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			This book is dedicated to students and teachers whose lives are constrained under the oppression of high-stakes testing.

			I am forever grateful to my wife, Vincie, who has supported my vision for forgiving teaching and learning.

		

		
			Foreword

		

		
			In February 2009, Time magazine reported Secretary of Education Arne Duncan’s vision for America’s children. The goal, he declared, is to expand standardized testing to the point where we can look every second grader in the eye and predict, “You’re on track, you’re going to be able to go to a good college, or you’re not.” Clearly, those who hoped that Barack Obama’s presidency would usher in a new, more equitable, and humane era in the realm of education seem destined to disappointment. In fact, rather than diminishing the clout of test scores on the future of children, it appears the goal is to expand the current testing culture until we can line up little children and predict who will succeed and who is doomed to fail.

			As Rog Lucido illustrates in his book, Educational Genocide: A Plague on Our Children, this notion of standardization assumes that all children come to school with equal ability, that they return to equally nurturing homes, and that all school facilities are equal as well. It also assumes that the teacher is the only factor in students’ achievement as defined by their scores on tests. In fact, the goal now as articulated by Duncan is to create so expansive a database that the government can link test scores to individual teachers, thus paving the way for merit pay or, on the flip side, teacher firings. Thus, as Rog Lucido shows us, the roles of what it means to learn and what it means to teach are now controlled by abstract and distant forces outside the classroom.

			Sadly, despite the many problems with test questions, scoring, interpretations, and applications that Rog documents, testing has nonetheless evolved into a monolithic force. While testing affects the future of virtually every student and teacher in the country, few of us are equipped with the tools to cut through the testing jargon and complex smokescreen that cloud the fallibility and inequities of standardized tests. As Rog Lucido shows us, human beings and human behaviors defy standardization. However, as a society we are seduced into treating test scores as if they represent absolute truths—even as we accede to the folly that we can definitively identify and quantify complex constructs such as intelligence and ability.

			Unless we approach the current testing culture armed with knowledge, parents and teachers are destined to remain victims to its burgeoning influence. We are at risk of sacrificing the future of our children to what Rog Lucido exposes as a fallible process that has narrowed the curriculum and turned schools into test-prep factories as testing company giants have usurped the role of teachers as the scholarly and creative center of students’ education. While many who care about education recognize that that Godzilla has its foot on our heads, too often, parents and teachers are either ignorant of the ramifications of testing on their lives or they lack the tools to talk back—and to fight back.

			Again, that’s where Rog Lucido comes in. In Educational Genocide: A Plague on Our Children, he sheds light on common testing complexities and the false promises of standardization; he tells it like it is. In doing so, we also see the chasm between what schools are and what they should be. Rog, with his background in teaching, gently and compassionately teaches his reader. He has a unique gift for explaining complex terminology in clear, uncluttered language so the reader comes away with a deep understanding, not just of the testing terminology and concepts, but of what they mean in human terms. And that is why his message sticks. He does not just tell us. Like any good teacher, he strikes a chord in us by showing the relevance of our new understandings.

			I was also struck by Lucido’s comprehensive knowledge of the testing culture and the literature surrounding it. This knowledge was hard won and is an outgrowth of his tireless activism as he’s spoken and written about the dangers of high-stakes testing for years. This is not the voice of just one passionate person screaming from the abyss. What Rog does is pull together the voices of many others to build a clear, concise, and very readable book about standardized testing. With sharp intelligence and wit, he cuts through the complexities and confusing language that cloud the issues and disguise the dangers of the testing craze on students, parents, and teachers.

			When I started writing this foreword in response to Rog’s book, my first thought was that I understood more about testing now than I did previously. I wanted to explain how he helped me understand more about the procedures and the underlying premises that have fed the testing culture and enabled it to metastasize through the illusion of statistical and scientific certainty.

			As I wrote, however, I realized that this book moved me. This is not just a smart book. It is also a touchingly personal narrative. Don’t be fooled by the fact that this work is vital and informative. It is far more than that. It’s genius and what makes it memorable is Rog Lucido’s gift to speak to us, not just from the head—but from the heart as well.

