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The 

Teaching WalkThrus 




have been the backbone 




of our Teacher 




Competency Model 




and PD Programme 




for several years now. 




They provide a clear and 




precise professional 




language that drives 




improvement forward. 




The 

Coaching WalkThrus 




will certainly be an 




effectiveness multiplier. 




Coaching WalkThrus 




provides dedicated 




time to think about 




being a better teacher, 




with opportunities to 




practise techniques in 




front of colleagues. It 




celebrates the process 




of improvement and 




supports a whole-school 




approach to CPD that 




is rich in content. The 




programme delivers 




immediate and 




sustainable impact, with 




something valuable for 




every teacher and leader. 




Coaching WalkThrus 

is an 




excellent resource for any 




school or team interested 




in coaching approaches 




to professional 




development. It is 




very clear and offers a 




wide range of practical 




strategies that all schools 




should find valuable to 




consider. Whether you 




are new to coaching or 




looking to refine your 




existing approaches, 




you are likely to find 




Coaching WalkThrus 




extremely useful. 




Coaching WalkThrus 

is a 




must-read for coaches 




who want to work with 




rigour, warmth and the 




spirit of collegiality. 




As we’ve come to expect 




from the WalkThrus 




team, this is yet another 




handbag-sized gift to 




the field. 




The WalkThrus have 




supported us to 




build a shared and 




consistent language 




around pedagogy and 




coaching. The depth 




of the techniques 




has fuelled teacher 




confidence to have 




meaningful discussions 




about their practice and 




ensure that precision 




and purpose are at the 




heart of our professional 




development. 




What a breath of fresh air 




this book is. Practical, 




hands-on and straight to 




the point – exactly what 




you need when working 




in coaching. It offers a 




comprehensive overview 




of what really matters 




and brings clarity to your 




own approach. I found 




it genuinely enriching: 




things I was already 




doing intuitively now 




have names, structure 




and categories. That 




alone makes my 




practice more focused 




and effective. 
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NTRODUCTION 




This book began as a companion 




to our 

Teaching WalkThrus 

series 




— a resource for the thousands of schools 




in our growing community. But it’s become 




something more. 

Coaching WalkThrus 

is for 




anyone with the responsibility of helping 




teachers get better — coaches, mentors, 




team leaders, senior leaders. Helping 




teachers navigate the complexity of the 




classroom takes a balance of support and 




accountability — it can be a challenge to get 




this right. Teachers improve when leaders 




and coaches work shoulder to shoulder with 




them to seek out learning problems, work 




on tried and tested solutions, model and 




rehearse techniques until they’re ready for 




the classroom, and help make changes stick. 




The same applies to teaching assistants — 




this book is for them too. 




Coaching WalkThrus 

is presented in four 




sections: 




WHY? 

brings together key ideas that 




underpin the coaching guides in this book 




— some drawn from our own fieldwork and 




others from influential research into teacher 




expertise. 




HOW? 

outlines the design decisions, 




structures and processes that make coaching 




realistic and sustainable. It shares lessons 




from our work with schools and colleges, 




alongside clear implementation guidance for 




leaders, coaches and teachers. 




WHAT? 

includes nearly 50 techniques for 




coaches, organised across the six phases 




of the 

WalkThrus Coaching Process 

(see 




opposite). These ultra-practical guides are 




for new and experienced coaches, and for 




leaders implementing coaching in schools 




or teams. We’re strong advocates of Paul 




Bambrick-Santoyo’s 5Ps feedback framework 




— you’ll find this referenced throughout 




the book. We explore this more fully in the 




Feedback & Support chapter. 




SCENARIOS 

offers practical guidance for 




navigating common situations you might 




encounter as a coach. Each WalkThru helps 




you to adapt the ideas in this book to your 




context, while staying focused on purposeful, 




respectful improvement. 




This book is a collection of 70+ step-by-step 




visual guides, grounded in our extensive 




fieldwork with schools, designed to help 




coaches do the job well, with both humility 




and purpose. 
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WALKTHRU SECTIONS 




WHY? 




Coaching works best when grounded in a clear 




understanding of how teachers learn, what effective 




teaching involves and why some approaches to PD are 




more likely to make a difference. The Why? section brings 




together key ideas that underpin the coaching practices 




in this book. Some come from our own fieldwork, 




others from influential researchers in the field of teacher 




expertise. It also serves as a useful companion to the 




Why? sections of our 

Teaching WalkThrus 

series. 




01 

02 




HOW? 




PAGE 32 




03 




WHAT? 




PAGE 54 




04 




SCENARIOS 




PAGE 160 
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MEANINGFUL COACHING | 12 




Coaching teachers personally, 




cognitively and technically. 




THE LEARNING MODEL | STUDENTS | 16 




Key ideas about how learning happens for students. 




