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© 2024Brill | V&Runipress, Robert-Bosch-Breite 10, D-37079Göttingen, ein Imprint der Brill-Gruppe
(Koninklijke Brill BV, Leiden, Niederlande; Brill USA Inc., Boston MA, USA; Brill Asia Pte Ltd,
Singapore; Brill Deutschland GmbH, Paderborn, Deutschland; Brill Österreich GmbH, Wien,
Österreich)
Koninklijke Brill BV umfasst die Imprints Brill, Brill Nijhoff, Brill Schöningh, Brill Fink, Brill mentis,
Brill Wageningen Academic, Vandenhoeck & Ruprecht, Böhlau und V&R unipress.
Alle Rechte vorbehalten. Das Werk und seine Teile sind urheberrechtlich geschützt.
Jede Verwertung in anderen als den gesetzlich zugelassenen Fällen bedarf der vorherigen
schriftlichen Einwilligung des Verlages.

Vandenhoeck & Ruprecht Verlage | www.vandenhoeck-ruprecht-verlage.com

ISSN 2749-0211
ISBN 978-3-8470-1707-3

https://dnb.de
https://dnb.de
http://www.vandenhoeck-ruprecht-verlage.com
http://www.vandenhoeck-ruprecht-verlage.com
http://www.vandenhoeck-ruprecht-verlage.com
http://www.vandenhoeck-ruprecht-verlage.com
http://www.vandenhoeck-ruprecht-verlage.com
http://www.vandenhoeck-ruprecht-verlage.com
http://www.vandenhoeck-ruprecht-verlage.com


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

For my Mum, Marianna

for nurturing the love of books and knowledge



© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073



© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

Contents

Foreword: Positive Relationships and Positive Emotions in the Context
of Contemporary Concepts of Language Education . . . . . . . . . . . . 13

Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 15

Chapter 1 – Rationale for the book and outline of crucial concepts . . . . 19
1.1. Teacher-student relationship . . . . . . . . . . . . . . . . . . . . . 20
1.2. General life well-being . . . . . . . . . . . . . . . . . . . . . . . . 22
1.3. From Foreign Language Classroom Anxiety to Foreign Language

Ill-Being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 23
1.4. From Foreign Language Enjoyment to Foreign Language

Well-Being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24
1.5. Foreign language and language levels . . . . . . . . . . . . . . . . 26
1.6. Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 28

Chapter 2 – A historical overview of teacher-student roles in the
educational process . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 29
2.1. The perception of teacher-student roles in behaviourism and

neo-behaviourism . . . . . . . . . . . . . . . . . . . . . . . . . . . 30
2.1.1. Learning explained by conditioning – Pavlov’s

stimulus-response pattern and Thorndike’s law of effect . . . 30
2.1.2. Extending the classical conditioning pattern – Hull’s

organism and Skinner’s operants . . . . . . . . . . . . . . . 31
2.1.3. Applying the behaviourist concepts to assessment –

Bloom’s considerations on evaluation . . . . . . . . . . . . . 33
2.2. The perception of teacher-student roles in cognitivism . . . . . . 36

2.2.1. Schemata modification and Piaget’s human under
construction . . . . . . . . . . . . . . . . . . . . . . . . . . . 36

2.2.2. Pursuit of excellence and Bruner’s optimum learning
conditions . . . . . . . . . . . . . . . . . . . . . . . . . . . . 38



© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

2.2.3. Constructive alternativism and Kelly’s man-the-scientist . . 39
2.3. The perception of the teacher-student relationship in social

constructivism . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 41
2.3.1. Education as a dialogue and Vygotsky’s Zone of Proximal

Development . . . . . . . . . . . . . . . . . . . . . . . . . . . 41
2.3.2. Education as a guided process and Feuerstein’s Mediated

Learning Experience . . . . . . . . . . . . . . . . . . . . . . 44
2.4. The perception of the teacher-student relationship in humanism . 46

2.4.1. Education in a secure learning environment and Maslow’s
theory of needs . . . . . . . . . . . . . . . . . . . . . . . . . 46

2.4.2. Education as an empathic process – Rogers’
growth-promoting climate . . . . . . . . . . . . . . . . . . . 47

2.4.3. Providing for the student’s holistic development – Erikson’s
critical life stages . . . . . . . . . . . . . . . . . . . . . . . . 49