			Dr. Elaine Garan

			Professor of Literacy and Early Education

			California State University, Fresno
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			Introduction

		

		
			Then, there may come a time when you can’t even tell education from living.

			—Edgar Z. Freedenberg

			Adrienne worked hard at doing the math problems for her test. The teacher gave the children directions to copy the problems from the test sheet onto a piece of lined paper. There, they were to do the work and then copy the answer on the right edge of the original test sheet where an answer column was provided.

			When I first saw the red F streaked across her paper I felt a rush of disappointment pass through me. I said, “Gee, Adri, what happened?” “I don’t know, Daddy,” she tearfully answered. “I thought I did well.” “Let’s sit down and look at these, honey, and see what you did wrong.” As I surveyed her papers, the only correction marks I saw were on the answer column. Examining the problems associated with each red check, I found that she had made few mathematical errors.

			Her major mistake was in recopying. For some of her “errors” she had transcribed the wrong numbers from the original sheet onto the lined sheet—but performed the arithmetic correctly. The other errors involved having done the problems correctly but transcribing her answers back onto the answer column incorrectly. Because of a learning disability, Adri has a visual-motor difficulty, of which her teachers were aware.

			Yes, Adri did fail “transcription” on this test—but not mathematics. She suffered the humiliation of other students’ comments about her grade as well as her own self-abasement because of the red F covering the front of her paper. If it were not for my inspection of what she had done, her self-perception would have been even further eroded. In writing a heated note to her teacher (one of my former students!), I asked him please to be more concerned about the nature and significance of his student’s errors—not just the answers and resulting grade.

			During this experience I thought to myself, “How often is this scenario repeated in other classrooms?” Even though this experience took place nearly thirty years ago, long before the high-stakes testing mania hit our schools, it illustrates some basic principles in discovering the truth about what a student knows and is able to do. There have been many times when a student has arrived at the correct answer for the wrong reasons and also students who have an incorrect answer but with a correct process and some minor transcription error, as my daughter had done. What I have found is that my students need timely feedback on what they are doing right, what they are doing wrong, and how to improve.

			This cannot happen with superficial assessments. Correcting the “answer” is just the first step of a process that involves an evaluation of how they arrived at that answer. This can be done by asking students to justify answers with written reasoning, or by discussing their work with them, or a combination of the two. Wherever possible, students must be queried to defend their thinking. One assessment given at one point in time should not be the sole determiner of what a student knows and is able to do.

			Multiple sources of evidence need to be employed to give the student an opportunity to demonstrate mastery in various ways. Classroom assessments, projects, presentations, portfolios, and mastery conferences are just a few such examples. Adri was not afforded any of these options. All she received was an F on the paper.

			The instructor, too, needs timely feedback on how well classroom instruction and activities fared. This is necessary for both individual students and the class as a whole. Teachers are constantly modifying and adjusting instruction to fit both large-scale and individual needs. If multiple assessments are used, and these continually indicate which important concepts and processes are weak, reteaching with modification is necessary.

			Individual students may do exceptionally well according to one assessment medium and poorly with another. Continuous monitoring could reveal learning disabilities and/or preferred learning styles. Adri’s teacher did not teach another lesson on what was covered on the test. Adri was not pulled aside to see why she failed. Her grade was just recorded in a grade book.

			Parents want to know how their children are progressing in school. They count on a valid and professional response to this basic request. Communication with their child and instructors is a critical component. Artifacts of student work and accompanying explanations to justify student evaluations are important aspects of this dialogue.

			Adri’s grade on this test did not begin to tell the story of her comprehension. Only a thorough evaluation of her work revealed the truth. Luckily, she has educated parents, native to the United States, who can analyze her work and point her in the right direction. What becomes of students who do not have this option in their family? Where do they turn? The attempt to summarize Adri’s mathematical skills with one mark was misleading, incomplete, and failed in its purpose. Multiple sources of evidence with explanations would have painted a much more complete picture of her understanding.

