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The Positive Pedagogical Praxis Series is edited by Tim Murphey and focuses on practical activities, procedures and principles that can create more profound learning in a variety of ways. The books are written in a teacher-friendly style and seek to provide teachers with ways to implement profound ideas into their classrooms. The books could be used for in-service training, professional development workshops and teacher-development. 

https://www.candlinandmynard.com/ppp.html
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	Voicing Learning by Tim Murphey [LINK]

	Conversation Strategies and Communicative Competence by Christian Jones [LINK]

	The Big Beasts of English Grammar: An Exploration of Form and Function in Conversations by Christian Jones and Graham Burton [LINK]

	Students’ Narrative Journeys in Learning Communities: Mapping Landscapes of Practice by Daniel Hooper [LINK] 


	[image: image]
	 	[image: image]


[image: image]

Praise for this book


[image: image]


Daniel Hooper’s work is a compelling and compassionate exploration of self-access learning communities in Japanese English education. His detailed analysis and storytelling bring the personal journeys of students to life—making this an invaluable resource for educators and researchers alike. With practical implications and heartfelt student narratives, Hooper encourages us to reconsider how we support learners through transitions. This book is a must-read for those passionate about learner autonomy and transformative educational spaces.

Takaaki Hiratsuka, Ryukoku University, Kyoto, Japan

As an avowed ‘pracademic,’ Hooper presents us with a highly accessible text which will offer much to both teachers and researchers. In his presentation of students’ engagement with self-access learning spaces, and the active and transformative role these students play in making these spaces autonomous safehouses for language learners, Hooper’s book reminds us of the importance of listening to and learning from our students.

Robert J. Lowe, Ochanomizu University, Tokyo, Japan

This engaging and eminently readable monograph foregrounds the narrative journeys of three Japanese learners of English as they construct and finetune a localized university community in which they can use and learn English autonomously. Unearthing the often-conflicting beliefs and reframings of these people in light of their past experiences, local constraints and affordances, and memberships of different social groups, Hooper’s work will be of interest to anyone hoping to support learners’ autonomy as they transition between different educational and life contexts.

Richard Sampson, Chuo University, Tokyo, Japan
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akogare (憧れ)

According to Goo Jisho (https://dictionary.goo.ne.jp), akogare is a feeling of being strongly drawn to something as an ideal (translation mine). Nonaka (2018) expands on this definition by adding that akogare is particularly a feeling of something being just out of one’s grasp - an ideal that is “tantalizingly out of reach” (p. 4).

eigo (英語)

Translated into English simply as “English.” This commonly refers to academic English primarily learned for taking standardized tests rather than as a communicative tool. Classes focusing on eigo generally center around comprehension and memorization of grammatical structures and vocabulary.

eikaiwa (英会話)

Literally translated as “English conversation” and understood by most people as “English for communication.” Developing oral English proficiency is the primary goal of eikaiwa-oriented classes. Eikaiwa classes often feature an English-only approach and are predominantly taught by non-Japanese teachers.

eikaiwa gakkou (英会話学校)

Private extracurricular English conversation schools

ibasho (居場所)

“Place to be” or “place to belong”

ikoku (異国)

Foreign country   

jouge kankei (上下関係) 

The hierarchical system underpinning senpai/kōhai relationships in Japan. This system defines (senior and junior) relationships in Japanese society based on social status or age (Wang, 2020).

keigo (敬語)

Honorific language in Japanese

kōhai (後輩)

Translated as the “companion that is behind” (Rohlen, 1991, p. 21) - the kōhai is the junior in a jouge kankei relationship. In exchange for respectful deference to their senpai (seniors), kōhai are given knowledge and socialized into group practices. 

ryuugakusei (留学生)

International exchange students

senpai  (先輩)

A senior figure within a jouge kankei relationship. A helpful definition provided by Rohlen (1991) is “a person who proceeds or leads, with the implication that those that follow are his or her companions in the same pursuit, career, or institution” (p. 21).