2.5. The perception of the teacher-student relationship in Polish FLT
studies . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 50

2.6. Summary and conclusion . . . . . . . . . . . . . . . . . . . . . . . 56

Chapter 3 – The role of emotion and the learner’s well-being in the
educational process . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 59
3.1. The role of emotion in the cognitive process . . . . . . . . . . . . 60
3.2. Positive psychology as the theoretical framework for

understanding emotion . . . . . . . . . . . . . . . . . . . . . . . . 62
3.3. The psychology of optimal experience – Csíkszentmihályi’s flow

theory . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 64
3.3.1. Components of flow . . . . . . . . . . . . . . . . . . . . . . 64
3.3.2. Present model of flow with regard to affective states . . . . . 67
3.3.3. From autotelic experience to autotelic personality . . . . . . 68
3.3.4. Application of flow in foreign language teaching . . . . . . . 69

3.4. From negative to positive emotion – Fredrickson’s
broaden-and-build theory . . . . . . . . . . . . . . . . . . . . . . . 70
3.4.1. The broadening function of positive emotions . . . . . . . . 71
3.4.2. Research evidence for the broaden-and-build theory . . . . 72
3.4.3. Losada ratio – criticism and response . . . . . . . . . . . . . 73

3.5. A comprehensive theory of well-being – Seligman’s PERMA
model . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 74
3.5.1. Character strengths . . . . . . . . . . . . . . . . . . . . . . . 76
3.5.2. Application of PERMA in educational contexts . . . . . . . 77
3.5.3. Application of PERMA in foreign language teaching . . . . . 77

Contents8

http://www.v-r.de/de


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

3.5.4. From PERMA to EMPATHICS – Oxford’s comprehensive
model of learner well-being . . . . . . . . . . . . . . . . . . 78

3.6. Limitations of positive psychology . . . . . . . . . . . . . . . . . . 80
3.7. Selected research into student well-being . . . . . . . . . . . . . . 83

3.7.1. A multidimensional approach to measuring well-being in
students . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 84

3.7.2. A study of flourishing in 22 European countries . . . . . . . 86
3.7.3. Types of teachers and their personality traits: relationship

to the well-being and academic achievement of adolescents . 86
3.7.4. The effect of teacher and learner variables on foreign

language enjoyment and anxiety . . . . . . . . . . . . . . . . 88
3.8. Summary and conclusion . . . . . . . . . . . . . . . . . . . . . . . 93

Chapter 4 – Methodological aspects of the FLT research project . . . . . 95
4.1. Levels of FLT considerations . . . . . . . . . . . . . . . . . . . . . 96
4.2. Typology of teacher-student contexts . . . . . . . . . . . . . . . . 97
4.3. Levels of FLT research . . . . . . . . . . . . . . . . . . . . . . . . 98

4.3.1. Empirical research . . . . . . . . . . . . . . . . . . . . . . . 98
4.3.2. Model-creating research . . . . . . . . . . . . . . . . . . . . 99
4.3.3. Theory-creating research . . . . . . . . . . . . . . . . . . . . 99

4.4. Cross-sectional and longitudinal studies . . . . . . . . . . . . . . 99
4.5. Ethical aspects associated with conducting FLT research . . . . . . 100
4.6. Research aims and methodology . . . . . . . . . . . . . . . . . . . 101

4.6.1. Qualitative study of factors contributing to student
subjective well-being and ill-being . . . . . . . . . . . . . . . 102

4.6.2. Competent assessors’ categorizations of teacher traits and
behaviours . . . . . . . . . . . . . . . . . . . . . . . . . . . . 103

4.6.3. Komorowska’s groups of teacher skills . . . . . . . . . . . . 107
4.6.4. Zawadzka’s groups of teacher roles . . . . . . . . . . . . . . 108
4.6.5. Classification of teacher traits and behaviours – a working

model . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 111
4.6.6. Research questions . . . . . . . . . . . . . . . . . . . . . . . 112

4.7. Research hypotheses . . . . . . . . . . . . . . . . . . . . . . . . . 114
4.7.1. The first group of hypotheses . . . . . . . . . . . . . . . . . 114
4.7.2. The second group of hypotheses . . . . . . . . . . . . . . . . 115
4.7.3. The third group of hypotheses . . . . . . . . . . . . . . . . . 117