			The school site, district, state, and federal government want to know about how students like Adri are faring in school. They, too, want to know the truth. They believe that student test scores are the way to hold everyone accountable. Once student scores are collected, school and district aggregate scores are disseminated to the public.

			Funding decisions and evaluations of teachers, administrators, schools, districts, and states are based on information received about individual student testing done once each year, mostly in a multiple-choice format. These one-time tests are called “high-stakes” because the scored results can prevent students from graduating, hold back students from advancing to the next grade, force students into remedial courses, and prevent students from taking elective and enrichment classes. In California and other states, students are labeled as advanced, proficient, basic, below basic, and far below basic from their score on one set of tests. Labels stick.

			High-stakes tests modify what is taught and how teaching is to take place. They are redefining teaching as a process of just preparing students for these tests and little more. In education jargon we say teachers are reduced to “test prep.” In preparation for the testing, districts are forcing teachers to follow line-by-line scripts, determining time on task by using paced lessons regardless of the capabilities or depth of understanding of individual students or the class as a whole.

			High-stakes test results can terminate superintendents, eliminate principals, fire (reconstitute) entire staffs, and even strip away governing power of a school board when or if it is taken over by the state. High-stakes tests results can label schools as “underperforming” and/or “failing.” High-stakes test results can even affect home prices in a given district. Wouldn’t a prospective home buyer give a second thought to enrolling their child in a school that has been categorized as “failing”?

			Test makers themselves, departments of education, and professional psychological and evaluation organizations continually state in one form or another: No single test can ascertain whether all educational goals are being met. A variety of tests—or “multiple measures”—is necessary to provide educators with a well-rounded view of what students know and can do. Just as different tests provide different information, no one kind of test can tell us all we need to know about a student’s learning or higher-order thinking skills. This “multiple-measures approach” to assessment is the key to valid, reliable, and fair information about student achievement.

			I just picked up a prescription for an antibiotic. I spoke with the pharmacist about when to take it and what I can or cannot eat with it. He had some very specific guidelines. If I don’t follow them, I could get sick, and reduce or eliminate its effectiveness. He is a highly trained professional. I would be foolish to disregard this advice.

			If the medication was for my child and I did not follow the precautions, I could be guilty of child endangerment. Not so with some lawmakers and some state and local educators. If these are the cautions and directions on the “prescription” of high-stakes testing, which our students are required to take, why are they not being followed? Why are we dispensing this medication without proper safeguards? Why aren’t we thinking about the swath of disastrous consequences?

			It is systematic abuse and educational malfeasance. It is arrogant and misguided to think we can get at the truth of legitimate, meaningful teaching and learning by relying heavily or totally on individual or aggregate scores from high-stakes testing. We think we can get at the truth by employing high-stakes testing and then summarizing this truth with the resulting scores. We permit teaching to prostitute its noble purpose by pursuing higher scores while misleading our students into believing that education is all about preparing for and taking high-stakes tests. Why are public figures, business leaders, and politicians encouraging this path?

			As if this isn’t enough, high-stakes testing infects our educational system with a culture of fear. Threats of what will happen to states, districts, schools, teachers, and students are central to maintaining control. Administrators fear for their jobs if scores do not improve. Teachers are afraid to speak out against policies and directives they know conflict with superior classroom practices and violate ethical standards for the teaching profession. Parents are cautious about talking to teachers and administrators about the impact of testing on their children. Who knows how their child will be treated following a complaint?

			Business leaders are afraid that low scores will erode our international competitiveness and lower profits. In the end, all of this concern is foisted upon students who are pressured into learning for the sake of improving their test scores. These children fear what low scores can mean for their life. I don’t like the thought of Adri or any other student going to school afraid. This system teaches students to value themselves in terms of their scores. Students quickly learn that their worth to the teacher and school is the scores they can produce.

			In this climate, we relish in comparing this student to that, this school to that, this district to that, this state to that, this country to that. We create a system of winners and losers. Why is this mentality allowed to continue? What are the fundamental beliefs that support this path
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