yakudoku (訳読)

Literally translated as “translate and read,” this is a local form of grammar-translation teaching that has been widely used in Japanese English education for just over a century (Noda & O’Regan, 2019).
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ALL Advising in Language Learning

ALT Assistant Language Teacher

CoP Community of Practice

EFL English as a Foreign Language

ELT English Language Teaching

IRD Intentional Reflective Dialogue

L1 First Language

L2 Second Language

LG The Learning Group (a learning community and the focus of this book)

LoP Landscape of Practice

NPRM Near-Peer Role Model

SALC Self-Access Learning Center

SLA Second Language Acquisition

SLC Student-Led Learning Community

SLS Social Learning Space

TESOL Teaching English to Speakers of Other Languages
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Garold Murray

Who doesn’t love a good story? From one of the first forms of narrative we experience as a child—fairy tales—to one that summarizes the life we have lived—obituaries—stories are a pervasive and, indeed, an essential aspect of our daily lives. Stories entertain, inform, instruct and transmit much of our cultural heritage. Through the various modes of narrative, we not only learn about other people and our world, but also about ourselves. Cognitive psychologist Jerome Bruner has argued that Self is the product of stories we tell ourselves about ourselves. According to Bruner, narrative plays a crucial role in identity construction: we make sense of our lives through narrative. Therefore, what better way to understand the impact of an event, a construct or a relationship on an individual’s life, or sense of self, than to ask them to narrate how they experienced the phenomenon?

While stories undeniably play a key role in our lives, what is not always clear is how collecting stories can be considered research. In other words, how can stories be a basis for academic inquiry? Stories can serve as research data when they are analyzed from the perspective of a body of literature, and this process yields insights that can inform practice, theory building and further inquiry.

Daniel Hooper’s insightful book, Students’ Narrative Journeys in Learning Communities: Mapping Landscapes of Practice, provides an outstanding example of this process. In order to appreciate any story, we need information about the background and the setting. Understanding this, Daniel begins by explaining the dichotomy that characterizes English foreign language education in Japan, the divide between the traditional grammar-translation methods and the more recent advent of communicative approaches. He then describes the social learning space and the learning community within it, which lie at the heart of his study and around which the stories turn. Having set the scene, Daniel outlines the theoretical framework through which the stories that follow will be analyzed. The insights gleaned from his careful analysis of the individual stories, as well as a “cross-story” analysis, serve as the basis for chapters that examine not only the pedagogical implications for self-access centres as social learning spaces but also language classrooms. In addition to being of interest to self-access centre workers and classroom teachers, this book offers support to researchers new to narrative inquiry by providing a template to guide their investigations regardless of geographical location or learning context. 

This book is not only insightful; it is also timely. It appears at a time when self-access language learning is flourishing in Japan—and other parts of the world—as more and more institutions of higher learning are recognizing the importance of learner autonomy and self-direction both inside and outside the classroom. Along with the expanding development of self-access language learning centres comes the need for a greater understanding of the learning possibilities they offer and the impact these opportunities might have on students’ language proficiency, their language classroom engagement, and their lives. Daniel’s book provides both inspiration and encouragement to educators interested in pursuing these lines of inquiry.

Like many of the readers to whom this book will appeal, Daniel is well-positioned to carry out this research. He has spent nearly two decades teaching English as a foreign language, and during seven of these years, he has worked in self-access centres. He has taken a leadership role in establishing two centres and supported the academic community through his engagement with the Japan Association for Self-Access Learning. It was through his involvement with this organization that I became acquainted with Daniel and gained an appreciation of his work. Over the years, Daniel has been a keen advocate for learner autonomy in and beyond the classroom and for student-driven initiatives in learning centres. In my opinion, there is a need for more research from educators like Daniel, who have first-hand experience meeting students’ needs in these facilities on a daily basis.