4.8. Formation of the main questionnaire . . . . . . . . . . . . . . . . 120

Contents 9

http://www.v-r.de/de


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

Chapter 5 – Research results and discussion . . . . . . . . . . . . . . . . 123
5.1. Demographic data . . . . . . . . . . . . . . . . . . . . . . . . . . . 123
5.2. Descriptive statistics and test of the normality of the data . . . . . 126
5.3. The first set of research questions . . . . . . . . . . . . . . . . . . 127

5.3.1. Research question 1 – level of overall well-being . . . . . . . 129
5.3.2. Research question 1.1 – level of well-being, specific

measures . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 129
5.3.3. Research question 1.2 – relationship between gender and

well-being, overall and specific . . . . . . . . . . . . . . . . 133
5.3.4. Research question 1.3 – relationship between age and

well-being, overall and specific . . . . . . . . . . . . . . . . 134
5.3.5. Research question 1.4 – impact of the place of origin and

well-being, overall and specific . . . . . . . . . . . . . . . . 135
5.4. The second set of research questions . . . . . . . . . . . . . . . . 138

5.4.1. Research question 2 – level of classroom well-being and
ill-being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 140

5.4.2. Research question 2.1 – relationship between age and
classroom well-being and ill-being . . . . . . . . . . . . . . 142

5.4.3. Research question 2.2 – relationship between language level
and classroom well-being and ill-being . . . . . . . . . . . . 142

5.4.4. Research question 2.3 – relationship between private and
social language enjoyment and language level . . . . . . . . 143

5.4.5. Research question 2.4 – impact of relative standing on
classroom well-being and ill-being . . . . . . . . . . . . . . 143

5.4.6. Research question 2.5 – academic achievement as a
predictor of subjective classroom well-being and ill-being . 144

5.5. The third set of research questions . . . . . . . . . . . . . . . . . . 145
5.5.1. Research question 3 – teacher-external variables and the

student’s foreign language well-being and ill-being . . . . . 149
5.5.2. Research question 3.1 – teacher’s interactive skills as a

predictor of student’s foreign language well-being and
ill-being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 149

5.5.3. Research question 3.2 – teacher’s linguistic competence as a
predictor of student’s foreign language well-being and
ill-being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 150

5.5.4. Research question 3.3 – teacher’s assessment styles as a
predictor of student’s foreign language well-being and
ill-being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 151

5.5.5. Research question 3.4 – teacher’s strategies as a predictor of
student’s foreign language well-being and ill-being . . . . . 152

Contents10

http://www.v-r.de/de


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

5.5.6. Research question 3.5 – teacher’s choice of materials as a
predictor of student’s foreign language well-being and
ill-being . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 153

5.6. Discussion of results . . . . . . . . . . . . . . . . . . . . . . . . . 153
5.6.1. The first group of research questions . . . . . . . . . . . . . 154
5.6.2. The second group of research questions . . . . . . . . . . . 155
5.6.3. The third group of research questions . . . . . . . . . . . . . 157

5.7. Pedagogical implications and considerations . . . . . . . . . . . . 159
5.8. Limitations of the present study . . . . . . . . . . . . . . . . . . . 164
5.9. Future research areas . . . . . . . . . . . . . . . . . . . . . . . . . 166
5.10. Concluding remarks . . . . . . . . . . . . . . . . . . . . . . . . . . 167

Bibliography . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 171

Appendix 1 Teacher’s behaviours – positive . . . . . . . . . . . . . . . . 185

Appendix 2 Teacher’s behaviours – negative . . . . . . . . . . . . . . . . 189

Appendix 3 Main questionnaire used in the study . . . . . . . . . . . . . 193

Contents 11

http://www.v-r.de/de


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073



© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

Foreword: Positive Relationships and Positive Emotions in the
Context of Contemporary Concepts of Language Education

The authors of most modern concepts of language education concentrate their
attention on the linguistic and personal development of learners of an increasing
number of languages. Focused on the development and support of the potential
of all actors of the didactic process, the philosophy of language education ex-
pands the previously dominant canons of theoretical considerations and em-
pirical inquiries into new areas. These include, among others, the search for
learners’ and teachers’ personality factors that influence educational success and
issues related to the well-being of learners and teachers.