GOODWIN’S PROFESSIONAL VISION | 28 




Charles Goodwin’s concept of noticing and 




sense-making. 




CASE-BASED REASONING | 24 




An intuitive, everyday approach to 




problem-solving. 




BUILDING MENTAL MODELS: S|T|A|R|T | 20 




A causal framework for building teachers’ 




mental models. 





       





       





       





       





       





       





       




PD MECHANISMS | WHY COACHING WORKS | 14 




Exploring the mechanisms that make coaching 




effective. 




THE LEARNING MODEL | TEACHERS | 18 




Key ideas about how learning happens for teachers. 




GROSSMAN et al’s REPRESENTATION, 




DECOMPOSITION & APPROXIMATION | 30 




A synthesis of Pam Grossman’s research into 




teacher development. 




KENNEDY’S PROBLEM OF ENACTMENT | 26 




The knowing-doing gap and its implications 




for coaching. 




COACHING FOR INTENTIONALITY | 22 




Five characteristics of highly intentional teachers. 
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PERSONAL 




Teachers commit to change when it feels 




relevant and worthwhile. Coaching should 




solve problems they recognise in their 




classrooms — things that make learning 




better for them and their students. 




Make it personal, even in group coaching. 




Show respect for their expertise by working 




with them, not imposing solutions. When 




teachers see the value, THEy’ll invest. 




THE 98% PROBLEM 




Teachers spend 95-98% of their time alone 




with students, making their own decisions, 




in the moment. Coaching is only meaningful 




if it changes what happens when no one is 




watching. Focus on the 98%. 




Coaching should give teachers mental 




models that help them to intentionally 




create the conditions for learning, not just 




ideas that work in theory. If it doesn’t stick 




when the door closes, it doesn’t matter. 




SECTIONS: 

WHY? 

| HOW? | WHAT? | SCENARIOS 




MEANINGFUL COACHING 12 | PD MECHANISMS | WHY COACHING 




WORKS 14 | THE LEARNING MODEL | STUDENTS 16 | THE LEARNING 




MODEL | TEACHERS 18 | BUILDING MENTAL MODELS | S|T|A|R|T 20 | 




COACHING FOR INTENTIONALITY 22 | CASE-BASED REASONING 24 | 




KENNEDY’S PROBLEM OF ENACTMENT 26 | GOODWIN’S PROFESSIONAL 




VISION 28 | GROSSMAN et al’s REPRESENTATION, DECOMPOSITION & 




APPROXIMATION 30 | 




MEANINGFUL COACHING 




Coaching only matters if it changes 




what happens when no one is watching. 




Teachers spend 98% of their time alone 




in the classroom, making real-time 




decisions. If coaching doesn’t shape 




that time, it’s wasted. Meaningful 




coaching works on three levels: 




PERSONAL | 

It solves problems teachers 




care about. 




COGNITIVE | 

It helps them think clearly 




about their practice. 




TECHNICAL | 

It sharpens their use of 




core teaching techniques. 
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COGNITIVE 




Teachers need time to think clearly about 




their practice. They need space to process 




what they see, question their decisions and 




sharpen their judgement. 




A coach’s job is to help organise thinking, 




build awareness and make sense of the 




classroom. Ask the right questions. Surface 




useful insights. Make it easier for teachers to 




see, understand and act. 




TECHNICAL 




Teaching is a craft. Mastering core 




techniques gives teachers more control, 




more options and better responses to 




classroom challenges. 




Coaching should focus on what works 




and when to use it. Help teachers build a 




toolkit of techniques — then sharpen their 




intentionality about applying them at the 




right moments. 




THE SWEET SPOT 




Meaningful coaching balances personal, 




cognitive and technical support. The sweet 




spot is where these overlap. Teachers feel 




respected and motivated. They have time to 




think. They gain practical tools they know 




how to use. 




Get this right, and coaching makes a real 




difference. 
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MOTIVATE STAFF 




■ 

SETTING AND AGREEING ON GOALS 




■ 

PRESENTING INFORMATION FROM A 




CREDIBLE SOURCE 




■ 

PROVIDING AFFIRMATION & 




REINFORCEMENT AFTER PROGRESS 




Coaching should support all three forms: 




■ 

Setting appropriately challenging goals 




each session with the expectation of 




serious engagement in attempting to 




meet them. 




■ 

Offering credible suggestions and asking 




intelligent questions. 




■ 

Making teachers feel good about their 




work and the progress they’re making. 




BUILD KNOWLEDGE 




■ 

MANAGING COGNITIVE LOAD 




■ 

REVISITING PRIOR LEARNING 




The coaching process allows a teacher at 




any career stage to continually build up their 




knowledge, step by step, always revisiting 




and consolidating prior learning over time. 




Shrewd analysis of teaching problems 




can allow a very sharp focus area to be 




identified, with specific steps to work on. 