In the final analysis, this is a book about change. The author calls for change: change that overcomes the divide between the traditional ways of teaching English in Japan, i.e., the grammar-translation method, and the communicative approaches favoured by non-Japanese teachers; and change that offers support to learners as they transition from one of these educational environments to the other. He entreats educators to empower students so that they might actively participate in affecting these changes. The book exudes optimism for the future of English language education in Japan as Daniel and like-minded educators continue to work with learners as partners in their learning, apply what they learn from their students, and document these experiences so that other educators, researchers and, ultimately, learners—no matter where they are in the world—might benefit vicariously.
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Chapter 1: Introduction
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In Students’ Narrative Journeys in Learning Communities, I explore the personal stories of students as they transition between different landscapes of English education in Japan. Drawing on my experiences in self-access learning centers (SALCs) and foreign language classrooms, I explore how students adapt their skills, identities, and expectations when entering new learning environments. By focusing on student-led communities, this book highlights the voices of learners often overshadowed by traditional teaching approaches. My aim is to challenge educators to rethink how we support students through these transitions by listening more closely to their experiences.

What is the Book About?

This book is about the journeys students take as they navigate the divide between exam-driven and communicative language learning in Japan. I focus on the stories of three university students whose experiences offer insights into how learners adjust to new learning communities and develop their language skills. Through their narratives, I discuss the importance of student agency and the role that self-access centers can play in supporting these transitions. By blending practical examples with academic theory, I hope to encourage educators to reflect on how we can better support students during periods of change.

Who is This Book For?

This book is for language educators, advisors, and researchers who are interested in learner autonomy, student-led communities, and the ways we can support students in navigating educational transitions. If you work in a self-access learning center, foreign language classroom, or any environment where students are adapting to new ways of learning, I believe this book will offer valuable insights. My hope is that it will encourage you to listen more closely to the voices of your learners and reflect on your own practices. 


Any change, even a change for the better, is always accompanied by drawbacks and discomforts.

Arnold Bennett



Why This Book?

One inescapable reality in all of our lives is change. We may move house, start a new job, meet a new friend or lose touch with an old one, notice our first gray hair, discover a new interest, or develop new skills. Some of these changes may be intentional, such as fulfilling a long-held dream to enter graduate school, whereas others may sneak up on us and turn our world upside down. No matter the change, adjusting to it is rarely a simple affair. These shifts in our lives require us to recalibrate the way we view ourselves and the world around us in order to make sense of our new environment and state of being. Naturally, education is no exception. Both within formal institutions like junior high schools or universities and more casual settings like reading circles or conversation clubs, new members of these communities engage in a process of feeling out as to how their accrued “baggage” of knowledge, skills, and identities fit within these new learning habitats. As all of you reading this already know, such transitions are more often than not tricky to navigate and negotiate. We often need guidance, space to make mistakes, allies, and emotional resilience before we are able to find our footing and start to feel like we might belong.

So, how does this relate to the book you are currently reading? Based on my experiences across almost two decades teaching English in Japan, what inspired both this book and, indeed, the study underpinning it, was a realization that when it comes to English education in Japan, we are dealing with a field split in two. Those of you teaching English in Japan are likely keenly aware of the two distinct camps of Japanese English education that can be found in practically every level of the field. General pedagogical approaches (communicative vs. exam-focused) (Hiramoto, 2013; Nagatomo, 2016), the shadow education sector (conversation schools vs. juku) (MacDonald, 2020), differing professional duties and expectations between foreign and Japanese educators (Amundrud, 2007; Stewart & Miyahara, 2011), and primary/secondary team teaching (assistant language teachers vs. Japanese English teachers) (Miyazato, 2009) are arguably all manifestations of this stubborn division that unfortunately still runs deep in our profession. More regrettable still is that I frequently observed that it was our students who had to suffer the most from this fractured state as throughout their learning journeys, they were bounced back and forth like pinballs between two educational poles. Did you learn how to speak about your hobbies in conversation school? Okay, now translate this sentence from Japanese to English using the past perfect progressive aspect (no mistakes allowed). You just finished three years of high school English classes taught predominantly in Japanese? Well done! If you speak a word of Japanese in my university class, you will be marked absent. (This actually was one former colleague’s classroom language policy.)