The theoretical background for this type of inquiry is found in the con-
structivist theories of learning and teaching, dominant in the academic dis-
course, which perceive language learners as individual units with a specific
cognitive potential, the use of which becomes the fundamental goal ofmost of the
adopted curricular and methodological solutions. This linguistic and personal
development of individual learners takes place during interactions with other
actors in the didactic process, who provide the social communicative and rela-
tional context for the language activities undertaken in class (Gębal, 2019).

The constructivist teaching process involves perceiving, experiencing, acting,
communicating with others and establishing relationships. Emotions are of
particular importance in this process. After all, effective learning and develop-
ment of language competence is only possible if one is aware of one’s emotions
(Arnold, 2019).

In the educational construct outlined in this way, specialists in language
learning and teaching recognize the multidimensionality and individuality of
learners and teachers, that is, a range of cognitive and cultural personality
conditions and the resulting expectations, attitudes and feelings. An important
element that integrates and conditions the effectiveness of learning and teaching
is the psychological well-being expressed in the social and individual context. Its
perception is influenced by a person’s experience of positive emotions, low levels
of harmful moods and high levels of satisfaction with life (Seligman, 2002).

Psychological concepts of well-being distinguish its specific components that
provide a person with a eudaimonistic sense of happiness and personal devel-
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opment. They include, among others: positive emotions, strong commitment, a
sense of deeper meaning, achievements and positive relationships (cf. Seligman,
2011). These components are also spaces constituting research on the well-being
of language learners and teachers. This line of inquiry conducted as part of
language education, which founds the concept of the so-called positive language
education, popularized primarily thanks to the studies by Peter MacIntyre and
Sarah Marcer, finds its continuation in the study by Czesław Kiński.

The main goal of his monograph is to examine how the teacher-learner re-
lationship influences the latter’s subjective sense of well-being. There are several
surprises that await the readers, making the book a novel and important study for
the further development of the concept of so-called positive language education.
These include ameticulous study of key studies dealing with the issue of teacher-
learner relationships in the stream of positive psychology, as well as the pre-
sentation of research and concepts on the meaning of emotions in the context of
language education. Both spaces of modern, humanistically oriented language
learning and teaching also take into account Polish studies that are less known in
the consciousness of modern researchers, thus including them in the interna-
tional scientific circulation.

The empirical part of the work presents a research project whose aim was to
examine the well-being of young people learning English in Poland. The author
of the study examined the level of satisfaction of people learning this language,
comparing it with the anxiety that accompanies the language learning process.
This important and innovative research project, from the perspective of devel-
oping research on learning and teaching English in this part of Europe, ultimately
identifies teaching factors that should be promoted or avoided in the educational
process aimed at supporting learner well-being. Thus, it includes specific di-
dactic, pedagogical and psychological arguments in current discussions on the
effectiveness of the language education process.

Preparing such a comprehensive dissertation requires extensive experience
from its Author – not only of a theoretical nature, but also related to the practice
of teaching and teacher education and training, which cannot be denied to the
Author, whose professional activity began with teaching English and conducting
seminars andworkshops for teachers. In recent years, CzesławKiński has had the
opportunity to implement his concept of positive language education into the
everyday practice of academic education of future English teachers in Poland.
The publication of his monograph as part of the InterVAL series is an important
addition to the series with a transdisciplinary perspective, bringing applied lin-
guistics into a dialogue with pedagogy and psychology (mainly in its positive
stream).

Przemysław E. Gębal Warsaw, January 2024

Foreword14

http://www.v-r.de/de


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073

Introduction

The book is organized as follows. Chapter 1 begins with a short section in which I
explain my motivation for writing this book and introduce the main concepts
used herein, such as teacher-student relationship, well-being, foreign language
classroom anxiety, and foreign language classroom enjoyment. Next, I provide
an explanation why I believe that the last two notions might be replaced by the
respective terms of Foreign Language Ill-Being (FLIB) and Foreign Language
Well-Being (FLWB) in order to capture the wide range of negative and positive
emotions experienced by foreign language learners. At the end of the chapter, I
also present an overview of language levels, introduce the notion of subjective
versus objective language level, and explain the choice of English as the foreign
language studied by the research participants.