Knowledge of curriculum and assessment 




accumulates over years so coaches should 




guide this as a very long-run goal. 




SECTIONS: 

WHY? 

| HOW? | WHAT? | SCENARIOS 




MEANINGFUL COACHING 12 | PD MECHANISMS | WHY COACHING 




WORKS 14 | THE LEARNING MODEL | STUDENTS 16 | THE LEARNING 




MODEL | TEACHERS 18 | BUILDING MENTAL MODELS | S|T|A|R|T 20 | 




COACHING FOR INTENTIONALITY 22 | CASE-BASED REASONING 24 | 




KENNEDY’S PROBLEM OF ENACTMENT 26 | GOODWIN’S PROFESSIONAL 




VISION 28 | GROSSMAN et al’s REPRESENTATION, DECOMPOSITION & 




APPROXIMATION 30 | 




PD MECHANISMS | 




WHY COACHING WORKS 




As discussed in 

WalkThrus Volume 3, 




the EEF report 

Effective Professional 




Development 

(2021) concluded that PD 




can be effective in many forms provided 




that certain key processes they call 




mechanisms 

are involved. They identify 




14 such mechanisms in four areas, each 




of which serves a specific function. 




If we view coaching as one element in a 




wider programme, it’s helpful to explore 




the extent to which the process delivers 




each of these mechanisms, underlining 




the rationale for investing our time in a 




good coaching system. 
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DEVELOP TEACHING TECHNIQUES 




■ 

INSTRUCTION 




■ 

SOCIAL SUPPORT 




■ 

MODELLING 




■ 

MONITORING & FEEDBACK 




■ 

REHEARSAL 




Coaching should be highly technical in terms 




of establishing a shared understanding of 




the learning problems and the precision of 




each technique under discussion. This can 




be achieved with an element of modelling 




by the coach or by reference to videos or the 




WalkThrus resources. Rehearsal also forms 




part of the overall sequence, with feedback 




forming a key element of any coaching cycle. 




EMBED PRACTICE 




■ 

PROVIDING PROMPTS AND CUES 




■ 

PROMPTING ACTION PLANNING 




■ 

ENCOURAGING MONITORING 




■ 

PROMPTING CONTEXT-SPECIFIC 




REPETITION 




To support embedding of practice, coaching 




has to be sustained. Over several iterative 




cycles of observation and feedback, the coach 




can focus on how well the teacher sustains 




techniques over time, building new habits, 




beyond merely enacting techniques in a 




performative style every so often. WalkThrus 




steps provide both coach and teacher with 




a set of prompts to support deeper habits to 




form and become embedded. 




TAKE ACCOUNT OF CONTEXT, NEEDS & 




TIME CONSTRAINTS 




The 14 mechanisms only really work if they 




can be applied in the specific context a 




teacher and coach are working in. The design 




of a coaching cycle including the frequency 




of observation and time given for feedback 




conversations has to be woven into the 




fabric of the school calendar, adapted to fit 




whatever time is available. 




Coaching concepts built on assumptions 




of elements of school culture need to be 




modified to fit the prevailing realities, 




maximising the impact in the conditions as 




they are. 
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ATTENTION 




Students need to learn consciously, using 




their working memory to select and organise 




information, then integrate it with their 




existing schema for the material in hand. 




This requires deliberate effort with students 




directing their attention to the learning 




process underway. 




However, in the absence of routines or 




activities that require students to focus 




their attention, they easily drift. It’s natural 




and inevitable. How to engage all students’ 




attention is a key focus for many teachers. 




COGNITIVE ARCHITECTURE 




WORKING MEMORY | 

Our finite capacity 




has implications for breaking ideas down 




into small chunks and for how we present 




information: 




■ 

Transient information — e.g. extensive talk 




or slides no longer visible can be hard to 




process. 




■ 

Excessive information can quickly 




overload students. 




LONG-TERM MEMORY | 

Each student has 




their own schema; relevant knowledge 




needs to be activated to enter working 




memory so that it can be built on. 
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THE LEARNING MODEL | 




STUDENTS 




Since the ultimate goal in supporting a 




teacher is to improve the learning of 




the teacher’s students, it’s vital to 




have a shared understanding of how 




learning happens. 




Lesson observations, co-constructed 




feedback and action planning should 




all reference the rationale for any given 




strategy or technique, rooted in an 




evidence base from research and good 




knowledge of the learning process. 




All our WalkThrus techniques are 




informed by a simple learning 




model derived from the work of Dan 




Willingham and cognitive load theory 




more generally. 
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Together we unlock every learner’s unique potential
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needs of individuals first.
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by empowering those who teach them. From our expert teaching
and learning resources to our digital educational tools that make
learning easier and more accessible for all, we provide solutions
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global footprint.
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