

 

professional pursuits in favour of caring for

 

others.

The assumption of universality

If there are differences between the genders, then

 

conclusions from samples of just one gender

 

should not lead to conclusions about ‘people

 

in general’. For example, Muzafer Sherif 

et al

.’s

(1954/1961, Y1 page 48) Robbers Cave study

 

used only boys and Alan Baddeley’s (1966b,

 

Y1 page 76) Experiment 1 used only males. If

 

girls and women differ from males in terms of

 

prejudice or memory, this would not be apparent

 

from these studies, and also unacknowledged.

 

Findings about gender differences

Some gender differences have been explored and

 

explained. For example, Albert Bandura 

et al

.’s

(1961, Y1 page 140) study on social learning

 

demonstrated both the power of male models for

 

both genders in modelling physical aggression

 

and the superiority of same-gender models for

 

acquiring verbal aggression.

 

Clinical psychology has also identiﬁ

 

ed a range

 

of gender differences in the rates, onset and

 

symptoms of certain disorders. For example,

 

schizophrenia is more common, and onset is

 

earlier, in men than women. The symptoms

 

themselves differ too, with men experiencing

 

relatively more negative symptoms compared to

 

women and women relatively more positive ones.

 

Gender biases – Alpha and beta

Other research has not been so balanced. An

 

alpha bias arises when research stresses or

 

overestimates gender differences. For example,

 

research on aggression has suggested that males

 

are more aggressive than females because of

 

their higher testosterone levels (e.g. Dolan

 

et al

. 2001). However, this is an exaggeration

 

as it has been shown that females also produce

 

testosterone and that higher levels also increase

 

their aggressiveness (Dabbs and Hargrove 1997).

 

A beta bias ignores or underestimates gender

 

differences. Much psychological research has

 

used samples that are largely male and has been

 

predominantly conducted by male researchers.

 

This ignores the possibility that there could be

 

gender difference with the result that one gender

 

may then appear deﬁ

 

cient or abnormal.

Applying your knowledge 

An example of a synoptic exam question linked to culture and gender:

 

Psychological research has ignored the importance of culture and gender differences.

 

To what extent do you agree with this statement? (20)

The paragraphs below illustrate how you might answer this:

 

Most research used to be based on WEIRD samples (Western, Educated,

 

Industrialised, Rich and Democratic) as well as having predominantly male

 

participants and researchers. 

Such biased samples mean that the findings are 

unlikely to generalise to radically different people, such as those from collectivist 

cultures, who are known to differ in behaviours such as obedience and prejudice. 

If findings cannot be generalised, this limits the validity of the conclusions and the 

usefulness of the research. 

(75 words)

 

However, there is also research which does take account of relevant individual

 

differences.

 For example, James Dabbs originally found a correlation between 

testosterone levels and violence in male inmates. This isn’t surprising, but Dabbs 

and Hargrove (1997) went on to show that the same was true of female inmates, 

even though the absolute testosterone levels were lower. This shows that research 

can consider gender differences.

 (65 words)
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