Chapter 2 provides an overview of the teacher-student relationship as per-
ceived by the major theories in psychology, psychology of education and foreign
language teaching. In this chapter, I present the changing historical perspective
on the roles of the teacher and the student in the educational process. It has to be
noted, however, that this presentation should on no account be treated as
chronological per se, as certain trends in psychology, e. g. , cognitivism and hu-
manism, developed simultaneously, while others, such as social interactionism,
received renewed interest in the world of science many years after they were
originally introduced. While discussing the roles of the teacher and student and
the relationship between them, I have decided to use the behaviourist and neo-
behaviourist theories by Pavlov, Skinner, and Bloom as the starting point. My
intention is to present a relatively large number of applications of these theories
in the educational process, concurrently pointing to their deficits and limi-
tations.

In the next part of this chapter, I discuss the cognitivist and constructionist
theories, commenting not only on the changing attitude to the roles of the teacher
and the student, but also on the revised perception of the environment in which
the educational process occurs, and the significance of personal meaning as a
necessary element of all learning. Furthermore, I examine the notion of educa-
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tion as a dialogic process with its social dimension, with particular reference to
Vygotsky’s sociocultural theory of cognitive development and Feuerstein’s
concept of education as amediated experience. The penultimate part of chapter 2
provides an overview of the humanist theories by Maslow, Rogers and Erikson,
and their influence on the perception of the teacher-student relationship. The
chapter closes with a summary of the various models of the relationship pro-
posed by Polish scholars, such as Grucza, Woźniewicz, Pfeiffer and Gębal.

Chapter 3 is devoted to the role of emotion in the educational process, a
subject that was initially perceived in cognitive terms. The theoretical framework
for understanding the key role of affect and emotion is outlined by three positive
psychology theories: Fredrickson’s broaden-and-build, Csíkszentmihályi’s flow
and Seligman’s PERMA. In this chapter, I also discuss the specific applications of
the abovementioned theories in general education as well as foreign language
education. A particular reference is made to Oxford’s EMPATHICS model,
stemming from Seligman’s PERMA, but specifically intended for FLE purposes.
In addition, the chapter presents the main criticisms of positive psychology and
an attempt to find a balanced approach to the role of affect and emotion in
learning, which, on the one hand, would take into consideration both the con-
tributions and limitations of positive psychology, and on the other – would take
advantage of the possibilities provided by the rigorous research methods that
have successfully been employed in second language acquisition studies for
many years. Finally, the chapter examines the present state of studies into well-
being, teacher-student relationship in the learning process, as well as student FLE
and FLCA, which may serve as the starting point for my own research. In a
selected number of cases, these studies aid the formation of relevant research
hypotheses for the present study.

The fourth chapter outlines the methodological aspects of FLT research, such
as levels of FLT considerations, typology of T-S contexts, levels of FLT research,
and the ethical aspects connected with conducting FLT studies. Furthermore, I
present my research methodology, the tools employed in the present study, and
formulate the research questions and hypotheses.

The last chapter of this book is concerned with the presentation of research
results. After the presentation of the demographic profile of study participants, I
provide an overview of general life well-being levels among the population
studied, as well as their foreign language enjoyment and foreign language anxiety
levels. The final part of this chapter is devoted to how specific teacher variables
influence the student’s subjective classroom well-being and ill-being. The aim is
to familiarize the reader with the variables which should be promoted as well as
the ones that should be avoided or dismissed. The chapter ends with a con-
clusion, in which I summarize the research results, as well as outline possible
future research areas.
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It is my observation that a large number of teacher training workshops and
conferences focus on the strategies and materials which a modern language
educator could employ in their working practice in order to make their teaching
more appealing to the learner. Simultaneously, the academic world offers a rather
limited amount of research regarding which teacher variables may effectively
influence student language enjoyment or anxiety. As a result, teachers may find
themselves in situations where they utilize certain strategies and make use of
specific strategies or materials hoping that their students will find their efforts
sufficiently engaging. The intention underlying this book is that the conclusions
of my study might lead to specific, in-context applications which might be of use
not only to fellow academics, but also to practising foreign language teachers.

It has to be noted here that selected fragments of the study were published
previously in Polish and in German (Kiński, 2020, 2021). However, this book
presents the full results in their unabridged form, together with the extensive
theoretical background, extended discussion of results as well as a number of
pedagogical implications.

Introduction 17

http://www.v-r.de/de


© 2024 V&R unipress | Brill Deutschland GmbH
ISBN Print: 9783847117070 – ISBN E-Book: 9783847017073