I believe that much of the unnecessary extra pressure that we add to students during transitional periods already characterized by instability and disequilibrium can be mitigated by actually stopping and listening to them. What environments do they come to us from? What skills and experience do they bring with them? What support do they need to find solid footing in this new situation? It was this belief in the value of student-produced knowledge that led me to select the LG (Learning Group), a student-led learning community in a university self-access center, as the focus of my doctoral research and the foundation of this book. I was initially drawn to the LG purely because it was a supportive community of Japanese near-peer role models (Murphey, 1998) who I saw as an indirect symbolic challenge to the native-speakerism that has been historically deeply rooted in Japanese English education (Honna & Takeshita, 1998; Houghton & Rivers, 2013; Lowe, 2020). I soon discovered that this assumption was both overly simplistic and flawed in many ways and came to realize that far more was going on within the LG than I could have ever imagined. Firstly, this community was created and managed wholly by students, which meant observing the things that the community valued offered me deep insight into students’ needs not only within SALCs but also within language learning in general. Furthermore, the LG’s members were, for the most part, dealing with transition in some way. Many had come from high school classes focused solely on test preparation and found themselves in an environment featuring L2 communicative situations that they were often facing for the first time. This is not even counting the fact that university life itself is commonly regarded as a transitional rite of passage for many, an in-between space bridging childhood and adulthood with new expectations and responsibilities, new teachers, and new friends. Finally, the LG was composed of a wide range of different ages of students with varying levels of English proficiency. LG members were, by and large, not highly fluent language-learning superstars; they were the students that I saw in my regular classes every day with similar anxieties, needs, and desires. I (and indeed the community’s founder), therefore, came to view the LG’s community of practice and the challenges that it strived to meet as a kind of barometer for understanding the needs of a large section of the student populace within SALCs or language classrooms. The LG and what it stood for represented those students who may not have had the educational opportunities or circumstances that facilitated high levels of L+ fluency but were willing and eager to put their best foot forward and try to develop their communicative abilities. The key point for me was that the formation and day-to-day practice of the LG stood as a totem for unheard student voices. These voices have often been stifled by the teacher-student power gap, stifled by methodological or ideological dogmatism, stifled by “common sense” assumptions or “the way we have always done it,” and stifled by our own professional pride. Of course, this is not to say that what the LG did holds all of the answers, no more than our CELTA, MA TESOL, or classroom experience does. What is important to remember, however, is that we proactively work to create openings through which learner agency and voice can be heard and then reflect deeply and act upon what we hear. In this way, the LG and the experiences of its members are powerful expressions of learner agency from “subjects that can act rather than objects who are acted upon” (Larsen-Freeman et al., 2021, p. 12). In fact, one of the things that inspired me to write this book was a comment from a friend and colleague who kindly offered to read through my doctoral research before I submitted it. He told me that the learners’ narratives in particular changed the way that he had come to think about his classes. Consequently, by sharing their experiences with me and our field, Kei, Sara, and Tenka (pseudonyms; the key figures in this book) had become agentic actors who potentially impacted my friend and future generations of students that he would teach. In this book, I place these learners’ experiences and stories front and center, and I hope that you will learn as much from your time with them
























d2d_images/chapter_title_above.png





d2d_images/chapter_title_corner_decoration_left.png





d2d_images/cover.jpg
CANDLIN & MYNARD

Students’ Narrative
Journeys in Learning
Communities: Mapping
Landscapes of Practice

Daniel Hooper

&

Positive Pedagogical Praxis Series
Series editor: Tim Murphey





d2d_images/chapter_title_corner_decoration_right.png





d2d_images/chapter_title_below.png





